
Welcome to SY 2014‐2015!

Module 1: Implementing a Multicultural & 
Culturally Responsive Curriculum
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Welcome, Connector and Norms

TOPIC 1: Curriculum Guidebook
TOPIC 2: Scope & Sequence
TOPIC 3: Literacy Framework
TOPIC 4: Curriculum Maps
TOPIC 5: Exemplar Unit

Planning, Reflection and Closure
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Shifting Forward
 Take three quiet minutes to read the Common Core Shifts 
for English Language Arts/Literacy handout.  

 Highlight key ideas for each shift and think about your 
perceived challenges and opportunities presented by each 
shift.

 Take two minutes to record your thoughts on the 
Processing the Shifts handout. 

 Share with an elbow partner.
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Norms
 No crying
 Equity of Voice
 Active Listening
 Respect for All Perspectives
 Safety and Confidentiality
 Respectful Use of Technology
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Purpose of today’s presentation:
 To promote a higher quality of education for our 
students by introducing a curriculum that is more

 Challenging (level of cognitive demand)
 Relevant (culturally responsive)
 Consistent (articulated K‐12)

 And to meet the goals established by the
 Strategic Plan
 Curriculum Audit
 Unitary Status Plan
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Cultural Connection
 Student engagement with 
a lesson increases when 
the teacher incorporates 
aspects of students’ 
cultures into instruction.  
Thus, the new curriculum 
is designed to be both 
multicultural & culturally 
responsive.
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Instructional 
Support

TUSD is committed to deliberately and systematically 
planning well-structured lessons that provide students with 
multiple opportunities to…

 Value their own cultures and experiences.
 Value the uniqueness of cultural groups other than their own.
 Value the richness of cultural diversity and commonality.
 Build awareness and sensitivity to individual differences within cultural groups.
 Provide opportunities to analyze and evaluate social issues and to propose 

solutions to contemporary social problems.
7
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 Seamlessly integrate multicultural perspectives into the broader 
curriculum.

 Purchase cultural book kits for grades 1-5.
 Select two “lab” schools  to integrate multicultural and global literature 

into the ELA block.
 Offer district-wide professional development and “short takes” to make 

Multicultural Education synonymous with the “TUSD Way.”
 Offer training and workshops at the lab schools for all and any interested 

TUSD teachers and administrators.
 Develop the specific multicultural competence measures, based on 

Danielson.
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Looking Ahead:
Goals for 2014‐2015
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ELA Curriculum Guide

 Shows the established 
scope and sequence for 
all English language arts 
courses in grades 6‐12, 
and provides sample 
curriculum maps. 
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Scope & 
Sequence 

Curriculum Map 

 
CR Unit 

The Scope & Sequence This 
is a one-page document 
prepared by the Office of 
Curriculum and Instruction.  It 
provides an overview of the 
grade-level standards that 
students will master in an 
academic year. It also 
identifies the unifying concept 
for each quarter, the sequence 
in which the AZCCR 
standards will be taught, and 
the reading and writing focus 
for each quarter. 

The Curriculum Map is a 
one-page document based on 
the Scope and Sequence but 
focused on a single quarter. It 
is designed by individual 
teachers and shows the 
enduring understandings, the 
essential questions, and the 
specific texts that the teacher 
has chosen to teach during that 
quarter. 

The Culturally Responsive 
Unit is a multi-page, teacher-
created document based on the 
curriculum map.  It outlines the 
individual lessons contained in 
a quarterly unit, including the 
learning objectives, the 
performance tasks, the student 
outcomes and the CR 
instructional strategies that the 
teacher will use. 
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Scope & 
Sequence

Established by the 
district to describe 
the basic elements 
that must be 
included in the 
curriculum map 
for a given course.
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AZCCR Standards

 Constant Standards
 Target Standards
 Complementary Standards

12
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Literacy Framework
!

Literacy Framework (Grades 6-12 ELA) 
 

READING FOCUS 
1st Quarter: Literary 2nd Quarter: Informational 3rd Quarter: Literary 4th Quarter: Informational 

1 extended text  
3 short literary texts 

2 short informational texts  

1 extended text  
3 short literary texts 

2 short informational texts  

1 extended text  
3 short literary texts 

2 short informational texts!

1 extended text  
3 short literary texts 

2 short informational texts!
!
READING COMPLEX TEXTS: Students will read informational and literary grade-level texts of appropriate complexity. Because the ELA 
classroom must focus on literature (stories, drama, and poetry) as well as literary nonfiction, a great deal of informational reading in grades 6-12 must 
take place in content classes to meet the demands of the AZCCR standards.  
 
READING EXTENDED TEXTS: Each unit includes at least one extended text, requiring about two to three weeks of concentrated focus: This 
should be an extended, full-length work of literature (such as a novel or a play) or longer literary nonfiction, depending on the focus of the unit. As 
with shorter texts, students will perform a close, analytic reading of the extended text; compare and synthesize ideas across other related texts; 
conduct text-focused discussions; and produce written work. 
 
