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Tucson UniHed is where 
Students love to Learn 

Teachers love to Teach 
and People love to Work 

We are leam IUSO 
TUCSON UNIFIED 

SCHOOL DISTRICT 

Agenda 

leading TWDl Programs in TUSD 

Monday September 12, 2016 

10:30-12:30 

• Welcome and introductions (each principal introduces their school, their demographic makeup 
oftheir program and their years in TWDl) 

• Collect burning questions (Program Self Evaluations using the Guiding Principles) 

• Program Elements - Gallery Walk - Dot Exercise 

• Putting theory into practice with 11 and l2 Language Development 

• Spanish Language Arts - the heart of the program 

• Designing the English position of the day at K-3rd grades 

• Working with staff issues to implement a powerful program. 

• Review the burning questions that still need attention. 
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TUCSON UNIFIED SCHOOL DISTRICT - Language Acquisition 

TUCSON, ARIZONA 

ACTIVITY: Dual Language Principals meeting with DL Consultant (Rosa Molina) 

I DATE:.September 12th
, 2016 I START TIME: 10:30 a.m. I END TIME: 12:30 p.m. I I TOTAL HOURS: 2.0 

By signing this document, you affirm that you have participated and completed the activity above for the specified program. 

Employee Name (Printed) Home School Emf'.c:> .. ,g, nature 

1?x_lCUl Lcunlcer+ tlcitinCier -r~ .If ); 
1;1'T( '5 hn~, l tV 0 ( 1 'ih,+eJ ,17/1:7/1 !)af:{J;;//J 
~dSl'-'- tJlfb{"-,; ,C~+.-.... i\v\\ssl6" \r~p(,,\) :o-r!:I.lJ: 
.SafLr~Fi:\ Ii >U·tlLL t r Mr; C6riGI (i If(io.cJ{;f);! l{ p)Ur .' J£JlfiA:,A /(:,/4--_ 

\u S'Cl. (j Ie 0 (.. s .11. c ~ 1::.1 : .. \ (' l'---~ '/---YA~ Iy.,,' 
/1./'\ {'/'.l\' 'j l. C· (\<1.. 1'<, ...... , >.;;~l " .. :\. 

I·,-In nul f',Y\Il a.0- H Ct VV\ mul (::;:1 ev\11I'flt'M4 Leezd us/tl; tP -.ik~ tfa,-'.;-,,-;;'j) 
YJ;:;-/, /71 "'-'7'. ( i'·')'i.titIC:'L§'Z c.- i-'j;!!' i./; <. i/~ ... 1, U ""<:./4 ' 

'ild7Jn"o.. ,btirt!&td j VtUt.lfusprl0 ''L{/oWl..ItUA:~}fAA "'/Jt1 ... ./ 
ill cirda. r: p;du /f,e/1,k,q' // r 6/ v % L/J .-/b?tL~15lfG J.. U 
!A.J1{:jj)/ (( {JcJ(-.l1rJ2f PiS-}-oa. /l/)l/ .JL 'vi )}/'i~~.-/ 
/lZYc/vsh/(/-e 7.cP?~ ~!o /~.J,,:,r .-/ 
.. t<inflKJ (lACilYJZCVh 0 LAD " :/JL...-__.. --

f\-nt-e\l1 iv1n(JN' tA.D [/(,-li Y/h('ht;)A..;c 
Pa c J!..~ ~ yi-P 5" l/1-J) :?'c:t Af!---7u-:\{x,A 
r J h.. rfS D-- t~; fll.S Lkb ~R ffi~ (l J& ",-v 

! IR.~Jd llL-..O' (-~ I. A-1"> 1:00+1Jpmv ;:; <:;:;, I'wJ>-?a-

""\0", AA h i I-nAd II'P fli L-Ii b C~.dA Jr)~l-,' £/f t7 AI: 

\ 7J:A;n;" "i. .#, J,./_,-r:; /".... ~ }J ,!/l ~A~ ,d(;:1' d 
-, r y /"'--___ 

'" 

Please attach any supporting documentation such as event description and/or brochures. 

