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MAGNET-RELATED PLANS, INITIATIVES, AND ACTIVITIES

The District’s implementation of the Comprehensive Magnet Plan (CMP) and individual

Magnet Site Plans (MSPs) does not occur in isolation: a myriad of District plans, initiatives, and
activities support the goals and objectives of the CMP and MSPs. The District supports efforts to
improve integration and academic achievement at its magnet and transition schools through the
implementation of more than a dozen related initiatives and efforts:

10.

11.

12.

13.

the open enrollment/magnet application and selection process (see Section I1.C);

the Marketing, Outreach, and Recruitment (MORE) Plan (see Section I1.D);
the Coordinated Student Assignment (CSA) committee (See Section I1.F);
magnet priority in teacher recruiting and hiring (see Section [V.A);

teacher support programs, including teacher mentors, teacher support plans, and teacher
evaluations designed to enhance student engagement and teacher effectiveness (see,
generally, Section IV.B);

the ALE Access Plan, including the implementation of the District’s Two-Way Dual
Language (TWDL) program (see Sections V.A and V.B);

the Dropout Prevention and Graduation (DPG) plan, including implementation of the
Multi-Tiered System of Supports (MTSS) (see Section V.D.1);

the implementation of Culturally Relevant Courses and Culturally Responsive
Pedagogy and Instruction (see Section V.E);

efforts to reduce discipline and keep students in the classroom where learning occurs
(see, generally, Section VI);

the Family and Community Engagement (FACE) Plan (see Section VII);

priority in the allocation of facility and technology resources to support magnet themes
and magnet school attractiveness (see, generally, Section IX);

efforts to build and enhance the capacity of school staff and leadership to utilize
technological tools to improve educational outcomes through the Evidenced Based
Accountability System (EBAS) (see Section X.A);

and Title I School Integrated Action Plans (SIAPs; see details, below).
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ALIGNMENT BETWEEN MAGNET SCHOOL PLANS (MSPs)
AND SCHOOL INTEGRATED ACTION PLANS (SIAPs)

Each school’s leadership team worked in close collaboration with the Magnet Department
and Title I because every magnet school is also a Title I school. Therefore, all MSPs followed the
“Principles and Indicators” found in the Arizona Department of Education School Integrated
Action Plan (SIAP) for Title I schools. District staff “cross-walked” relevant information,
objectives, and strategies, from the MSPs with the following SIAP Principles and Indicators:

Principle 2: Effective Teachers and Instruction
Indicator 2.4: Our teachers implement evidence-based, rigorous, and relevant instruction.

Indicator 2.7: Our teachers collaborate with other teachers, administrators, parents, and
education professional to ensure the success of all students.

Principle 4: Effective Curriculum

Indicator 4.2: Our written curricula align with the AZ State Standards and English Language
Proficiency Standards, when appropriate, for all content areas.

Principle 6: Family and Community Engagement
Indicator 6.1: Our staff has high expectations of learning for all students

The District closely aligned each magnet school’s MSP and SIAP, and worked to
maximize shared resources between both plans. Staff members also worked to develop actions
in each MSP to address integration indicators and achieve integration goal(s), including critical
focus areas and action steps. Staff conducted site-specific needs analyses and used those
evaluations to create site-specific integration goals in accordance with USP guidelines. In
addition to the integration portion of each MSP, the District’s marketing plan complemented the
outreach and recruitment needs of the campuses and the District customized its marketing efforts
to suit the needs of each magnet school (see section I1.D., below).

Each site included family engagement activities and strategies in its MSP, but described
those activities and strategies with more specificity in its SIAP (see sample SIAP, below). To
ensure continuous monitoring, evaluation, and improvement, site teams evaluate SIAP and
academic progress in December and January each year to evaluate the effectiveness of SIAP and
MSP efforts and to make appropriate adjustments where necessary. While successful
implementation of the MSPs for each magnet site is critical to improving the likelihood of each
magnet school’s success, the District does not rely solely on the MSPs to improve educational
outcomes or enhance integration. MSPs are part of a broad, multi-faceted approach that relies on
the synergy between MSP implementation and other District plans and initiatives. Thus, the
District developed the 2017-18 MSPs to help magnet sites continue to make progress toward
integration and academic achievement within the context of other USP and non-USP activities
that also contribute to the success of magnet schools and programs.
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SAMPLE SCHOOL INTEGRATE ACTION PLAN (SIAP) for BONILLAS
TRADITIONAL MAGNET ELEMENTARY SCHOOL