READING SHORT TEXTS: Each unit includes several short texts of sufficient complexity for close reading (with emphasis in two units on 
reading U.S. historical documents) that would allow students to draw ample evidence from the texts and present their analyses in writing as well as 
through speaking. Educators can create coherence within the curriculum as a whole by choosing short texts to complement the extended text 
described below, by focusing instruction on similar standards and skills across multiple genres, and by choosing informational texts that build the 
background knowledge needed to read and comprehend other texts students will study. Shorter texts may account for three to four weeks of 
instruction. Literary texts includes adventure stories, historical fiction, mysteries, myths, science fiction, realistic fiction, allegories, parodies, satire, 
drama, graphic novels, plays, and poetry (narrative, lyrical, free-verse, sonnets, odes, ballads, and epics).Informational/literary nonfiction include 
personal essays; speeches; opinion pieces; essays; biographies; memoirs; journalism; and historical, scientific, or technical accounts (digital or not). 
 
 

WRITING FOCUS 
1st Quarter: Argumentation 2nd Quarter: Inform/Explain 3rd Quarter: Inform/Explain 4th Quarter: Argumentation 

4 analyses 
1 research inquiry (brief/full) 
1 narrative (real/unreal event) 
routine writing (journals, etc.) 

4 analyses 
1 research inquiry (brief/full) 
1 narrative (real/unreal event) 
routine writing (journals, etc.)!

4 analyses 
1 research inquiry (brief/full) 
1 narrative (real/unreal event) 
routine writing (journals, etc.)!

4 analyses 
1 research inquiry (brief/full) 
1 narrative (real/unreal event) 
routine writing (journals, etc.)!

!
WRITING TO TEXTS: Evidence from texts should be included in all writing, balanced with on-demand and review-and-revision tasks, so that 
• in grades 6-8 70% is analytical (35% argument & 35% explanatory/informative) and 30% is narrative; and 
• in grades 9-12 80% is analytical (40% argument & 40% explanatory/informative) and 20% is narrative 
 
WRITING & TECHNOLOGY: Building student competence and confidence with technology should be part of instruction.  
 
ROUTINE WRITING: Routine writing, such as short constructed-responses to text-dependent questions, builds content knowledge and provides 
opportunities for reflection on a specific aspect of a text or texts. Routine written responses to such text-dependent questions allow students to build 
sophisticated understandings of vocabulary, text structure, and content and to develop needed proficiencies in analysis. 
 
ANALYTICA WRITING: At least four analyses should be assigned per unit: All analytic writing should put a premium on using evidence as well 
as on crafting works that display a high degree of logical integration and coherence. These responses can vary in length based on the questions asked 
and task performed, from answering brief questions to crafting multi-paragraph responses, allowing teachers to assess students’ ability to paraphrase, 
infer, and integrate the ideas they have gleaned from their readings. Over the course of the year, analytic writing should include comparative analysis 
and compositions that share findings from the research project. 
 
NARRATIVE WRITING: At least one narrative should be assigned per unit: Narrative writing offers students opportunities to express personal 
ideas and experiences; craft their own stories and descriptions; and deepen their understandings of literary concepts, structures, and genres through 
purposeful imitation. It also provides an additional opportunity for students to reflect on what they read through imaginative writing and to practice 
sequencing events and ideas through narrative descriptions. 
 
RESEARCH PROJECT: Each unit includes the opportunity for students to produce one extended project that uses research to address a significant 
topic, problem, or issue. (Research for shorter tasks should be a regular component of instruction.)  This task should entail integrating knowledge 
from several additional literary or informational texts in various media or formats on a particular topic or question drawn from one or more texts from 
the unit. Students are expected to assess the usefulness of each source, refocus their research during the process when appropriate and integrate the 
information gathered.    Students can present their findings in a variety of modes in informal and more formal argumentative or explanatory contexts, 
either in writing or orally. Research aligned with the standards may take one to two weeks of instruction. 
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Depth vs. Width
 To emphasize that students should delve deeply into 
complex text, the Framework purposely suggests limiting 
the number of texts assigned each quarter:
 One extended text

 Novel/play or book‐length non‐fiction, such as a biography

 Three short literary pieces
 Short stories, poems, folktales

 Two short informational texts
 Essays, articles, letters

14
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Curriculum 
Map 
Template

15
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Exemplar Unit
 Eleventh Grade English
 Designated Culturally Relevant Course
 Customized for a particular teacher

16
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Social Studies
 Literacy standards for social studies and other content 
areas are distinct from those used in English language arts.
 Concept of Disciplinary Literacy

19
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MS Science Curriculum: Year‐at‐a‐Glance
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Science Curriculum: COURSE DESCRIPTION

V-120, p. 21

Case 4:74-cv-00090-DCB   Document 1849-8   Filed 09/30/15   Page 21 of 242



22

Science Curriculum:  CURRICULUM MAP
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Science Curriculum:  CURRICULUM MAP
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Science Curriculum:  SCOPE & SEQUENCE
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HS Science Curriculum: Year‐at‐a‐
Glance
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Planning Site Implementation

Presenters? Prep time? Where/when? 
Date & time for PD? Combined staff 

or by department? Equipment? 
Handouts? Questions to anticipate? 

