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TUSD

Tucson Unified School District

Advanced Learning Experiences (ALE) Access and Recruitment Plan

USP LANGUAGE
V. QUALITY OF EDUCATION

A. Access to and Support in Advanced Learning Experiences
1. Overview. The purpose of this section shall be to improve the academic achievement of African
American and Latino students in the District and to ensure that African American and Latino students

have equal access to the District’s Advanced Learning Opportunities.

2. General Provisions.

a. By Apri4—2043 July 1, 2013, the District shall hire or designate a District Office employee to
be the Coordinator of Advanced Learning Experiences (“ALEs”)... The ALE Coordinator shall
have responsibility for: reviewing and assessing the District’s existing ALEs, developing an ALE
Access and Recruitment Plan, assisting appropriate District departments and schools sites with
the implementation of the ALE Access and Recruitment Plan, and developing annual goals, in
collaboration with relevant staff, for progress to be made in improving access for African
American and Latino students, including ELL students, to all ALE programs. These goals shall be
shared with the Plaintiffs and the Special Master and shall be used by the District to evaluate
effectiveness.

b. By Fuly4-2043 October 1, 2013°, the ALE Coordinator shall complete an assessment of existing
ALE programs, resources, and practices in the District and by school site. This assessment shall
include: (i) a review of the ALEs offered at each school; the number of students enrolled in each
ALE program at each school (disaggregated by grade level, race, ethnicity, ELL status), and the
resources available in each school for ALEs (e.g., part-time or full-time personnel assigned,
annual budget); and (ii) a determination of what, if any, barriers there are for students at each
school site to enroll in and successfully complete ALEs offered at each school site. The
assessment shall include an analysis of the data and information gathered and findings, including
whether African American and Latino students, including ELL students, have equitable access to
ALEs, and recommendations regarding additional data that the District’s data system should
gather to track students’ ALE access and participation.

" This USP date was changed by agreement among the Special Master, counsel for plaintiffs, and the
District. Although the District hired the ALE Director before July 1, 2013, she began work on July 1,
2013.

* This USP date was changed by agreement among the Special Master, counsel for plaintiffs, and the
District. The District completed the ALE assessment by October 1, 2013.
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c. By Betober-+2043 January 1, 201 4, the ALE Coordinator shall develop the ALE Access and
Recruitment Plan, which shall include strategies to identify and encourage African American and
Latino students, including ELL students, to enroll in ALEs; to increase the number of African
American and Latino students, including ELL students, enrolling in ALEs, and to support African
American and Latino students, including ELL students, in successfully completing ALEs. In
developing this Plan, the ALE Coordinator shall take into account the findings and
recommendations of the assessment of existing ALE programs, resources, and practices in the
District and best practices implemented by other school districts.

d. To recruit and encourage African American and Latino students, including ELL students, to
apply for and enroll in ALEs, the ALE Access and Recruitment Plan shall include, but not be
limited to, the following strategies:

(i) Developing accessible materials (e.g., informational booklets and DVDs, web pages, mailers)
describing the District’s ALE offerings by content, structure, requirements, and location;

(i) Coordinating with the relevant administrator(s) at the Family Center(s) and in the District
Office to distribute such materials to parents;

(iii) Holding community meetings and informational sessions regarding ALEs in geographically
diverse District locations, coordinated with the Family Center(s), Multicultural Student
Services, and any other relevant District departments,

(iv) Providing professional development to administrators and certificated staff to identify and
encourage African American and Latino students, including ELL students, to enroll in ALEs;
and

(v) Ensuring that there is equitable access to ALEs, including by: (I) assessing the feasibility of
testing all students at appropriate grade levels and using multiple measures for selection to
GATE and UHS; (1l) increasing access to academic preparation programs such as AVID;
and (I1l) eliminating barriers to ALE enrollment, including, as appropriate, providing
weighted grades for pre-AP and AP students, offering free or reduced AP exam fees for low
income students, offering to waive other participation fees for any ALEs, integrating AAC
sessions into summer academies, and creating structures for peer mentoring and pairing, and
the provision of resources for ALEs.

e. The Plan shall include a complaint process to allow students and/or parent(s) to file complaints
regarding practices that have the intent or effect of excluding students from enrollment,
identification, admission, placement, or success in ALEs. The District shall disseminate
information regarding this complaint process at all school sites, through the Family Center(s), at
the District Office, and on the website.

