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What Works - Multi-Tiered Systems of Support

MTSS

Based on a problem-solving model, the MTSS
approach considers environmental factors as they
might apply to an individual student's difficulty, and
provides services/intervention as soon as the student
demonstrates a need. Focused primarily on
addressing academic problems, MTSS has emerged
as the new way to think about both disability
identification and early intervention assistance for the
"most vulnerable, academically unresponsive
children® in schools and school districts (Fuchs &
Deshler, 2007, p. 131, emphasis added). Tucson
Unified Leadership and it's MTSS staff met in weekly
Professional Learning Communities (PLC) groups, as
well as facilitator training's to discuss, problem-solve,
and share effective MTSS implementation strategies.
Discussions focused on strategies to strengthen
restorative and positive behavioral practices;
implement an equitable and restorative culture and
climate; coordinate and lead site MTSS; and
coordinate and lead site data analysis. These
discussions included school climate, discipline
analysis, instructional coaching, Restorative Practices,
and the collection, management and reporting of
data, with an emphasis on African American and
Hispanic students, including ELL students.

TUSD's MTSS plan is based on the following core
principles:

We can effectively teach all children
Early intervention
Use a multi-tiered model of service delivery

Use a problem-solving method to make decisions
within a multi-tiered model

Use research-based, scientifically validated
interventions and instruction

Manitor student progress to inform instruction
|Jse data to make decisions

Use assessment in screening, diagnosis, and progress
manitaring

Instruction is differentiated to meet the needs of the
individual student

Multi-Tier System of Support is a system for efficient
instruction; @ method for evaluating the needs of al
students and fostering positive student outcomes
through carefully selected and implementsd
interventions. It may also be used to assist the
school in identifying students who may require maore
rigorous instructional services and or be eligible for
an Exceptional Education program, 504 plan, or
other educational option.
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TUSD

Section I: Multi-Tiered System of Support (MTSS)

Introduction

Rationale
District MTSS Goals

District MTSS Core Principles

R
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Introduction

Multi-Tier System of Support (MTSS), aka Response to Intervention (Rtl), is a multi-tiered
framework designed to maximize achievement for all students. It focuses on outcomes
through the systematic gathering of data to guide educational decisions. As such, MTSS is
an educational process which benefits all students, not just a system to categorize and refer
students for Exceptional Education testing and qualification.

Rationale

The basic elements of MTSS are required by the No Child Left Behind Act (NCLB) and the
Individual with Disabilities Act (IDEA). It is clear that parental involvement is critical to the
Response to Intervention process if it is to be effective. Close communications with parents
should be maintained throughout the process. Instructional fidelity through monitoring
practices is also essential and expected. It is important for all stakeholders to understand
that MTSS is not an “add-on,” rather it is an instructional framework or approach.

District MTSS Goals

The goal of implementing a Multi-Tier System of Support Response plan is increased
student achievement. The following district goals are expected with the implementation of
TUSD’s MTSS plan:

Maximum effect from core instruction for all students

Maximum effect from behavioral supports

Targeted instruction and early intervention for at-risk students

Reduction in the over-representation of diverse student groups in low academic
performance, exceptional education, and alternative education programs

Narrow the achievement gap between all student groups (sub-populations)
Increased pro-social student behavior

Increased graduation rate

Decreased drop-out rate

Decreased discipline referrals, suspensions, and expulsions

Improved attendance rates

More positive attitudes toward school and academics

Enhanced Exceptional Education effectiveness

Enhanced Second Language Acquisition effectiveness

Improved integrity of academic, behavioral, and attendance interventions through
fidelity monitoring

R
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MTSS Core Principles
TUSD’s MTSS plan is based on the following core principles:

We can effectively teach all children

Early intervention

Use a multi-tiered model of service delivery

Use a problem-solving method to make decisions within a multi-tiered model
Use research-based, scientifically validated interventions and instruction
Monitor student progress to inform instruction

Use data to make decisions

Use assessment in screening, diagnosis, and progress monitoring

Instruction is differentiated to meet the needs of the individual student

Multi-Tier System of Support is a system for efficient instruction; a method for evaluating
the needs of all students and fostering positive student outcomes through carefully selected
and implemented interventions. It may also be used to assist the school in identifying
students who may require more intensive instructional services and or be eligible for an
Exceptional Education program, 504 plan, or other educational option.

TUSD

Teaching & Learning 5 Tucson Unified School District
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Section II: Dynamics of MTSS
Description

Multi-Tiered Model
Problem-Solving Approach
MTSS Pyramid
District-Based MTSS Team
School-Based MTSS Team

School-Wide Implementation

Description
The Multi-Tier System of Support model is a multi-tiered data based approach to providing
services and interventions to students at increased levels of intensity based on progress
monitoring and data analysis. The MTSS model is implemented by the classroom teacher
with the assistance of the school-based MTSS Support Team and district-level support to
ensure fidelity.

Multi-Tiered Model
Tier 1 Core Instruction (Foundation):

R
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O Tier 1 Core Instruction involves the continuum of scientifically-based
instructional interventions, strategies, and resources that meets the
academic, emotional, and behavioral needs of students. It involves all
students in the general education population, and can affect any student
who is not meeting grade level standards. Teachers use high-quality core
class instruction aligned with the Arizona College and Career Ready
Standards and/or Arizona’s English Language Proficiency Standards, in
which about 80% or more of the students are successful. These
interventions and practices must be effective, efficient and
linguistically/culturally responsive, differentiated in both make-up and
intensity, and must be delivered with fidelity. Tier 1 is the foundation of the
MTSS instructional model. Furthermore, this is the first level where at-risk
learners are identified and supported with intervention.

0 Any or all of these strategies can be addressed during Tier 1: The use of the
Class Data Review form, Classroom Environment Checklist, and School and
Classroom Procedure Checklist. Throughout the school year ongoing PLC Data
Reviews should occur to monitor progress towards meeting grade level
expectations.

Tier 1 Behavior (Foundation): Tier 1 Behavioral expectations are school-wide.
Accordingly, TUSD utilizes the Positive Behavior Intervention Support (PBIS) model
and Restorative Practices for behavior. PBIS consists of a set of clear expectations
for students across all school settings, (e.g. hallways, bathrooms, cafeteria, common
areas, etc.) with the emphasis of keeping students in the learning environment.

Tier 2 Strategic Academic Interventions (Supplemental): In Tier 2, more intensive
forms of strategic interventions are applied for those students not responsive to
Tier 1 core instruction. Subsequently, students are identified for individual or small
group intervention in addition to core class instruction and core classroom support.
Tier 2 includes scientific research-based programs, strategies, and procedures
designed and employed to supplement, enhance, and support Tier 1 activities.
TUSD Tier 2 programs include, SuccessMaker, Achieve 3000, and ALEKS. It is
estimated 15% of students will need Tier 2 interventions.

Tier 2 Behavior Interventions: Teachers are expected to maintain daily classroom
expectations, routines, structures, norms, and procedures for presenting
curriculum, designing instruction, and managing the social climate of the classroom
including school-wide PBIS expectations. Additional supports may be put in place,
i.e. behavior plan, mentor, social skills training, study skills training, tutoring, etc.

Tier 3 Strategic Academic Interventions (Intensive): Students who have not
responded adequately to Tiers 1 and 2 receive specific, custom-designed individual

Teaching & Learning 7 Tucson Unified School District
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or small group instruction (designed using a problem-solving model) beyond the
instruction in Tier 1. This level of intervention is aimed at those students who have
difficulties academically or behaviorally. Tier 3 addresses the needs of
approximately 5% of the students.

Tier 3 Behavior Interventions: Tier 3 Behavior Interventions require intensive and
individualized behavior intervention planning based on function-based behavior
assessments and implementation for students who are unresponsive to school-wide
(primary) interventions.

Before a student is moved to the next Tier, the school-based MTSS support team
must meet and follow the MTSS Guidelines and complete necessary documents
before making the decision on student placement in MTSS Tiers! Student
intervention efforts for academic and or behavior concerns must be entered into
Student Information System beginning at the Tier 1 level by the classroom teacher.
Progress based implementation of the intervention must be documented on the
MTSS Tier 1 Intervention and Data Collection Form. Movement into Tier 2 and 3 will
be entered by the classroom teacher, a designated school-based MTSS Student
Advocate, MTSS School Administrator, or MTSS School Coordinator into Student
Information System .

Problem-Solving Approach

The interventions needed for Tier 1, 2, and 3 are identified through a data-based decision-
making process. These decisions are made by the school-based MTSS support team. The
steps for a problem-solving approach follow:

1. DEFINE the problem by determining the discrepancy between what is expected and
what is occurring. Ask, “What is the problem?” “What specifically do we want
students to know and be able to do,” compared to what they do know and are able to
do. (If over 20% of the students are not meeting expectations, examine instruction,
curriculum, and environment for needed adaptations and develop group
intervention)

2. ANALYZE the problem using data to determine why the discrepancy is occurring.
Ask, “Why is it taking place?” “Why is the desired goal not occurring?” “What are the
barriers to the student doing and knowing what is expected?”

3. IMPLEMENT with integrity a planned intervention that will address a student’s
performance goal, and delineate how the student’s progress will be monitored. Ask,
“What are we going to do?”

4. EVALUATE the effectiveness of the intervention plan based on the student’s
response to the intervention plan according to the progress monitoring data. Ask,
“Is it working?” “Does the student’s progress compare to typical peers?” If not, how
will the instruction/intervention plan be adjusted to better support the student’s
progress?

Teaching & Learning 8 Tucson Unified School District
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MTSS Pvramid

The following pyramid demonstrates how the three tiered model of school support
incorporates the problem-solving process:

R
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Tier 3

i
_ " Core plus
e intensive
/ evidence-based
,-"x intervention
(5% of students)

Tier 2

Core plus strategic
evidence-based intervention
(15% of students)

Tier 1

Core curriculum & instruction for ALL students: school-wide
reading, behavior, math and/or writing, includes sheltered
instruction and culturally relevant teaching

(80% of all students)

For ELLs: includes English language development

instruction
Academic Support Behavior Support
Tier 3: Tier 3:
Comprehensive & Intensive Intensive
Students who need individualized Students who need individualized Behavior
interventions while continuing Tier 1 & 2 | Intervention Plan while continuing Tier 1 & 2
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supports. supports.
Tier 2: Tier 2:
Supplemental Interventions Targeted Group Interventions
Students who need more support in Students who need more support in
addition to the Tier 1 supports. addition to Tier 1 supports.
Tier 1: Tier 1:
Core Curriculum Universal Interventions
Core curriculum for all students, including All students receive behavioral support
differentiation of instruction.. through such programs as PBIS, restorative
practices, and good classroom and school-
wide management strategies.

District-Based MTSS Team

The district MTSS team will consist of representatives of various members of the district,
including school sites and central office. The responsibilities of the district team include,
but are not limited to the following:

@ District Plan Development — The district MTSS team will develop and implement
the plan to be utilized by the entire district. The district MTSS team will be
responsible for communicating the plan to all stakeholders, internal and external, in
the district.

@ Professional Development — The district MTSS team will be responsible for
researching and providing resources for professional development of all
stakeholders directly vested in MTSS, e.g. school administrators, Learning Supports
Coordinator, teachers, counselors, support staff, and district administrators.

@ Resources — The district MTSS team will be responsible for the acquisition of
resources and strategies of effective intervention techniques for use at the school
level by the school level teams.

@ Technical Assistance to School Teams - The district MTSS team will be
responsible for the communication of any and all new information and process
issues regarding the district’s MTSS plan.

School-Based MTSS Team

Each school will have an MTSS support team. This team should consist of people who are

seen as leaders and represent a variety of subject areas and grade levels. A sample school-
based MTSS support team should include a: school administrator designee, classroom

Teaching & Learning 11 Tucson Unified School District
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teacher, LSC, interventionist, Student Success/Support Specialist, and the parent of a
student. It could include the School Psychologist, Special Education Teacher, Drop
Prevention Specialist, Dean of Students, Academic Specialist/Interventionist, Community
Representative, ELD Teacher, Counselor and School Nurse based on individual student
needs.

The school-based MTSS team should do the following:

Develop a school implementation schedule

Facilitate school-wide implementation of MTSS

Meet monthly to review PBIS data, discipline data (AZ Safe “Discipline Report
Manager” and/or office referrals), and student progression through the MTSS
process.

At the end of each quarter analyze school discipline data

School-Wide Implementation
The school-based MTSS support team should focus on the following for school-wide
implementation of the MTSS plan:

Review of screening data

Review of progress monitoring data

Review of attendance data

Review of discipline data using AZ Safe “Discipline Report Manager” and/or PBIS
data

Planning of interventions

Self-assessment of problem-solving implementation

Data use in decision-making

Teacher support

dpwbdbpE

© NG

Parent involvement

TUSD Multi-Tiered System of Support (MTSS)
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Academic (Circa 5%) Behavior (Circa 5%)
Community Resources (see catalog of - Community Resources (see catalog of
services) services)

Edgenuity (credit recovery) - Although a DAEP placement is a
Possible referral/testing for Ex. Ed. consequence, the services and support
Services (only if all previous that a student receives are interventions
interventions have been exhausted and - 211 Arizona

documented)

211 Arizona

Tier 11

Academic (Circa 15%) Behavior (Circa 15%)
Tutoring - LSC - specific and targeted support
Targeted intervention with leveled - Equity Success Specialist
readers, based on necessary skill - Psychologist
development - Although an ISI placement is a
LSC consequence, the services and support
Reading/Math Interventionist (if that a student receives are interventions
applicable) - Dropout Prevention Specialist
Equity Success Specialist - Online Student Services Request for
Drop-Out Prevention Specialist Support Form (TUSD Website) —
Successmaker requested by LSC or Principal
Achieve 3000

Pima Public Library Resources
Edgenuity (credity recovery)
Reading Recovery (where applicable)
21st Century Grant Tutorial Program
Online Student Services Request for
Support Form (TUSD Website) —
requested by LSC or Principal

Tier I

Academic (Circa 80%) Behavior (Circa 80%)
District curriculum - PBIS
Leveled readers - Restorative Practices
Strong Tier I instruction and engagement - LSC - general support
Danielson’s Framework - PLCs
Culturally Responsive Pedagogy - Teacher Support & Intervention
PLCs
SchoolCity

Tier I Academic

District Curriculum - TUSD curriculum supports the Arizona College and Career
Readiness Standards (ACCRS). The district curriculum provides teachers and

R
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administrators with a clear set of expectations of what should be taught and covered,
through its scope and sequence. The district curriculum can be found on the district’s
Curriculum Central website http://tusd1.org/resources/index.asp

Leveled Libraries — All elementary schools have been provided with leveled readers, to be
used for Guided Reading. Students are to be assessed at the start of the year to determine
their reading level. Based on their reading level, student will be placed in groups with
students who share the same reading level. The teacher will use the leveled readers
appropriate for each group. The teacher will provide ongoing and regular assessment of all
students to determine the reading progress of each student. Each reading group will
remain fluid throughout the year, as students should move in and out of groups as they
progress.  Online support for Level Libraries assessments can be found here:
http://nsgra.digital.scholastic.com/

Strong Tier I Instruction — All teachers in TUSD are expected to incorporate the various
elements of Charlotte Danielson’s Framework for Teaching. As such, as part of the district
5 Year Strategic Plan, all teachers are expected to be proficient in 3a (Communicating with
Students), 3¢ (Engaging Students in Learning), and 3d (Using Assessment in Instruction)
this year. Professional development will be provided throughout the year to assist teachers
with these strategies. Teachers are expected to share teaching strategies and techniques
with one another during their PLC time.

Charlotte Danielson’s Framework for Teaching — TUSD uses Charlotte Danielson’s
Framework for Teaching as its evaluation instrument. All teachers are required to be
trained in using the Danielson framework for teaching. Resources: Tucson Unified School
District Modified 2013 Danielson Framework for Teaching Evaluation Instrument Revised
June 2015, Governing Board Approved July 2015; Danielson, Charlotte. 2007. Enhancing
Professional Practice: A Framework for Teaching 2nd Edition; Charlotte Danielson’s
FRAMEWORK FOR TEACHING Smart Card.

Culturally Responsive Pedagogy (CRP) — Culturally Responsive Pedagogy (CRP) is an
approach to teaching and learning that focuses on the cultural background of all students.
It is a value-added model to teaching that affirms and highlights the strength that all
students bring to the classroom. CRP is the foundational instructional strategy expected to
be used by all teachers, support staff, and administrators in TUSD. The district provides
ongoing training through Professional Development to support teachers who teach these
classes. Resources: Courses in TrueNorth Logic, Educational Materials Center
(http://www.tusd1.org/contents/depart/emc/index.asp), Culturally Relevant Pedagogy
and Instruction; Curriculum and resources — http://www.tusdl1.org/resources/index.asp,
Appendix | & K, Curriculum Audit
http://www.tusd1.org/contents/Documents/curriculumaudit14.pdf (pages 465-467)

Professional Learning Communities (PLCs) — Professional Learning Communities (PLCs)
have been established on every school in TUSD. Wednesdays have been designated as

Teaching & Learning 14 Tucson Unified School District
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early released days in order for the PLCs on each school to meet. The purpose of each PLC
is collaboration and student achievement. During each PLC meeting, teachers are to
discuss instructional strategies, curriculum, assessment, and interventions. The four basic
questions of all PLC meetings are: What is it that students are supposed to learn? How do
we know if they are learning it? What do we do if they are not? What do we do if they
have?

SchoolCity — SchoolCity is TUSDs assessment tool. The district will administer three
quarterly benchmarks throughout the year, with the fourth one being optional. The
benchmarks will be a combination of standards taught during each quarter, as well as a
culmination of benchmarks throughout the year. Additionally, non-reading and math
teachers will also assess their students at the start of the school year and at the end of the
school year to determine growth. Teachers may also utilize SchoolCity to create their own
in class formative assessment.

Resource: http://www.tusd1.org/resources/assessmenttools.asp

Tier I Behavior

Positive Behavior Intervention and Support (PBIS) — The foundation for the culture and
climate of every school is PBIS. All schools are required to implement and support the PBIS
model. Each school must maintain a fully functioning PBIS Site Core Team. The principal is
responsible for ensuring the PBIS Site Core Team meets monthly and that PBIS strategies
are implemented school-wide. The LSC is responsible for providing support and training
with PBIS strategies. As part of the school’s PBIS plan, there should be school -wide and
classroom PBIS strategies in place. These strategies should be consistent, practiced, and
visible.

Restorative Practices — In an effort to keep students in class, the district is committed to
using Restorative Practices where appropriate. What are Restorative Practices? 1) Reduce,
prevent, and improve harmful behaviors; 2) Repair harm and restore positive
relationships; 3) Resolve conflict, hold individuals and groups accountable; 4) Build healthy
relationships between educators and students; 5) Address and discuss the needs of the
school community. Restorative Practices are proven to support student behavior and to
address instances where students have violated rules on school. The classroom teacher
employs the key principles of restorative practices to make and develop relationships by
encouraging a community of care and a sense of shared responsibility for each other’s well-
being by modeling and teaching affirmative statements, affective questions, impromptu
conferences, proactive circles, and reactive circles.