Supervisors Signature 
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ATDLE 

Programmatic Report Card - Self Analysis 

School: ___________ Grade Level: ______ Teachers: 

The following is a list of the Dual Language /TWBI program components that are foundational to the 
success of a Dual Language Program. Please reflect upon the item and assign it a grade, then finish the 
document by giving your program at this school a grade. You may want to use the following scale to guide 
your th'lnking. Be ready to share your opinion w'lth your colleagues: 

A- Excellent Implementation III 

B- Very Good Implementation but needs some minor adjustments [1] 

c- Average Implementation and needs some major adjustments!ll 

D- Below Average Implementation and needs immediate attention [Zl 

F- No evidence of implementation 

Program Elements: 

1. A Leadership Team is in place for program development and monitoring and meets monthly in regularly 
scheduled meetings. ___ _ 

2. The Staff engages in regular reviews of research in TWBI Education and second language learning. 

3. The Staff engages in annual/bi~annual profeSSional development activities to review program elements 
and make the necessary adjustments. ___ _ 

4. The Staff engages in serious review of data in both languages to measure student progress in the Dual 
Language program at least four times a year. ___ _ 

5. The school engages parents in the community in the classrooms and as decision~makers at the school 
supported by Parent Compacts that ask for a multi-year commitment from each family. ____ _ 

6. The Staff engages in a marketing strategy to explain the program components and the program results 
to parents and community members. ____ _ 

7. The following TWBI program components are in place and practiced by all stakeholders, students and 
staff 

a. Separation of Language - Monolingual Delivery __ III 
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b. Strong language proficiency of all staff in the target language __ 111 

c, AI! educators are well trained in the elements of Dual Language/TWBI to include methodology in 
second language acquisition, ELD in a TWBI context, using varied grouping strategies to insure 

the exchange of language between students, GLAD, TESA, frontloading, SDAIE, and schema -
building strategies, etc.) _____ 111 

c. There is a strong academic focus in both languages ensuring bi-literacy for all students_ 

d. There exists a language rich school and classroom environment that promotes the program's goals of 
bi-literacy. ___ I1IHow? _________________ _ 

e. Raising the status of the language is foremost in the work of all the educators in the program. 
_____ I1IAs a school we ____________________ _ 

f. Adequate exposure to both languages, conversational and academic language, is foremost in the 
building of the program's schedule. __ _ 

8. The program is developed from Kindergarten to the 8th grade level. 111 

9. The school community engages in weekly, monthly and annual activities to support the program 
goalsof bilingualism and bi-literacy for all students, high academic achievement and the 
development of cross-cultural understanding. _____ 111 

10. The overall grade for your school's program .... ___ ~ 

If the grade is lower than an A, what suggestions do you have to make the school an A school for this 
year .... ___________________________________ _ 

What would you like the program to look like three years from today.? 
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Association of Two-Way & Dual Language Education © 2014 -- For Training Purposes Only 

Two Way Bilingual Immersion/Dual Language Program 
Essential Accountability Program Components 

Standards Based 
Curriculum 

Two Way Bilingual Immersion and Dual 
Language Programs are programs where two 
groups of students are engaged in second 
language study for 5-7 years in an effort to 
develop high levels of bilingualism and 
biliteracy! Each program is complex but 
requires careful attention to the following 
components! 

Alignment with 
GL teams and all 
grade levels 

Supplemental 
Materials 

Fidelity 
to the 
Model 

Language and 
Literacy 
Standards 
(District 
benchmarks) 

Literacy: 
Spkg, 
Rdg, 
Writing 

Sheltered 
Instruction 
& Thinking 
Maps 

Curriculum 
Aligned: 
Theme Tests, 
ChapterlUnit 
Tests 

Data 
Walls 

GLMs! 
Dept Mtgs, 
Prog Meetings 

GLAD, 
Grouping 
Strategies 

Diagnostic: 

Principal. 
Observations! 
>Pe;f6rma~c", 
• ;E"{.Ju'ations 

Coaching 

Walk 
Th,f6ugh$ 

EDL, 
RWllling 
Records 

TWI Observation 
Checklist 

Data Analysis: 
School-wide, Grade Level, 

Classroom, Individual Student 
Benchmarking against other 

State TWBT Programs 

ELD Observation 
Form 

Resource 
Teams 

Leadership 
"Team', 

, Meetings 

Principal, 
1: Is 

Parent 
& 
Board . 

Quarterly 
annual 
meetings! . . 
mserVlce 
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[

TWO Way IrrUllersion ' 
& Dual Language 

Program& 
-' -:--, :·:Leadi.ng the c.hul'g¢i-> _ ,', 

Rosa G. Molina, Executive Director 
Association of Two-Way & Dual Language Edueatioll 

TUSD'sNetworkof 
TWDL Programs 

£loom EI'htco",'Y School 

[l,,;,Bilingu,IM,gnet 

Olljal"" PJ,m""''''YSchool 

Ilollh'g"m,m,"tarySohool 

M,lY n,lI, M,eo"lo mem,",",), 

M""iu" view OI"'ne"""" 
R"'kru,'Bmn~u,l M.gnot 

\'.nR"-,';,I,EI',,,en"''Y 

WOil,EierncntalY 

pj,,",Midcll,S,haol 

Pu,blo".W'"tfli~hScll""l 

TWRI PROGRAM 
REl'ORTCARD 

Welcome! 
ATDLE, Executive Director 

Two_WayCABE, fu<ecutjveDircctul" 