26
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A Moment for Reflection
Please respond to the following…

What are the three most important things you learned 
today?

What are two questions you would still like answered?

What is the one walk‐away idea that you want to 
emphasize with your faculty?  

27
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Thank You for Your Feedback!

28

Kathryn
Chávez

&

Sal
Gabaldón
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Argumentative Writing 
in All Subjects

Tucson Unified School District
Office of Curriculum, Instruction,

Professional Development, & Assessment
Curriculum & Student Engagement: MODULE 3

Grades 6-12
August 28 and 29, 2014
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“Beginning as early as the latter 
elementary years, schools should offer --
no, require -- age-appropriate cross-
cultural studies that would, in effect, 
introduce us to us.”

-- Leonard Pitts

Jot down your thoughts to this claim. Clarify your 
response.

Quick Write

V-120, p. 30
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Outcomes

Explain the key elements for 
argumentative writing 

Write a short argumentative essay with a 
claim, evidence and interpretation

 Identify at least two culturally responsive 
(CR) strategies that promote effective 
critical thinking among all learners, 
particularly African American and Latino 
students.
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Agenda

• Critical Elements and Characteristics

• Strategies for Argumentation

• Application of Argumentative Writing
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Norms

 Equity of Voice

 Active listening

 Respect for all perspectives

 Safety and confidentiality

 Respectful use of technology
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Basic Elements

 Claim
 Evidence
 Interpretation (Warrants)
 Counterclaim
 Rebuttal

V-120, p. 35
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Definitions
 Claim—The main point you will argue

 Evidence—Supporting facts, figures, statistics, 
and/or observations

 Interpretation—Logical explanation showing 
how the evidence supports the claim

 Counterclaim—A different claim negating the 
original

 Rebuttal—Evidence negating the counterclaim
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Annotate the Text

 Highlight the claim. Put a C
 Underline the evidence.  Put an E
 Circle the interpretation. Put an I
 Find the counterclaim. Put a CC
 Identify the rebuttal.

V-120, p. 37
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C-E-I-Cc-R
 C—”Schools should offer…cross-cultural 

studies.”
 E—”Unconscious biases have real impact… 

Michael Brown lying dead in the street…[yet] 
7 white Hispanic teens questioned, released.”

 I—”Black kids are strangers to benefit of the 
doubt.”

 CC—”You might consider this Utopian.”
 R—”A mile in another man’s shoes [may] 

inoculate you against bias.”
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Rigor at Each Grade Level

DRAFT
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“It’s clear from observing student 
writing in various contexts that although 
adolescents may intend to write an 
argument, they often see no need to 
present evidence or show why it is 
relevant; they merely express (usually 
vague) opinions.”

George Hillocks, Jr.
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2 Strategies for Argumentation

C-E-I graphic organizer for 
prewriting*

They Say / I Say template*

V-120, p. 41
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C-E-I –Looking at Evidence 1st
Evidence
(Facts, Examples, Definitions, 
Statistics, Expert Ideas)

Interpretation 
(What does the evidence mean?  
Why is it important?)

Claim (My conclusion that pulls 
the argument together)

Example: From paragraph 2
”Only a fraction of Americans 
have ever set foot in the state of 
Missouri, much less in Ferguson.” 

Example:
The author implies that we need not 
concern ourselves about things that 
happen in places where we don’t 
reside.

Example:
Small towns need to take care of their 
own business.

V-120, p. 42
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They Say…I Say 
2-Paragraph Template

The general argument made by author X in her/his 
work, _______________, is that ______________. 
More specifically, X argues that _______________. 
She/he writes, “ _______________.” In this passage, 
X is suggesting that ______________. In conclusion, 
X’s belief is that _______________.

In my view, X is wrong/right, because _________. 
More specifically, I believe that _______________. 
For example, ___________. Although X might object 
that __________, I maintain that ______________. 
Therefore, I conclude that _______________.

Graff and Birkenstein, 2012

V-120, p. 43

Case 4:74-cv-00090-DCB   Document 1849-8   Filed 09/30/15   Page 43 of 242



Let’s Practice
Do you agree that “beginning in the latter 
elementary years, schools should… 
require age-appropriate cross-cultural 
studies that would…introduce us to us?”

 Referring to the Op Eds by Pitts and 
Geraghty, use the C-E-I chart or the They 
Say / I Say template.

Write a mini argumentative essay 
supporting your stance.
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Resources for Teaching 
Argumentative Writing

 Achieve the Core.  ELA/Literacy for Grades 6-12.  
http://achievethecore.org/dashboard/300/search/1/1/0/1/2/3/4
/5/6/7/8/9/10/11/12 Lessons and Student Samples.