* This USP date was changed by agreement among the Special Master, counsel for plaintiffs, and the
District. This deadline was extended again by a December 2, 2013 Court order to January 29, 2014,
pursuant to a revised timeline for completion of plans proposed by the Special Master. Due to ongoing
efforts on development of this plan (as well as others), the District requested the Special Master and
counsel for plaintiffs to extend this date to March 3, 2014. This request has not yet been granted or
denied.
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f ByJanuary 1, 2014, the District shall implement the ALE Access and Recruitment Plan.”

3. Gifted and Talented Education (“GATE”) Services

a. In developing the ALE Access and Recruitment Plan, the ALE Coordinator shall use the results of
the assessment and analyses required by Section (V)(4)(2)(b) to

(i) Increase the number and percentage of African American and Latino students, including ELL
students, receiving GATE services by improving screening procedures for GATE services and
placement in GATE services to ensure that students are identified, tested, and provided with
GATE services in a fair and nondiscriminatory manner that does not have an adverse impact
on any student based on his/her race, ethnicity or English language proficiency;

(ii) Increase the number and quality of GATE offerings, as appropriate, to provide equal access
and equitable opportunities for all students, including assessing the feasibility of adding or
expanding GATE dual language programs,

(iii) Assess whether the implementation of GATE services at school sites (e.g., self-contained,
pull-out, clustering, or resource-driven models) should be modified to increase access to
GATE services and to avoid within-school segregation; and

(iv) Require all GATE teachers to be gifted-endorsed or to be in the process of obtaining gifted
endorsement.

4. Advanced Academic Courses (“AACs”)

a. In developing the ALE Access and Recruitment Plan, the ALE Coordinator or designee shall use
the results of the assessments and analyses as required by Section (V)(4)(2)(b) to:

(i) Increase the number and percentage of African American and Latino students, including ELL
students, enrolled in AACs by improving identification, recruitment, and placement to ensure
that students have access to AACs in a fair and nondiscriminatory manner;

(ii) Increase the number of AAC offerings, as appropriate, to provide equal access and equitable
opportunities for all students to participate in these courses, including expanding the number
of AP courses offered at District high schools and the number of grades in which such
courses are offered;

* This deadline to complete the Plan was extended by a December 2, 2013 Court order to January 29,
2014 pursuant to a revised timeline for completion of plans proposed by the Special Master. Due to
ongoing efforts on development of this Plan (as well as others), the District requested the Special Master
and counsel for plaintiffs to extend this date to March 3, 2014. This request has not yet been granted or
denied.
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(iii) Improve the quality of Pre-AP and AP courses by making these courses subject to audit by
the College Board; and (iv) Provide professional development to train all AAC teachers
using appropriate training and curricula, such as that provided by the College Board; and

(iv) Provide professional development to train all AAC teachers using appropriate training and
curricula, such as that provided by the College Board.

5. University High School (“UHS”’) Admissions and Retention

a. By April 1, 2013, the District shall review and revise the process and procedures that it uses to
select students for admission to UHS to ensure that multiple measures for admission are used and
that all students have an equitable opportunity to enroll at University High School. In conducting
this review, the District shall consult with an expert regarding the use of multiple measures (e.g.,
essays, characteristics of the student’s school; student’s background, including race, ethnicity
and socioeconomic status) for admission to similar programs and shall review best practices
used by other school districts in admitting students to similar programs. The District shall
consult with the Plaintiffs and the Special Master during the drafting and prior to implementation
of the revised admissions procedures. The District shall pilot these admissions procedures for
transfer students seeking to enter UHS during the 2013-2014 school year and shall implement the
amended procedures for all incoming students in the 2014-2015 school year.

b. The District shall administer the appropriate UHS admission test(s) for all 7th grade students.
With a signed form from a parent, a student may opt out if they do not wish to compete for
entrance to UHS. Before testing each year, the District shall send explanatory materials to 7th
grade families to explain the purpose of the testing and requirements for enrolling at UHS. Such
materials also shall be distributed through the Family Center(s) and made available on the
District’s website.