Co_Founder,Nati<>nal 
Trainer/Consultant, Author 

AssistantSnpl. orc & I 

Coordinator of Two_Way 
Dissemination Title VII Federal 

Grant 

Principal- River Glen School 

TIVBI Pl'ogramssincc :L986 

9/12/ 2016 

AGENDA 

Welcome & Introductions 

numing QucstiOll8 

Taking Stock of Your Program 

Salirut.Features - Post-its 

Putting Theory inlo Action 

Spanish LanguageArts 

Teaching English in TIVDL Settings 

Burning Questions 

TWI/DLPragrams 

are considered the 

"gold standard" 

afbilingual programs! 

The best-program optionjor native speakers & English­
only students to develop high proficiency levels in a target 
language & English while building pro-social & inter­
eultumlskills between two different language groups! 

1 
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TWBljDL Programs 

Serious second language study 

starting in preschool and 
kindergarten 

$ "Every child keeps theirfirst 

language and leams one more",. 
P,.Jo"w;".cms,,,;,I.,,, 

h Programs are "additive" bilingual 
programs where target language 

students are combined with English 
only students to cross learn each 
other's language. 

Commitment Up Front! 

... / ........... ,... " 

~:;:~~;as to lose a IangUa~.t:I;'~:? 
. "Our program is committed to graduating students who 

are linguistically and cultural literate in two or more 
languages. We will advocate/or cadi and euery child and 
protect the rights/or cadi child 1'0 keep his/her mother 

tongue while learning a new one!" 

1800 TWBI/DL Programs in the 
United States 2016 

'''''''.col.oWgoo;l.",,,,," 

Transformative Work 

TWBljDL Programs rebuild a 
community's attitude toward 
differences and each other. 
World view is expanded. 

Leading a Dual 
Language 
Initiative! 

C""",nltmcnt to} Excellence, 

Researched Best Practice" 

Strong Bcllcnn Powed"l T",-,~hing 

Creates ru1 a""oulltability .ystem to mon,to 

each 8t(ld¢n('~ proS'""-" 

o,mnlUnity.buUder & 

Champion QfbJljngu"Ji..",« 

hi-literacy for all 

Set the Vision for your 
community ... 

, As I,.<-",dor_' "f" lWlll!OL p",g,~",.t" SdlUol you 

!llld your plono;'1R teAm .'01 tho t<Jnc ro, II,,· 
program in promoting acceptance and change. 

Thi, is tr'In~["rmativ .. 'W'OCklllovlng }'OUC 

con"nunity to ""Joc<l"wlj"g "",{.IJljvc 
bilingualism· and mo,illg awaY from tho belief 

lh"l ,c('~nJ j;'"guuge p'oficie~d"" impede \he 
academic aewlopmolli ofa ,tudell!. 

_ E>'o,ychild bring> their long<,"ge \0 lhe ~,ble 10 be 
sh.,redl SI",l""\, underslond thi' before adults 

do! 

~ ~:tf;r 
.ll!..iIl 

9/12/ 2 016 

2 
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Research Base 

In CA perfonnance on state tests differ between both 

groups in English almost 100 points 

Spanish academic measures are imperative to monitor the 

development of literacy in both languages 

If you don't want to know the progress in Lhe target 
language ... why have a program? 

Dr. Kathryn Lindholm-Leary 

Her research findings for over 25 years 

offolJowing programs give evidence that 
wel1-exe~uted programs that meet many 
of the quality indicators [OJ; successful 
TWDI programs have the following 
results; 

These results can be replicated in urban 

and rural programs, "With different 

language populations, regardless of SES! 

Core Beliefs 

All ""<1"",, ,"'" beoome lop level bilfng"aljbi­
iiceroteswden/s 

f,,!uj,y re""p<cli"~ &: l'i"oc£jc" _AlIsl"dents ",on 
/earR and benofit/rom this prog"''''! 

PowerfulTcucl!ing is Keg! 