 Burke, Jim.  Teaching Reading in the Content Areas 
http://www.englishcompanion.com/pdfDocs/BurkeHOutsFull
Workshop.pdf See  p. 47 for writing argument graphic 
organizer and p. 12 for sentence starters and frames

 Davis, Lauren.  8 Strategies for Designing Lesson Plans to 
Meet the CCSS Opinion and Argument Writing 
Requirements.  
http://www.nsta.org/docs/2013congressccssargumentation.pd
f Progression of rigor chart and description of strategies

 Duffy, Matthew.  “Argumentative Writing in Science.” 
http://prezi.com/llkabjkn2pdz/argumentative-writing-in-
science/ Examples of science prompts for argumentative 
writing

V-120, p. 45
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Resources for Teaching 
Argumentative Writing

 Graff, Gerald and Cathy Birkenstein.  2014. They Say, I Say:  The 
Moves That Matter in Academic  Writing.3rd ed
http://www.amazon.com/They-Say-Academic-Writing-
Edition/dp/0393935841/ref=dp_ob_image_bk Shows students how 
to engage in argumentative writing; offers many useful templates

 Hillocks, Jr., George.  Teaching Argument Writing: Grades 6-12.  
http://www.heinemann.com/shared/onlineresources/e01396/introan
dchapter1.pdf Elements of argument writing and strategies for 
teaching it

 ProCon.org  http://www.procon.org/ Resources for critical thinking 
and argumentation across multiple content areas 

 Smekens Education Solutions, Inc. “Persuasive vs. Argumentative 
Writing Samples.”  
http://www.smekenseducation.com/argumentative-v-persuasive-
writing.html 2 samples showing difference between persuasive and 
argumentative essays 

 Stuart, Jr., Dave. Non-Freaked Out Common Core—Part 4—
Argument and  Debate. http://www.teachingthecore.com/non-
freaked-out-common-core-argument-debate/ Argument via debate
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Resources for Teaching 
Argumentative Writing

 TC Reading and Writing Project “Teaching Students to Examine 
Craft Moves and Author’s Intent in Mentor Persuasive Essay in 
Order to Support Revision” 
http://vimeo.com/album/2192388/video/56066196 Fifteen-minute 
video of middle school teacher and students analyzing a mentor text for 
its persuasive/argumentative features as preparation for revising drafts

 The Online Writing Lab at Purdue. “Argumentative Essays” 
https://owl.english.purdue.edu/owl/resource/685/05/ Description of 
argumentative essays and explanation of the structure

 Tucker, Caitlin.  “Common Core Standards:  Teaching Argument 
Writing” http://catlintucker.com/2012/10/common-core-standards-
teaching-argument-writing/ Strategies for teaching argument writing

 2011 Utah ELA Core Academy.  “The 7 C’s of Argumentation” 
http://www.uen.org/core/languagearts/writing/downloads/7C_argu
mentation.pdf Outline of argumentation process

V-120, p. 47
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Outcomes

Explain the key elements for 
argumentative writing 

Write a short argumentative essay with a 
claim, evidence and interpretation

 Identify at least two culturally responsive 
(CR) strategies that promote effective 
critical thinking among all learners, 
particularly African American and Latino 
students.

V-120, p. 48
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EXIT SLIP:
What do you need to implement 

argumentative writing?
Write:

o 3 new things you learned today
o 2 concerns or questions
o 1 thing you will implement right away or 

change right away based on AZCCRS.

V-120, p. 49
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Close	Reading	
in	the	Classroom

Office of Curriculum & Instruction

Tucson Unified School District
Curriculum & Student Engagement: MODULE 6

November 13, 2014
6‐12 ELA

V-120, p. 50
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What	is	close	reading?

At your tables discuss your understanding of 
close reading.

V-120, p. 51
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Outcomes

• Gain knowledge of close reading and make 
connections to the ELA shifts

• Practice annotation to identify key 
components of close reading

• Recognize culturally responsive 
instructional strategies that occur during 
close reading

V-120, p. 52
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Norms

• Equity of Voice
• Active Listening
• Respect for All Perspectives
• Safety and Confidentiality
• Respectful Use of Technology

V-120, p. 53
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ELA	SHIFTS

1. Regular practice with complex text and 
its academic language

2. Reading, writing and speaking grounded 
in evidence from the text, both literary 
and informational

3. Building knowledge through content‐
rich nonfiction

V-120, p. 54
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Connecting	to	ELA	standards	and	
Content	Literacy		Standards	

Close reading provides the opportunity for 
multiple standards to be practiced in both 

literary and informational reading.

V-120, p. 55
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Connecting	to	Culturally	Responsive
Instruction

Refers to the practice of accessing all 
students’ strengths and cultural 
understandings (social capital) so as to 
better engage students in learning

V-120, p. 56
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Annotation is a note of any form made 
while reading text. 

V-120, p. 57
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Annotation slows down the reader in 
order to deepen understanding. 