¢. The District shall require all counselors in all middle schools to review UHS admissions
requirements with all students in 6th and the beginning of 7th grade and provide all students with
application materials so that students may be aware of and prepare for the required tests in the
spring of 7th grade and application in 8th grade; and

d. In addition to the outreach required by the ALE Access and Recruitment Plan, the District shall:
conduct specific UHS-related outreach to students and parents about the program’s offerings;
encourage school personnel, including counselors and teachers, through professional
development, recognition, evaluation and other initiatives, to identify, recruit and encourage
African American and Latino students, including ELL students, to apply,; and provide assistance
for African American and Latino students, including ELL students, to stay in and to be successful
at UHS.

USP V.F.1.c
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OVERVIEW

[ONY

On July 1, 2013, the District hired Martha Taylor to serve as the Director of Advanced Learning
Experiences (ALE). Her responsibilities include direction and oversight of all District Advanced
Learning Experience programs and/or sites including gifted and talented education programs,
advanced academic courses, our International Baccalaureate magnet schools, and University
High School. Her prior experience in this area includes 15 years working in Gifted Education as
both a teacher and administrator and six months working in ALE programs for TUSD. (See her
curriculum vitae, Appendix D.)

The Unitary Status Plan (USP) directs the Director of Advanced Learning Experiences (ALE):

1) to review and assess the District’s ALEs to determine what, if any, gaps in ALE access
exist and what, if any, barriers there are for students at each school site to enroll in and
successfully complete ALEs offered at each school site, and

2) to complete an Access and Recruitment Plan based on the findings of the initial review to
assure equal access to ALEs by African American and Latino students, including ELL
students, and to support their improved academic achievement in ALEs.

The USP identifies the three ALEs in TUSD:
1) the Gifted and Talented Education Program (GATE),
2) Advanced Academic Courses (AAC), and
3) University High School (UHS).

AAC:s are identified as Pre-Advanced Placement (referred to herein as “Honors™ at the high
school level, “Advanced” at the middle school level), and any middle school course offered for
high school credit; Advanced Placement (AP) courses; Dual-Credit courses (courses offered for
high school and college credit simultaneously); and International Baccalaureate (IB) courses.

ALFE Review and Assessment

The ALE Review and Assessment was researched and written during the months of July through
September of 2013 by Taylor and the ALE committee (completed by October 1, 2013), and was
utilized as a basis for this Plan. To gather needed information, the District used several methods:
1) the District interviewed all high school, middle school, and K-8 principals regarding any
perceived gaps and barriers at their schools; 2) the District interviewed all elementary school
principals through email regarding any perceived gaps and barriers at their schools; and 3) the
District collected data and analyzed existing District programs with the assistance of TUSD’s

USP V.F.1.c
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Desegregation Department. The recommendations discussed in detail in Section I below then
were made based on information obtained and interpreted. .

Specific data collected and analyzed included ALE enrollment disaggregated by school, ethnicity
and level (elementary, K-8, middle School and high school).” In addition, for each elementary
school, data was collected on that elementary school’s participation in the following ALE
programs: GATE, Pre-AP, HS Credit, AVID/IB/GATE cluster and total ALE programs. For
each middle school, data was collected on that middle school’s participation in the following
ALE programs: GATE, Pre-AP, HS Credit and total ALE programs. For each high school, data
was collected on that high school’s participation in the following ALE programs: AP, GATE,
Honors, Advanced, Dual-Credit, Dual-Language and total ALE programs.

ALE Access and Recruitment Plan

From July through December of 2013, the ALE committee and subcommittees met frequently to
review data, analyze current District practices, and plan for more effective District practices in
order to best provide access to and support in the District’s ALEs for African American and
Latino students, including ELL students. The subcommittee members were a combination of
teachers, administrators, counselors, parents (UHS), and central office staff. (See Appendix A)
The subcommittees included: Parent Complaint Process, Best Practices, Professional
Development, GATE, Advanced Placement/Pre-AP, University High School (UHS), Dual
Language, AVID, Algebra 1, and Recruitment. The Best Practices committee consulted with
twelve experts through phone (11) and email (1) interviews. (See Section VII, below)

Based on this research and analysis, additional recommendations were made after October 1,
2013 that are in this Plan but were not in the initial ALE Review and Assessment.
Recommendations then were presented to 1) the ALE Committee and Subcommittees under the
leadership of ALE Director Martha Taylor; 2) the Curriculum and Instruction Committee under
the leadership of Assistant Superintendent Steve Holmes; and 3) the Business Leadership Team
(BLT) and the Instructional Leadership Team (ILT) under the leadership of Deputy
Superintendents Dr. Adrian Vega and Mr. Yousef Awaad. The recommendations in the plan are
thus based on professional experience and judgment of school site administrators and staff,
committee and subcommittee members, central District administrators, and the advice and
guidance on best practices offered by the experts who were consulted.