~ Pro/ossiorlali.<m & TOGmwork d4".' (I,. jilll 
schoo/In oreate a "language ."cla""", 

" Pt-09"''''' ""q~i,,·_, M,! pr~cric<_, ojg""le level 
~"owledg", """"nd lany.my" acq,,;'-,-UOrt 
slm'.gios, 

t Disagg"ogal"d data ,./L, U'" ",a/ <Inrv oj 
pmgmssJor' botl! la"guageg"'''I"i 

Researchers Include 
• Dr. Fred Genesee, McGill University, Canada 

Dr. Donna Chrislian, CAL 

Dr. Mary Cazabon, Univ of Mass 

Dr. Elizabeth Howard, University o[ Conn 

Dr. Ester de Jong, University of Florida 

Dr. Sonia Soltero, DePaul University 

Dr. Ana Hernandez, CSU San )"farcos 

Dr. David Dolson, eDE 

9/12/2016 

3 
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TWBIjDL Programs in the 
United States 

" Over 1800 programs in the United States 

Vast Majority are Spanish-English 

Need native speakers in order to have a Two Way Program 

, Japanese, Chinese-Mandarin & Cantonese, Korean, Russian, 
Arabic 

Gallery Walk 

~i'WORKINGINPAlRS 

II
I'STAND IN FRONT OF EACH 

. POSTERINTHEROOM 

I
'DEFINE THE PROGRAM FEATURE 
• 'WRITE IT IN YOUR WORDS ON A 

POST-IT AND MOVE TO THE NEXT 

POSTER 

MasterPlan 

All programmatic details need to be pre-planned within a 

district agreement or Illaster plan. 

'l- The most vulncmble programs in the country, are those 
who do not document their programmatic agreements. 
Changes in staff, Jcadersbip at the site or disLrict and 

board changes will reek havoc on even the most 
established programs. 

Your DL Master plan needs to be based on a research review 

of best TWBljDL practicesl twbjros.@.olcorn[orsamplelempla!e 

Salient Features 

• Program Dlll"iJtion .5-7 years 

• Adequate exposure to second language 
• Focus on Dcadcmic achie'"e.mcnt 

, Monolingual delivery 
< Positive & reciprocal dimaLc 

• Home/school collaboration 
• Quality of instnldional peT~onJJe.[ 

• Increasing the minority status of the language 
for all students 

SALIENT FEATURES 

Program components 

The i111pJementationof a 
powerful TWBI/DL program 
is a complex picture which 
includes: 

, Cuniculum, Instruction, 

Management,Assessments, 
Accountability & Support 

fl"""",t. 

9- /12 iL" ,-, -l 6 
/ ,I '0-1_ 

4 
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"Planning is Key" 
Elements have to be in place for 

successful implementation from the 
outset 

, Every three years after, take stock 
using the questionnaire 

.,' Board approved Policy or MasterPlan 
for Ou.al Language Program will make 
sure that the program survives beyond 
its initial 4-5 years 

"" Think K-12 from the outset! 

50/50 Model 

"'''?it,,' 

i""";gu:'l?," 
}O% 

~;')!,.;o rAo"bi 

Middle & High School Programs 
Program Option 

1".1 P.". 1'." 

,1d"J,,~,'"'),Ld''''' ~j"l1,,,;,,~f.j,~:ll"· i\(i,~i",.,,;,,'tb.«J\\' 

90 -10 F'roYjam Mode! 
Language Breakdowns in Model 

I-----~ 
\'~:;~~:7,::~~;;f:~;:·;:;;'~" I 

" 

'-'§,egQ!l9J11NlM' 

0li" ') /2,-'16 ./ -'-"'-; UJ.. 

5 
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"The enemy of great is "good"! 

From Good to Great - Jim Collin.<; 

What does this statement mean 

in reference to your work as a 

principal, site/district 

administrator, classroom 

teacher or program coordinator? 

Professional Development 

Tiered Professional Development l1ccessaryfor 
teachers to deliver standards based grade level 

instruction in both languages and develop the 
necessary strategies 

Novice Teachers 

DevelopingTeachers 

Master Teacher 

TWBI/Dual Language Programs 

"If you want a great school, 
you must have great teachers!" 

-Todd VVhittaker 

Improving teacher practice 

t Observation Matrix - Two Way Bilingnallmmersion 

Program - most complete form - handout! 

Observation Matrix - SJUSD focu.~ 

Methodologies are important and teachers need training and 
coaching 

, Classroom Management is key to creating a language 
environment where students can practice both the academic 
and social registers of the language, 

9/12/ 2 016 

Staffing is Key! l 
Sllrroundyourself with tap-notch 
classroom teachet's & support staff 

• Hire expeIicnced and fluent 
teachers! 

, Hiring agreements/transfer policies 

Most succ~sful programs have a Lead 

Teacher Y>ith a non-classroom 

assignment to coach, gather resonrces, 
develop local expertise in the TWBljDL 

model 

Marketing 
Recruitment of new families each year 

District Office Programmatic Oyervie~ 

" Board approval 

" Family Nights/Fundraisers 

, Local business partners & bilingual 
merchants 

Sho>ycasing sludents in both languages 

Student Performances or J>resentations 

6 
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ACCOUNTABILITY 
Statement 

Achievement targets in both 

languages will be set and we 
will be relentless about 
reaching them for all students! 