SCHOOL INTEGRATED PLAN/MAGNET PLAN
TUCSON UNIFIED SCHOOL DISTRICT

Bonillas Traditional Magnet School
July 2017 to June 2018

Principal: Jennifer Ambrosio

TITLE 1 PROGRAM TYPE OTHER PROGRAMS
Please indicate type Check any/all that apply
GENERAL INSTRUCTIONS
All schools need to complete their Comprehensive Needs Assessment prior to developing the Integrated Action Plan.

Magnet schools will include the following principals in their plan and include an action plan for integration:

Principle #2: Effective Teachers and Instruction - Effective instruction occurs with quality teaching in a student-centered, safe
environment where there are high expectations for all students to succeed. Teachers have a solid knowledge of the content they
teach and a common understanding of the content standards and curricula. It includes intentional planning and emphasized
evidence-based best practices for teaching and learning. It also requires teachers to have a strong understanding of the assessment
system and how to use data to make instructional decisions for all students.

Principle 4: Effective Curriculum - Effective curricula are evidence-based resources used for teaching and learning aligned to
Arizona standards in all content areas. Districts and school adopt local curricula. An effective curriculum ensures a continuum of
inclusive, equitable, and challenging learning opportunities, high expectations for learning and access to a well-rounded education
for all learners.

Principle 6: Family and Community Engagement - Family and Community Engagement is an essential component of improving
outcomes for children and youth. Effective family and community engagement is a reSIAProcal partnership among families,
communities, and schools that reflects a shared responsibility to foster children’s development and learning.

Integration: Providing Diversity, Excellence and Equity
Our Commitment: Tucson Unified is fundamentally committed to the principles of integration, diversity, and racial equity. Magnet
Schools support this commitment.

The Unitary Status plan provides the following definition for a racially concentrated school:
1. Racially Concentrated School. A racially concentrated school is any school in which any racial or ethnic group exceeds 70% of
the erhnnl’s total envallment and anv ather schanl enecificallv defined ac ench by the Snecial Master in canenltation with the
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Due Date: By Sunday, July 23, 2017

Please submit your Draft IAP and completed CNA electronically via email by Sunday, July 23, 2017, to your leadership team director
and Title I Coordinator.

TUSD central coordinators will populate this information into the ADE ALEAT system. This is intended to be a draft document with
more site stakeholder review and engagement as the year progresses. More information about follow up processes is forthcoming.

Remember:

e Your IAP has limited characters for action steps and descriptions when uploaded to the ALEAT system. This is noted on the
planning template.
e The Magnet Plan does not have limited characters for action steps and descriptions

Magnet/IAP Planning Guide: Refer to the Magnet/IAP Planning Guide as a roadmap to develop your Magnet Plan and AP

The purpose of this School Integrated Action Plan (SIAP) is to communicate the goals, strategies, and actions a school is taking to
improve academic achievement and school climate. The plan is written to inform a variety of stakeholder audiences including,
district and school leadership, family and community members, state and federal education agencies.

Stakeholder engagement is a vital component of plan development, implementation, and evaluation. Schools use a variety of
strategies to involve stakeholders including use of a committee approach, on-going communication to stakeholders about plan
elements, use of site based leadership teams to review and to refine plan goals and actions and activities aimed at obtaining family
input throughout the process.

Principles:

1. Effective Leadership - Effective leaders maintain strong professional ethics and integrity to shape a vision of academic
success for all students. They analyze and attack challenges and manage systems to position the school and students to
achieve at high levels. They set clear, measurable and attainable goals. They create a cadre of high-quality teachers and
cultivate leadership in others.

2. Effective Teachers and Instruction - Effective instruction occurs with quality teaching in a student-centered, safe

IEE R
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have sufficient time to engage in professional learning, collaboration, and planning to support their students and their
professional practice.

4. Effective Curriculum - Effective curricula are evidence-based resources used for teaching and learning aligned to Arizona
standards in all content areas. Districts and school adopt local curricula. An effective curriculum ensures a continuum of
inclusive, equitable, and challenging learning opportunities, high expectations for learning and access to a well-rounded
education for all learners.