Criteria
The USP identifies three broad areas that should be addressed in this plan, informing the plan’s
structure to address these three charges:

“the ALE Coordinator shall develop the ALE Access and Recruitment Plan, which shall include

> Data was not disaggregated by grade level. Disaggregation reporting is not used where it
would provide no meaningful information. The meaningfulness of disaggregation reporting
depends on the number of data points (“N-size”) present in each disaggregated subgroup, or
“cell.” Because disaggregating by grade level creates a very large report with a very small N-
size (number of students in each disaggregation or cell), disaggregation based upon grade level
would provide only meaningless data results.

USP V.F.1.c
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o strategies to identify and encourage African American and Latino students, including
ELL students, to enroll in ALEs,

e fo increase the number of African American and Latino students, including ELL
students, enrolling in ALEs,

e and to support African American and Latino students, including ELL students,
in successfully completing ALEs.” [V.A.2.c.][emphasis added]

The USP also requires that “practices in the District” [V.A.2.c.] be noted, and that requirement is
also part of this plan’s structure, as noted in the “Current Practices” sections. Numerous other
specific requirements for the individual ALEs also are required and these USP requirements are
noted in this plan.

Implementation

The process for implementation of some of these recommendations began in the current school
year (SY) of 2013-14; the remaining recommendations will be implemented over the next three
year and evaluated yearly in an annual review. In addition, the ALE Department will continue to
research best practices, seek resources, provide training, and recommend remedies to any current
or newly identified barriers to full access to ALEs for African American and Latino students,
including ELL students, and to support the improved academic achievement of these students.

DEFINITIONS

Unitary Status | The USP is a (federal) court-mandated plan to guide TUSD in its efforts to
Plan (USP) achieve “unitary status” by eliminating the vestiges of the prior “dual” or
segregated system to the extent practicable.

Parties and The USP stems from a federal school desegregation court case called Fisher-
Special Mendoza v. TUSD. The parties to the case include TUSD, two plaintiffs groups
Master representing African American and Latino students respectively, and the United

States of America, represented by the Department of Justice. There is a court-
appointed “Special Master” who oversees implementation, including
monitoring and reporting, on behalf of the federal court.

Advanced USP Section V(A) identifies TUSD’s ALEs as the GATE Program, Advanced
Learning Academic Courses (AP, Pre-AP, Dual-Credit, International Baccalaureate
Experiences program [IB]), and University High School (UHS). The TUSD School Board
(ALEs) added its Dual-Language program as an additional ALE. These are areas where

there has been historically low African American and Latino student
participation in comparison to the percentages of the TUSD as a whole.

Advanced AP classes are those that follow the proscribed AP curriculum from the College
Placement Board and are usually taught by a teacher who has had AP training. Students
(AP) who take an AP class have the option of taking an end-of-year AP exam. If a

student earns a three, four or five on this exam, most colleges and universities

6 References to other parts of the Plan are in parenthesis “( )”. References to the USP are in
brackets “[ ]”.

USP V.F.1.c
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will award college credit for that course.  Per the College Board
recommendation, all AP classes should be open to all students with no entrance
requirements.

Advanced AACs are courses labeled Pre-AP (Advanced, Honors), Advanced Placement
Academic (AP), dual-credit, middle school courses for high school credit, and
Courses International Baccalaureate (IB) courses. They offer an enriched and/or
(AAC) accelerated academic curriculum.

Advancement | AVID is an international program that is highly effective in providing academic
Through support for underrepresented students with a college-preparatory focus.
Individual

Determination

(AVID)

Dual-Credit

Dual-Credit courses are those that offer students both high school and college
credit when they successfully complete all requirements and are taught by a
college-level instructor. The District’s current partner institutions are Pima
Community College and the University of Arizona.