V-120, p. 58
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V-120, p. 59
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People have been annotating 
texts since there have been 

texts to annotate.

V-120, p. 60
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4th grade 
student’s 
annotation of 
connotative*
meanings in 
Charlotte’s Web

V-120, p. 61
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Annotation occurs with both 
digital and print texts. 

V-120, p. 62
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Even young 
students can 
annotate. 

V-120, p. 63
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Annotation	in	PreK‐2

• Language experience approach
• Interactive writing and shared pen activities

V-120, p. 64
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5

Kemp, L. M. (1996). One peaceful pond: A counting book. New York: Houghton Mifflin. 

Modeled 
Annotation in 
Kindergarten

V-120, p. 65
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Harvey, S., &  Goudvis, A. (2007). Strategies That Work: Teaching Comprehension 
for Understanding and Engagement. Portland, ME: Stenhouse.

Modeled Annotation 
(2nd Grade)

V-120, p. 66
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Annotations	in	Grades	3‐5
• Underline the major points. 
• Circle keywords or phrases 

that are confusing or 
unknown to you.

• Use a question mark (?) for 
questions that you have 
during the reading. Be sure 
to write your question. 

V-120, p. 67
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Using 
Questioning 
in Fifth Grade

V-120, p. 68
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Same text, 
different student, 
different strategy: 
Inferring.

V-120, p. 69
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Annotation	in	Grades	6‐8

• Underline the major points. 
• Circle keywords or phrases that are confusing or 

unknown to you.
• Use a question mark (?) for questions that you 

have during the reading. Be sure to write your 
question. 

• Use an exclamation mark (!) for things that 
surprise you, and briefly note what it was that 
caught your attention.

• Draw an arrow (↵) when you make a 
connection to something inside the text, or to 
an idea or experience outside the text. Briefly 
note your connections. 

V-120, p. 70
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Modeled 
annotation 
in Seventh 
Grade

V-120, p. 71
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Annotation	in	Grades	9‐12

• Underline the major points. 
• Circle keywords or phrases that are confusing or 

unknown to you.
• Use a question mark (?) for questions that you have 

during the reading. Be sure to write your question. 
• Use an exclamation mark (!) for things that surprise you, 

and briefly note what it was that caught your attention.
• Draw an arrow (↵) when you make a connection to 

something inside the text, or to an idea or experience 
outside the text. Briefly note your connections. 

• Mark EX when the author provides an example.
• Numerate arguments, important ideas, or key details 

and write words or phrases that restate them. 

V-120, p. 72
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Student 
annotation 
in 11th
grade 
English

V-120, p. 73
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Connecting	to	ELA	Standards

If you want to teach effective annotation, 
begin with the purpose.

https://www.teachingchannel.org/videos/student‐
annotated‐reading‐strategy

V-120, p. 74
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Closing	in	on	Close	Reading
by	Nancy	Boyles

• Independently read  from the beginning through 
the section “Why Close Reading Now?”

• Read to find out what close reading is and what is 
its purpose.
 Underline the major points 
 Circle keywords or phrases that are confusing or 

unknown to you
 Use a question mark (?) for questions that you 

have during the reading. Be sure to write your 
question 

 Use an exclamation mark (!) for things that 
surprise you, and briefly note what it was that 
caught your attention

V-120, p. 75
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•Select a couple of your annotations 
and share at your table

•Discuss why you chose to annotate 
a particular phrase, sentence, 
section etc…

According	to	the	text,	what	is	close	
reading	and	what	is	its	purpose?	

V-120, p. 76
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Defining	Close	Reading

Close reading is:
An instructional routine in which students 
critically examine a text, especially through 
repeated reading.

It invites to examine the deep structure of a 
piece of text, to “x‐ray the book. . .(for) the 
skeleton hidden between the covers”

V-120, p. 77
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The	Key	Concepts		of	Close	Reading

Close reading requires the ability to
• Engage directly with a complex text
• Examine a text’s meaning thoroughly and methodically
• Exhibit the patience to read and reread
• Understand central ideas and key supporting details
• Reflect on:

• the meanings of individual words and sentences
• the order in which sentences unfold 
• the development of ideas over the course of the text

• Attain a solid understanding of the text as a whole

V-120, p. 78
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What	makes	close	reading	a	
culturally	responsive	strategy	in	
literacy?
• Student‐centered discourse
• Inclusive of student voices, experiences, 
prior knowledge

•Multiple perspectives shared
• Students are engaged and active 
participants

• Use of multicultural texts and topics
• Promotes meaningful literacy 
experiences

V-120, p. 79
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Outcomes

• Gain knowledge of close reading and make 
connections to the ELA shifts

• Practice annotation to identify key 
components of close reading

• Recognize culturally responsive 
instructional strategies that occur during 
close reading

V-120, p. 80
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Closure

What features of close reading are 
evident in the classrooms I visit and 

which could be added?

What questions should I be asking as 
part of the teacher evaluation process?