5. Conditions, Climate, and Culture- Inclusive schools are conducive to student learning, fulfillment, and well-being, as well as
professional satisfaction, morale, and effectiveness. Students, parents, teachers, administrators, and other stakeholders
contribute to their school’s culture, as do other influences such as the local community, the policies that govern how it
operates and the school’s founding Principles. School conditions, climate, and culture are impacted by the beliefs, perceptions,
relationships, attitudes, and written and unwritten rules that shape and influence every aspect of how a school functions.
They also encompass concrete issues such as student physical and emotional safety, a healthy school environment, the
orderliness of classrooms and public spaces and the degree to which a school embraces and celebrates racial, ethnic,
linguistic, academic and cultural diversity.

6. Family and Community Engagement - Family and Community Engagement is an essential component of improving
outcomes for children and youth. Effective family and community engagement is a reSIAProcal partnership among families,
communities, and schools that reflects a shared responsibility to foster children’s development and learning.

Bonillas Traditional Magnet Elementary School: MAGNET GOALS 2017-18 SY:
1. Bonillas Traditional Magnet School will earn a state letter grade of B (minimum points not yet determined by state), as
defined by the state grading system.
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The LEA (Tucson Unified School District) attests to have provided the following support:

Applicable budget set-asides and/or federal/state requirements are implemented.

District support systems are implemented for federal and state identified school improvement schools.

Required district school choice and other improvement written notices are provided to Parents.

District coordination of transportation for students electing school choice.

Assistance embedding whole school reform model in school wide sites.

Ensure programs/material purchased with Title I or blended funds adhere to Evidence-Based guidelines.

Provide technical assistance on needs assessment, collaborative plan development and evaluation.

Family Engagement support including District Advisory Council, District Parent Policy.

Implementation of district-wide mentoring program for new teachers and teachers in need of support.

Coordination of Homeless & Neglected & Delinquent Services.

Ensure that teachers and paraprofessionals meet the highly qualified criteria prior to employment with the district.
Provide progress-monitoring assessment system (ATI/Galileo) aligned with the State student academic achievement
standards.

Provide focused professional development to all instructional staff in instructional pedagogy and instructional framework
(EEI).

Additional district support and technical assistance as needed.

8 B NENENERBRRNOEE

Use only evidence-based strategies aligned with the needs assessment.

Provide opportunities for all children to meet rigorous state and advanced levels of academic achievement.
Create specific plans to assist transition of students between pre-school & elementary school and beyond.
Coordinate federal, state, and local services and programs and align resources based upon prioritized needs.
Align all site resources including the budget with the plan and evaluate the plan annually.

Retain documentation of planning, implementation and evaluation on site (7 years minimum).

GRS AR
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Directions: Use the Save As - with a date trailer to save your plan updates to SharePoint. Confirm via email to your Leadership

Director and copy your Title I, SIG or a Magnet school specialist when your Mid-Year Plan Updates are complete.

Mid-Year Plan Update
Guiding Questions
Answer all questions and sub-questions: Due 1/10/2018
Guiding Questions Answers
Describe the patterns you and your team have Grade: | Eenchmaric | DateMath: | o0 oo 0 ol | Date Reading
seen in your data? Tavelll|| Tooulsed far || S Benehmark M| e Teading || nark
# Describe any anomalies occurring with AL Civsn Cixen
certain grade levels or students? (i.e. L25, [[37 CFAs, Ongoing, Nov. | DIBELs, August,
ethnicities, subject areas....) SchoolCity 2016 NSGRA, November
« What standards need additional focus? SchoolCity
4 CFAs, Ongoing, Nov. | NSGRA, August,
SchoolCity 2016 SchoolCity November
B CFAs, Ongoing, Nov. | NSGRA, August,
SchoolCity 2016 SchoolCity November

Using SchoolCity Fall 2016 Benchmark data :
Grade 2 — ELA benchmark data 52.6% (19 students) at proficiency. In Math,
67.1% (30 students) at proficiency.

Grade 3- ELA benchmark data 46.1% (17} at proficiency. In Math 43.4% (27) at

proficiency.

Overall in ELA, grades 2 through 5, 45.45% of studi meet proficiency. In
Math, 57.35% of 2™ -5™ graders meet proficiency.