Dual- Students in this program develop the ability to speak, read, and write in English
Language and Spanish. Instruction in core curriculum is provided by a bilingual education
endorsed teacher, and all subjects are taught in English and in Spanish. The
instruction includes: English Language Development (ELD) instruction for
English Language Learners (ELLs); and Spanish as a Second Language (SSL)
for English speakers. This program is offered at several elementary and K-8
schools as well as Pueblo High School. The self-contained GATE program
includes a dual language component.
Gifted and GATE classes are those being taught by a GATE endorsed teacher. They
Talented provide enrolled students with an enriched and accelerated academic curriculum
Education and are taught using gifted strategies. The District offered five different types of
(GATE) GATE services, including a dual-language self-contained strand.
International | The IB is comprised of three separate programs in TUSD: the Primary Years
Baccalaureate | Programme (PYP) at Robison ES and Safford K-8; the Middle Years
Programme Programme (MYP) currently at Safford K-8 and projected for Cholla HMS; and
(IB) the Diploma Programme (DP) at Cholla HMS. Students who participate in the

International Baccalaureate Diploma Program (IBDP) in their junior and senior
years can earn the IB Diploma and university credits. Freshman and sophomore
students at Cholla can take IB Prep courses to prepare them for the Diploma
Programme.

Multi-Cultural

Multi-Cultural Curriculum refers to District courses which integrate racially and

Curriculum ethnically diverse perspectives and experiences. The multicultural curriculum
shall provide students with a range of opportunities to conduct research and
improve critical thinking and learning skills, create a positive and inclusive

USP V.F.1.c
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climate in classes and schools that builds respect and understanding among
students from different racial and ethnic backgrounds, and promote and develop
a sense of civic responsibility among all students.

University UHS is an “exam school” in that students must apply and take an admissions
High School exam in order to be considered for placement. The school offers a rigorous
(UHS) academic curriculum along with many support programs so students can

successfully complete its course of study. UHS is a highly-ranked college-
preparatory high school and is proud that virtually all of its students
successfully graduate and are accepted at a four-year college or university.

EXECUTIVE SUMMARY

This Plan includes the following preliminary sections: USP Language; Overview; Definitions;
and Executive Summary. The Plan includes the following main sections: (I) Findings and
Recommendations of the ALE Review and Assessment; (II) Annual Goals and Progress
Monitoring; (IIT) Student Identification and Recruitment; (IV) Increase Student Enrollment; (V)
Student Support Strategies for Successful ALE Completion; (VI) Professional Development; and
(VII) Best Practices: Consultation With Experts. Sections III, IV, and V, which address the three
required areas outlined by the USP, each contain three subsections representing the District’s
three ALEs (GATE, AACs, UHS), and include both Current Practices and Recommendations for
Change for each ALE. Additionally, Section III includes information on Accessible Materials,
and Section V includes information on Parent Outreach and a Parent Complaint Process.

USP V.F.1.c
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L. FINDINGS AND RECOMMENDATIONS OF THE ALE REVIEW AND
ASSESSMENT
“[T]he ALE Coordinator shall complete an assessment of existing ALE programs, resources,
and practices in the District and by school site, which shall include strategies to identify and
encourage African American and Latino students, including ELL students, to enroll in ALEs, to
increase the number of African American and Latino students, including ELL students, enrolling
in ALEs; and to support African American and Latino students, including ELL students, in
successfully completing ALEs. ...”. [V.A.2.b.][emphasis added]

The following findings and recommendations were completed by October 1, 2013, as part of the
ALE Review and Assessment. These recommendations are contained in the main body of this
plan, along with other additional recommendations.

A. To increase ALE opportunities at District elementary and middle schools:
1. Increase AACs offered in middle schools that currently have few or none with
particular attention paid to K-8 schools.
2. Implement Algebra 1 for high school credit at all District middle and K-8 schools.
3. Review testing and admission procedures for 1-5 GATE services.

B. To increase the number of AP, AACs and dual-credit courses offered at District high
schools:

1. Reduce the disparity in number of AP courses offered at the high school level.

2. Create and implement AP Support Program at District high schools for AP recruitment
and support of African American and Latino students, including ELL students, who
enroll in these classes. This plan would include positive support structures, including an
AP Coordinator, for these students to successfully enroll in and complete these classes.