V-120, p. 81
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V-120, p. 82
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Resources
• www.readworks.org

• www.newsela.com

• http://kellygallagher.org
• Article of the Week (Building Deeper Readers & Writers) 

• www.achievethecore.org
• Close reading: model lessons  

• http://www.reading.org/Libraries/lrp/ira‐lrp‐
policy‐brief‐‐close‐reading‐‐13sept2013.pdf

article for more experienced users of close reading

V-120, p. 83
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Close	Reading	
in	the	Classroom

Office of Curriculum & Instruction
Tucson Unified School District

Curriculum & Student Engagement: MODULE 8
6‐12 ELA and Content areas

V-120, p. 84
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Connector

• Silently, make a list of the features of 
close reading.

• At the signal, share with your elbow 
partner.

• Did you remember the same ideas?

V-120, p. 85
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Outcomes

• Understand how close reading helps 
students access complex text and 
“pushes” student learning to deeper 
levels 

• Gain understanding of the use of text-
dependent questions, including 
progression, complexity and connection 
to the standards

V-120, p. 86
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Norms

• Equity of Voice
• Active Listening
• Respect for All Perspectives
• Safety and Confidentiality
• Respectful Use of Technology

V-120, p. 87
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* Features of Close Reading* Features of Close Reading

Use a short passage.

Re-reading 

“Read with a pencil.”

Text-dependent questions

Students respond to the text.

V-120, p. 88
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Which of the following questions require 
students to read the text closely?

1. If you were present at the signing of the 
Declaration of Independence, what would 
you do?

2. What are the reasons listed in the preamble 
for supporting their argument to separate 
from Great Britain?

V-120, p. 89
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1. If you were present at the 
signing of the Declaration of 
Independence, what would 
you do?

2.  What are the reasons 
listed in the preamble for
supporting their argument 
to separate from Great Britain?

V-120, p. 90
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Text Dependent Questions

• Answered through close 
reading

• Evidence comes from text, 
not information from 
outside sources

• Understanding beyond 
basic facts

• Not recall!

V-120, p. 91
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1877

V-120, p. 92
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* Foundational Annotation Skills

• Underline the major points. 
• Circle keywords or phrases 

that are confusing or 
unknown to you.

• Write margin notes (restating 
the author’s ideas or own 
insights)

V-120, p. 93
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Progression of 
Text‐dependent Questions

Opinions, Arguments,
Intertextual Connections

Inferences

Author’s Purpose

Vocab & Text Structure

Key Details

General Understandings

8 & 9

3 & 7

6

4 & 5

2

1

Standards

What does 
the text say?

How does 
the text 
work? 

What does 
the text 
mean? 

V-120, p. 94
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What does the text say?

General understanding
• Who is delivering the 
speech?  What 
happened?

• Without yet knowing 
who Looking Glass and 
Toohulhulsote are, what 
can we say about their 
roles in this decision?

Key Ideas 
• What concerns does 
Chief Joseph have about 
the health and welfare 
of his people? How do 
you know?

V-120, p. 95
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How does the text work?
Vocabulary and Structure
• What does Chief Joseph mean when he says, 
“From where the sun now stands?”

• What is the tone of this speech? What words and 
phrases support your claim? 

• What is it about the use of the word forever in 
the last line, “I will fight no more forever” that 
makes this statement so memorable?

• How does the text structure convey Chief 
Joseph’s mood?

Author’s Purpose
none from this list!

V-120, p. 96
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What does the text mean?

Inferences
• Who is Chief Joseph 
referring to when he 
says, “I want to have 
time to look for my 
children”? What other 
parts of the speech 
support your claim?

Opinions, Arguments, and 
Intertextual Connections
• None from this list!

V-120, p. 97
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Questions to consider

Do the questions require the reader to return to 
the text?
Do the questions require the reader to use 
evidence to support his or her ideas or claims?
Do the questions move from text‐explicit to 
text‐implicit knowledge?
Are there questions that require the reader to 
analyze, evaluate, and create?

V-120, p. 98
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Resources

• Rigorous Reading by Nancy Frey and Doug 
Fisher

• fisherandfrey.com
Lots of useful videos of teachers doing close reading      
in different content areas

V-120, p. 99
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Outcomes

• Understand how close reading helps students 
access complex text and “pushes” student 
learning to deeper levels 

• Gain understanding of the use of text‐
dependent questions, including progression, 
complexity and connection to the standards

V-120, p. 100
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Closure
Complete this sentence and add 
2 or 3 of your own to summarize 
your learning.

• Examining the use of text dependent 
questions in close reading  was valuable 
because. . . .