Resource: http://www.tusd1.org/resources/restorative/index.asp

Learning Support Coordinator (LSC) — The role of the LSC is to ensure that all barriers to
learning, both academic and behavior, are removed. The LSC’s primary responsibilities
support four areas, MTSS, PBIS, Restorative Practices, and Data Collection. The LSC is at
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the center of the MTSS process, ensuring that students referred to the MTSS Site Team
receive the necessary support for success.

Tier Il Academic

Tutoring — When students begin to struggle with an academic concept or work, the teacher
is expected to provide additional support. Depending on the teacher’s schedule, tutoring
may occur before school, after school, or during lunch. All teachers are expected to provide
this additional support if necessary. Many schools organize tutoring for students prior to
and after school. These programs should be communicated to students and parents.

Leveled Readers — As mentioned, all elementary schools have been provided leveled
readers. These readers are to be used during Guided Reading time. However, they may
also be used for targeted interventions as well.

LSC — As mentioned, the role of the LSC is to ensure that students receive the academic and
behavior support they need. Therefore, if a student is referred to the MTSS Site Team for
Tier II support, it is the role of the LSC to secure the necessary resources needed to support
the referred child. Additionally, it is the role of the LSC to keep track of the progress of
support provided to the child.

Reading/Math Interventionist — Through the allocation of their Title I funds, some
schools have funded a Reading or Math Interventionist. The role of the interventionist is to
work with students who have been referred to receive Tier II support in these content
areas. This support may come in the form of one- on- one or small group support. If a
school has an interventionist, the interventionist is to maintain a schedule of services and
keep track of the progress of the students he/she serves. The interventionist is to work
collaboratively with the LSC and the student’s teacher of record. The progress of these
students should be the subject of the school’s academic MTSS meetings.

Student Equity Success Specialist — The office of Student Support Services has assigned a
number of Student Equity Success Specialists to various schools. The role of the Success
Specialist is to provide additional support to students in need. Student Success Specialists
are assigned to specific schools. However, if a student needs additional support at another
school as recommended by that student’s MTSS team, then Student Support Services will
re-align resources and assign a success specialist to support that student. The LSC may
request additional support by completing the Student Equity and Intervention Request for
Service Online form. The Student Equity and Intervention Request for Service Online Form
can be found on the main TUSD Intranet webpage (towards the bottom of the page). Tier
II academic support may involve in-class academic support, small group tutoring (before,
during and after school), use of online resources like Success Maker and Achieve 3000 or
any other agreed upon tier Il support after meeting with the site administration team and
LSC.
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Drop-Out Prevention Specialist — Most of the high schools have been assigned a Drop-Out
Specialist. The role of the Drop-Out Specialist is to keep track of students who may be in
danger of failing or dropping-out. The Drop-Out Specialist should be part of the principal’s
team and work closely with students addressed in MTSS academic and behavior meetings.
These specialists also commit to home visits and work closely with students to keep them
on track to graduate. Dropout Prevention Specialists will work with students to empower
them to be successful in their learning through the use of strategies and alternative
placements. Dropout prevention will assume the role of student advocate to ensure
students are welcomed and are receiving an education that meets their individualized
needs. Dropout specialists, using available community resources, will assist families in
obtaining supplies and services that the lack thereof is responsible for impeding students
from attending school.

Success Maker — All elementary through 8t grade students have access to Success Maker,
a reading and math intervention web-based program. If students are struggling with
certain academic concepts in reading and math, the teacher may provide additional time
for students to work on Success Maker http://tusdl.org/resources/assessmenttools.asp

Achieve 3000 — As part of the academic support provided for second-language learners,
the district has provided Achieve 3000, a web-based intervention used for language
development. This program has been very successful with students who struggle in
reading. http://www.tusdl1.org/contents/depart/language/parents.asp

Pima Public Library Resources — In partnership with TUSD, the Pima Public Library has a
number of resources our students have access to, with the use of a library card. Through
the work of the office of Student Support Services and the LSC, all students who require
additional support, will be supported in acquiring a library card from the Pima Public
Library. Principals have received information regarding this program.

Resources: Curriculum Link (Reference Libraries) http://www.library.pima.gov/
http://www.tusd1.org/resources/links/libraries.asp ;

Edgenuity (credit Recovery) — Edgenuity is the district’s credit recovery platform. High
School students in danger of failing a core course will be required to take the portion of the
course that they are failing during the same semester, in order to pass the semester. The
counselor in conjunction with the assistant principal and LSC will ensure that the student is
enrolled in Edgenuity to support their academic learning. Students who fail a core content
course will be required to re-take that course during the next semester.

Resource: http://payment.edgenuity.com/edgenuity

Tier II Behavior
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LSC — As mentioned, the role of the LSC is to ensure students receive the academic and
behavior support they need. Therefore, if a student is referred to the MTSS Site Team for
Tier II support, it is the role of the LSC to secure the necessary resources needed to support
the referred child. Additionally, it is the role of the LSC to keep track of the progress of
support provided to the child.

Student Equity Success Specialist — The office of Student Support Services has assigned a
number of Equity Success Specialist to various schools. The role of the Success Specialist is
to provide additional support to students in need. Even though a Success Specialist may be
assigned to a specific school, if a student is in need of additional support from another
school, as per the recommendation of the other school’s MTSS Site Team, then the LSC will
contact the Student Support Services office and request that a Success Specialist provide
the necessary support requested. The LSC may request additional behavior support by
completing the Student Equity and Intervention Request for Service Online form. The
Student Equity and Intervention Request for Service Online Form can be found on the main
TUSD Intranet webpage (towards the bottom of the page). Tier II behavior support may
involve in-class support, 1:1 and small group mentoring, restorative and PBIS strategies, or
any other agreed upon tier II support after meeting with the site administration team and
LSC. Learning support coordinators may also request the assistance of a behavior
specialist, through the BIT Team, by completing the appropriate paperwork through the
BIT team. Resources: http://tusdl.org/contents/depart/studentequity/contacts.asp

Restorative Practices — It is common practice for administrators to use restorative
practices for students who have violated the student code of conduct. These practices are
effective interventions and work to restore the student back into their learning
environment. Restorative Practices is a way to respond to children’s behavior that is
consistent with education’s goals of supporting teaching and learning, not punishment,
retribution, and exclusion. In Tier II, the LSC will focus on maintain relationships when
minor conflicts occur, using conflict resolution and informal mediation.

In Tier III, the LSC focuses on repairing the harm and relationships using conferencing and
problem solving (responsive) circles.

In-School Intervention (ISI) — On 19 schools in TUSD, including most high schools, middle
schools, and two large K-8 schools, an ISI program is in place to keep students who are
suspended short-term in school. Although the placement in the ISI program is an
exclusionary consequence, the services offered in the ISI program are interventions.
Students assigned to the ISI program, ranging from 2 — 5 days, will receive support from
the LSC, counselor, and ISI teacher. In addition to receiving support with their core
academic coursework, each student placed in ISI will engage in Restorative Practices and
work on a social emotional curriculum, focused on problem-solving and self-management.

Tier III Academic
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Edgenuity (credit recovery) — Similar to Tier Il academic support, a student may need to
continue taking courses through Edgenuity in order to earn his/her credits. If a student is
unsuccessful in passing his/her courses during the school year, he/she may be required to
take a course in the next semester to remain on track to graduate. In certain cases, a
student may choose to enroll in AGAVE, TUSD’s online school, or Project More, TUSD’s
Alternative High School depending on their situation.

Exceptional Education Testing — Only after all possible interventions have been
exhausted, a student may be referred by the MTSS Site Team to receive Exceptional
Education testing to determine whether or not he/she may require Exceptional Education
services. When a series of documented interventions have occurred at Tier III and have
been unsuccessful, a referral for an Exceptional Education Review of Existing Data
(formally known as Child Study) will be initiated. All MTSS documentation will be provided
to the School Psychologist.

Tier III Behavior

Community Resources — TUSD has partnered with a number of social service agencies in
the community to provide additional support, in cases in which the district is unable to
provide support. A list of these agencies is attached. Through the MTSS site team referral
process, the LSC will work with these agencies and district departments to ensure that
students receive the necessary support required.

District Alternative Education Program (DAEP) — Although the placement in DAEP is an
exclusionary consequence, the services a student receives while in DAEP are considered
interventions. Students suspended long-term for Level 4 and 5 offenses will be placed into
the DAEP.

TUSD
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Section III: Data

Universal Screening and Progress Monitoring
Academic Progress Monitoring and Exit Criteria
Academic Progress Monitoring Documentation
Academic Intervention Class Time and Structure

TUSD Intervention Program ldeas

Universal Screening and Progress Monitoring

Screening instruments are designed to identify student at risk. Standardized Universal
Screening instruments are given to broad populations and have been researched to be
predictors of future outcomes. The goal is to screen whole populations in order to catch
and remediate if possible at Tier 1.

Progress monitoring tools are designed to measure growth, progress, increase or lack of
improvement when interventions are provided consistently. These can be teacher
developed, curriculum imbedded, or developed as part of a screening instrument.
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K-3 4-6 7-9 10-12

SCREEN ALL SCREEN ALL SCREEN SCREEN
STUDENTS STUDENTS SOME STUDENTS SOME STUDENTS
3 Times Per Year 3 Times Per Year

AT RISK AT RISK AT RISK AT RISK
(Discrepant) (Discrepant) (Discrepant) (Discrepant)

Progress Monitor = Progress Monitor = Progress Monitor = Progress Monitor
2to4 xPer Month 2to4 xPer Month 2to4xPer Month 2 to4xPer Month
SEVERELY SEVERELY SEVERELY SEVERELY
DISCREPANT DISCREPANT DISCREPANT DISCREPANT
Progress Monitor = Progress Monitor = Progress Monitor = Progress Monitor
1 -2 x Per Week 1 -2 x Per Week 1 -2 x Per Week 1 -2 x Per Week

*PM at least bi-weekly reduces interruption to instruction time but allows intervention to
be modified if needed

** Weekly PM for Tier 3 allows Interventions to be modified, if necessary during 4-6 Weeks

All schools will use a process of reviewing student performance through formal and/or
informal assessment measures. These assessments include:

Universal Screeners

Universal screening assessments are characterized by the administration of quick, low-
cost, repeatable testing of age-appropriate skills to all students. Schools typically
administer screenings to all students three times a year. These assessments yield two
important pieces of information. First, they provide evidence to help assess how functional
the core curriculum, environment, and instruction are in the school. At least 80% of all
students in the school should be showing adequate progress in a particular curricular
element or program. If more than 20% of the students are not making acceptable gains in
an area, the school must focus on improving the core curriculum and/or instruction.
Secondly, universal screening identifies those students who may not be making expected
progress and who may need additional diagnostic assessment and/or intervention, either
in small groups or on an individual basis.

Characteristics of universal screening assessments identified in the professional literature:
Accessible to all students
Assess critical skills and concepts
Brief (under 10 minutes), easy to administer and score
Given to “all” students (i.e. district, school, grade-level, course)
Quick turn-around time (1-3 days) of aggregated and disaggregated data to
classroom teachers
Repeatable
Reliable and Valid (Commercial assessments have undergone psychometric
analyses to determine validity and reliability. The inferences made from a “teacher-
made” assessment cannot be referred to as valid or reliable, if it has not been
analyzed by a psychometrician.)
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Types of Universal Screeners:
DIBELS for reading at the elementary school level
AIMS WEB
CBM

Diagnostic Assessments

Diagnostic assessments are used to aid educators in understanding the causes for student
performance, i.e. the learning strengths and needs that underlie student performance on a
universal screening or other assessment. They help teachers identify where a student’s
understanding breaks down. This information is used to plan, modify and/or differentiate
instruction/intervention.

Other tools that provide diagnostic information (e.g. analysis of student work, teacher
observations, and student/family interviews) are important to include in the diagnostic
process in order to triangulate data (analyze at least 3 different kinds of data). This helps
educators determine the accuracy of any one assessment.

Characteristics of diagnostic assessments identified in the professional literature:
Given to selected students
Reliable (Commercial assessments have undergone psychometric analyses to
determine reliability. A “teacher-made” assessment cannot be referred to as reliable
if it has not been analyzed by a psychometrician.)
Valid (Commercial assessments have undergone psychometric analyses to
determine validity. The inferences made from a “teacher-made” assessment cannot
be referred to as valid, if it has not been analyzed by a psychometrician.)

Types of Diagnostic Assessments
Diagnostic Reading Assessment (DRA)
“Assessing Reading Multiple Measures” (CORE Phonics Screener) by Linda Diamond
San Diego Assessment or San Diego Quick Assessment
Singapore Math Common Core Placement Test

Progress Monitoring

Progress monitoring assessments are used to regularly assess students in specific
academic and behavioral areas in order to determine the efficacy of and inform
instruction/intervention and to make effective decisions regarding the
instructional/intervention needs of a class, small group or individual student. The group’s
or student’s current level of performance is determined and a goal that is aligned to the
relevant standard(s) is set. Progress is measured regularly (the frequency depends on the
intensity of instruction/intervention) to see if the actual rate of learning matches the
expected rate. Based on the results, changes in curriculum, instruction and/or environment
are made to match the student’s needs.

Progress monitoring helps schools establish more effective programs for children who
have not benefited from previous programming, as well as identify students who are
already proficient. It is a useful formative assessment in the classroom, as it yields
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information about students’ mastery of specific skills or concepts, is sensitive to small
increments of growth, and produces results that can be graphed.

Characteristics of progress monitoring assessments identified in the professional
literature:
Administered at regular intervals, with increasing frequency as the intensity of the
intervention increases
Rates of improvement are specified
Sensitive to improvement/small increments of growth
Sufficient number of alternative forms of equal difficulty
Reliable and Valid (Commercial assessments have undergone psychometric
analyses to determine reliability and validity. A “teacher-made” assessment cannot
be referred to as reliable or valid if it has not been analyzed by a psychometrician.)

Types of Progress Monitoring Tools:
DIBELS
Easy Curriculum Based Measure (Easy CBM)
Read Naturally
Dolch and/or Fry’s Word List
PBIS Office referrals
Teacher made skill based assessments

Summative Assessments

Types of Summative Assessments:

- AZ Merit scores for grades 4-12 for reading and mathematics
AZELLA for Reading specific to English Language Learners at all levels
School City Benchmark Assessments
Avenues Unit Assessments
SuccessMaker

Academic Progress Monitoring and Exit Criteria
The progress of each student who is receiving intervention instruction will be monitored
regularly.

Tier 1: Data collection using progress monitoring tool will be given once a month
for student receiving intervention. Teacher should collaborate with available
support staff for intervention ideas. The MTSS support team will determine any
student movement to Tier 2.

Tier 2: Reading & Math: Diagnostic screener may be needed to further identify
academic skill deficits. Based on diagnostic screener accommodations of
curriculum should be provided to student at their current academic functioning
level. Identify school resources to implement plan and support teacher (review Staff
Resource Inventory). Intervention support can be provided by teacher or support
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staff. Data collection using designated progress monitoring tool will be given bi-
weekly. The MTSS team after reviewing data will make decisions on continued
intervention, reduction or increased support.

Tier 3: Reading & Math: Tier 3 interventions need to be individualized based on
student needs. Interventions will be provided by available support staff and
number of sessions per week will be increased. Student interaction and opportunity
for response to instruction will be increased. Intervention selection may change but
must be evidence based. Any intervention group must be 3 or smaller. Data
collection using progress monitoring tool will be given at least weekly. The MTSS
team after reviewing data will make decisions on continued intervention, reduction
or increased support.

Reduction from Tier 3 to Tier 2: For consideration for a reduction in
intervention services, the student must exhibit considerable progress toward on-
level performance. In addition, the student should achieve in the “high approaches”
category on the most recent district benchmark assessment.

Exit from Tier 2 to Tier 1: For consideration for exit from Tier 2 intervention
services, the student must exhibit sufficient progress toward on-level performance.
This will be demonstrated through both progress monitoring and classroom grades.
The student must “meet standard” on the most recent district benchmark
assessment or Universal Screener before exiting a Tier 2 intervention.

Academic Progress Monitoring Documentation

Teachers will document Tier 1 interventions and progress monitoring data on the
MTSS Tier 1 Intervention and Data Collection Form, and place this form in their Data
Notebook.

Must be cited on the MTSS form, electronically on the A & R website, and a printed
copy must be placed in the student’s MTSS folder and the student’s Cumulative folder.
Must be updated after MTSS meetings are held.

Consistent school assessments will be used along with classroom grades and District
Benchmarks when available.

Academic Intervention Class Time and Structure

For Tier 1 students who will be served in the classroom by the classroom teacher
time must be built into the school day. Differentiated instruction targeting skills
where the student has gaps (Math/Reading or both) should occur on a consistent
basis at least 3 times a week.

For Tier 2 and Tier 3 students work with an intervention specialist or classroom
teacher outside core instruction time. Students are grouped by intervention needs
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and may encompass multiple grade levels and classrooms. Tier 2 groups should be
no more than 5 students and meet a minimum of 3 times per week for 30 minutes.
Tier 3 groups should be 3 students or less and meet daily for 30 minutes.

TUSD Intervention Program ldeas
Any interventions included in a student’s plan must be evidence based. Below are
some suggested interventions that can be used.

Tier 1 Interventions

Reading Groups

Small Math Study/Differentiated Groups
Classroom-based intervention

Small group assignment

Read Naturally

PBIS and Restorative Practice

O O0O0OO0OO0O0

Tier 2 Interventions

Reading and/or Math Groups (three times a week for at least 30 minutes)
Achieve 3000 reading

SuccessMaker reading/math

ALEKS math

Avenues “prescriptive” skill lessons

Continuation of Tier I interventions

O O0O0OO0OO0O0

Tier 3 Interventions

Reading Groups (five times a week for at least 30 minutes)
Achieve 3000 reading

SuccessMaker reading/math

ALEKS math

My Reading Coach

Continuation of Tier I interventions

Other

O O0OO0OO0OO0O0Oo

R
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TUSD

Section IV: MTSS Team Member Roles and
Responsibilities

School Administration

School Coordinator

Student Advocate

Classroom Teacher

Intervention Teacher
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Other Support Staff
Parents/Guardians

MTSS School Meeting Process & Organization

School Administration (MTSS Administrator)

Provide leadership and support to ensure the MTSS process is being implemented
effectively on his/her school

Assign a School Coordinator (Learning Supports Coordinator or Designee)

PLC data review time built into the master schedule to analyze progress monitoring
data

Monitor the performance data on all students on his/her school

Stay in communication with the School Coordinator (LSC or Designee) and teachers on
student growth or lack of performance

Train all staff on MTSS, PBIS, Restorative Practices, effective teaching strategies,
required documentation, and school expectations

Assign School Coordinator (principal w/ assistance of assistant principal, if available)
to high-risk students)

Collaborate with, guide, and direct School Coordinator

Provide and maintain a supportive role during school MTSS meetings

Encourage participation from all during MTSS meetings

Verify consistent quality instruction and classroom behavior management are
occurring prior to Tier 2 implementation

Oversee process of documentation via district forms to ensure they are current
Participate in MTSS Monthly Team meetings and at the end of each quarter conduct an
analysis of the Discipline Data

Use Classroom Environment Checklist to support best teaching practices

Use School Administration Checklist and Staff Inventory to help guide you through the
MTSS process.
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School Coordinator (LSC or Designee)

Assume a leadership role in training all staff on MTSS, PBIS, Restorative Practices,
effective teaching strategies required documentation, and school expectations

Be well-informed in allowable accommodations (per state and federal guidelines)

Be a specialist in accessing alternative instructional strategies

Investigate student needs and research possible intervention strategies to recommend
Maintain MTSS Student log

Collaborate with classroom teacher to develop Tier 1 intervention plan

Collaborate with the MTSS team to develop Tier 2 & 3 intervention plan

Monitor implementation of intervention plan (observation, data review, conference
with teacher, etc.)

