
Welcome to SY 2014-2015! 

Module 1: Implementing a Multicultural & 
Culturally Responsive Curriculum 
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    Welcome, Connector and Norms 
 

TOPIC 1: Curriculum Guidebook 
TOPIC 2: Scope & Sequence 
TOPIC 3: Literacy Framework 
TOPIC 4: Curriculum Maps 
TOPIC 5: Exemplar Unit 

 
    Planning, Reflection and Closure 
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Shifting Forward 

 Take three quiet minutes to read the Common Core Shifts 
for English Language Arts/Literacy handout.   

  

 Highlight key ideas for each shift and think about your 
perceived challenges and opportunities presented by each 
shift. 

  

 Take two minutes to record your thoughts on the 
Processing the Shifts handout.  

 

 Share with an elbow partner. 
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Norms 

 No crying 

 Equity of Voice 

 Active Listening 

 Respect for All Perspectives 

 Safety and Confidentiality 

 Respectful Use of Technology 
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Purpose of today’s presentation: 

 To promote a higher quality of education for our 
students by introducing a curriculum that is more 

 Challenging (level of cognitive demand) 

 Relevant (culturally responsive) 

 Consistent (articulated K-12) 

 And to meet the goals established by the 

 Strategic Plan 

 Curriculum Audit 

 Unitary Status Plan 
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Cultural Connection 

 Student engagement with 
a lesson increases when 
the teacher incorporates 
aspects of students’ 
cultures into instruction.  
Thus, the new curriculum 
is designed to be both 
multicultural & culturally 
responsive. 
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Instructional 
Support 

    TUSD is committed to deliberately and systematically 
planning well-structured lessons that provide students with 
multiple opportunities to… 

 Value their own cultures and experiences. 

 Value the uniqueness of cultural groups other than their own. 

 Value the richness of cultural diversity and commonality. 

 Build awareness and sensitivity to individual differences within cultural groups. 

 Provide opportunities to analyze and evaluate social issues and to propose 
solutions to contemporary social problems. 
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 Seamlessly integrate multicultural perspectives into the broader 
curriculum. 

 Purchase cultural book kits for grades 1-5. 

 Select two “lab” schools  to integrate multicultural and global literature 
into the ELA block. 

 Offer district-wide professional development and “short takes” to make 
Multicultural Education synonymous with the “TUSD Way.” 

 Offer training and workshops at the lab schools for all and any interested 
TUSD teachers and administrators. 

 Develop the specific multicultural competence measures, based on 
Danielson. 
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Looking Ahead: 
Goals for 2014-2015 
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ELA Curriculum Guide 

 Shows the established 
scope and sequence for 
all English language arts 
courses in grades 6-12, 
and provides sample 
curriculum maps.  
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Tucson Unified School District 
PYRAMID OF CURRICULUM DEVELOPMENT 

English Language Arts 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

TOOL KIT 
 

AZCCR 

Standards 

 
Literacy 

Framework 

 
Glossary 

of Curricular 

Terms 

 

Unit Quality 

Rubric 

 
PARCC 

Writing 

Rubric 

 
Examples of EU 

& EQs 

 

 

Curriculum 

Map Template 

 

Lesson Plan 

Template 

 

AZ Content 

Standards 

 

Standards 

Checklist 

 

 

UbD Unit 

Planner 

 

 

House 

Graphic 

!
!

Scope & 

Sequence 

Curriculum Map 

 

CR Unit 

The Scope & Sequence This 
is a one-page document 
prepared by the Office of 
Curriculum and Instruction.  It 
provides an overview of the 
grade-level standards that 
students will master in an 
academic year. It also 
identifies the unifying concept 
for each quarter, the sequence 
in which the AZCCR 
standards will be taught, and 
the reading and writing focus 
for each quarter. 

The Curriculum Map is a 
one-page document based on 
the Scope and Sequence but 
focused on a single quarter. It 
is designed by individual 
teachers and shows the 
enduring understandings, the 
essential questions, and the 
specific texts that the teacher 
has chosen to teach during that 
quarter. 

The Culturally Responsive 

Unit is a multi-page, teacher-
created document based on the 
curriculum map.  It outlines the 
individual lessons contained in 
a quarterly unit, including the 
learning objectives, the 
performance tasks, the student 
outcomes and the CR 
instructional strategies that the 
teacher will use. 
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Scope & 
Sequence 

Established by the 
district to describe 
the basic elements 
that must be 
included in the 
curriculum map 
for a given course. 
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AZCCR Standards 

 Constant Standards 

 Target Standards 

 Complementary Standards 
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Literacy Framework 
!

Literacy Framework (Grades 6-12 ELA) 
 

READING FOCUS 

1
st
 Quarter: Literary 2

nd
 Quarter: Informational 3

rd
 Quarter: Literary 4

th
 Quarter: Informational 

1 extended text  

3 short literary texts 

2 short informational texts  

1 extended text  

3 short literary texts 

2 short informational texts  

1 extended text  

3 short literary texts 

2 short informational texts!

1 extended text  

3 short literary texts 

2 short informational texts!

!
READING COMPLEX TEXTS: Students will read informational and literary grade-level texts of appropriate complexity. Because the ELA 
classroom must focus on literature (stories, drama, and poetry) as well as literary nonfiction, a great deal of informational reading in grades 6-12 must 
take place in content classes to meet the demands of the AZCCR standards.  
 
READING EXTENDED TEXTS: Each unit includes at least one extended text, requiring about two to three weeks of concentrated focus: This 
should be an extended, full-length work of literature (such as a novel or a play) or longer literary nonfiction, depending on the focus of the unit. As 
with shorter texts, students will perform a close, analytic reading of the extended text; compare and synthesize ideas across other related texts; 
conduct text-focused discussions; and produce written work. 
 