Anomalies with certain grade levels or subject areas are:

* More focus is needed on ELA throughout all grade levels.

* 3" grade needs the most support in both ELA and Math

*  Exceptin ELA 3 grade AA ethnicity 71.4% proficient over W (33.3) and
H {17.9%), there's no significant difference between ethnicities in ELA
in2", 4™ or 5" grades.

*  Exceptin Math 4™ grade H ethnicity 37% proficiency, versus 2™ grade
H (51%), 3" grade H (42%), and 5" grade H (46.5%), there's no
significant difference in ethnicities between grade levels.

*  ELAL25, N29 of N251 tested in 2"-5™ grades, N1 proficient

e Math L25, N27 of N251 tested in 2-5" grades, N1 proficient

Standards that need additional focus are:

e Grade 2- ELA2.RL.2, 2.L.1.f, 2.L.2.b; Math 2.0A.A.1, 2.NBT.B.6, 7
 Grade 3- ELA 3.RL.2, 3,7, 3.RL1, 10, 3.RF.3.c, 3.RF.4.a,b,c, 3.L.1.a, b;
Math 3.04.A.1,2,4, 3.0A.B.6, 3.MD.A.1,2, 3.MD.C.7.b, d
* Grade4- ELA4.RL3,9,4.RI.1, 2, 7, 4.RFda, b, c, 4 W.1.a b, 4.L.2.3;
Math 4.NBT.A.3
* Grade5- ELA 5.RL3, 9, 5.R1.7, 5.L2.c, 5.L.3.a; Math 5.NF.A1, 2

DIBELS Winter 2016 Benchmark Data:

+ Grade 1: (N=68) 42.6% Intensive (29 students)
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Which priorities have not been addressed or
shown improvement?

*  Math has shown improvement with the use of the EngageNY

level and use of CFAs on SchoolCity.

needed for evaluations.
Weekly recognitions given to students exhibiting high character.

guided reading implementation and using NSGRA.

curriculum through all grade levels, designated Math PLCs by grade

*  MTSS process has shown improvement. MTSS meetings are scheduled
with the team to ensure proper documentation and follow-up as

«  PBIS has shown improvement. PBIS is connected to Character counts.

*  ELA has not shown improvement. This is our first year of school wide

What actions /practices at your site explain the
trends/patterns?

o What intentional instructional decisions
have been made that supported academic
success?

Describe the PLC practices, and data-based
decisions that impacted instruction and
achievement?

e List and explain specific grade level
barriers that impeded academic success?

minutes grade level PLC focusing on Math.

it difficult for them to comprehend reading on grade level.

* School wide 90 minute guided reading block, use of Scholastic Leveled
Reading Library, additional tier 2 intervention time scheduled each
day, bi-weekly 90 minute grade level PLC focusing on ELA, weekly 60

e 3" grade is an academically challenging transition for students with the
level of reading and depth of knowledge required for understanding;
large number of ELLs in 3! and 4™ grades learning how to read makes

What refinements to, or additional actions will
you be taking?
e What quarterly goals or milestones were
set for your site? Describe the site

Site goals and progress:

*  Minimum of 4 CFAs given in both ELA and Math in the first semester;
Students assessed using the NSGRA twice in first semester; at risk

Directions: Use the Save As - with a date trailer to save your plan updates to SharePoint. Confirm via email to your Leadership
Director and copy your Title I, SIG or Magnet school specialist when your End of Year Plan Updates are complete.

End of Year Plan Update
Guiding Questions
Answer all questions and sub-questions: Due 5/18/2018
Questions Answers
!)cscribu the patterns you and your team have seen Grade Benchmark Date Math Benclimark Tool | Dt Reading
in your data? Level Tool Used for Be:;lmark Used for Readi Benchmark
® Describe any anomalies occurring with M At Shom
certain grade levels or students? (i.e. L25, 30 CFAs, Ongoing, Feb. | DIBELs, NSGRA, | August,
ethnicities, subject areas....) SchoolCity 2017 SchoolCity November,
e What standards need additional focus? February
4% CFAs, Ongoing, Feb. NSGRA, August,
SchoolCity 017 SchoolCity November,
February
gk CFAs, Ongoing, Feb. NSGRA, August,
SchoolCity m7 SchoolCity November,
February
Using SchoolCity Spring 2018 Benchmark data :
Grade 2 - ELA benchmark data 49.2% (30 students) are proficient or highly proficient.
In Math, 49.2% (29 students) are proficient or highly proficient.
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Grade 5 — ELA 24.6% of students (16 students) are proficient or highly proficient. Math
49.3% (33 students) at proficiency or higher.