Maintain documentation on district forms in student files (file meeting documents in
student Cumulative folder after every meeting)

Schedule and lead MTSS collaboration, review, follow-up, and individual meetings
Collaborate with school administrator for Tier transition or special circumstances
Coordinate/facilitate assessments for screening and progress monitoring

Facilitate MTSS meetings for transition between Tiers and all Tier 3 follow-ups

Assign a time keeper for MTSS school meetings

Use Classroom Environment Checklist to support classroom teacher

Facilitate MTSS monthly team meeting

Student Advocate (LSC or MTSS Team Member)

Collaborate with classroom teacher and MTSS team to develop intervention plan
Monitor implementation of intervention plan (observation, data review, conference
with teacher, etc.)

Maintain documentation on district forms in student files

Present student information to MTSS team for collaboration, review, follow-up and
other individual meetings

Collaborate with MTSS team for Tier transition or special circumstances

Coordinate the implementation of Tier 2 & 3 interventions

Facilitate parent communication

Classroom Teacher

Provide differentiation for all students

Teaching & Learning 28 Tucson Unified School District



Case 4:74-cv-00090-DCB Document 2305-5 Filed 10/01/19 Page 32 of 190

Build relationships with student through PBIS and Restorative Practices
Review and implement Classroom Environment Checklist (Danielson, domain 2) at the
beginning of the year and throughout the year as needed.
Review and implement School and Classroom Instructional Procedure Checklist
(Danielson, domain 2)
Determine specific needs of at-risk students within the context of cultural relevancy
Collaborate with grade level PLC to disaggregate performance data and to identify at
risk students
Communicate concerns with parents (Danielson, domain 4), School Coordinator,
Student Advocate and School Administrator
Send Meeting Invitation Letter to parents
Implement suggested Tier 1 strategies with fidelity over a period of time and document
interventions on the MTSS Tier 1 Intervention and Data Collection Form (Danielson,
domain 1,2,3,4)
Conduct Progress Monitoring Assessments (Danielson, domain 1 & 4)
Attend MTSS meetings
Will enter intervention efforts for Tier 1 in Student Information System
When considering a student for Tier 2 interventions classroom teacher will complete
the following:

0 MTSS Meeting Preparation Form

O MTSS Nurse Form: give to the school nurse to complete and attach to MTSS

Meeting Preparation Form
0 Attach Tier 1 documentation (MTSS Tier 1 Intervention & Data Collection Form)
to the MTSS Meeting Preparation Form
0 Turn documents in to School Coordinator

Intervention Teacher

If available on school Reading Specialist/Interventionist, Math Specialist/Interventionist,
Writing Specialist/Interventionist.

R
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Input data onto appropriate forms for Tier 2 and Tier 3 interventions and progress
monitoring. What do these forms look like?

Communicate on a regular basis with classroom teacher, MTSS School Coordinator, and
parents about the progress of the students he/she serves

Implement MTSS programs and materials with fidelity and intensity

Disaggregate performance data after each district assessment is given

Progress monitor student in his/her class on a weekly basis on skills taught

Chart student’s progress through progress monitoring and assessments Intervention
documentation sheet

Collaborate with MTSS School Team and Teachers on student entry and exit criteria

Other Support Staff

Student Success Specialist
0 Provide small group academic and/or behavior interventions
0 Conducts home visits regarding academics, behavior, and/or truancy issue
0 Counsel and mentor students
Para Professional/Teacher Assistant
0 Provide small group interventions
Curriculum Coach/Teacher Mentor
O Support teacher with creating and implementing appropriate student
interventions
O Support teacher with data analysis and documentation
O Support teacher with areas marked “No” or “Partial” on Classroom Environment
Checklist
Student & Family Support Liaison
0 Work with school staff to create individualized plans
0 Support students with creating steps to achieve education goals
0 Provide support to teachers via consultation, resources or modeling
Counselor
0 Provide small group interventions and/or 1:1 counseling
0 Support student and/or family in identifying community resources to support
student and/or family
Dean of Students
0 Collaborates with counselors and teachers regarding each student’s discipline
and educational needs and makes recommendations for changes as needed
0 Develops, recommends and provides alternative discipline strategies
0 Conduct home visits in regards to student’s behavior problems and/or truancy
issue
0 Counsel and mentor student
Dropout Intervention Specialist (Middle & High School)
0 Monitors attendance, discipline, behavior, and grade reports to identify students
at risk of dropping out
0 Compiles attendance reports, makes home visits to investigate cause for
student’s attendance problems.
0 Counsels at risk students and families regarding school and attendance
0 Designs and implements individualized intervention plans
0 Provides discipline behavior support to students and TUSD personnel utilizing
restorative practices, intervention strategies, and advocacy
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Office Assistant/Attendance Technician
0 Informs Principal of students with high absence rates
0 Completes and sends out to parents/guardians, attendance letters (Coordinate
with School Coordinator)

Parents/Guardians

Communicate needs with school personnel

Maintain regular communication with classroom teacher

Attend meetings as requested

Participate in the problem-solving process

Provide insight into the student’s learning needs, styles, and preferences

Ask questions to learn more about the intervention process, assessments, and
curriculum being used with student

U Parents/Guardians Contact

1. When a student fails to make adequate progress, the classroom teacher should be
the first person to make contact with the parent regarding the progress of the
student (via a phone call, formal letter, and personal meeting).

2. Parents/Guardians are invited and encouraged to attend their child’s MTSS meeting,
to participate in creating their child’s individual academic/behavior action plan.

3. When a student moves from Tier to Tier (e.g. general education with differentiation
within the classroom, or targeted small group interventions) parents must be
informed as a part of the School MTSS Team.

4. Parents/Guardians should be advised:

0 When a student is not making expected academic progress and/or exhibiting

behavioral concerns

Ways parents/guardians can support their child

What services will be provided

What strategies will be used to address student concerns

What intervention programs will be used

How often school will monitor progress and inform parent

At what point the school may refer to the next level due to lack of response to
intervention

O O O 0O 0 O

MTSS School Team Meeting Process and Organization
The School MTSS Team will meet at least twice a month to focus on at-risk learners.
School MTSS teams should use these guidelines:

1. Review confidentiality laws with School MTSS Team members
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2. Schedule of MTSS Meetings will be sent out a week in advance by MTSS School
Coordinator; MTSS Team Meetings will start on time and follow agenda.

3. MTSS School Team Meeting document will completed at the meeting

4, Assign a time keeper to follow meeting agenda to assist team in time
management. Allow 15 minute discussion per student.
5. When meeting on a student, send the parent MTSS Meeting notification letter.

All team members should be prepared to provide support, intervention ideas,
suggestions, and strategies to promote individual student success

6. Review baseline data that has been collected

1. Review MTSS Meeting Preparation Form and supporting documents at first MTSS
meeting

8. Create SMART goals for identified academic/behavior target skill and identify
progress monitoring tool/method.

9. Design specific intervention plans (fidelity and intensity over time)

10.  Review and monitor intervention plans to ensure all participants fully
understand the overall plan and their role in executing the plan

TUSD

Section V: Flow Chart, Process, and Procedures
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MTSS Academic Flow Chart

Classroom Intervention Strategies for Tier 1 Instructional Core
MTSS Behavior Flow Chart

Behavior Tier 1 Overview: Behavior and Classroom PBIS
Classroom Intervention Strategies for Behavior

Attendance

PBIS, Frequently Asked Questions

Student MTSS Folders
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MTSS Academic Flow Chart

*The Classroom Environment Checklist should be completed by classroom teacher and by Campus \
Administrator/Designee to consider enviornomental impacts to instruction for all students.

*(Classroom teacher contacts MTSS Campus Coordinator for help with at-risk student.

eCampus Coordinator works with classroom teacher to determine student needs, select and implement
appropriate Tier 1 instructional strategies/differentiated instruction and behavior interventions.

*Upon request Campus Coordinator observes intervention implementation within the next 3 weeks.

eCampus Coordinator and classroom teacher meet within 3-4 weeks to review strategies, determine if
additional interventions are needed, schedule another meeting (not to exceed 6 weeks) or to advance student
to Tier 2.

eTeacher completes MTSS Meeting Preparation form when considering student for Tier 2. J

*MTSS Team meets to review Tier 1 data, and determines if Tier 1 interventions should continue or if studeh
should move to Tier 2.

eCampus Coordinator assigns referred student to Student Advocate if advanced to Tier 2.

*MTSS Team meeting #1 will discuss appropriate Tier 2 interventions and identify intervention support
staff/teacher that will implement interventions. Tier 2 interventions will be implmented for a minimum of 3
weeks, while progress monitoring is being collected and documented. Schedule next meeting (not to exceed 4
weeks).

*MTSS Team meeting #2 will review response to intervention to determine if interventions were successful.

eIlf not, adjusted Tier 2 interventions will be impleented for a minimum of 3 weeks, while progress monitoring
data is being collected and documented. Schedule next meeting (not to exceed 4 weeks).

*At 3rd MTSS meeting, a decision will be made to continue current intervention or to move student to Tier 3.
oIf Tier 2 interventions are successful and student is making progress but not yet at benchmark, schedule next

meeting in 6 weeks time. J

*MTSS Team meeting #1 meets to review Tier 2 data, and determines neccessary Tier 3 intervention schedulm
and implementation process.

eTier 3 interventions will be implemented for a minimum of 3 weeks, while progress monitoring data is being
collected and documented. Scheulde next meeting (not to exceed 4 weeks).

*MTSS Team meeting #2 will review response to intervention to determine if interventions were successful.

eIf not, adjusted Tier 3 Interventions will be implmented for a minimum of 3 weeks, while progress monitoring
data is being collected and documented. Schedule next meeting (not to exceed 4 weeks).

*At 3rd MTSS meeting a decision will be made to continue current intervention or consider options.

*When a series of interventions have occurred at Tier 3 and have been unsuccessful, a referral for an
Exceptional Education Evaluation will be initiated and all MTSS documentation will be provided to School
Psychologist.
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Classroom Intervention Strategies for Tier 1 Instructional Core

Organize a productive classroom environment:

Specific seating arrangement and design that permits all students to view instruction, provide ready access to
frequently used materials and equipment, keep high-traffic areas free of congestion, and facilitate monitoring
student work and behavior.

Caveats for Learning:
Feels Emotionally and Physically Safe Makes Connections to Experience
Engage in Active and Authentic Learning Receives Frequent Feedback

Instructional Strategies:
Vary Grouping

Employ AVID strategies

Use of Multiple Intelligences
Teach Metacognitive strategies

How the Classroom Looks:

All students can succeed (Accommodations, flexible grouping, fully inclusive, focus on whole child)

Active Learners (Students are engaged, connected, relevant learning, emphasis on comprehension)

Teacher as Facilitator (Teaching and learning valued, co-teaching model, teacher coaches, student centered)
Lessons which Accommodate (Instruction differentiated, multi-model instruction, varied pacing, learning centers)
Formative Assessments (Data utilized, student self-evaluate, use of rubrics, multiple ongoing measures)
Collaborative Partnerships (Parents as full partners, push-in support services, bottom-up model)

Suggestions for Tier 1:

Utilize graphic organizers, posters, pictures, illustrations, highlighters, dry erase markers, pointer, diagrams,
demonstrations, charts, and hands-on manipulatives

Divide instruction into shorter timeframes

Clearly stated directions in different ways and check for understanding (write, say, model)
Vary grouping (partners, cooperative, etc.)

Instructional adjustments such as direct, whole group, small group, individual

Allow students to summarize what was learned or teacher does the summarization (write/say)
Ask questions throughout the lesson and provide thinking time (call on all students)

Make learning fun and entertaining by bringing fine arts (drama, music, art, dance, humor)
Utilize signals to check for understanding and if student is focused on learning

Bring in multi-media, games, simulations

Provide constructive feedback in a timely manner

Revisit prior learning and new learning throughout the lesson

Make all learning relevant to the learner

Use open-ended questions and avoid leading questions

Use planners to provide support and structure

R
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MTSS Behavior Flow Chart

~

*The Classroom Environment Checklist should be completed by classroom teacher and by
Campus Administrator/Designee to assess areas that need to be addressed to improve
classroom management.

eImplement classroom management strategies, PBIS review, and Restorative Practices.
Additional collaboration with LSC or other support staff can be consulted as needed.

eStudent behavior goal should be designed and data collected on Tier 1 intervention for a
minimum of 3 weeks (6+ data points) and not to exceed 6 weeks.

*MTSS meeting scheduled by Campus Coordinator to review the outcome of the current\
interventions based on Tier 1 data and develop an individualized behavior plan.

eFocus on 1 behavior at a time and identify specific time period of the day to collect data.
Define the target behavior (e.g. what is the student doing that is disruptive and how often).

*Define what you want the student to do in place of the target and define appropriate
positive reinforcement. MTSS Team will collaborate and identify proactive problem
solving strategies to address the target behavior.

eldentify school resources to implement plan and support teacher (review Staff Resource
Inventory).

*Collect data documenting the interventions utilized for a minimum of 3 weeks (6+ data
points) review outcomes adjust as needed. Plan not to exceed 6 weeks.

oIf after multiple unsuccessful interventions have been attempted at Tier 2 a request fora 1
time consultation with a Behavior Specialist (BIT) to attend an additional Tier 2 meetiny

can be made by completing BIT: Tier 2 Intervention Meeting Request form.

eIf/when a student's behavior exceeds Tier 2 interventions AND the student's behavior 15\
interfering with the learning process, a student moves to Tier 3.

*The parent, administrator and school psychologist need to be present for this meeting in
order to access additional support. Any staff working with the student should be invited to
meeting.

*Plan will be updated based on the review of data.

*School Psychologist will facilitate beginning of Exceptional Education evaluation process if
needed.

*A referral to the BIT (Behavior Integration Team) can be discussed and completed as
appropriate. (School Psychologist has access to this process and form). A Behavior
Specialist will be assigned once a referral is submitted.

*The Behavior Specialist will observe student and collaborate with the team as to next stepj

interventions.

Teaching & Learning
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Behavior Tier 1 Overview: Behavior and Classroom PBIS

Tier 1 PBIS is the development and implementation of supports for behavior across any
school. PBIS is a proactive, preventive approach to behavior. Appropriate behaviors are
taught to all students across all settings and acknowledged and reinforced when
demonstrated.

In addition, PBIS includes procedures for responding effectively to problem behavior and
implementing data-based problem-solving to monitor and evaluate the effectiveness of
PBIS with respect to student outcomes and implementation fidelity. As a result, Classroom
PBIS incorporates the following components:

1. Establish the use of data to identify and analyze classroom behavior concerns.
(School based PBIS referral forms and/or AZ SAFE)
2. Implement key strategies for effective classroom management

a. Develop, post and teach classroom expectations and rules

- Rules and expectation must be phrased in the positive (what you want
your students to DO vs. don’t).

- Included your students in the development of classroom rules and
expectations so they will have buy-in.

b. Develop & implement effective classroom procedures & routines

- Routines and procedures must be followed consistently in order to be
effective.

- Inform students ahead of time if there will be a change to the routine.

- Have a classroom daily schedule posted in the classroom (elementary
school)

- Develop plans for entering and exiting the classroom and changing class
configurations, such as moving from whole class to small-group
instruction. Classroom teacher must plan for movement of individual
students to meet needs, such as pencil sharpening and getting personal
supplies.

- Develop a plan for activities such as taking attendance, collecting
permission slips, making participation counts (pretzels, extracurricular
activities), and keeping the classroom neat. And for the distribution,
collection and storage of instructional materials,

- When students are participating in group work each team member within
a group should have a job, and over time each student should have an
opportunity to do each job. Develop job descriptions and routines for
assigning the jobs. Jobs might be facilitator, time-keeper, reporter,
recorder, encourager, questioner, materials manager, taskmaster, etc.

c. Acknowledge and reinforce appropriate behavior

- Know your students! Use methods that are rewarding to them when
praising for appropriate behavior.

- Actively seek out opportunities to reinforce students.
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d. Establish and support, positive classroom interactions and climate
- Provide students opportunities to earn rewards. Classroom reward
systems and the ongoing use of positive reinforcement elicit the
repetition of desired behaviors, foster a positive climate, and focus
attention on desired behaviors. Utilizing classroom rewards serves as a
teaching tool by providing immediate feedback to students on what
behaviors are expected.
- Send positive notes home or make a positive call home.
e. Provide advance organizers/pre-corrections
- Pre-corrections function as reminders by providing students with
opportunities to practice or be prompted about expected behavior before
they enter situations in which displays of problem behaviors are likely
(Kolvin, Sugai, Patching, 1993). For example, a teacher states the
following: “remember, before you go to homeroom collect all your
materials, put your work on my desk and quietly line up,” or “what are
your responsibilities before you go to homeroom?”
f. Develop & implement effective responses to inappropriate behavior
- Consequences are teachable moments. Take the opportunity to remind
students what behaviors are expected of them, as well as what they can
do next time in lieu of engaging in inappropriate behaviors.

Classroom Intervention Strategies for Behavior

Suggestions for Tier 1:

R
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Teacher directed and initiated. All students receive behavioral support through PBIS and Restorative
Practices. Teacher utilizes the Classroom Environment Checklist and The School and Classroom Instructional
Procedure Checklist. Teacher uses effective and consistent classroom management strategies. Classroom is
structured keeping students engaged with instruction. Teacher directs and re-focuses students to understand
expected routines, procedures and rules.

Intervention Strategies for Tier 2:
Review and re-teach class/school-wide rules, procedures and routines

Increase positive reinforcement opportunities

Individual reward system/behavior chart (Opportunity to help teacher, individual attention from adult,
Choice time/preferred activity time or directed activity time)

Implement and teach de-escalation techniques

Proximity Supervision

Change classroom seating

Provide accommodations as needed to keep student engaged (i.e., break down assignments into shorter
portions, visual cues, simplify instructions)

Implement token or reinforcement system consistently

Discuss feelings/concerns privately with individual student

Teach social skills

Structured breaks

Implement in-classroom cool down (procedure and location)

Implement out-of-classroom cool down (procedure and location)

Behavior Intervention Plan (Counselor or LSC)

Intervention Strategies for Tier 3:
Behavior Management Plan/Contract implemented with Consistency

Increased opportunity for positive reinforcement
Change in classroom

Changes to daily schedule

Crisis intervention Plan (addressing safety)
Determine what staff is available to support student

Data collected daily (point sheets)

Attendance:

The team must determine if an attendance issue is result of the student’s behavior, the
parent’s behavior, or the environment and plan interventions accordingly. Barriers must be
identified and addressed appropriately. Utilizing support staff on school (e.g.: community
representative, counselor, social worker, student support specialist, etc.) to build a rapport
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with the parent and student is the most effective method assisting the student and/or
parent to become invested in their education. Once a rapport has been established, a
behavior plan for attendance which includes incentives to the student for showing up to
class can be helpful in terms of keeping the student engaged and motivated to attend class.