C. To increase funding formulas for GATE FTEs:
1. Increase GATE funding for K-8 schools.

D. To increase AAC participation:
1. Eliminate entrance requirements for any Pre-AP/AP class at either the middle or high
school level, although district-wide recommendations can be used.

E. To improve teacher training and preparation:

1. Provide District-wide professional development on relevant topics including teaching
strategies for AACs; content area expertise; recognizing and eliminating unconscious
teacher bias; recognizing and eliminating classroom culture of low expectations and the
resultant lack of rigor; identification of highly capable students; culturally responsive
teaching practices; teaching strategies that are inclusive of the African American and
Latino experience; College Board test preparation and use of data to support student
achievement of African American and Latino students.

USP V.F.1.c
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F. To support student academic preparation:

1. Increase number of teachers highly-qualified to teach math (Algebra 1) by providing
incentives for earning highly-qualified math endorsement.

2. Increase number of GATE endorsed teachers by providing free summer training.

3. Enforce certification requirements for all teachers in self-contained gifted programs,
including Gifted Dual Language program.

4. Expand the AVID program and hire an AVID Coordinator to assist the ALE Director in
this expansion.

5. Work with Transportation to provide: transportation to schools with AAC options that
students request; after-school activity busses for schools that provide enrichment and/or
support classes for students who enroll in AACs.

G. Parent outreach and Education:
1. Provide parent outreach and education through partnerships with school and
community organizations to inform parents of the benefits of ALEs and to encourage
their support of students’ participation.

IL. ANNUAL GOALS AND PROGRESS MONITORING

The ALE Coordinator shall have responsibility for: ... developing annual goals, in collaboration
with relevant staff, for progress to be made in improving access for African American and Latino
students, including ELL students, to all ALE programs. These goals shall be shared with the
Plaintiffs and the Special Master and shall be used by the District to evaluate effectiveness.
[V.A.2.a][emphasis added]

In creating annual goals for progress monitoring, the District has used the “20% Rule”, which
was presented by Donna Ford, Ph.D. of Vanderbilt University to the United States District Court
For The Northern District Of Illinois Eastern Division in Mcfadden v. Board of Education for
1llinois School District U-16. Dr. Ford further explains the rule and how it should be used in
districts working to eliminate discrimination in her book, Recruiting and Retaining Culturally
Different Students in Gifted Education (2013).

In that book, Dr. Ford offers a relatively simple rule for identifying discrimination in the data.
According to her, discrimination may be occurring if any subgroup has a participation rate in
something deemed desirable (like ALEs) that is 20% less than their enrollment rate in the
district. “For example, if Black students are 10% of a school district, then they should be at least
8% of ALE:s... If Hispanic students are 40% of a school district, then they should be at least 32%
of ALEs).” Thus, goals in this plan will be designed to increase all minority subgroup to a
<20% threshold within five years, using SY 2012-13 as the baseline year for both White and
minority subgroups.
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A. GATE
The District’s goal is to increase the number of students receiving GATE services for all five
GATE areas combined (Primary Push-In, Intermediate Pull-Out, Clustering, Resource, and Self-
Contained). Specifically, the District’s goal is to increase participation rates for African-
American students by 0.19 percent each year and Latino students by 0.29 percent a year. These
goals will be evaluated and adjusted annually based on the SY 2013-14 data.

Gifted And Talented Education (GATE)
Year White African Hispanic Native Asian Multi
American American Pacific Racial
American

Yearly
Increase +0.19% +0.29%
Goal*
2012-13 23.8% 5.8% 61.8% 3.9% 2.4% 2.8%
Enrollment
DFGoal ** 4.64% 49.44% ok ok ok
(2017-18)
2012-13 38.0% 3.7% 48.0% 2.2% 3.1% 5.0%
2013-14 3.89% 48.29%
2014-15 4.03% 48.58%
2015-16 4.21% 48.86%
2016-17 4.43% 49.15%
2017-18 4.64% 49.44%

*Based on increasing minority representation to achieve goal.
**Not computed for these subgroups for this year

B. AAC
The District’s goal is to increase the number of students enrolled in AACs. Specifically, the goal
is to increase participation rates for African-American students by .09 percent each year. This
goal will be evaluated and adjusted annually based on the SY 2013-14 data.