READING SHORT TEXTS: Each unit includes several short texts of sufficient complexity for close reading (with emphasis in two units on 
reading U.S. historical documents) that would allow students to draw ample evidence from the texts and present their analyses in writing as well as 
through speaking. Educators can create coherence within the curriculum as a whole by choosing short texts to complement the extended text 
described below, by focusing instruction on similar standards and skills across multiple genres, and by choosing informational texts that build the 
background knowledge needed to read and comprehend other texts students will study. Shorter texts may account for three to four weeks of 
instruction. Literary texts includes adventure stories, historical fiction, mysteries, myths, science fiction, realistic fiction, allegories, parodies, satire, 
drama, graphic novels, plays, and poetry (narrative, lyrical, free-verse, sonnets, odes, ballads, and epics).Informational/literary nonfiction include 
personal essays; speeches; opinion pieces; essays; biographies; memoirs; journalism; and historical, scientific, or technical accounts (digital or not). 
 

 
WRITING FOCUS 

1
st
 Quarter: Argumentation 2

nd
 Quarter: Inform/Explain 3

rd
 Quarter: Inform/Explain 4

th
 Quarter: Argumentation 

4 analyses 

1 research inquiry (brief/full) 
1 narrative (real/unreal event) 
routine writing (journals, etc.) 

4 analyses 

1 research inquiry (brief/full) 
1 narrative (real/unreal event) 
routine writing (journals, etc.)!

4 analyses 

1 research inquiry (brief/full) 
1 narrative (real/unreal event) 
routine writing (journals, etc.)!

4 analyses 

1 research inquiry (brief/full) 
1 narrative (real/unreal event) 
routine writing (journals, etc.)!

!
WRITING TO TEXTS: Evidence from texts should be included in all writing, balanced with on-demand and review-and-revision tasks, so that 
• in grades 6-8 70% is analytical (35% argument & 35% explanatory/informative) and 30% is narrative; and 
• in grades 9-12 80% is analytical (40% argument & 40% explanatory/informative) and 20% is narrative 
 

WRITING & TECHNOLOGY: Building student competence and confidence with technology should be part of instruction.  
 
ROUTINE WRITING: Routine writing, such as short constructed-responses to text-dependent questions, builds content knowledge and provides 
opportunities for reflection on a specific aspect of a text or texts. Routine written responses to such text-dependent questions allow students to build 
sophisticated understandings of vocabulary, text structure, and content and to develop needed proficiencies in analysis. 
 
ANALYTICA WRITING: At least four analyses should be assigned per unit: All analytic writing should put a premium on using evidence as well 
as on crafting works that display a high degree of logical integration and coherence. These responses can vary in length based on the questions asked 
and task performed, from answering brief questions to crafting multi-paragraph responses, allowing teachers to assess students’ ability to paraphrase, 
infer, and integrate the ideas they have gleaned from their readings. Over the course of the year, analytic writing should include comparative analysis 
and compositions that share findings from the research project. 
 
NARRATIVE WRITING: At least one narrative should be assigned per unit: Narrative writing offers students opportunities to express personal 
ideas and experiences; craft their own stories and descriptions; and deepen their understandings of literary concepts, structures, and genres through 
purposeful imitation. It also provides an additional opportunity for students to reflect on what they read through imaginative writing and to practice 
sequencing events and ideas through narrative descriptions. 
 
RESEARCH PROJECT: Each unit includes the opportunity for students to produce one extended project that uses research to address a significant 
topic, problem, or issue. (Research for shorter tasks should be a regular component of instruction.)  This task should entail integrating knowledge 
from several additional literary or informational texts in various media or formats on a particular topic or question drawn from one or more texts from 
the unit. Students are expected to assess the usefulness of each source, refocus their research during the process when appropriate and integrate the 
information gathered.    Students can present their findings in a variety of modes in informal and more formal argumentative or explanatory contexts, 
either in writing or orally. Research aligned with the standards may take one to two weeks of instruction. 
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Depth vs. Width 

 To emphasize that students should delve deeply into 
complex text, the Framework purposely suggests limiting 
the number of texts assigned each quarter: 

 One extended text 

 Novel/play or book-length non-fiction, such as a biography 

 Three short literary pieces 

 Short stories, poems, folktales 

 Two short informational texts 

 Essays, articles, letters 
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Curriculum 
Map 
Template 
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Exemplar Unit 

 Eleventh Grade English 

 Designated Culturally Relevant Course 

 Customized for a particular teacher 
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Social Studies 
 Literacy standards for social studies and other content 

areas are distinct from those used in English language arts. 

 Concept of Disciplinary Literacy 
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MS Science Curriculum: Year-at-a-Glance 

V-255, p. 20

Case 4:74-cv-00090-DCB   Document 1850-7   Filed 09/30/15   Page 41 of 83



Science Curriculum: COURSE DESCRIPTION 

V-255, p. 21

Case 4:74-cv-00090-DCB   Document 1850-7   Filed 09/30/15   Page 42 of 83



22 

Science Curriculum:  CURRICULUM MAP 
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Science Curriculum:  CURRICULUM MAP 
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Science Curriculum:  SCOPE & SEQUENCE 
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HS Science Curriculum: Year-at-a-

Glance 
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Planning Site Implementation 

Presenters? Prep time? Where/when? 
Date & time for PD? Combined staff 

or by department? Equipment? 
Handouts? Questions to anticipate?  
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A Moment for Reflection 

Please respond to the following… 

 

 What are the three most important things you learned 
today? 

 

 What are two questions you would still like answered? 

 

 What is the one walk-away idea that you want to 
emphasize with your faculty?   
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Thank You for Your Feedback! 
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Kathryn 
Chávez 

 

& 
 

Sal 
Gabaldón 
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