PBIS, Frequently Asked Questions:

If the building principal doesn’t lead the MTSS Team or the implementation of Positive
Behavior Intervention Support, then what is his or her role?

Schools that have implemented PBIS rely heavily on team-based decision making. This
increases program stability over time, reduces the criticism that discipline policies are
simply administrator driven, and improves the quality of decisions. Although the building
administrator may not facilitate the behavior team, her/his role is a vital one on the team
and in the systems change process. Most importantly, the principal “sets the tone” in the
building, and indicates what is valued and the course of action that will be pursued. As a
critical member of the team the administrator represents the interests and concerns of the
district, guides in issue of law and policy, accesses resources and removes roadblocks so
that the team can carry out its important mission. Schools and school teams are rarely
successful without strong, positive leadership from the building administrator.

How do I go about selecting behavioral interventions for my students and school?

One of the wonderful features of a MTSS team is that the teachers do not operate in
isolation as is typical in many schools. Thus, the selection of interventions and programs is
often done collaboratively by a school team as part of creating a broader system of
behavioral supports. In the review and selection process, the team will:

(1) Clearly identify the problem they wish to resolve or the goal they wish to achieve (2)
Review the research literature to see what interventions have “empirical support” or
evidence of effectiveness in addressing the issue, and (3) develop a plan to implement and
evaluate the intervention in their setting.

SCHOOL-WIDE:

What will PBIS look like at our school?

A school-based team consisting of representative members of administration, faculty and
staff on school will develop, implement, and monitor the school-wide PBIS Plan. This team
will identify areas to target for intervention across school, and communicate these findings
and plans for intervention across school. The discipline referral process and procedures
will be consistent throughout the school and effective consequences will be used to
discourage inappropriate behavior. The school will have identified and posted expectations
and rules in specific settings used to teach students the expected (appropriate) behavior. A
reward system (or incentives program) will be utilized to encourage and model
appropriate behavior.

How is PBIS a process?

PBIS is not a packaged program with a set script. These components look different in every
school because PBIS is a PROCESS that is individualized to meet the specific needs of each
school. That process is always changing to meet these specific needs of the school (e.g.,
population changes, maintain interest or buy-in, address multiple levels of problem
behavior, etc.).

R
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How is PBIS collaborative?

A core team is formed and is representative of the entire staff of the school. The team pulls
together ideas that meet the specific needs of their school. The team’s ideas are presented
to the rest of the staff and students for feedback, editing, and consensus on the plan. All
members of the school contribute to the school-wide plan.

How is PBIS proactive?

Using discipline data helps the team to identify patterns and possible causes of
inappropriate behavior. This information is then used to develop effective interventions to
decrease inappropriate behavior and increase desired behavior across school. The use of
yearly, monthly, or more frequent data comparisons helps to prevent the same patterns of
inappropriate behavior from reoccurring and assist the core team in adapting the School-
wide PBIS plan.

How is PBIS educative?

When children misbehave, we cannot assume that they know how to behave. After all,
children in our schools come from many different backgrounds and cultures that view
“behavior” in their own unique way. When a child misbehaves, we view the problem in the
same manner that we would view problems in reading or math...as a skill deficit. Behavior
is taught to establish a single, positive school climate and to relay to both students and staff
that the appropriate behavior is priority in our school.

How is PBIS functional?

In order for PBIS to be effective, it has to reinforce staff and student behavior. That is, staff
and students are rewarded/acknowledged for exhibiting appropriate behavior and
reinforcement is withheld when problem behavior occurs. Staff and students will learn that
the PBIS process “works” for them, because they are able to get what they “want” but only
through using the appropriate behavior taught.

How long will it take to do PBIS?

Since School-wide PBIS is a process, not a program, schools vary on the length of time it
takes to get going. Schools typically take between 3 months to 1 year to fully implement all
the critical components of PBIS. Components are generally introduced a few at a time. The
process is ongoing and constantly adapted to meet the changing needs of the school and
address current concerns.

Many schools begin noticing improvements right away. However, it may take a few years
for the school’s philosophy regarding the handling of problem behavior to change.
Although a participating school may see immediate reductions in discipline, the PBIS
process can still take a school 3-5 years to fully implement a comprehensive approach to
addressing problem behaviors (i.e., incorporate planned interventions to address
classroom, targeted groups, and individual students exhibiting problem behavior).

CLASSROOM:

I've done a lot of behavior things like PBIS in my classroom, why should I do this one?
Many teachers implement wonderful, creative, fun and effective behavior management
systems in their classrooms. Unlike many other specific behavioral interventions or
programs, PBIS is not something that one teacher can do alone in their classroom. PBIS is a
collaborative effort that actively involves all staff members in a school; teachers,
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administrators, paraprofessionals, support staff and students. This cooperative approach
recognizes the critical importance of consistency across people and settings in creating safe
schools and effective learning environments. When linked to a broader system of
behavioral supports, effective classroom management strategies and techniques become
even more effective and efficient. This makes the work of the classroom teacher easier and
the school experience of the student more positive.

TARGETED GROUP:

If there is a relatively small group of students causing most of the problems at our
school, why should we start with a school-wide intervention for all students?

Every school has a group of students who are more challenging to work with than the
general student population. These at-risk or high-risk students often absorb an inordinate
amount of staff time and resources. However, focusing our initial intervention efforts here
will seldom create the kind of safe and positive school environment we are seeking. In fact,
well-intentioned efforts designed to deal with these most difficult students actually can
backfire and cause more problems. Creating safe and effective schools is done by first
implementing “universal” interventions to actively create the desired culture and
communicate to students what kind of behavior will be valued and acknowledged.

Once the school-wide system is strong, the team then moves to adding “selected” or small
group interventions for their at-risk students. Finally, schools move to strengthen their
“intensive” or individualized interventions for their high-risk students. Although it would
seem that this would complete the process, the behavior team’s mission involves a
commitment to ongoing evaluation and revision of systems of support in their school. PBIS
is a philosophical framework that guides our ongoing efforts to support all students in the
school.

INDIVIDUAL:

What exactly is the process of developing a behavior support plan?

Positive Behavior Support begins by identifying the behaviors that are a concern and
observing the behaviors in the situations where they occur. A team of people who work
with the individual (including the family) may conduct a Functional Assessment Interview
to identify the situations where problem behavior occurs and the conditions that relate to
the behavior. This team should also conduct direct observations and collect information by
seeing the problem behaviors actually happen. In addition, the team may also decide to
collect some information on setting events to see if certain factors affect the likelihood that
this individual will have “difficulties” (e.g., lack of sleep, allergies).

The goal of identifying the problem behaviors is to gain an understanding of why the
individual engages in problem behavior. The process ends with the development of a
purpose statement or hypothesis statement about the problem behavior. This hypothesis
statement will describe the conditions or events that “trigger” the problem behavior, what
the problem behavior means, and how problem behavior is maintained or reinforced. The
team will work together in developing these data-based summary statements. Once the
statements are identified, the team will discuss:

(a) How the behaviors can be prevented

(b) New skills that the individual can be taught, and

(c) How to react to the behaviors when they occur.

A behavior support plan will be developed that provides a guide for preventing problem
behavior, teaching new skills to replace the behavior, and responding to the behavior in
new ways.
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How long does a behavior support plan take to make a difference?

Time varies according to how long the behavior has existed; how well the behavior works
for the child, the type of replacement behavior chosen, and how easy the new behavior is to
learn. It is not necessarily a "quick fix" solution; it is more of a lifestyle change.

Who can implement a behavior support plan?

Theoretically, anyone can put into place a positive behavioral support plan. Research by Dr.
Ted Carr shows that parents and teachers have just as good of a chance (if not more) at
success as do trained specialists.

How should goals for the student with behavioral challenges be identified?
Individualized positive behavior support focuses not only on decreasing specific behaviors
of concern, but also building adaptive (and replacement) skills, and improving the
individual's overall quality of life. Goals should be based on a positive, long-term vision for
the student developed with input from the student, the student's family, and the support
team.

When do we know a plan is effective?

When any intervention is selected, it is important to know the desired outcome or goal. In
order to evaluate whether or not an intervention or program is working, the desired goal
must be stated in such a way that it can be measured. For example, the goal, “Will reduce
problems in the school” is not measurable. When reworded to read, “Will reduce office
discipline referrals by 30% from last year” it becomes a measurable goal, and progress can
be assessed on a monthly and/or annual basis. In order to make good decisions, relevant
information must be collected about progress on each of the measurable goals the team or
staff selects. When measurable goals are set, good information is collected and reviewed,
and the team uses this information to continually evaluate and improve the systems of
support, schools become places where both students and staff are successful.

How can we effectively address the needs of individuals within group environments?
Individual systems and group applications of positive behavior support are complimentary
in that well-structured group applications (e.g., classroom management systems) provide a
foundation for effective individualized support. Often, the need for individual systems is
minimized by these broader systems. However, some people require a greater degree of
individualization and support. It may be necessary to adapt features of group applications
(e.g., physical arrangement, routines, types of rewards) to meet the needs of individuals
within certain settings.

What should be done when a student's behavior poses an immediate threat to
themselves or others?

When severe episodes of problem behavior occur, it is necessary to provide a rapid
response to insure the safety of all involved and produce a rapid de-escalation of the
behavior. Safe crisis management procedures are therefore necessary and should be
planned thoroughly in advance. It is important to remember that the goals of crisis
management procedures are to insure the safety of the student and all others, and to de-
escalate the problem as rapidly as possible.
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I'm concerned about using positive reinforcement with students. Isn't it just bribery or
manipulation?

Positive Behavior Support treats the acquisition and use of social-behavioral skills in much
the same way we would academic skills. That is to say, we teach and reteach the skills we
want to see used by our students. Reinforcement is viewed as an effective tool in the
education process. There are three general reasons why educators use positive
reinforcement to support students; (a) To create positive relationships with students and
their families, (b) To establish an inviting and positive learning environment where
students and staff enjoy doing their respective jobs, and (c) to provide students with the
accurate behavioral feedback they need to become more successful in school and better
prepared for life.

Student MTSS Folder

In order to maintain consistency across the district student MTSS documents will be stored
in the Cumulative Folder.

1. All original MTSS required documents will be placed in the student Cumulative
Folder after every MTSS meeting.
a. MTSS Meeting Preparation Form
MTSS Tier 1 Intervention and Data Collection Form
MTSS Nurse Form
MTSS School Team Meeting
Copy of MTSS Parent Meeting Invitation Letter
R

® oo
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2. Signatures are required at each meeting w/date of meeting and pertinent
information. Parent signature also needs to be included in this documentation.
Accommodations should be made to ensure the parent is invited to be a part of
the MTSS process. Indicate if parent is unable to attend the meeting.

3. Document MTSS initiation process and movement from Tier to Tier in Student

Information System

TUSD

Section VI: Support Plan

Need to format and insert copy
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TUSD

Section VII: MTSS Monthly Meeting
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TUSD

Section VIII: Forms
Classroom Environment Checklist

School and Classroom Instructional Procedure Checklist
Class Data Review

MTSS Nurse Form

School Administration Checklist

Staff Resource Inventory

Parent Meeting Invitation Letter

BIT: Tier 2 Intervention Meeting Request

MTSS Classroom Intervention Log

MTSS Tier 1 Intervention and Data Collection Form
MTSS Meeting Preparation Form

Attendance Intervention Plan
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Student’s Name:

Teacher:

Classroom Environment Checklist

Date:

Grade:

CLASSROOM STRUCTURE

Yes

Partial No

In Place

Independent work in
quiet area with individual
seating

Small group area allows
students to interact

Large group faces teacher

No hidden areas; teacher
can see all students

Free time set up so
students do not disturb
others

Classroom noise level is
appropriate

Pre-assigned location for
materials needed for
instruction

Pre-assigned location for
students to submit
completed work

Materials are in low
traffic areas so as not to
disturb others

Tools such as pencil
sharpener are in low
traffic areas

Teacher workstation does
not interfere with student
movement

Teacher’s attention is on
students and not on
workstations

OPERATING PROCEDURES AND ROUTINES

Yes

Partial No

In Place

Routines are developed
for getting, using, and
returning materials

Students understand the
routines and use them

There is an entry activity

Instruction begins
immediately
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Instructions and
explanations are clear
and concise

Reminders of routines are
provided before each
activity

Transitions are smooth,
students know what they
are to do

Transition activities are
provided and effective

Students are provided a
routine to follow if they
finish an activity before
the rest of the class

There is a routine for the
end of the class

The schedule is posted

Students have been
taught the routines

Student seating increases
academic achievement
rather than social
interaction

CLASSROOM STRUCTURE

Yes

Partial No

Classroom rules or
expectations are posted

Classroom rules or
expectations are stated
positively

Students have been
taught the rule

Expected behavior is
modeled

Students are reminded
about expected behavior

Expected behavior is
adequately acknowledged

There is a system for
addressing infractions

The teacher is consistent

Other (Add any other
items you feel are
needed):
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School and Classroom Instructional Procedure Checklist

Student’s Name: Date:
Teacher: Grade:

SCHOOL-WIDE PROCEDURES
Yes | Partial | No In Place
Going to the office, nurses office, library, computer lab, cafeteria, etc.
Playground procedures (getting and returning materials)
Walking the hallways individually and as a group
Responding to emergencies (e.g. fire drill, lock down)
Arrival and dismissal procedures (including buses)
Between class transition procedures / passing period
PARTICIPATING IN CLASSROOM DISCUSSION & ASKING QUESTIONS
Yes | Partial | No In Place
Listening to and responding to questions
Participating in class and small group discussions
Working cooperatively with others
Needing help or conferencing with another student
Asking questions
What to do if you are suddenly ill
Classroom etiquette, saying “please” and “thank you”

STUDY AND ORGANIZATION SKILLS

Yes | Partial | No In Place
Organizing and keeping a notebook, binder, folder
Keeping a clear and organized desk
Checking and using classroom materials
Placing headings on papers
Student data binder

CLASSROOM PROCEDURES
Yes | Partial | No In Place
Getting materials/supplies (e.g. paper, pencil, scissors, glue, etc.)
Sharpening pencils
Passing in papers/turning in work
Working in small groups
Visitor in the classroom
Entering class tardy
Making up work when absent
What to do when teacher is working with small groups
Entering and exiting the classroom

What do students do when classroom work is completed
Bathroom procedure

**Ensure that a substitute emergency plan is accessible in your classroom™*

A
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Class Data Review
Teacher’s Name:

Universal Screener:

List students in four categories according to their scores.

Exceeds: Meets: Approaches: FFB:

Plan for Falls Far Below:

Plan for Approaches:

Plan for Meets:

Plan for Exceeds:

R —
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MTSS Nurse Form
Student’s Name: Date:
Teacher: Grade:

Please complete this form and return it to classroom teacher by (insert date).

Does student have any vision problems? [ ] Yes [ ] No
If yes, does student were glasses? [ ] Yes [ ] No

Date of last exam:

Near Far

Both eyes
Left eye
Right eye

Was a medical referral made? [ ] Yes [ ] No

Does student have any hearing problems? [ | Yes [ ]| No

Date of last exam:

Left
Right

Was a medical referral made? [ ] Yes [ ] No

[s the student taking any medication? [ ]Yes[ ]| No

Are there any known medical problems?

From your perspective as school nurse, do you have any concerns?

A
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School Administration Checklist

Use the checklist below to guide your thought the steps involved in the MTSS process.

Timeline Date
Completed
July/Aug Assign a School Coordinator (LSC or Designee)
Staff Resource Inventory: Identify staff members that can be used in tiered
July/Aug . .
interventions.
July/Aug Identify staff members that will be on the MTSS monthly meeting team
Review Universal Screener Data with teachers and complete the Class Data
July/Aug Review form or site created data form to identify students that need support
and create a plan of action for all students.
July/Aug Beginning of the year PBIS staff training (teachers, support staff, monitors)
Aug Beginning of the year PBIS student assembly
1 GSRR Parent Presentation held for 15t semester
semester
1 GSRR Student Presentation held for 15t semester
semester
Aug MTSS Monthly Team meeting
Sept MTSS Monthly Team meeting
Oct MTSS Monthly Team meeting
Q1 Discipline Data Analysis
Nov MTSS Monthly Team meeting
Dec MTSS Monthly Team meeting
Q2 Discipline Data Analysis
J atr; - after 2nd semester PBIS student assembly
reak
2" GSRR Parent Presentation held for 2"d semester
semester
Jan MTSS Monthly Team meeting
Feb MTSS Monthly Team meeting
Mar MTSS Monthly Team meeting
Q3 Discipline Data Analysis
Apr MTSS Monthly Team meeting
May MTSS Monthly Team meeting

Q4 Discipline Data Analysis
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Staff Resource Inventory

Directions: List any resources in your building that can help your school in providing intervention
support to students.

ACADEMIC SUPPORT

Tier Personnel

Student Success Specialist

Reading Specialist/Interventionist

Math Specialist/Interventionist

Writing Interventionist

Para Professional /Teacher Assistant

Curriculum Coach/Curriculum Facilitator

Student & Family Support Liaison

Community Representative

Other:

BEHAVIOR SUPPORT

Tier Personnel

Student Success Specialist

Counselor

Curriculum Coach

Student & Family Support Liaison

Dean of Students

School Psychologist

Principal/Administrator

Para Professional /Teacher Assistant

Monitor

Community Representative

Other:

ATTENDANCE

Tier Personnel

Drop out Intervention Specialist (Middle & High School)

Office Assistant/Attendance Technician

Counselor

Student Success Specialist

Dean of Students

Community Representative

Other:

R —
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Parent Meeting Invitation Letter

An important goal set by Tucson Unified School District is to ensure that all of our students achieve
academic success, which consists of strong reading skills, having a solid foundation in mathematics skills,
and demonstrating appropriate behavior for succeeding in school. Therefore, we provide opportunities for
our students to engage in interventions based on their specific areas of need, through the Multi Tier System
of Support (MTSS).

Your child (name) is demonstrating a need for an academic/ behavior support plan to provide specific
interventions and strategies. Your child was identified for these interventions based on screening and
progress monitoring data, classroom performance, test scores, and teacher observations. We will review this
information at the meeting. Parent participation is encouraged in order to create an effective plan for your
child.

The meeting will be held on Date Time Place

Ifyou are unable to attend please call (520) 225-3400.

If you have any questions, please do not hesitate to contact your child's classroom teacher.
Sincerely,

(MTSS case manager)
A
Please return this form to MTSS case manager

Student Name:

Meeting Date: Time: Place

___Twill be able to attend the meeting
___Twill not be able to attend the meeting

Parent Signature:

A
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BIT: Tier 2 Intervention Meeting Request

A Behavior Specialist from the Behavior Integration Team (BIT) may be available to attend a ONE TIME
meeting during the Tier 2 intervention and planning discussion.