Advanced Academic Courses (AAC)
Year White African Hispanic Native Asian Multi
American American Pacific Racial
American

Yearly
Increase +.09% ok
Goal*
2012-13 6-12 25.2% 6.2% 59.6% 3.7% 2.8% 2.4%
Enrollment
DF Goal *ok 4.96% 47.68% ok ok ok
(2017-18)
2012-13 30.5% 4.5% 56.2% 2.6% 3.7% 2.5%
2013-14 *ok 4.59% *ok ok ok ok
2014-15 *ok 4.68% *ok ok ok ok
USP V.F.1.c
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2015-16 i 4.78% *% ok o o
2016-17 ok 4.87% *% o wok o
2017-18 ok 4.96% 56.2% * % ok o

*Based on increasing minority representation to achieve goal.
**Not computed for these subgroups for this year

C. UHS

Notice that Dr. Ford’s formula is not used for UHS, because the UHS percentages reported are
not percentages of the District enrollment, but percentage of UHS enrollment (this is because a
large number of UHS students are not drawn from District enrollment, making this an invalid
statistic). Because White students already comprise greater than 50% of UHS enrollment, we
cannot set goals that all the other subgroups will raise to 40% or better of total UHS enrollment
as all of the percentages must add up to 100%. Accordingly, the goal is to increase UHS
enrollment for African-American students by 1 percentage point each year, and Latino students
by 2 percentage points each year. These goals will be evaluated and adjusted annually based on
the SY 2013-14 data.

III. STUDENT IDENTIFICATION AND RECRUITMENT
Strategies to identify and encourage African American and Latino students, including ELL
students, to enroll in ALEs. [V.A.2.c.][emphasis added]

A. GATE

1.  Current GATE Services and Assessments: Five types of GATE services are currently
offered in TUSD, each with its own method of student assessment. (See Appendix B.)

a. Current TUSD GATE Services

1) GATE Self-Contained: This service currently is offered at five elementary
schools and three middle schools in first through eighth grades. It provides
instruction in all core academic subjects from a GATE endorsed teacher; all
students are placed in this program based on assessment scores.

2) GATE Self-Contained Dual-Language: This service currently is offered at
Hollinger K-8 in first through fifth grades, and at Pistor Middle School in
sixth through eighth grades. Instruction is provided in both English and
Spanish with the ultimate of goal of student fluency in both languages. The
program at Hollinger is open to all students in TUSD regardless of feeder
pattern; the Pistor program is offered to those students who are in the Pistor
GATE feeder pattern.

3) GATE Itinerant Pull-Out: These pull-out services are offered at all elementary
and K-8 schools for first through fifth grades. Identified students are “pulled

»

from their regular class and meet with other identified students and a
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GATE endorsed teacher to receive weekly services in sessions that range from
45 to 60 minutes.

4) GATE Resource: These services, for students in sixth through twelfth grades,
provide a GATE class that can be either a core content area class or an
enrichment class. At the high school level, most schools offer a Freshman
Humanities course and a few high schools offer a GATE course at Sophomore
through Senior levels. The majority of students in these classes, at both the
middle and high school level, are placed based upon a combination of grades,
AIMS, benchmarks scores and teacher recommendations, rather than test

scores.

5) GATE Cluster Program: This program was established in 2011-2012 SY and
is currently offered at twelve elementary and two K-8 schools for students in
first through fifth grades. The model requires a GATE-endorsed teacher at
each grade level and the students in each class are a mixture of traditional
education students and GATE-Identified students. The GATE students also
receive pull-out GATE services of up to three hours per week.

b. Current TUSD GATE Assessments
1) Otis Lennon School Ability Test (OLSAT): This assessment is used with
kindergarten students for first grade placement.
2) Cognitive Abilities Test (CogAT): This assessment is used with students in
first through eighth grades.
3) Raven: This non-verbal assessment is used with students in first through
seventh grades.

2. Current GATE Identification and Recruitment Strategies

a. Inthe 2013-14 SY, the following recruitment strategies were implemented (all
printed and web materials are available in English and Spanish):

1) The GATE office sent a postcard to all students in TUSD (except those
already enrolled in a GATE program) inviting them to take the test for GATE
placement. (See Appendix C.)