:, All facets of you I organization 

must be carefully aligned with 
student achievement in both 
languages as the primary goal! 

"[dQrm:""i;;:., of bislrkt DL ;;turicnts VS. r1on-Dl SbJ0r1tS ii' .,~n'~ 
<;chod 

J)l;; Stiitl~flls'_(J:P~ &. ELL), sw~e: Sirnilar_lq:Of 
",S_i~nif!~an,tIv}.,!g~~r_-_~~~m;!;1~r~~m,_~tl:ld_~~t;$'._ 

450 T ' ''''' """"'", "'" 

.,' I":~:~:~.~.~===.=:==.=;;;~~T: ; """"" 
'" 1'T'C~'C ,~-, ',;' , 5o""'~'C~"'=';;"CCT K' 

• 

'" _"",~"L SL _.,....' ~;,no '"''''<.>l .. ~.,."",,,~-r 

~50) ... ,-",",~""-",, 

Stb. nth nh iJ'h lHi, 

Every Child by Name! 

- Allsrudenls need to ,how !,,-ogress indhidu,I 

monitoring critical 

~ S~ecl,lallenHon and planning re«uireci foc 

students whose first language is.t risk 

~ Notive ,~e,' focus .. pay attention & eIlsure 

grw1i>! 

F~cus elsewhere, you will skew your program &;, 

lose yow: ,va)' ~ 

" ilocountah;lity (or academic/lInguistic progress-~ 
paramount 

Spanish Language Proficiency 
Grades 5"9 Native English Speakers 

i EOsinTWI 

1 

P'"g""'"' develop 

prostfei~~S;by 

.. 
inlenne(hate I· levels of oral 

1 grade 8 (top out 

l
' on"'~,-'nd' I • 

Intermediate). I .",t."."",,.,,_ 
__,,_:J::::::::::: 

""~~'<~""" 

ACTl'l Ustenin(l f'rnfi~j~11Cf Categ<Jfles 

,,,-I 1 1 j 'I 

9/12/2 016 

Set Targets & 

Oral Proficifficy Mcasures in both 
languages 

LangnageArts in both languages 

Mathematics in both languages 'H 

Written proficiency in both 

languages 

How Much Oral Proficiency? 

Most second language learners in foreign language 
instruction do not make it beyond Elementary or 
Intermediate levels of proficiency 

State-wide studies of CELDT data: 

Grades 3-6: 42-47% of EL students Intermediate 

STUCK AT INTERMEDIATE 

7 
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English Language Proficiency 

Grades K-8 Native Spanish Speakers 

,'. tWJ $luctcnts-s~rt 
Wlth fur loWer eEl.Dr' 
scores.!l) El1gji&h'arotl 

1~~:6;~~r~d~ f:~t{;P 
.m 

,~ 

'" 
'" 
'" 
'" 

"" 

Cl1~OT ""'''' 3",'0' k>' 0"" "'''0"'0 •. ",m" """0.' 
"''''·'''.'''l''''''>''',,,,,,,,,,,,,,,,,~,,,,",,,,.,,,_ 

K •• , D~ _ ., _ ~ ~ _ 

:English Language Proiiciency (CELDT. 

Percent R-FEP or Early Advanced/Advanced 

Grades 4-8 

,erlcan Insmutcs tor Research evaluanon stu<'iyffiaiCare5tfiliJalter Iti"years:J·· 

of sc\lOoling, only 4. 0% of California's ELs are redesignated fluent in English. "_ .. -~.---.~ .. -."-."-."---""-......... -." .. ~-'"-~---.-

1

··p.;centofT·-A/fs\u.,,,.ts I 92% 92% 90% 
fluent In English 

accordj~g to combination 
of the CELDT (E<lrly 

Ii Advanced or Advanced): . 

• grade S, 92% 

• gr<lde 6, 92% 

- 91<lde 7, 90% 

-Grade B, 100% 

,,~- 3G% 

~::::A'4A,,;:o;:;;:;;:I-" '-lc-I---l! 

A Cycle of Reflection 

/' " 

"----\T 

Relationship 8etween. Reading and Math 
/\chjovcmcflt in EngHsh &. Spanish 

11.< W~ M"Vo fro", I",,",' 
laval; 01 m:hle\'emll~l 
rnn, .. uoo.l in Englhh en 
c.Ii'<>m;a S..."d~rd, Te.t 
Ifrom. Hox!~~" ~mfid.,"It te 
AMant.d!, we sae hij[~er 
><CII"uin Sp~ni.h 
"'<~i." ... ..-ant, 

Prepare your presentations ... 
Both languages, please 

9/12/ 2 016 

8 
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iN'SB 
Tmk1<1:. Uuifk'd SdwPi m,rrkr 
'~"J'<II!O)"i,;,'i,h'_, L'i"l",~"i.'''',,,,,,,,,, 

Osborn School 
Turlock, CA 

Central Valley 

,~c,,~~~ ~~"" ·~~"r~~,n',,,,·"·"·" .,. "7""',,,,1'! 