The Behavior Specialist would be available to collaborate with the MTSS team addressing a student’s
behaviors, review the data collected and offer interventions and strategies for the team to consider
implementing to support the student.

The Behavior Specialist will not be available to observe a student, create, implement or monitor the plan.
A Behavior Specialist will only be available as time permits.

To invite a Behavior Specialist to a Tier 2 meeting, please complete the following form and return to
Debie Erickson. (debie.erickson@tusdl.org).

Please send request 2 weeks prior to meeting. You will be notified by the BIT if someone is available to
attend the meeting.

TIER 2 Intervention Meeting Request:

School:

Student: Grade:
Meeting Date: Time:
Location:

Contact person (name, phone, & email):

Please provide a brief detail regarding concerns:

A
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THE FOLLOWING FORMS NEED TO BE FORMATED TO FIT THIS MANUAL
MTSS Classroom Intervention Log

MTSS Tier 1 Intervention and Data Collection Form

MTSS Meeting Preparation Form

Attendance Intervention Plan
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TUSD

Section |1 X: Resources
Reading

Math
Attendance
PBIS

Other: Multi-topic resource books

A
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Reading:

Florida Center for Reading Research: www.fcrr.org/for-educators/sca.asp

Intervention Central: www.interventioncentral.org

“Road to the Code: A Phonological Awareness Program for Young Children” by Benita
Blachman, Eileen Ball, Rochella Black, Darlene Tangel. (for K-1 students who are having difficulty
on their early literacy skills) ISBN-13: 978-1557664389

“Teacher-directed PALS: Paths to Achieving Literacy Success” by Patricia Mathes, Jill Howard
Allor, Shelley Allen, and Joseph Torgesen (beginning reading skills). ISBN-13: 978-1570353512
“Sound Partners: Lesson Book (A tutoring Program in Phonics-Based Early Reading” by
Vadasy ISBN-13:978-1593182083

“Sounds Abound: Listening, Rhyming and Reading” by Hugh Catts ISBN-13: 978-
1559993944

“Sounds Abound Storybook Activities” by Sandy LaChance, ISBN-13: 978-0760604137

Math:
Intervention Central: www.interventioncentral.org
“Monitoring Basic SKills Progress Basic Math Kit” By Fynn Fuchs, Carol Hamlett, Dougles
Fuchs. (For grades 1-6) ISBN-13: 978-1416403821

Attendance:
Attendance Works: www.attendanceworks.org

PBIS
PBIS World: www.pbisworld.com
PBIS: www.pbis.org
Intervention Central: http://www.interventioncentral.org/tools/behavior-intervention-planner
Florida’s Positive Behavior Support Project: http://flpbs.fmhi.usf.edu/
Behavior Charts: www.chartjungle.com/
Printable Behavior Charts: www.freeprintablebehaviorcharts.com/

Other

Pre-Referral Intervention Manual” by Stephen McCarney and Kathy Cummins Wunderlich,
published by Hawthorne

A
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Academic

ORGANIZATION

PHONE
NUMBER

SERVICES

Support for women and girls through advocacy,

American Association of University Women 800.326.2289 education, philanthropy and research
Child and Family Resources 5203202202 Wwill off(.er community resources for families and
mentoring students
City of Tucson - Mayor Rothschild 520.791.4201 | District wide support and initiatives
JTED 520.352.5833 | Educational opportunities
Legacy of Excellence Scholarship Committee 520.584.7500 | Scholarships
NAMISA 520.622.5582 | Support, Advocacy and Education Programs
National Society for Black Engineers 703.549.2207 gfjgsgglg and supporting African American
Northern Arizona University 520.879.7905 | Scholarships
OCA-Tucson Scholarships
Pan Asian Community Alliance 520.512.0144 | Tutoring, adult education, social services
Pascua Yaqui Education Services 520.879.5706 | Early childhood, adult ed, scholarships
Pima Community College - Grants Office 520.206.7171 | Information on grants and financial aid
Pima County Library 520.594.5654 | Library, Tutoring and Resource information
Scholarship trainings for TUSD students, filling
Regional College Access Center 520.670.0055 | out FASFA forms, Training MASS Specialists,
parents and students
Southern Arizona Black College Community 520 408.0653 Educational support for African American
Support Group students
University of Arizona African American 520 621.3419 Supp_ort for African American students and
Student Affairs families
University ofA_rlgona Asian Pacific American 520 621.3481 Suppprt for Asian Pacific American students and
Student Association families
University of Arizona Math Cats/ Word Cats 520.621.7820 | Tutoring for students
UnlverSIty of Arlzo.na Native American 520.621 4608 Suppprt for Native American students and
Community Council families
Pathways to education and employment
Youth on the Rise 520.903.3904 | opportunities for youth ages 16-19 who have
dropped out of high school
Behavioral
PHONE
ORGANIZATION NUMBER SERVICES
CODAC - Behavioral Health Services 520.623.3533 | Prevention programs, Support and services
Pima Prevention Partnership 520.791.2711 | Prevention programs, Support and services
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PHONE

ORGANIZATION NUMBER SERVICES
Angel Heart Pajama 520.419.5364 ﬁ;(;\éldlng pajamas and books to children in
La Frontera 5208385633 Dream Academy / First Aid for Mental Illness /
parent workshops

Literacy Connects 520.882.8006 | Family literacy
Make Way For Books 520.721.2334 | Raising a Reader

. . 520.323.1708 | Counseling services; domestic violence support
Our Family Services .

ex 204 or 210 | groups, parenting classes

Parent Aid 520.798.3304 | Parenting Classes
Parent Connection 520.315.1500 | Parenting Classes
Pima Community College West School 520.206.4528 g:;frr]l;rtslmversny conference supporting
Pim;? Qounty Community Prevention 520 205.4781 .Pre\_/ent underage drinking and youth drug use
Coalition in Pima County
U Of A Cooperative Extensions 520.626.4793 | Parent workshops

PHONE
ORGANIZATION NUMBER SERVICES
Group activities that help members to attain
HOPE 520.770.1197 | their individual treatment goals in an enjoyable
way
PCAP links low-income, uninsured residents of
Pima Community Access Programs 520.603.2398 ::gig::dr;zxg};:;:gfg?ﬁzliﬁT;Zehenswe
providers.
Pima County Health Department 520.724.7741 | Healthier Living workshops

Faith Based
4 Tucson 520.745.4404
Supporting TUSD and families
. . . 520.623.0344 . .
Catholic Social Services ex 1004 Supporting TUSD and families
Gap Ministries 520.887.8077 | supporting TUSD and families
Interdenominational Ministerial Alliance 520 670.1707

Community Action Team

Supporting TUSD and families

Teaching & Learning
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Adult Education
PHONE

ORGANIZATION NUMBER SERVICES
Literacy Connects 520.882.8006 | Family literacy
Make Way For Books 520.721.2334 | Raising a Reader
Pan Asian Community Alliance 520.512.0144 | Tutoring, adult education, social services
Parent Aid 520.798.3304 | Parenting Classes
Parent Connection 520.315.1500 | Parenting Classes
Pascua Yaqui Education Services 520.879.5706 | Early childhood, adult ed, scholarships

Adult Education program can help you improve

. . . your reading, writing and math skills, earn a

Pima Community College Adult Services 520.206.6500 High School Equivalency (HSE) diploma,

improve your English language skills and more.
Pima Community College West School 520.206.4528 Parent University conference supporting

partners
Pimq _County Community Prevention 520.205.4781 .Pre\{'ent underage drinking and youth drug use
Coalition in Pima County

. . Community Prevention, Education and Outreach

SACASA Southern Arizona Center Against 520.327.1171 | program ;The Men's anti-Violence Partnership
Sexual Assault .

of Southern Arizona
U Of A Cooperative Extensions 520.626.4793 | Parent workshops

Communities, Inc.

PHONE
ORGANIZATION NUMBER SERVICES
Arizona Office of Refugee Resettlement 602.542.4446 | Refugee services
Work for the smooth integration of people of
Bhutanese origin into the mainstream of the
Bhutanese Mutual Assistance Association of USA. To advocate for access to resources and
520.301.1936 . - -
Tucson education opportunities so that families can
make successful advancement of cultural,
economic, and social transition in the USA
Refugee Families advocates, educates and
Horizons for Refugee Families 520.881.4373 | empowers refugee families and naturalized
refugee citizens to create sustainable lives
International Rescue Committee 520.319.2128 | Refugee services
Ishkashitaa Refugee Network 520.440.0100 | Refugee services
Offers community assistance in adoptions, basic
Pio Decimo Center 520.622 2801 s'ervices, Coun.selir}g, d(.)mes.tic violence, family,
finances, housing, immigration, refugee
services, seniors and transportation
Refugee Focus 520.721.4444 | Refugee services
Refugee Integrated Service Provider Network | www.rispnetcom | Refugee services
Tucson International Alliance of Refugee 520.881.4404 | Refugee services
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PHONE

ORGANIZATION NUMBER SERVICES

Child and Family Resources 520-320-2202 Will off?r community resources for families and
mentoring students

Community Food Bank of Southern Arizona 520.449.8343 | Food Pantry
To inspire and enact long-term solutions in

Community Foundation of Southern Arizona - areas such as animal welfare, arts and culture,

. . 520.770.0800 . .

African American community development, education,
environment, health and human services

Goodwill Industries 520.623.5174 | Jobs and mentorship for youth

Higher Ground 520.622.1425 | After school programs and resources
Empowering at risk youth in our community
through mentoring. Helping boost self-esteem,

[ Am You 360 520.440.1335 | confidence, personal care, create self-
awareness, self-reinvention, focus on education,
develop leadership skills and social skills.

La Frontera 520 8385633 Dream Academy / First Aid for Mental Illness /
parent workshops

Pan Asian Community Alliance 520.512.0144 | Tutoring, adult education, social services

Pima County Library 520.594.5654 | Library, Tutoring and Resource information
Cash Assistance, Nutrition Assistance (formerly

. the Food Stamp Program), Medical Assistance

Pima County One Stop 520.724.7700 and State Publipc Ass?stanle to eligible children,
individuals, and families.
Offers community assistance in adoptions, basic

Pio Decimo Center 5206222801 s_ervices, Coun_selir_lg, d(_)mes.tic violence, family,
finances, housing, immigration, refugee
services, seniors and transportation
Crisis and suicide prevention help line for

The Trevor Helpline 866.4.U.TREVOR | lesbian, gay, bisexual, transgender and
questioning youth

. Pathways to education and employment

Youth on the Rise 520.903.3904 opportunities for youth ages 16-19 who have
dropped out of high school

YWMC Women's Counseling 5202247810 Counseling for women ages 8 and up, computer

classes, clothing "Your Sisters' Closet"
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Counseling

. . : 520.623.0344 . .

Catholic Social Services Ex 1004 Counseling Services

Desert Men's Council 520.344.3624 | Mentoring for boys

Emerge Center Against Domestic Abuse 520.795.8001 | Emergency Shelter Facilities

Goodwill Industries 520.623.5174 | Jobs and mentorship for youth
Mentoring program for youth between the ages

Goodwill's GoodGuides Mentoring 800.466.3455 of 1_2 and 17 who are E_lt risk for making harmful
choices such as dropping out of school or
joining a gang

- 520.3277122 | Counseling services for adults, children and
Las Familias .
ex 221 Spanish Speakers
. . 520.323.1708 | Counseling services; domestic violence support
Our Family Services .
ex 204 or 210 | groups, parenting classes

Offers community assistance in adoptions, basic

Pio Decimo Center 5206222801 | Services, Coun.sehr.lg, d(?mes_tlc violence, family,
finances, housing, immigration, refugee
services, seniors and transportation

SAVAHCS Southern Arizona Veterans Affairs

Health Care System 520.792.1450 Counseling

The University of Phoenix 520.239.5315 | Counseling
Lead, serve, empower and advocate for the

Tucson Indian Center 5208847131 Tucson urban Amerlcan Indian Commuplty and
others, by providing culturally appropriate
wellness and social services

YWMC Women's Counseling 520.224.7810 Counseling fqr w'(')men ages 8 'and up,ncomputer
classes, clothing "Your Sisters' Closet

Mental Health

La Frontera 520 838.5633 Dream Academy / First Aid for Mental Illness /
parent workshops

Our Place Clubhouse 520.224.5553 | Psych-social rehabilitation Program

People's Health Care Connection 520.326.8953 | Mental health
Psychiatric evaluation and medication,
medication monitoring, case management,

RAPP Project Connect 520.882.8422 | individual and group counseling, alternative
holistic groups for homeless adults with
serious mental illness

SACASA Southern Arizona Center Against 5203271171 Psychotherapy for female or male survivor of

Sexual Assault assault
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TUSD Elementary Level Multi-Tiered System of Support Process
2018-2019

eDefine the Problem: Using Risk Prediction Tool, Diagnostic Data, Testing Data, Classroom Observations, \
Credit Recovery, etc. identify needs of student.

eAnalyze the Problem: Identify Tier 1 classroom interventions to support student achivement and/or
behavior

eImplement Planned Intervention: Teacher or support staff provide at least 1 Tier 1 intervention for 3-4
weeks, document intervention and Parent Contact in Clarity via Concerns.

eEvaluate Effectiveness: If no improvement, consult with PLC, IC, CSP, Teacher Mentor, MTSS Facilitator,
etc. as necessary for more strategies and intervention options.
eTeacher or support staff provide second round of Tier 1 intervention(s) for 3-4 weeks and document in

Clarity via Concerns.

eIf no improvement, continue to next step, if Tier 1 interventions are effective in meeting the student’s

needs, continue with Tier 1 interventions. No need to progress to the next level. /

Identify Student
Need

eTeacher or Support Staff completes Intervention Plan Request in Clarity. \

*MTSS Facilitator/Lead will complete Classroom Environment Checklist and ensure all interventions
have been documented in Clarity Concerns.

eHave Nurse fill out Nurse form.

Initiate MTSS eContinue to provide Tier 1 interventions and document progress in Clarity via Concerns.
Process *MTSS Facilitator/Lead schedules MTSS meeting.
eParent is notified of MTSS Process initiation and/or invited to meeting. j
¢MTSS Team holds Review of Data meeting on student. \
*MTSS Team develops student Intervention Plan in Clarity:

eDevelop SMART Goal, identify Tier 2 interventions and monitoring tool, assign Service Provider
sService Provider implements interventions with fidelity, progress monitors, updates Clarity Session
Notes regularly.
¢ MTSS team reconvenes within 4-6 weeks to review Tier 2 progress and data, determine effectiveness of
MTSS intervention, assign new interventions as necessary; implement interventions and document progress in
Clarity.
= aV=iarelelal |2 gl | eIf Tier 2 interventions unsuccessful, reconvene MTSS Meeting to write new SMART Goal, identify Tier 3
Interventions to implement, progress monitor, and update Clarity Session Notes.

o|If Interventions are effective in meeting student's needs, continue with Interventions, no need to J

progress to the next level.

eCan consult with Psychologist at Tier 2 if needed, and after Tier 3 Interventions have proven
unsuccessful.

*MTSS Team holds Tier 3 Review of Data MTSS Meeting, invite Psychologist.
Refer to eReview all student data including Intervention data, SMART Goal, and Progress Monitoring data.
Psychologist eTeam determines next steps.

Updated December 2018
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TUSD Elementary Level Multi-Tiered System of Support Process
2018-2019

** All interventions should be implemented with fidelity and documented in Clarity for a minimum of 3 weeks before trying a new
intervention or moving through the tiered process.

** The MTSS process is a team based process, the team has professional discretion for moving through the Tiers to support the
immediate needs of a student.

What's the difference between interventions at different tiers?

Many interventions can be delivered in multiple tiers - what determines the tier is the intensity and frequency of the intervention and
progress monitoring.

Tier 1 Interventions:

Tier 1 Interventions are delivered as classwide interventions when a deficit is identified in more than 20-25% of the class, and/or for
individual students within the typical classroom setting.

Tier 2 Interventions:

Tier 2 interventions are small group interventions (typically 3-5 students) that target an identified deficit. Progress monitoring is done
at least bi-weekly to determine effectiveness.

Tier 3 Interventions:

Tier 3 interventions are individualized intensive interventions targeting an identified deficit, and progress monitoring is done
weekly. Interventions are typically delivered in a one on one or very small group setting.

Tier Days of Additional Instruction (per Time per day
intervention)

1 Tier 1 Academic and Behavioral Strategies ongoing as needed within the classroom
setting; or with some out of the classroom support as needed and available.

2 3 30-45 minutes

3 5 30-45 minutes
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TUSD Secondary Level Multi-Tiered System of Support Process
2018-2019

eDefine the Problem: Using Risk Prediction Tool, Diagnostic Data, Testing Data, Classroom Observations, \
Credit Recovery, etc. identify needs of student regarding progress towards graduation/promotion.

eAnalyze the Problem: Identify targeted Tier 1 classroom interventions to support student achivement
and/or behavior.

eImplement Planned Intervention: Teacher will provide at least 3 Tier 1 intervention for 3-4 weeks,
document intervention and Parent Contact in Clarity via Concerns.

eEvaluate Effectiveness: If no improvement, consult with PLC, IC, CSP, Teacher Mentor, MTSS Facilitator,
etc. as necessary for more strategies and intervention options.
eTeacher or support staff provide second round of Tier 1 intervention(s) for 3-4 weeks and document in

Clarity via Concerns.

eIf no improvement, continue to next step, if Tier 1 interventions are effective in meeting the student’s

needs, continue with Tier 1 interventions. No need to progress to the next level. /

Identify Student
Need

eTeacher or MTSS team member completes Intervention Plan Request in Clarity.
eHave Nurse fill out Nurse form if needed.
eTeachers continue to provide Tier 1 interventions and document progress in Clarity via Concerns.
Initiate MITSS *MTSS Facilitator/Lead schedules MTSS meeting.
Process eParent/Guardian is notified of plan initiation and ongoing supports. and/or invited to meeting.

/

¢MTSS Team holds Review of Data meeting on student. \
*MTSS Team develops student Intervention Plan in Clarity:

eDevelops SMART Goal, identifies Tier 2 interventions and monitoring tools, assigns Service Provider
eCase Manager progress monitors interventions with fidelity, adds new Clarity Sessions regularly.

*¢MTSS team reconvenes within 4-6 weeks to review Tier 2 progress and data, determine effectiveness of
intervention, assign new interventions as necessary; implement interventions and document progress in

MTSS Clarity.

e|f Tier 2 interventions unsuccessful, reconvene MTSS Meeting to write new SMART Goal, identify Tier 3
Interventions to implement, progress monitor, and update Clarity Sessions.

o|f Interventions are effective in meeting student's needs, continue with Interventions, no need to J

Intervention Plan

progress to the next level.

*MTSS Team can consult with Psychologist at Tier 2 if needed, and after Tier 3 Interventions have
proven unsuccessful to review the data.

eReview all student data including Intervention data, SMART Goal, and Progress Monitoring data.

Refer to_ eTeam determines next steps.
Psychologist

Updated December 2018
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TUSD Secondary Level Multi-Tiered System of Support Process
2018-2019

** All interventions should be implemented with fidelity and documented in Clarity for a minimum of 3 weeks before trying a new
intervention or moving through the tiered process.