V-120, p. 101
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Summarizing our Learning

V-120, p. 102
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Collaborative	
Conversations

Office of Curriculum & Instruction

Tucson Unified School District
Curriculum & Student Engagement: MODULE 9

6‐12 ELA

V-120, p. 103
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Connector

Review text dependent questions by watching a 
short video.

https://www.youtube.com/watch?v=HzRls2cc8lc

V-120, p. 104
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Outcomes
• Develop and extend an understanding of  close 
reading routines by participating in collaborative 
conversations  through  text dependent questions

• Analyze grade‐ level expectations in the ELA 
Speaking & Listening Standard 1 

• Recognize culturally responsive instructional 
strategies that occur during collaborative 
conversations

V-120, p. 105
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Norms

• Equity of Voice
• Active Listening
• Respect for All Perspectives
• Safety and Confidentiality
• Respectful Use of Technology

V-120, p. 106
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Progression	of	
Text‐dependent	Questions

Opinions, Arguments,
Intertextual Connections

Inferences

Author’s Purpose

Vocabulary & 
Text Structure

Key Details

General Understandings
Part

(Explicit)

Sentence

Paragraph

Entire text

Across texts

Word

Whole
(Implicit)

Segments

8 & 9

3 & 7

6

4 & 5

2

1

Standards

Integration 
of Knowledge

Craft & 
Structure

Key Ideas 
& Details

What does the text mean?

How does the text work?

What does the text say?

V-120, p. 107
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Close	Reading	Routines	and	
Discussions

Explicitly stated  in the routines are opportunity to 
engage in discussions, which Fisher & Frey refer to 
as “Collaborative Conversations”

V-120, p. 108
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Standards,	ELA	Shifts	and	
Collaborative	Conversations

Collaborative Conversations:
Key Purpose: 
A way for students to access complex 
text by applying the skills and 
strategies they have learned during 
modeling close reading or scaffolded 
instruction.  It is a vital facet of group 
learning.
Rigorous Reading by Fisher & Frey 
(p.74)

ELA Shifts:

1. Regular practice with complex 
text and its academic language

2. Reading, writing and speaking 
grounded in evidence from the 
text, both literary and 
informational

3. Building knowledge through
content‐rich nonfiction

Anchor Standard 1‐ Speaking & Listening:
Grades K‐12: K‐12.SL.1

Prepare for and participate effectively in a range of conversations and collaborations 
with diverse partners, building on others’ ideas and expressing their own clearly and 
persuasively.

V-120, p. 109
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Linking	Standards	to	
Collaborative	Conversations

Examine the Speaking 
& Listening Standards 
and the increased level 
of demand  from 
grades K‐8.

V-120, p. 110
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• What is familiar? 
• What is new?
• What may be 

challenging to 
students?

• What may be 
challenging to us?

V-120, p. 111
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Things	to	Note

Looking  at the standards, there are 4 things to keep 
in mind, regardless of the students grade level:

• Students are expected to come prepared for 
discussion

• Students are expected to collaborate with diverse 
partners

• Students are expected to build on each others’ 
ideas

• Students need to be able to express their ideas 
clearly and persuasively

V-120, p. 112
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Talk occurs on 
grade level 
topics, 
texts, and 
issues. 

V-120, p. 113
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K‐2 Features
• Following the rules of discussion
• Moving from participation to turn taking
• Sustaining discussion through questioning
• Adult support

V-120, p. 114
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3‐5 Features
• Preparation for discussion
• Yielding and gaining the floor
• Posing and responding to questions
• From explaining own ideas to explaining the ideas 

of others

V-120, p. 115
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6‐8 Features
• Using evidence to probe and reflect
• Collegial discussions include goals and deadlines
• Questions connect ideas from several speakers
• Acknowledge new information

V-120, p. 116
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V-120, p. 117
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V-120, p. 118
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Some	Guidelines	for	
Collaborative	Conversations

Accountable Talk:
• Talking points based on text
• Stay on task
• Respectful discourse‐no put downs
• Exhibit active listening techniques
Sit up
Lean in
Ask and answer Questions
Note taking
Track‐Eye contact

V-120, p. 119
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Gradual	Release	of	Responsibility

Gradual Release of Responsibility: A framework which allows for the 
implementation of intentional instruction

V-120, p. 120
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Collaborative	Conversations

• “When students read hard texts 
individually and independently and then 
answer questions, we do not define this 
as close reading. 

• Students have to be interacting with 
others in such a way as to facilitate one 
another’s understanding of the text.”

V-120, p. 121
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Outcomes
• Develop and extend an understanding of  close 
reading routines by participating in collaborative 
conversations  through  text dependent questions

• Analyze grade‐ level expectations in the ELA 
Speaking & Listening Standard 1 

• Recognize culturally responsive instructional 
strategies that occur during collaborative 
conversations

V-120, p. 122
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Closure

What is one way that you can support 
collaborative conversations at your site?

What culturally responsive strategies do 
students engage in while  participating in
collaborative conversations? 