Key Program Components 
~,~_~~ __ ,m~~'77777C77_~'~~"_",~",~"~'_ , 

Classroom Composition 
LlnrlliltkBaiance 50<;"" En"lisJ:. 5p(!ak~r~. 50'r~ SpanLlh SPCdl.G;:;5 

(sooU:Ol\C\'1;:I fall bD:OW li3 fOI ci!hc: lingui:;tic gr&UP). 

L,"ngtJ .. g.~ SepllJ'allilll: Spanish and Engli>ls imwcrlcrra,., kept 
sepltfatc, "Ue>wing rru.,!rriv::d wnccntr~dGll iu 'c,ct11angua,gcI, 

Du.rn!h:m'~frn'''Tmn: TWIll b II K· ... ·Sh Gradcpr¢gr1lm in 
II ,S11, ~llmn''''k1'CP.~[lf'!'ll'.rfl'' mM~!!arniMm"m" ye9f 

C.mlll'j!mo.\l!t tit lhz TWBi pwgwm. 

r--- -c-'r;;>-" -" "'"cr''' 7'1\?I, 

Goals of tile TU;::iV 1 wl,J~way 

Bilingual Immersion l'r0gram 
:l Bilingual Prolidency - all ~tudents nrc able to 

ulldlilretllnd" speak, r~ad, 3nd "{liJ~ bQili language./' at 
I1,r.ad(1).;;vc[ by the end of slxlhgradc 

[J High Academic Achievement - all smeellls master 
gr,a.cic ;cvcl contrnt s.tandru:do 

;:] Ci"ou..t.ultnnll Understanding _ all .• mdcnts dcye\op 
positive understanding and a,tltucie. abou: themsclv~ 
iUa othcTh 

C't""'-"":"',r C.V"":Cf<",:~~,·':"~;~·li"TI' '7;~ "-""~/-;:.~' ~_,-'U -. -, ." •. - In 
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Structured English Immersion Models 
of the Arizona English Language Learners Task Force 

Authority 
The Arizona State Board of Education is charged with developing and adopting research based models 
of structured English immersion (SEI) programs to be used in school districts and charter schools in 
Ariwna. Arizona Revised Statutes (A.R.S.). § 15-756.01, requires that the models include a minimum 
of four hours per day of English language development (ELD) for the first year in which a pupil is 
classified as an English Language Learner. Full text of the law regarding the responsibilities and the 
development of the SEI models is located in Title 15, Chapter 7, Article 3.1. ENGLISH LANGUAGE 
EDUCATION FOR CHILDREN IN PUBLIC SCHOOLS, §§ 15-751 through 15-757, Arizona Revised 
Statutes. 

Definitions 
For Structured English Immersion Models, 

"AZELLA" means Arizona English Language Learner Assessment. The AZELLA is used to determine 
the English language proficiency of Arizona K-12 students whose primary home language is other than 
English. AZELLA results include a composite proficiency level score, which is a composite of all of the 
subtest scores, and also separate subtest scores, i.e., Listening, Speaking, Reading, and Total Writing 
(Writing Conventions and Writing combined). The AZELLA also includes an oral language score, which 

combines listening and speaking subtest scores, and a comprehension score, which combines listening 
and reading subtest scores. Sub-level scores for grouping purposes are Oral Language, Reading, and 
Total Writing. (See A.R.S. § 15-756.B) 

HELD" means English language development, the leaching of English language skills to students who are 
in the process of learning English. It is distinguished from other types of instruction, e.g., math, science, 
or social science, in that the content of ELD emphasizes the English language itself. ELD instruction 
focuses on phonology (pronunciation - the sound system of a language), morphology (the internal 
structure and forms of words), syntax (English word order ruJes), lexicon (vocabulary), and semantics 
(how to use English in different situations and contexts). 