** The MTSS process is a team based process, the team has professional discretion for moving through the Tiers to support the
immediate needs of a student.

What's the difference between interventions at different tiers?

Many interventions can be delivered in multiple tiers - what determines the tier is the intensity and frequency of the intervention and
progress monitoring.

Tier 1 Interventions:

Tier 1 Interventions are delivered as classwide interventions when a deficit is identified in more than 20-25% of the class, and/or for
individual students within the typical classroom setting.

Tier 2 Interventions:

Tier 2 interventions are small group interventions (typically 3-5 students) that target an identified deficit. Progress monitoring is done
at least bi-weekly to determine effectiveness.

Tier 3 Interventions:

Tier 3 interventions are individualized intensive interventions targeting an identified deficit, and progress monitoring is done
weekly. Interventions are typically delivered in a one on one or very small group setting.

Tier Days of Additional Instruction (per Time per day
intervention)

1 Tier 1 Academic and Behavioral Strategies ongoing as needed within the classroom
setting; or with some out of the classroom support as needed and available.

2 3 30-45 minutes

3 5 30-45 minutes
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MTSS Facilitator Rubric

*MTSS Facilitators will collaborate with the School Principal on the completion of these tasks.

1. Evaluate student data to help identify
needed improvement in student
achievement, discipline, absenteeism, and
other challenges identified by District
leaders.

Always

Frequently

Seldom

Not Evident

a. Review Clarity Early Warning System on a
monthly basis to determine changes in risk
levels based on student achievement,
discipline, and absenteeism.

b. Ensure that all students who are flagged
as high-risk and are performing below
average as identified by the MTSS Team are
receiving intervention services.

c. Review School Discipline Data in
collaboration with administrators on a
monthly basis to identify students in need of
intervention.

d. Provide students with either a Functional
Behavior Assessment and/or a Behavior
Intervention Plan as appropriate

e. Collaborate with the Drop-Out Prevention
team regarding excessive absenteeism.

2. Make evidence-based practical
suggestions for resolution of problems
identified by the data.

Always

Frequently

Seldom

Not Evident

a. Review and identify evidence-based
solutions using multiple resources

b. Meet with teachers to provide suggested
intervention strategies for needed
resolutions

c. Provide and analyze intervention data to
determine if intervention is effective

d. If intervention is not successful, provide
teachers with an alternate strategy.

e. ldentify Best Practices on their campus
and share these with the site staff and/or on
the TUSD "What Works" website.
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3. Provide relevant professional
development to Tier 1 teachers (e.g., as an
instructional coach) and/or work with site-
level administrators to identify other
resources for professional learning.

Always

Frequently

Seldom

Not Evident

a. Design and deliver Professional
Development for school faculty members
based on trends determined through data
analysis.

b. Research and refer teachers to additional
resources for identified concerns that are
available for professional learning.

4. Assist professional learning communities
in identifying relevant data and potential
solutions and resources.

Always

Frequently

Seldom

Not Evident

a. Meet on a regular basis with Professional
Learning Communities as they are
established at the school.

b. Review data within the PLC collaborative
teams and facilitate a problem solving
process to develop solutions and resources.

c. Meet on a regular basis with PLC
collaborative teams as they are established
at the school to address strategies to
improve academic achievement.

d. Review data within PLC collaborative
teams and facilitate a problem solving
process to develop solutions and resources.

5. Facilitate Tier 2 or 3 support and act as a
case manager.

Always

Frequent

Seldom

Not Evident

a. Work with the MTSS team using an
established protocol, identify students in
need of Tier 2 and Tier 3 support.

b. Assign students to Tier 2 or Tier 3 support
as available on the campus.

c. Monitor progress of Tier 2 or Tier 3
student interventions.

d. Provide Case Manager support through
monitoring of Tier 2 and Tier 3 assigned
services.
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6. Provide training and support in the
positive behavior areas of PBIS and
Restorative Practices.

Always

Frequent

Seldom

Not Evident

a. Train staff, families, and students on the
PBIS program

b. Train staff, families, and students on
Restorative Practices

c. Analyze data in order to refine PBIS
implementation

d. Work collaboratively with the site's
discipline team to implement positive
behavior strategies.
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Parent Meeting Invitation Letter
Date:
Dear

An important goal set by Tucson Unified School District is to ensure that all of our students
achieve academic success, which consists of strong reading skills, having a solid foundation in
mathematics skills, and demonstrating appropriate behavior for succeeding in school.
Therefore, we provide opportunities for our students to engage in interventions based on their
specific areas of need, through the Multi Tier System of Support (MTSS).

Your child is demonstrating a need for an academic/ behavior support plan
to provide specific interventions and strategies. Your child was identified for these
interventions based on screening and progress monitoring data, classroom performance, test
scores, and teacher observations. We will review this information at the meeting. Parent
participation is encouraged in order to create an effective plan for your child.

The meeting will be held on Date Time Place

Ifyou are unable to attend please call:
If you have any questions, please do not hesitate to contact your child's classroom teacher.
Sincerely,

Dietz MTSS Leadership Team

kkkkkkkkkkkkkkhkkkkkkkhkkhkkkkkkkhkkkhkkkkhkkhkhkhkhkhkhkhkkhkhkkhkkkhhkhkhkhkhkhkhkhkkhkkkhkkkkhkkhkhkhkhkhkhkhkkhkkhkkkhkkkkhkkkkkkkkx

Please return this form to MTSS case manager (or designated teacher).
Student Name:

Meeting Date: Time: Place

___Iwill be able to attend the meeting
___Iwill not be able to attend the meeting

Parent Signature:
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TUCSON UNIFIED

SCHOOL DISTRICT

School

MTSS Team Nurse Form

Student: Grade: Teacher:
Date: RN HA
[ ] Nurse to attend MTSS [ |Team request nurse attend meeting

Vision Results:

Vision Comment:

Hearing Results:

Hearing Comment:

Medical diagnoses, health concerns, social concerns and medications:

Questions for nurse:

HEA1900 Revised: 10/24/2017
Tucson Unified School District
1010 E. 10t St., Tucson, AZ 85719 | Phone (520) 225-6000
http://www.tusdl.org/
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Intervention and Data Collection Form

Individual Student Information

Section A: Student Information

Student: Teacher: Date of Birth:
School: Grade Level: Date:
Section D: Tier 1 Targeted Academic/ Behavior Intervention
Date Targeted Skill Intervention/Method Frequency
started (minutes/# days per week)

Goal statement (Specific, Measurable, Attainable, Realistic and Time bound)

Section D: Tier

Intervention Data Collection (minimum 6 data points)

Assessment/chart

Date

Score

Peer comparison

Comments:
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Creating ntervention Plans in Clarity

Start herel Hover over the word “Data”, thew select “lntervention”,

& cenyio

& GO0 | B Secore | Bitps/Musdiclaity brghtbyteLne el
Ei Ay [ VOWI0 Tanchar's Pt 0 Chncumiom: VPWIE | [ Moki-Tired Syvmn  [) Home | MyComects B Vs Mom Jver - B8 PUE Arcra frpern g weeicckhariac )| O s
Cla nty Wi Dota ® Insights B Learning ¢ Tools Q [ ] B v
i
Intervention

Hello, J u lie Student Success

We've gathered Insights, research, and data here to help you meet your g

Insights Selected For You ©

STUDENT SUCCESS STUDENT SUCCESS STUDENT SUCCESS

Assessments Assessments Assessments.

4 Ouick Win 4 Quick Win 4 Quick Win

Contact Parents Provide Free Haove Students

Before Tests > eBooks to Write Expressively
Students > Before Tests >

Action Plans You're Working On ©

Next, you will see Your “Activity Log”, here You can see what Concerns Teachers
have crented, approve or deny) intervention Plan Requests, and view all tntervention
Plans,

&5 clanty 30 8 = a8 X
« O O @ Secure | hitps//tusd chaity brightbybes.net/moduleyintenention_management/refarral " 22449 actoviny - B |
i1 apps [ WIPO0 Teacher's Pt 0 Disoussions - VIPKID [ Mult-Tiered Syster [ bome | My Connect £ You Mom Jesns - @ PBIS Arizona Experts  SE www.indchartersch - Otiver bookmarks

Clarity o Dot ® insights B Learning 2% Tools Q @ E v

Activity Log /

All Concerns Plan Requests Interventions

~~—

Total Concerns: 15 Search by student

LAST LAST
CATEGORY PHASE LAST UPDATED UPDATED BY PARENT/GUARDIMET NOTE
CONTACT

Disruption Kaye Aug 22, An

Behavior | T OPEN  AUG22.2018  \igeid 2018
Disruption Kaye

= § An..
Behavior WO Aug 22,2018 Wingfield a4 :

Inappro... Julie Aug 14,
g Mao...
Behavior ¥.0pen Aug14.20% Shivanonda 2018
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Here, You can see all interventions currently assigned to a student (including MTSS
meetings).

= L] g - o XK
o
- o Mo ® P Ao o - -
® Insights B Learning ¢ Tools Q ] B v
Activity Log
AlL Concerns Plon Requests Interventions
Interventions a
i) Downlood CSV Total Interventions: 229 Seorch students \

Last S e SESSION e
UPDATED CATEGORY SERVICE STATUS COUNT LAST SESSION
MTSS
Aug 21,2018 Miss Meeting MTSS_ 2 A
- B Meeting
MTSS
Aug 21,2018 Mi=s Meeting MT3S [ ] i} A

Meeting

MTSS

To create o new lintervention Plan:

click “New tntervention Plan” and fill out the tnformation being asked. it
doesn't matter which category You choose to start the plawn, as long as it
matches the needls of the student. Current Plans created here were created under
the Category “MTSS”. The “Plan Review Date” should be your next MTSS
Meeting Date. The “Hypothesis/Goal” Ls the reason for the plan,

B Clarity 30 * =]

= =} X
« C (Y @ Secure | hitps//tusd.clarity brightbytes.net/modules/intervent anagement/ref e 449/intervent Sris e e !
3 apps [ VIPKID Teachers Por 5 Discussions:VIPKID [P Multi-Tiered System [} Home | My Connect Eff You Mom Jeans - @ PBIS Arizona Expert: % www.tcdchartersche " Other bockmarks

C|arlty i Dat ¥ Insights H Leaming X Tools Q a E v

SERVICES START DATE
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AlL interventions will be mapped to the student within 1 plan. A plan is not complete
unless at least 1 intervention is added.

2 e - a x
ENC @ o
MR Toacthar PriL M- Dac saiorns : isKID AN I Mot Tirc st E - P bookma
L4 0 T Q & [}
= Ba
Intervention Plan Report
Plan Information  edi
— scHOO oy

Interventions @ + New imervantion

Here is where all MTSS Meeting notes and data will be documented. Bvery plan must
have the intervention “MTSS Meeting” added to it.

To document notes, click on MTSS Meeting, and You will seroll down to add notes in-
to a new “Session”,

;J Clarity 1 ® insights B Leaming 3¢ Tool a &

Sessions
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To adol & new tntervention for a student, go to the student’s Intervention Plan, click “New
ntervention” to add another intervention. Fill out the required fields and submit. Then

new sessions to document that tntervention can be added Like you would for an MTSS
Meeting.

Interventions @

Teachers can request an (ntervention Plan, however, they can not create one. It is
the responstbility of the MTSSF or Lead to crente the intervention Plan, Teach-
ers can go tnto the plan and if they are providing the interventions, they can
aold new sesstons to document thelr work with the student,
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MTSS Facilitator Role

Shift of Focus — Academic is main priority

Updated Rubric outlines MTSS duties
— On ILA SharePoint

Campus Support Resource
— |ldentify available resources at your site
— Notice new position: RPPSC

Discipline Report
— RPPSC
— Currently emaill report to Charlotte Brown

— Working on creating Discipline SharePoint for uploads
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Documentation Specifics

Clarity is the district’s Intervention Database.

All Interventions (Academic and Behavior) will be documented
In Clarity.

All Level 1 and Level 2 Behaviors will be documented in Clarity as
a concern or as an intervention within a student’s Intervention
Plan.

Provides a whole child centered view of support for a student.

** For counselors — please use your judgement when it comes to
privacy for a student. Use both Clarity and Synergy to best meet
your students’ needs
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Logging In to Clarity

* Click on the link that says:
Click here to log in to your TUSD SSO provider.

e |[D: TUSD Email Address

e Password: TUSD password (same as Synergy password)
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e Screen

CIarity il Dota ® Insights B Learning %€ Tools Q & B v

Hello, Sandra

We've gathered Insights. research. and data here to help you meet your goals.
Customize Clarity

STEP10F 2

Select one to two Focus Areas
Focus Areas help Clarity customize your experience,

Intervention Risk Identification Targeted Support
Management

[nsights' Selected For You @ Allinsights »




Clarity B Le

1l Data ® Insights

N
Intervention

Student Success

Hello, Sandr

We've gathered Insj , research, and data here to help you met

Customize Clarity

STEP10F 2

Hover over “Data”
Choose Student Success

Student Success

Doshboard Risk Prediction

Msklowels @ High Risk

Performance ®

= R\J

PROGRESS TOWARD GRADUATION

GE% High Risk, 33 students

2% Madium Fisk, 1 students
W% Low R, T students

0% Unovoilobie Risk, 0 siudents

POSTEECONDARY READINESS

AT% High Rigk, 24 students

6% Medham Rigk, 3 students

5% Low Risk, 3 students

#1% Unareailonie Risk, 3 students

View Performance *

@ Medium Risk @ Low Risk
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@ Riak Unovolloble

e

Attendance

v

PROGRESS TOWARD GRADUATION

& 50% High Risk, 30 students

@ TR Mefum sl M students
@ VAN Low Risk, 7 students

§ O% Unovollobls Risk 0 students

POSTSECOMDARY READINESS

A% High Risk, 32 studants

% Mardiem Risk, 4 students

% Low Risk, 4 students

A% Ungrvalloble Fisk, 21 students

View Attendonce ?

ccess/Risk Prediction Tool

Mary Meredah K 12 School [E)

1= Coplars

Show More (71

Behavior @

O

PROGRESS TOWARD GRADUATION

TN High Rk, 1 students

@ 2% Medium Risk. | students

& % Low Rishk, 49 studonis

@ O% Unovoloble Risk O students

POSTEECOMNDARY READINESS

&% High Mk, 3 studonts

0% Madium Risk, O students

SN Low Risk, 27 students

ATR Unavoiloble Risk, 1 students

View Behovior ?
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TOTAL STUDENTS: 305 & Downlead CSV

FIRST NAME LAST NAME GRADE OVERALL RISK LEVEL INDICATOR RISK LEVEL

Student Success Ath R  igh Risk, Lovel @ HIGH

F

\'1

Doshboard Risk Prediction

Sth B High Risk, Level 8 HIGH b

® HghRsk & MedumRsk  ® Lowisk & |

ath B High Risk, Level 9 HIGH b
® Attendan

Sth B High Risk. Lovel 8 HIGH )

v

PROGRESS TOWARD GRADUATION PROGRESS TOWARD GRADUATION PROGRESS TOWARD GRADUATION

@ G5% High Hisx, 33 students @ 5O% High Riskl, 30 students TN High Rk, 1 students

@ I Madium Fisk, T stutents @ TR Meshum Fisl, M students @ I'% Medium Risk, | students

# W% Low Risk, T studonts @ X Low Risk, 7 studients § % Low Risk, 45 studonis

@ 0% Unovollotve Risk, 0 students @ 0% Unovoiioble Risk, 0 students @ 0% Unoeodoble Risk, 0 siudents
POSTSECONDARY READINESS POSTSECOMDARY READINESS POSTSECOMDARY READIMNESS

@ ATR High Rigk, 24 studients @ AFX High fisk, 72 studenta G High s, 3 students

@ 6% Medum Ritk, 3 students @ % Mediem Risk, 4 students @ 0% Medum Risk, O students

@ 5% Low Risk, J students @ B%Low Risk, 4 students @ 5% Low R 27 students

@ 4T Unarvolloble Risk, 3 students @ AT Unovallobie Risk, 1 siudents @ ATR Undreoiloble Fisi, 11 students

View Performance * View Attendonce ? View Behovior ?
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cerns in Clarity

:-\? CIarity il Dato ® Insights B Learning X1

Intervention

Student Success

ello, Ju

or€d Insights, research, and data here to help you meet your goals.

Insights Sel
I nte r\fentio n Howell Peter Elementary |

Activity Services

Activity Log

All Concerns Plan Requests Interventions

© Add Concam

Totol Concerns: 16 Search by student

LAST
STURENT NAME CATEGORY LAST UPDATED LAST UPDATED BY PARENT/GUARDIAN LAST NOTE
CONTACT

EBehovior




New Concern

Activity Log

Basic Information Contact with Parent / Guardian
All Concerns
SCHOOL DATE METHOD
Howell Peter Elementary MM/DDIYYYY B Select contact me! TN
STUDENT NAME -
o Add COncern Tupe to search ocross students SENIART NI
I Provide any additional details related to this parent /
CONCERN CATEGORY guardion contact here. (e.g. Parent requested maore
study resources...)
[ The category closest matching this Concern is ... ‘ w ]

PERCEIVED DURATION OF CONCERNM

l The duration appears to be .. ‘ - J

TIER 1 DIFFERENTIATION STRATEGIES ATTEMPTED

+ Add Additional Contact

| hove already altempled ane o mone of e following stralegies .

OTHER ATTEMPTED STRATEGIES Optional

| have attempted other strategies, apart from those listed abon

WHAT DOES SUCCESS LODK LIKE?

Provide details of why the concern or request is needed and l
the outcomes to be ochieved,
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Documenting in Concerns

* For students not in
the MTSS Process,
documentation

g OeS In Crop-out Prevention Referral ng % Tools
CONCERNS. Tardiness

N Behavior

g C h Oose the Closest Calling Out, Talking at inappropriate times
matChIng Cell Phone
Categ Ory. Defiance

Cantact with Parent / Gu

Disrespect MM/DDYYY'Y
Ly Disruption : o
Dress Code Provide any additionol de
=; juardia ntact h
f udy LIFCEs
The category closest matching this Concern is .. ‘l v
- . — |
The duration oppears to he . v

+ Add Additional Contact
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Documentlng |n Concerns

. Choose Student redirect
I nte rve ntl O n/Strate gy(l eS) Student conference

Skill development/practice

used Wlth Stu d e nt Student development consult
Behavior referral
* |dentify other strategies Medistion
. Grade level/department Support Team
aS ap pro prlate Taking to building level Support Team

« Document in detall

under “What does | have attempted other strategies, apart from those listed aboy
Success Look Like?”

5 s 1 () )r,.( W=7
o e AN Sea % B

Provide details of why the concern or request is needed and 1
the outcomes to be achieved.
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INg In Intervention Plans

Activity Log

All Concerns Plan Requests Interventions

nts IN the
rocess,
ocumentation will /
occur in the

student’s

Intervention Plan.