Overall in ELA, grades 2 through 5, 37% of students meet proficiency. In Math, 50% of
2" 5" graders meet proficiency.

Anomalies with certain grade levels or subject areas are:

e 3" grade increased in ELA from Fall benchmark to Spring benchmark
*  All grades need continued support in ELA.
*  Math proficiency at all grade levels remains near or above district average

Standards that need additional focus are:

* Grade 2- ELA 2.RL1, 2.RL.2; Math 2.NBT.A.1, 2.NBT.A.1b

* Grade 3- ELA 3.RI.2; Math 3.0A.A.2, 3.0A.A.3, 3.0A.D.8, 3.NF.A.3b, 3.MD.A.2,
AMD.C.7d

+ Grade 4- ELA 4.RL.7, 4.R1.2; Math 4.0A.A.3, 4 NF.A.2, 4.NF.B.4c

* Grade5-ELAS5.RL2; Math 5.NBT.A.1, 5.NBT.A.2, 5.NBT.A.3a, 5.NBT.B.6,
5.NBT.B.6, 5.NBT.B.7, 5.NF.A.2, 5.NF.B.3, 5.NF.B.6, 5.NF.B.7b, 5.NF.B.7c

DIBELS Spring 2018 Benchmark Data:

* Grade K: (N=70) 67% Core, 24% Strategic, 9% Intensive
« Grade 1: (N=44) 52% Core, 9% Strategic, 39% Intensive
« Grade 2: (N=61) 59% Core, 16% Strategic , 25% Intensive
« Grade 3: (N=58) 59% Core, 12% Strategic, 29% Intensive

e Math has continued to show improvement with the use of the EngageNY
curriculum through all grade levels, designated Math PLCs by grade level and
use of CFAs on SchoolCity.

e MTSS process has shown improvement. MTSS meetings are scheduled with the
team to ensure proper documentation and follow-up as needed for
evaluations, 5 students were evaluated for services with the psychologist.

e PBIS has shown improvement. PBIS is connected to Character counts. Weekly
recognitions given to students exhibiting high character.

*  ELA has shown improvement, We are continuing to learn and implement our
school wide guided reading implementation and using NSGRA. Bi-monthly PLCs
focused on ELA instruction and guided reading Professional Development. In
addition this year we have used quarterly book studies to enhance ELA
instruction.

s ELA from 2"-5" grades is till lower than district average based on Spring
benchmark.

What actions/practices at your site explain the
trends/patterns?

» What intentional instructional decisions have
been made that supported academic
success?

Describe the PLC practices, and data-based
decisions that impacted instruction and
achievement?

e List and explain specific grade level barriers

i il

+ School wide 90 minute guided reading block, use of Scholastic Leveled Reading
Library, additional tier 2 intervention time scheduled each day, bi-monthly 90
minute grade level PLC focusing on ELA, weekly 60 minutes grade level PLC
focusing on Math. Professional develop on guided reading.

«  Bi-monthly PLCs by grade level focused on ELA and weekly grade level PLCs
focused on Math, use of SchoolCity Rapid Response for CFA and grade level
created CFAs, data analysis to plan interventions and enrichments; all
positively impacted instruction and achievement
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o How will you respond to the results of your *  Work to create more integration of science and social studies into the ELA and

data analysis? math curriculum.

« How will you continue to support the CIP Resm'“; o Tesuus_; - — O
5 - & - evelop umit curriculum maps using literature se used on T
actions that are successful at your site? P pELsng B

standards to support ELA instruction and achievement
* |mplement Imagine Learning for targeted interventions
+ Train teaching assistants to effectively support teacher and students
Continued Support:

e School wide 90 minute guided reading block, use of Scholastic Leveled Reading
Library, additional tier 2 intervention time scheduled each day, 60-90 minute
grade level PLC focusing on ELA weekly, weekly 60 minutes grade level PLC
focusing on Math. Professional development on PLCs,
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