V-120, p. 123
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Resources
• Douglas Fisher & Nancy Frey:

• Rigorous Reading:  5 Access Points for 
Comprehending Complex Texts

• TDQ, Grades K‐5 Text‐Dependent 
Questions, Pathways To Close And Critical 
Reading

• Text Complexity Raising Rigor in Reading

V-120, p. 124
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Summarizing	our	Learning

V-120, p. 125
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Planning	Next	Steps	

V-120, p. 126
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1 minute: The subject for today’s PD is Curriculum and Student Engagement (CSE) 
Module 2, which focuses on writing.  Ideally, we will be working in groups of four.  As 
you will recall, we studied CSE Module 1 in our first PD of the year, where we 
introduced the new curriculum maps designed to promote Culturally Responsive (CR) 
instruction. This module introduces the use of CR learning strategies that promote 
student engagement.  Subsequent CSE Modules will present additional strategies.

1
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8 minutes total: The red asterisk denotes a culturally responsive (CR) strategy. With 
this Quick Write, giving students a choice makes it a particularly CR strategy.
• Take 2 minutes for this quick write activity: Choose one of the three prompts 

shown and write a brief response on a post‐it note.
• Now take 4 minutes to share and discuss your responses at your tables.
• For another 2 minutes, let’s hear about what was discussed from a couple of 

groups.  Who would like to begin?

2
V-120, p. 128
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There are five collaborative norms.   Remind the participants with a brief example of 
each as you click on each one.  1. Equity of Voice: hear all voices in the room and self‐
monitor.  2.  Active listening: Really listen to what people are saying and thinking 
about how to respond while someone is talking, suspend inner dialogue.  3.  Safety to 
share different perspectives: We all have different experiences and come with 
different points of view.  We broaden our understanding by listening to a diversity of 
perspectives.  4. Commitment to the work:  We want to agree that all of us are willing 
to make connections to our personal work – regardless if you came voluntarily or you 
were “voluntold.”  5.  Deferment of checking emails, texts, and the Internet: We know 
that our lives continue as we engage in the learning.  Please step away from the 
learning arena to take care of your needs and then quickly join us.   Ask the 
participants to pick one norm they would like to focus on for our time together.  
Remind participants of a signal to get everyone’s attention (chimes, hand signals, 
etc.).

Review the agenda and schedule for the day. Remind participants of the two breaks 
during the day, restroom location, and lunch. 

3
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1 minute: Keep in mind the key connection between cultural responsiveness and 
student engagement: the more culturally responsive a lesson is, the more likely it is 
to engage students.
Culturally responsive: The term refers to education that is student‐centered and 
promotes equity in the classroom while fostering a partnership with parents in the 
community.  The culture, language and other strengths that students bring to school 
are identified, nurtured, and used to promote academic achievement.

4
V-120, p. 130
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1 minute: This slide illustrates how the AZCCR Standards for reading and writing apply 
across the disciplines. One oddity in the Standards is the limiting of Listening‐
Speaking and Language standards exclusively to English language arts.  That is 
particularly perplexing for foreign language, where listening‐speaking standards are 
crucial and even the “literacy text versus informational text” distinction could apply.

5
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1 minute: These are the abbreviations used in the Content Area Literacy (CAL) 
Standards.  You have a handout that shows the CAL Standards’ 3 bands.

6
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4 minutes: As a brief introduction to the CAL Standards, please take two minutes to 
look over and highlight the Standards that appear most challenging on the 3 grade‐
band sheet, then take another two minutes to share in your groups.

7
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One minute: The distinction between opinion and argument is made to ensure that 
the writing tasks are developmentally appropriate.  Note also that the Standards 
emphasize writing in content areas.  The following video provides a brief description 
of the three types of writing listed here.  It is narrated by David Coleman, at times 
referred to as the “architect” of Common Core—and at other times as a spoiled rich 
kid who became president of the College Board.

8
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20 minutes total: Now let’s use another CR strategy—translating from one medium 
to another—to examine a more detailed description of the three types of writing we 
expect from students this year.  Refer to the “Three Text Types” article and the “Text‐
to‐Image” handout. First, count out 1‐4 but stay at your tables.  Read and annotate 
your corresponding section (4 minutes).   Now select a visual explanation that you 
feel best illustrates the part you read, and at the bottom of the Text to Image page, 
write your explanation for selecting that particular graphic (6 minutes).  Now, move 
into tables according to the section you read and discuss the graphics and 
explanations you have made.  Decide on the best explanation, and write it on poster 
paper to display on a wall.  Be prepared to share with the whole group (10 minutes).

10
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3 minutes: Refer to the District ELA Content Framework.  The framework specifies 
how many times students in an ELA class should write certain text types, but because 
writing happens in content classes as well, we can facilitate the work by coordinating 
writing assignments across the disciplines, ensuring that major writing assignment 
aren’t schedule at the same time.

11
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1 minute: I want to close with one final, very short article that serves as a reminder 
that strategies don’t work in  a vacuum.  The relationships we establish with our 
students is primary.  For discussion at another time, think about what you do 
specifically in your classroom to, as the author puts it, “care and push.”

12
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Possible grade level discussions concerning the CR strategies, the content framework,
the scope & sequence, or the Standards.

13
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