Interventions

1Y Download CSV Tetal Interventions: 238 Search students

STUDENT NAME LAST UPDATED CATEGORY SERVICE STATUS SERSION LAST SESSION

COUNT
MTSS
- AU9 29,208 Miss meeting (.
MTSS
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Documenting In Intervention Plans

Plan Information edr

* Document within Hp—

the appropriate i ]
Intervention
assighed to the

student in their

Intervention Plan. " Contnuing i MTS3 om 2016.2019 5

* YOU can create a
New Intervention as
necessary.

Interventions @ + Mew Intervention

* Click on the specific

Intervention. /
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nting In Intervention Plans

General Information New Session X
STATUS TIE SESSION DATE
Sondces Started No
” 09/04/2018
SCHOOL CA
Howell Peter Elementary M1
ai SESSION DURATION

PARTICIPATING STUDENTS 1 Total

- Re Selected: 5 minutes
se e

Nec MiIN: 5 minutes

5T. STUDENT ATTENDANCE

08 Selected: 11
-

PL

Ce ACTIVITY TYPE

Select one or more octivity types

Sessions ,\. TO d ocume nt’ ADDITIONAL NOTES

AUG CIICk O n (14 N eW” Type any additional details here
17 . e under

2018 )
“Sessions”.
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Creating a New Intervention

O T SR P

TR, 5 P
. Services Hove Not Sored. Howell Peter Elementary

+ New Intervention o ot e
In a Student’s Select the Tier | Restorative Conference
Intervention Plan, / e Expecttons o Dot i
CI|Ck “New 1 e Sl | Scaffolding to understanding
Intervention”. | <.

» Fill out required /
Information (denoted

MM/DD/YYYY 13 MM/DDAYYYYY
with an *). / -
elected: 5 minutes

» Submit. =

 Create New Session A —
W|th|n |ntervent|on to Continuing in MTSS from 2018-2019 SY
document.
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nting In Intervention Plans

General Information New Session X
STATUS TIE SESSION DATE
Sondces Started No
” 09/04/2018
SCHOOL CA
Howell Peter Elementary M1
ai SESSION DURATION

PARTICIPATING STUDENTS 1 Total

- Re Selected: 5 minutes
se e

Nec MiIN: 5 minutes

5T. STUDENT ATTENDANCE

08 Selected: 11
-

PL

Ce ACTIVITY TYPE

Select one or more octivity types

Sessions ,\. TO d ocume nt’ ADDITIONAL NOTES

AUG CIICk O n (14 N eW” Type any additional details here
17 . e under

2018 )
“Sessions”.
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Thank youl!

* |f you have further questions, please do not hesitate to contact
me: or work with your MTSS
Facilitator or Lead




o Clarity Process Map: Teachers,

observations a student
has demonstrated a

need for academic or SerVICe PrOVIderS, Adm|n|8trat0 rS

behavioral support.

Disclaimer: The process below illustrates a general path for addressing behavioral, academic, and
attendance concerns using Clarity. Variations will occur to accommodate individual situations

Clarity Concern

Concern Documents:
. Contact w/Parent
Concern Category
Duration of Concern
Intervention Strategies Attempted
What Success Looks Like

Concern Edit or add to SAME
Continues? Concern

Documentation Concern
Completed Continues?

Before Plan Request:
° 2 Rounds/2 Tier 1 Interventions

Request Plan

Plan Request
Approved?

Team Meeting:
Create Plan

l MTSS i l
Monthly

Meeting
Session Notes Session Notes Session Notes Session Notes

Intervention Plan:
. 2 Interventions/3 Tiers Each
° Monthly Team Review

Possible Outcomes Based on Intervention Team Analysis:
° Plan Completed

° Services Continue

. Escalate Intervention

TUCSON UNIFIED

SCHOOL DISTRICT
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TUCSON UNIFIED

SCHOOL DISTRICT

Clarity

Clarity or Synergy: What Do | Document Where?

Teacher
What Clarity/Synergy ~ Where
Concerns: Behavioral, Academic, Attendance Clarity Intervention>Concerns
Create a Concern
Document Parent Contact, Interventions
Plan Request (after 2 Rounds/2 Tier 1 Interventions)  Clarity Intervention>Concerns>Request Intervention Plan
Positive Teacher Comments Synergy Teacher Notes
Immediate info for students' other teachers Synergy Teacher Notes
Support Staff
What Clarity/Synergy ~ Where
Restorative Process Clarity Intervention>Concerns
Legal documentation of protected/private Synergy Student Conference

conversation (e.g. pregnancy, abuse, self-harm)

MTSS Facilitator/Lead

What Clarity/Synergy ~ Where
Plan Design Clarity Interventions

Service Providers

What Clarity/Synergy ~ Where
Intervention Session Details Clarity Intervention>Concerns or Intervention Plan

10/31/18
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Creating an ntervention tn an ntervention Plan

Start here
Clarity 1] ta ® Insights B Learning 2% Tools

— E—
Hello’ Julie Student Success

We've gathered Insights, research, and data here to help you meet your goals

Activity Log

ALl Concerns Plan Requests Interventions

Interventions /

STUDENTNAME  LAST UPDATED CATEGORY SERVICE STATUS e LAST SESSION

MTS Aug 22,
p— Use of consistent =

click on the arvow to the right of the student’s name to see the Interven-
tion Plawn.

s Download €SV Total Interventions: 236

[ clarity 30 x e

= (=] *
€ C O @ Secure  hnpsy/tusd.clarity brightbytes net/module tervention_manasgement/referral_tool/sck 22449 intervention_pla 17 Q % i
# Apps [ VIPKID Teacher's Por #% Discussions:VIPKID - @ Multi-Tiered System [} Home | My Connect Eff You Mom Jeans - B POIS A Experts  £E ww . Other beokmans
Clarlty ot Dot ¥ Insights E Leoming 3 Tools Q & B'
= Back

Intervention Plan Report

Plon Information  Edit

F_I SCHOOL STUDENT

NB  Howell Peter Elementary .
PLAN DATE SERVICES START DATE PLAN REVIEW DATE STATUS
08/22018 08/20/2018 09/1R/2018 In Progress
CATEGORY
MTSS Mtas &

PLAN HYPOTHESIS / GOAL

ntinuing in MTSS from 2018-2019 SY

Interventions @

+ New intervention

AlL tnterventions will be mapped to the student within 1 plan. To create a new interven-
tion, click “New Intervention”
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:lf??,:;gclarity o ¥ s WL y ¥ a « F¥

—

.||.|-:q..q.eo'

Choose a “service” that best matehes the Intervention, and fill out the required fields tn

red or with awn asterisk.

To docunment notes, click on the intervention, and you wtll seroll down to add wotes tin-
to a new “Session”, This is where the docunmentation will occur. Create a new sesston
each time you pro%o(e the intervention to the student.

(e®] Clarity ® lsights B Loaming % Tool a & »« L K

Sessions
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RTI at Work Essential Actions for Tiers 1, 2, and 3

A Culture of Collective Responsibility

ACTION 1:
ACTION 2:
ACTION 3:
ACTION 4:

ACTION 5:

Establish a Guiding Coalition

Build a Culture of Collective Responsibility

Form Collaborative Teacher Teams

Create Time for Collaboration

Commit to Team Norms

Teacher Team Essential Actions

Schoolwide Essential Actions

ACTION 1: Identify Essential Standards for . ACTION 1: Ensure Access to Essential Grade-
Each Grade Level or Course : Level Curriculum
ACTION 2: Create an Essential Standards . ACTION 2: Identify and Teach Essential
Unit Plan | Academic and Social Behaviors
ACTION 3: Implement the Team Teaching- E ACTION 3: Provide Preventions to Proactively
Assessing Cycle : Support Student Success
ACTION 4: Give Common End-of-Unit E
Assessment for Essential Standards !
ACTION 5: Identify Students for Tier 2 E
Support by Student, Standard, !
and Learning Target !
Tier 2

Teacher Team Essential Actions

ACTION 1:

ACTION 2:

ACTION 3:

ACTION 4:

Design and Lead Supplemental
Interventions for Academic
Essential Standards

Consider Screening in Immediate
Prerequisite Skills

Monitor the Progress of Students
Receiving Supplemental Supports

Extend Student Learning

Schoolwide Essential Actions

ACTION 1:

ACTION 2:

ACTION 3:

ACTION 4:

Schedule Time for Supplemental
Interventions

Establish a Process for School-
wide Student Intervention
Identification

Plan and Implement
Supplemental Interventions
for Essential Social and
Academic Behaviors

Coordinate Interventions for
Students Needing Skill and
Will Supports

page 1of 2

Taking Action © 2018 Solution Tree Press ¢ SolutionTree.com
Visit go.SolutionTree.com/RTlatWork to download this free reproducible.



http://go.SolutionTree.com/RTIatWork

Case 4:74-cv-00090-DCB

Document 2305-5 Filed 10/01/19 Page 105 of 190

Tier 3

Schoolwide Essential Actions

ACTION 1:

ACTION 2:

ACTION 3:

ACTION 4:

ACTION 5:

Identify Students Needing
Intensive Support

Create a Dynamic, Problem-
Solving Site Intervention Team

Prioritize Resources Based on
Greatest Student Needs

Create a Systematic and Timely
Process to Refer Students to the
Site Intervention Team

Assess Intervention Effectiveness

Intervention Team Essential Actions

ACTION 1:

ACTION 2:

ACTION 3:

Diagnose, Treat, Prioritize, and
Monitor Tier 3 Interventions

Ensure Proper Intervention
Intensity

Determine if Special Education Is
Needed and Justifiable

page 2 of 2

Taking Action © 2018 Solution Tree Press ¢ SolutionTree.com
Visit go.SolutionTree.com/RTlatWork to download this free reproducible.
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RTI at Work Pro-Solve Intervention Targeting Process: Tier 1 and Tier 2

Student: Meeting date:
Participant:
LTS 1. Concern 2. Cause 3. Desired Outcomes 4. Intervention L 1_'a|_(t_es
Outcomes Steps Responsibility
Led by Essential
Teacher standards
Teams
Immediate
prerequisite
skills
English
language
Led by Academic
Schoolwide | behaviors
Teams
Social
behaviors
Health and
home

Next meeting date:

Source: Buffum, A., Mattos, M., Weber, C., ¢ Hierck, T. (2015). Uniting academic and behavior interventions: Solving the skill or will dilemma. Bloomington, IN: Solution

Tree Press.
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Universal
Screening and
Diagnostic
Assessments

Schoolwide Team

| Responsibilities | | Responsibilities |

Tier 1: Access to essential grade-level standards for all students

Certain Access
to Tier 2

\

Tier 2: Additional time and support to learn
essential behavior and academic standards

|—>

Certain Access
to Tier 3

Teacher Team

Tier 3: Intensive remediation
in universal skills

Reading
Writing
Number Sense
English Language
Social and Academic
Behaviors

Health and
Home

S
kS
&
>
(]
&
Q
Q"Q
&
§

<
;eo
o>
&
Q&
)
s
S &
<
§’g§'
<
S
Our Mission

To ensure that all
students learn at grade
level or higher


http://go.SolutionTree.com/RTIatWork
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QXQ BrightBytes®

TUSD Intervention Management

Playbook

2018-19 School Year

Table of Contents

1. Stakeholders
2. Purpose & Vision

3. Project Scope
a. ldentify the specific roles that should utilize/access the IM system.
What should be documented/tracked in the IM system?
What should NOT be documented/tracked in IM system?
Intervention Activities (“Resources”) by tier 1, 2, and 3.
How will "Concerns" be utilized at TUSD?
What is the expectation/process for documenting Tier 1 interventions
within the IM system?
g. What type of services does a Student Success Specialist (SSS) deliver
that could be assigned/deployed within the MTSS process?
h. Which browser is best to use BrightBytes applications?
i. How dollog into Clarity?
j-  Why are we using this tool to document MTSS meetings/interventions?
k. What is the protocol for adding a Service in Clarity?

ol Y

TUSD Intervention Management Playbook | 1


https://tusd.clarity.brightbytes.net/
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(g\:) BrightBytes®

I. Where do | go for training and support?

m. Where do | leave Clarity Feedback?

n. What does the step-by-step workflow look like?

o. What does the at-risk prediction (Student Success) tool look like?

Stakeholders

Name Org Level Role Email
Blaine Young TUSD CTO blaine.young@tusdl.org
Halley Freitas TUSD Senior Director of | Halley.freitas@tusdi.org
Assessment and
Program
Evaluation
Andrew Agnew TUSD SIS Manager andrew.agnew@tusd1.org *Steering
Committee
TUSD Discipline
Program
Coordinator
TUSD MTSS Program *Steering
Coordinator Committee
Tracie Van Ert Blenman MTSS Facilitator  Iracie.VanErt@tusdi.org *Steering
Elementary School Committee
Jennifer Thompson  sahuaro High MTSS Facilitator  Je€nnifer.thompson@tusdi.org *Steering
School Committee
Colleen Bradley Santa Rita High MTSS Facilitator ~ <elleen.bradley@tusdi.org *Steering
School Committee
Jimmy Hart TUSD Director of jimmy.hart@tusdil.org *Steering
African American Committee
Student Services
Stephen Gaarder | TUSD Research Project = stephen.gaarder@tusdi.org *Steering
Manager Committee
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Purpose & Vision

Purpose
e Trying to capture tier 2 & 3 interventions and clearly communicate them to all
stakeholders
Streamline/standardize/formalize the MTSS process across the district
Identifying students by teacher input and Early Warning
Efficiently coming up with a plan
Execution of the plan
Real Time visibility of execution across all stakeholders
Progress monitoring
To streamline and formalize the MTSS process using the Clarity platform
o ldentify student and concerns
o Plan
o Evaluate
e Meaningful evaluation from the data

Vision

e Paint a picture of what ‘wildly successful’ would look like at TUSD?

e District wide

e Basic level of standardization of how people are implementing and documenting
this process

e Gives us data that allows of us to perform a comprehensive evaluation of MTSS
efforts.

e Software is facilitating the MTSS process - making the process easier, making
communication better, increasing positive outcomes for students.

e Historical interventions travel with students as they move within the district
allowing for more comprehensive documentation and not reinventing the wheel.

Project Scope

Identify the specific roles that should utilize/access the IM system.

Answer:
e MTSS processes only - Academic areas and minor behavioral concerns

TUSD Intervention Management Playbook | 3
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QX:) BrightBytes®

e Anyone participating in MTSS processes should be using this tool
o MTSS Facilitators/Leads

Teachers

Principal

Assistant Principals

Student Success Specialists

Nurses

Counselors

RPPF

Dean of Students

o O O 0O O O O O O

Psychologists
What should be documented/tracked in the IM system?

Answer:
e Academic ELA and Math concerns, Minor level 1 and 2 Behaviors.
o A majority of these initial concerns are generated by teachers.
e Services that are sanctioned by the MTSS process.

What should NOT be documented/tracked in the IM system?

Answer:
e Level 3-5 Behaviors

Intervention Activities (Resources) by tier 1, 2, and 3.

Answer:
e Tier 1. In the classroom prescribed by the classroom teacher and/or the MTSS
Facilitator

Tier 2: Something that is special, pull out/push in, core and more support
Tier 3: Much more intensive, with or without Ex Ed (IEP) students, 5% or less of
students, daily intensive- core and more support and more support
Document academic interventions for students that do not have academic IEP
Tier 2/3 academic activities for ELA & Math
o Listed as Services in Clarity
District level
Minor Behaviors as listed in Clarity

TUSD Intervention Management Playbook | 4
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QX:) BrightBytes®

e Site specific, activities/actions that prescribe to ELA, Math, or Behavior; tiered to
the concerns as listed in services.

How will “Concerns” be utilized at TUSD?

Answer:

e Concerns are incidents that occur over time that lead a teacher or faculty
member to believe that an academic or behavioral problem exists. Tier 1
interventions need to be in place when a concern is initiated.

e Begin the MTSS process of documentation

What is the expectation/process for documenting tier 1 interventions
within the IM system?

Answer:
e A staff member will initiate a concern, document a parent contact, and add

interventions prior to requesting an MTSS intervention plan.

What type of services does a Student Success Specialist (SSS) deliver
that could be assigned/deployed within the MTSS process?

Answer:
e SSS document ALL MTSS academic and behavioral interventions in Clarity

o Mentoring/CICO services
o Pull academic interventions data from Clarity to input into Grant Tracker so
Dr. Freitas can do her evaluation
o Frequency: Daily
e Any other SSS activities that are not part of the MTSS process, should be
documented in Grant Tracker

Which browser is best to use Brightbytes applications?
e Chrome

How do I login into Clarity?

e https://tusd.clarity.brightbytes.net
o Use the TUSD email address and your TUSD password to access your

Clarity account.
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C;\;) BrightB

ytes’

e If you are having troubles logging into your account you may contact the
following:
o Jennifer Thompson- MS/HS
o Colleen Bradley MS/HS
o Tracie Van Ert- ES

Why are we using this tool to document MTSS meetings/interventions?

e Intervention Management is designed to coordinate intervention efforts to ensure
students in need of support are connected to services and monitored to ensure
intended outcomes are achieved.

e TUSDs population has high mobility. This process, once begun, will follow the

student to other schools within the TUSD district.

Standardize the intervention MTSS process

Manage interventions throughout the MTSS cycle

Connect interventions to outcomes to ensure success for all students.

Prevent students from dropping out of high school.

What is the protocol for adding a Service in Clarity?
e |If you discover that a service is missing from your site please email the following
Clarity Admins for assistance.
o Jennifer Thompson- MS/HS
o Colleen Bradley MS/HS
o Tracie Van Ert- ES

Where do I go for training and support?
e Speak to your MTSS Facilitator/Lead. If they are unable to resolve your concern
they will reach out the Clarity Admin team.

Where do I leave Clarity Feedback?
e There is an Office365 Form linked to the MTSS SharePoint site. Feedback can be
left at anytime via this link.
e This is not for technical support.
o Technical support for Clarity should be directed to
support@brightbytes.net.
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What does the step-by-step workflow look like?

e First you will initiate a concern, please fill out all required fields. Make sure to
include documentation for Tier 1 interventions that you have already attempted.

Edit Concern

SCHOOL STUDENT
Apple Blessom Middle School Murphy Adams
CATEGORY WHAT DOES SUCCESS LOOK LIKE?

PERCIEVED DURATION OF CONCERN

OTHER ATTEMPTED STRATEGIES Optional

TIER 1 DIFFERENTIATION STRATEGIES ATTEMPTED

Contact with Parent/Guardian

DATE METHOD CONTACT NOTES Optional

E Select Date v

e Next, you will request an intervention plan. There is definitely an issue and you
are requesting the student is referred to the MTSS process at your school

TUSD Intervention Management Playbook | 7
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Concern

General Information Eedit

SCHOOL STUDENT
Apple Blossom Middle School Murphy Adams 9445
CATEGORY STATUS

Substance Issues - Tobacco/ L Jo'LUM W Request Intervention Plan

Related Products

WHAT DOES SUCCESS LOOK LIKE

Murphy needs counseling on tobacco use and should be menitored for 30 days.
A tollow up should also be done with her parents involved.