"Hour" (for purpose of 4 hours of ELD) means a normal classroom period structured to facilitate class 
scheduling on an hourly cycle, such as 55 minutes of class time and 5 minutes of transit time. 
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The goal set forth in Arizona law is for ELLs to become fluent English proficient in a year. (ARS. § 15-
752. Euglish language education) 

Arizona law requires a minimum of four hours per day of English language development during the first 
year a pupil is classified as an ELL. (A.R.S. §15.756.0l Arizona English language learners task force; 
research based models of structured English immersion for English language learners; budget requests; 
definitions) 

Arizona state law requires cost efficient, research based models that meet all state and federal laws. 
(ARS. §15-756.0l (D) Arizona English language learners task force; research based models of 
structured English immersion for English language learners; budget requests; definitions) 

2. i,>tructurll 
The structure of the SEI Models consists of multiple elements: SEI Classroom content; SEI Classroom 
program entry and exit; student grouping for SEI Classrooms, including grouping process and class size 
standards; scheduling and time allocations; and teacher qualification requirements. This structure is 
uniform for all SEI Models. The application of the grouping process will yield different classroom 
configurations based on the individual school's number of ELLs, their proficiency levels, and their grade 
levels. 

Structured English Immersion Classroom Content 
The Structured English Immersion (SEI) Classroom content is a minimwn of four hours daily of English 
Language Development (ELD). ELD is a type of instruction that has as its orientation the teaching of 
English language skills to students who are in the process of learning English. It is distinguished from 
other types of instruction, e.g., math, science, or social science, in that the content of ELD emphasizes the 
English language itself. ELD instruction tocuses on phonology (pronunciation - the sound system of a 
language), morphology (the internal structure and forms of words), syntax (English word order rules), 
lexicon (vocabulary), and semantics (how to use English in different situations and contexts). While there 
are some obvious connections to English language arts instruction, ELD is foundational for English 
language acquisition work, since listening, speaking, reading, and writing tasks conducted in English are 
considerably more difficult in the absence of knowledge about how English operates. Reading and 
writing, aligned to the Arizona K-12 English Language Proficiency Standards, are also considered 
content in SEI Classrooms. 

SEt Classroom Entry and Exit 
SEI Classroom entry and exit is determined solely by AZELLA score. Students whose AZELLA 
composite proficiency level scores are Pre-Emergent, Emergent, Basic, or Intermediate shall be grouped 
in SEI Classrooms. New ELLs, in the first year of education in an Arizona school, shall take the 
AZELLA at least twice during the first school year, once at the beginning of the year, or upon initial entry 
to school, and once at the end of the school year for purposes of measuring progress. Continuing ELLs 
shall be reassessed with the AZELLA at the end of each school year. English language learners shall be 
given the opportunity to take the AZELLA at a mid-point of the academic year for the purpose of 
measuring progress toward English language proficiency. No student shall take the AZELLA more than 
three times in a school year. On-going alternative proficiency-based assessments related to the Arizona 

l[~qfS.1PY?10~~L43L_",<_","_,. __ j:jo~@'£!J:1£':!L..~~~~",lJN_~~~!':2!tJJ!iM!~'Et±#~EEiJ-*.0A@~~':~I01G,*"J:41~1\! 
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Class Size Standards 
Target and maximum class sizes are based on the proficiency level of the ELL student provided that the 

class size shall not exceed the class size for non-ELLs in the school district. The target class size for Pre­

Emergent and Emergent is 20; the maximum is 23. The target class size for Basic and Intermediate is 25; 

the maximum is 28. 

Grouping Process 
Students are grouped into classes based on Class Size Standards using the Elementmy or the Middle 

Grades and High School Student Grouping Prioritization method. In the event there are insufficient 

students to assemble a class at the first given student grouping priority, the next student grouping priority 

shall be used. In the event that there are insufficient ELLs based on the class size standards in the school 

for any of fhe student groupings to work, then several other options are available. The students may be 

grouped into a single classroom for ELD instruction by an SEI-timded district-level ELD teacher for three 

hours a day with a fourfh hour ofELD Reading. Students at a charter school or single school district may 

be grouped into a single classroom for ELD instruction by an SEI-funded ELD teacher for four homs a 

day. 

Schools with 20 or fewer ELLs within a three grade span (including kindergarten), may provide 

instruction fhrough the development ofIndividual Language Leamer Plans (ILLPs) created for each ELL. 

Scheduling and time allocations in the lLLPs must meet the requirements of fhe scheduling and time 

allocations specified herein for Elementary Schools or Middle and High School as appropriate for each 

ELL. 

Grouping exceptions will be reviewed by The Office of English Language Acquisition Services (OELAS) 

on a case by case basis to ensure the most appropriate educational outcomes for students. 

Scheduling and Time Allocations 
The scheduling and time allocations are somewhat different for Elementary School than for Middle 

Grades and High School. However, at all grade levels, the SEI Classroom must have a minimum of four 

hours of English language development daily which is time-allocated consistent with the Arizona K-12 

English Language Proficiency Standards. 