L=

PERCEIVED DURATION OF CONCERN CONTACT WITH PARENT / GUARDIAN

2 total
New or less than 2 weeks s

Jan 8. 2018 via phone

TIER 1 DIFFERENTIATION STRATEGIES ATTEMPTED Comment: "No one picked up.”
2 total

Student canference Jan 7, 2018 via phone
Mediation

Comment: Not specificd

OTHER ATTEMPTED STRATEGIES Optional
Had a 1-1 discussion with Murphy

e The request will be sent to your MTSS Facilitator or MTSS Lead for approval.
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Concern

General Information Edic

Denu Request

OR

e |f approved, an MTSS meeting will be scheduled. The Intervention Plan Request
has been approved and the Concern is now being addressed through your
school’s MTSS process. One or more service(s) are assigned during this phase
to remediate the Concern. If denied, please read why the request was denied

and then reapply for the request.
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QXQ BrightBytes’

e During the MTSS meeting, services will be assigned to address the student’s
need. Depending on the need, the student may have up to three services
assigned.
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(;\:) BrightBytes®

e Services are interventions and will be tracked using this form initiated by

the MTSS Facilitator or Lead.

New Intervention

CATEGORY PLAN HYPOTHESIS/GOAL

Substonce Issues - Tobacco/Reloted Products  w

SERVICE PROVIDER

L® ]

RECOMMENDED FREQUENCY RECOMMENDED SESSION DURATION

START DATE END D
# = b
STUDENTS UPLOADED ARTIFACTS EL 3 LIN GEMNERAL COMMENTS Dptiornal
Murphy Adams i
Py & Uplogd Artifast
@ Add URL @ Add Link

® Add Student

Delete Intervention
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e Service Provider(s) tracks attendance, duration and service notes within
each Intervention Report.

Intervention

Seneral Information Edit

CATEGORY
Substance Issues - Tobacco/Reloted Products

SERVICE PROVIDER
Upward Bound

SERVICE CONTACT

Allison Hanley

Director
ahanley@upwardbound.com
(510) 217-5350

START DATE END DATE
Feb 5, 2018 Mar 4, 2018

STUDENT(S)

Murphy Adams 9445
Harper Reynolds 5943
Chris Schwartzman 2739

GENERAL QUTCOME

Not specified

4 Download PDF: Intervention  Session

New Session

STATUS
Open
. Actively Receiving Services Update ® 30 Minutes
Edit
TIER
Tier ll
RECOMMENDED SESSION FREQUENCY
1/ Week Upen
® 30 Minutes
RECOMMENDED SESSION DURATION Edit
30 Minutes
HYPOTHESIS / GOAL
Vestibulum ante ipsum primis In faucibus orel Open
luctus et ultrices posuere cubilic Curae; Morbi © 30 Minutes
est arcu, sogittis sed est eget, pellentesque Edit

viverra erat

GENERAL COMMENTS Optional

None specified

UPLOADED ARTIFACTS Optional

None specified

RELATED LINKS Optional
None specified
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QX:) BrightBytes®

e Desktop View for MTSS Facilitators- each icon represents a step in the
MTSS process. You can filter this view to look at specific steps or to look at
the full workload.

Intervention Ma nagement Apple Blossom Middle School [l
Activity Services Measures Data Wb Capture %5 Filter
Overview Notifications

Requests for Plans Need Response

u Show Me

Interventions Need Review
Show Me

dil

19 14 56 22

OPEN REQUESTS INTERVENTION COMPLETE
CONCERNS FOR PLANS PLANS PLANS
Activity Log
All Concerns Plan Requests  Intervention Plans
a Y ...
STUDENT NAME v CATEGORY PHASE LAST UPDATED
Murp h Y Adams :cz,i‘{l:-‘::\miu nal ' g:::\ce"‘ g:?.:l 1{2,5:(1):58 i >
B T >
Koushik Chowdovarapu... oo rerferm- , freenan ek Details >
Younis Davila zﬁ:{'::::;:llnme W Complete f:zﬁ‘i?:a Details >
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Initiate a ~ Request A Track
Intervention Intervention Complete
Concern Plan Services
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gg BrightBytes®

What does the at-risk prediction (Student Success) tool look like?

e The top of the Student Success screen will show a visual of how the students are
performing, attendance and minor behaviors. The attendance and behavior are
updated through the Synergy application. You can filter by clicking on risk levels
or moving into a specific category.

Student Success

Dashboard Risk Prediction

Risk Levels ® HighRisk & MediumRisk @ LowRisk @ Risk Unavailoble

Performance ©)

PROGRESS TOWARD GRADUATION

@® 65% High Risk, 33 students

® 21% Medium Risk, 11 students

@ 14% Low Risk, 7 students

@® 0% Unavallable Risk, 0 students

POSTSECONDARY READINESS

47% High Risk, 24 students

6% Medium Risk, 3 students

6% Low Risk, 3 students

41% Unavailable Risk, 21 students

View Performance 2

©

Attendance

v

PROGRESS TOWARD GRADUATION

58% High Risk, 30 students
27% Medium Risk, 14 students
14% Low Risk, 7 students

0% Unavallable Risk, O students

POSTSECONDARY READINESS

43% High Risk, 22 students

8% Medium Risk, 4 students

8% Low Risk, 4 students

41% Unavailable Risk, 21 students

View Attendance 2

Mary Meredith K 12 School [

L Capture

Show More @

Behavior ®

PROGRESS TOWARD GRADUATION

@® 2% High Risk, 1 students

® 2% Medium Risk, 1 students

@ 96% Low Risk, 49 students

@ 0% Unovallable Risk, 0 students

POSTSECONDARY READINESS

@ 6% High Risk, 3 students

@® 0% Medium Risk, O students

® 53% Low Risk, 27 students

@ 41% Unovailable Risk, 21 students

View Behavior ?

TUSD Intervention Management Playbook | 15



Case 4:74-cv-00090-DCB Document 2305-5 Filed 10/01/19 Page 123 of 190

QXQ BrightBytes®

e Under the three categories, you will have the tools predictions listed for High
School Graduation rates and Postsecondary Enrollment rates (if applicable). The
areas of opportunity do affect the two rates, so more information is listed that
pertains specifically to improving student performance in those areas.

High School Graduation Rate @ Postsecondary Enrollment Rate
~ 50%
1 of students in your school
d < | >
graduote V No Data
— Available
Areas of Opportunity Areas of Opportunity
PROGRESS TOWARD GRADUATION POSTSECONDARY READINESS
ATTENDANCE 5 Q ATTENDANCE N o
Chronic Absenteeism Wy it Attendance to Date View Dot ¥
ATTENDANCE > o ATTENDANCE y o
Attendance to Date View Dota < Chronic Absenteelsm View Dota e
PERFORMANCE 5 0 PERFORMANCE R °
Summative: Math View Deto = Summative: Math View Dotg ¥
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QXQ BrightBytes®

e Demographic data is listed at the bottom. The student success data is updated

monthly.

Demographics

Age
Age B 4%
| |
Age 9 2%
1

Age 10 6%
|

Age 1 6%
|

Age 12 12%

Age 13 10%
|

Age 14 22%
|
Age 15 6%
m

Age 16 8%
|

Age 17 14%
=i

Age 18 4%
|

Age 19 2%

Age 20 4%
|

Age 21 2%
i

Limited English Proficiency

=

1(.).% of-studenis
|

Free / Reduced Lunch

il

B82% of students

O Risk prediction based on data from August 1997 to July 2018

disployed

Ethnicity

Asian 0.0%

Black or Africon American 17.6%
I

Hispanic/Latino 43.1%
 E—

American Indian or Alaska Native 0.0%

Two or More Roces 0.0%
Native Hawalian or Other Pacific Islander 0.0%

White 39.2%

Special Education

%

100% of students

Homelessness

@
4% of students
o

data from August 2017 to July 2018.

Student enrolimant stotuses wara lost updoted July 20, 2018,
Dota Is collected doily, with the risk prediction and information disploy updoted

monthly.

Why do demographic data matter?

Gender

@ Male 76%
@ Female 24%

504 Status
S
¢
~J
4% of students
I—

Mobility

® O

43% of students
I

Student Success |s developed in a portnership with AIR.
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Intervention Tier 1 Tier 2 Tier 3 How By Who? | Successful?
often?
Instructional O Additional Time 0 Peer assistance Reading/Math
Accommodations | 0  Reduced assignments O Guided Reading Groups Interventionist
and O Simplified directions O Other Support
Modifications O Reduce paper/pencil tasks Other
O Pre-teach vocabulary
O Sitting closer to teacher
O Fluency Drills
O Use manipulatives
O Other
Differentiated O Additional Support during O Instruction in an alternate Out of level materials
Instruction whole class instruction classroom/grade level with one - one direct
O Out of level materials O Computer-assisted instruction
O Additional demonstrations & instruction Other
Mini-lessons O Other
O Modeling
O Other
Organizational O Provide study guides and O Organizational buddy Signature on
Skills outlines O Other planner/organizer
O Daily/weekly organizer Counseling/instruction
O Highlight key ideas on organization
O Other Other
Positive 0O Daily Parent Communication | O Star/Sticker Chart One-one counseling
Behavior O SOAR with 4 sticker/ticket | O Buddy Teacher/Cool down Removal from
Support Plan O Visual Schedule space environment
O Student of the Day O Class buddy Exclusionary Practices
O Other O Social Skills Groups Other
O Other
Tutoring O Before school One - one tutor
O During school (Reading Seed, UCat)
O After school Other
O Other
Student & O Complete homework O Tutoring
Parent O Participate in class 0O Summer school
Responsibilities | O Read daily with child O Other
O Provide study area
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What's the difference between interventions at different tiers?
Many interventions can be delivered in multiple tiers - what determines the tier is the size of the student
group and the frequency of progress monitoring.

Tier 1 Interventions:
Tier 1 Interventions are delivered as classwide interventions when a deficit is identified in more than 20-25%
of the class, and/or for individual students within the typical classroom setting.

Tier 2 Interventions:
Tier 2 interventions are small group interventions (typically 3-5 students) that target an identified
deficit. Progress monitoring is done at least bi-weekly to determine effectiveness.

Tier 3 Interventions:
Tier 3 interventions are individualized intensive interventions targeting an identified deficit. Interventions
are typically delivered in a one on one setting and progress monitoring is done weekly.

Tier Days of Additional Time per day
Instruction (per intervention)
1
2 3 30-45 minutes

3 5 30-45 minutes




Case 4:74-cv-00090-DCB Document 2305-5 Filed 10/01/19 Page 127 of 190



Case 4:74-cv-00090-DCB Document 2305-5 Filed 10/01/19 Page 128 of 190

Intervention Module New & Improved
Workflow

Users of the Intervention Module will follow a process that moves through
phases: Concern Phase, Request Phase, Intervention Plan Phase, and
Complete Phase. The Request for an Intervention Plan will require
approval to move to the next phase. Intervention Plans will be created at
the student level and will require at least one intervention for submission.
This will provide a view of all interventions that are associated to the
student’s concern within a single plan.

Concern Phase: This is where staff begins the process for a new student
that is not currently in the MTSS process already. As part of the Concern
Phase, the user will now be required to explain “What does success look
like?” In addition, the “Concern” will have a direct link to the “Request” by
including the function to “Request Intervention Plan” directly from the
report.

Mew Intervention

CATEREDME ™n LA FTOTHEY P= s

eI b FHCF ML

.: I'_':'

STAET DT M DATE OO C8M WACH DO FRDGU D MY PRI 0 ! T DT STt R 5 T

=] ] S -

APIWETH LD D ANTIRSIITE MALTHEE LHCE DEMMLL CoOMVEINTET Oodonal




Case 4:74-cv-00090-DCB Document 2305-5 Filed 10/01/19 Page 129 of 190

Concern Report

General infommiotion ~Edi
=l e E STLIDERT
b
IE' Adak rhool Wiurphy Swonimasdi] s
|"." EONCERN CATESORY HTETLIE
Arodamic Pemomanos - ELA  Soodamics . opasi r,. Pougsasi ibervanil on Plon

. WHAT DOES SWMOCESS LOOK LIKET
o

1 Murphy meocing Huoncy will Incroosa be 100 WEFM on oo grodes Lovel possage,
PERCENVED MIRATION OF CONCERN OTHER ATTENFTED STRATEGIES
160 2 merths Head 10

TIEE 1 (WF FERENTIATEIN STRATESIES ATVE W PTED
Skl dewaloperantipracios

Contoct with Parent Or Guordian

%

AU 07 3018 - PHONE

Sk wilh mam reganciing Murphay™ redading Muency defct

Request Phase: A request requires approval from a user with
administrator permissions to move forward with an intervention plan. A
request that has been declined is held as a “Concern” in case escalation to
a “Request” is needed again.

Reguest Plon Report
B

ﬁ SCHOOL ;z STUDERT
I

Adak School LT Murpny Seon s e
[ REDEEST PLAM CATEGODEY STATUS
=  Acodomic Poformaonice - ELA Adsnsmics & Ponding

; WHAT DOES SICCERE LOOK LINET
= purphg reoding Hucroy will incroosc 1o 100 WCOPM on o grodo Level passogo.

¥ Dol Arcprnct « Appross Request
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Intervention Plan Phase: This is where the MTSS process begins for
current students on the MTSS list. The intervention plan is created for a
student and requires that an intervention be added to submit the plan.

Interventions: An intervention begins with a status of “Services Not Yet
Started” and will change to “Actively Receiving Services” on the Services
Start Date. Intervention sessions can be logged from this screen. Editing
and/or deleting permissions will only be granted to the administrator and/or
originator.

Hock

Intervention Plan Report

Plon Information e

ﬁ. SCHOOL STUBENT
i Elemantand 3chaol '%

I | PLAN DATE SERVICES START DATE PLAN REVIEW DATE STATUS
DEAS20E QRS20 091y 2008 ! In Progress
CATRGORY
MTSS Miss Meeting (Admin Use Oniy)

FPLAN HYPOTHESIS / GOAL
Student is on a CICD plom with i@ will check in with him twice o doy. Incentives include a troin chort and ploy time with troins

Interventions (@D + Mew Intervention
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Intervention Report
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District View: The current district view will show the list of schools with the
total number of ‘In Progress’ intervention plans.

CIarity i Data @ Insights B Leaming 5 Tools Q # B v

[nte Nentio n Aleutian Region School District °

Intervention Plans  Services

New Referral Recelving Services Services Paused Services Completed
School List
Total Schools: 3
SCHOOL NAME 4 TOTAL INTERVENTION PLANS
Adak School 9

New “Admin.” view:

—E CIarity il Dota @ Insights B Learning % Tools Q & B v

Intervention Management Appte Blossom Middle School B
Activity Services Measures Data s Capture X7 Filter
Overview Notifications

Requests for Flans Need Response
Show Me

Interventions Need Review

il
< |
o ] = ]

s Show Me
OPE| REQUESTS INTERVENTION COMPLETE
CONCERNS FOR PLANS PLANS PLANS
Activity Log
Al Concerns Plan Requests  Intervention Plans
Q roTaL: 111 AT EE- Al + Add Concern [ 4= Add Plan Reguest = Add Intervention Plan
STUDENT NAME CATEGORY PHASE LAST UPDATED
Anxiety Concern Mar 10, 2018 .
Mumhy Mums Saclal/Emationol . Open Shonice Jones Dasclle >
. Family Stressors. Plan Request Mar 10, 2018
Adonix/Blaciosly sacialEmotional K cengng Moryjenn Weothes — >
Academic Perform...
Koushik Chwdavarapu... e L R v S et Detalls 3
ademics in Progress Louls Deckion

- Organization, Time... Complete Feb 12, 2018 :
Yﬂun!s Davila Sacial/Emational J Julion McKee Pkl )
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Activity Log: The Activity Log consists of four tabs: All, Concerns, Plan
Requests, and Interventions. The default view contains an aggregate list of
Intervention Plans, Concerns, and Plan Requests. The following tabs
include content specific to the activity. Users will navigate to this screen to
add a Concern, Request or Intervention Plan. (See below)

All Tab: The “All” tab in the Activity Log shows an aggregate list of
Concerns, Plan Requests, and Intervention Plans for all students.

Intervention [+

Activity Services

Activity Log

ALl Concerns Plan Requests Internventions

© Add Concern | @ Add Request | @ Add Intervention Plan

Total: 31 Search by student

STUDENT NAME CATEGORY T
fes ¥ Intervention Plon  Aug 16, 2018
Bahorvior TODD
MTSS ¥ Intervention Plon  Aug 16, 2018 )
Mitss Mooting [Admin Lisa Oinlig) TODOD
fee W Intervention Plan  Aug 9, 2018
Behmaar TODD ]
sfance (D Plan Regquest Aug 9, 2018

Bahoan pending

Off task W Concern Aug 9, 2018

Bahovior opEn
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Concerns Tab
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Student Profile - The student Activity Log shows an aggregate list of
Concerns, Plan Requests, and Intervention Plans. This will show the last
10 activities for the student.

Intervention (+]

Activity Services

Activity Log

All Concerns Plan Requests Interventions

© Add Concern | @ Add Request © Add Intervention Plan

CATEGORY

Substonce lssues - Tobhacco/Reloted Products

SERVICE PROVIDER
Upward Bound

SERVICE CONTACT

Allison Hanley

Directar
ahanleyfupwardoound.com
(510} 217-5350

START DATE END DATE
Feh &, 2018 Mar 4, 2018
STUDENTIS)

Murphy Adams G445
Horper Reynolds 3
Chris Schwartzman 2739

GENERAL QUTCOME
Not specified

STATUS

. Actively Receiving Services Update

TIER
Tier ll

RECOMMENDED SESSION FREQUENCY
1/ Weelk

RECOMMENDED SES5ION DURATION
30 Minutes

HYPOTHESIS / GOAL

Vestibulum ante ipsum primis In favcibus orcl
luctus et ultrices posuere cubilioc Curae; Morbi
est arcu, sagittis sed est eget, pellentesque
viverra eral

GENERAL COMMENTS Optronal

MNone specificd

UPLOADED ARTIFACTS Optional
MNone specified

RELATED LINKS Optional

MNone specified

FEB
5 (© 30 Minutes

@ 30 Minutes

(© 30Minutes

Total: 2 Samuel |

STUDENT NAME CATEGORY PHASE LAST UPDATED
Math - Tier 1 Intervention Activities W Intervention Plan Jul 31, 2018
Academics Math TODO
Math - Tier 1 Intervention Activities @ Plan Request Jul 31, 2018
Academics Math pending

£ swelent enrollment statuses were lost undated Jul 2. 2018
Intervention
General Information edit 1} Download PDF: Intervention Session 4 Mew Session

Open

Edit

Open

Edit

Open

Edit
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Behavior Intervention Plan Format

Student: Date: :
Parents: School:
Support Staff: Teacher(s):

DESCRIPTION OF PROBLEM BEHAVIOR(S)

SUMMARY OF FUNCTIONAL ASSESSMENT/HYPOTHESIS STATEMENT

INTERVENTION PLAN (Describe objectives, procedures, and data to be collected.)

Prevention Techniques

Teaching Replacement Behaviors

Positive Reinforcement

Planned Consequences

Home Interventions

Schedule for Program Review

Signatures: Date:

2014Wayne RESA Guidelines for Behavior Intervention
Wayne RESA Behavior Intervention Plan Format — APPENDIX: FORMS
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