Elementary School Scheduling and Time Allocations 
Each student who qualifies for SEI program placement receives four hours of daily English language 

development instruction that is governed by certain time allocations. Each ofthese discrete sections of 

ELD is based on specific categories of language instruction based on the skills identified by the 

English Language Proficiency Standards. The discrete time blocks do not have to be sequential 

during the day, but they must sum to four homs ofELD instruction. 

The English language skills categories are the same for all students in SEI Classrooms. Time 

allocations for each ELD instructional time block may vary by up to ten percent (10%) as long as the 

total daily English language development instruction equals four hours. 

Structured English Immersion Models - Revised December 2014 Page 5 of 9 

Case 4:74-cv-00090-DCB   Document 2060-6   Filed 09/01/17   Page 40 of 212



IV - 98, p. 20

Middle Grades and High School Scheduling and Time Allocations 
Each student who qualifies for SEI program placement receives four hours of daily English language 
development instruction. This instruction is divided into four discrete courses, each bearing a specific 
title and focus. The subject designation and subject matter of each ofthe four courses is based on specific 
English language skills categories that derive from the English Language Proficiency Standards. The 
four ELD courses do not have to be sequential during the school day. For schools with class periods 
other than one hour in duration, discrete ELD classes totaling at least four hours daily sban be 
established based on the course subject matter categories specified below. ELLs are to receive four hours 
of ELD daily or 20 hours a week of ELD. Schools must ensure that ELLs receive 20 hours of ELD a 
week, 5 hours in each of the ELD subject areas. 

Students at the Pre-Emergent, Emergent, and Basic AZELLA levels shall be grouped together and receive 
daily a one hour ELD class titled "Conversational English and Academic Vocabulary," a one hour 
ELD class titled "English Reading," a one hour ELD class titled "English Writing" and a one hour ELD 
class titled "English Grammar." 

Students at the Intermediate AZELLA level shall receive daily two hours of English Language Arts, as 
aligned to the Arizona Language Arts Academic Standards (this class is witllin the SEI Program), a one­
hour ELD class titled "Academic English Reading," and a one hour ELD class titled "Academic English 
Writing and Grammar." In their second or subsequent years as ELLs, students who have scored 
proficient on the Reading subtest of AZELLA may be excused from the one hour ELD "Academic 
English Reading" class. In their second or subsequent years as ELLs, students who have scored proficient 
on the Total Writing subtest may be excused from the one hour ELD "Academic English Writing and 
Grammar" class. 

LEAs have the option to reduce, np to 2 hours, the time required within the SEI Models for ELLs who: 

• Demonstrate overall proficiency at the intermediate level on the Arizona English Language Learner 
Assessment (AZELLA), and 

• Are in at least their 2nd year of English language development (ELD) instruction. 

For those ELL students for which the SEI English teacher(s) and lor ELL Coordinator have determined that 
flexibility is appropriate, the SEI English teacher(s) shall recommend course selection based on individual 
student data that includes AZELLA and at least one other form of data which could include the state 
assessment, local fonnative assessment, student work or course grades. 

Low incidence schools are still required to maintain the Individual Language Learner Plan (ILLP) process 
for the reqnired 2 hours. 

Structured English Immersion Models - Revised December 2014 Page 7 of 9 

Case 4:74-cv-00090-DCB   Document 2060-6   Filed 09/01/17   Page 41 of 212



IV - 98, p. 21

SEI Classroom Instructional Methods 
All instructional methods in SEI Classrooms will conform to teaching objectives outlined by the Arizona 
K -12 English Language Proficiency Standards. 

Assessment 
All assessments in SEr Classrooms will conform to teaching objectives outlined by the Arizona K-12 
English Language Proficiency Standards. 

SEI Teacher Training 
Three sets of training are essential for successful implemcntation of the SEI Models: Implementation 
Training, English Language Proficiency Standards Training, and English Language Development 
Teaching Methods Training. All SEI Classroom teachers shall receive all three trainings. Principals, 
District Superintendents, Counselors, and school and district personnel responsible for ELL 
programs also shall receive the Implementation Training. 

Implementation Training 
SEI Classroom teachers, Principals, District Snperintendents, Counselors, and any school and district 
personnel responsible for English Language Leamer Programs shall receive Implementation Training. 
This training provides background information on the policy, principles, structures, and classroom 
practices within the SEI Models. School personnel who prepare student schedules shall receive additional 
implementation training on scheduling. 

English language Proficiency Standards Training 
All SEI Classroom teacbers and instructional personnel responsible for instructional supervision shall 
receive training on the content of the English Language Proficiency Standards. 

English Language Development Teaching Methods Training 
SEI Classroom teachers and instructional personnel responsible for instructional supervision shall receive 
training on the methods and strategies to be used in teaching English Language Development. 
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