2) The GATE office met and collaborated with all Learning Support
Coordinators (LSC) to enlist their help with recruitment at sites.

3) LSCs and GATE itinerant teachers provided support for site recruitment
efforts.

4) The GATE office met with LSCs regarding recruitment information and
dissemination.

5) Posters with information about GATE testing were sent to all schools and
posted on District web sites.
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6) The GATE Coordinator sent informational e-mails to principals regarding
recruitment for GATE testing.

7) African American Student Services (AASS) and Mexican American Student
Services (MASS) contacted parents of students eligible to participate in
GATE programs to encourage enrollment.

3. Recommendations for GATE Identification (over three school years)
Increase the number and percentage of African American and Latino students,
including ELL students, receiving GATE services by improving screening
procedures for GATE services and placement in GATE services to ensure that
students are identified, tested, and provided with GATE services in a fair and
nondiscriminatory manner that does not have an adverse impact on any student
based on his/her race, ethnicity or English language proficiency.
[V.A.3.a.i.][emphasis added]

a. Modify Assessments Used

1) Eliminate use of the OLSAT.

2) Require the CogAT 7 as the only acceptable version of the CogAT.

3) Designate, after further study, a new non-verbal assessment, other than the
RAVEN, to potentially identify more African American and Latino students,
including ELL students.

4) Self-Contained and Itinerant Pull-Out Services.

e Study and possibly implement use of multiple measures, including the use
of nontraditional student qualifying criteria and/or non-cognitive
measures, in addition to verbal and non-verbal cognitive assessments.

5) Self-Contained Dual-Language

e Conduct a pilot with ELL students of Spanish language tests for giftedness
including: Hispanic Bilingual Gifted Screening Instrument — (HBGSI),
CogAt 7-Spanish, and/or the Differentiated Observation Scale (DOS).

e Select and implement the most effective gifted assessments for Spanish-
speaking ELL students

4.  Recommendations for GATE Recruitment (over three school years)
a. Continue use of GATE postcard sent to all TUSD students (except those already
enrolled in a self-contained GATE program) inviting recipients to take the GATE

placement assessments.

b. Designate a contact person for all GATE recruitment information.
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c. Implement a series of workshops for designated staff on GATE identification,
recruitment, placement and retention.

d. Request that schools duplicate the information flyer on GATE testing for each
child at the school and send it home with students (as a second tier effort beyond
the postcard).

e. Request that principals include recruitment information from the GATE office in
their newsletters home.

B. AAC (Pre-AP, AP, Dual-Credit, IB)
1. Current AAC Identification and Recruitment Strategies

a. AAC

1) Different identification policies for recruitment and enrollment/placement are
in effect at District middle and high schools for AACs. Some schools use
identification methods including course grades, state-standardized scores,
benchmark testing, and teacher recommendations. Other schools allow
student or parent choice for placement.

2) A mailing is sent to all TUSD eighth grade students with full information
about the District’s various ALEs.

3) Schools hold elective fairs at their sites to promote and recruit students for
various courses, including AACs.

4) Individual teachers promote their own individual AACs through classroom
visits and promotional activities.

b. Pre-AP
1) These courses are currently offered at the middle and high school level under
the designations of Honors, Advanced, Accelerated, and Pre-AP.
2) Students are placed in these classes based on a combination of benchmark
tests, AIMS, grades, and teacher recommendation as determined by each site.

c. Advanced Placement (AP)
1) Counselors sometimes use AP Potential List to identify possible enrollees for
AP courses.
2) Counselors sometimes use Student Interest Inventories (e.g. ACT Potential,
True Colors, ECAP) to determine student interest and aptitude for appropriate
course sequencing.
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d. International Baccalaureate

1) At Cholla High School the IB program is open to any interested student.

2) At Cholla High School all incoming 8" grade students identified by the
District as having ALE potential were placed in IB courses.

3) At Robison K-5 and Safford K-8, all enrolled students are part of the IB
program and follow its curriculum. In addition, at Safford K-8 there is an
Advanced track within the 6-8 IB curriculum. At Cholla High Magnet, IB
classes are open to any interested students. All three schools actively recruit
for their school magnet programs.

4) 1B on-site visits are conducted at middle and K-8 schools to inform all
students about the IB option in the District. In addition, community events
and parent nights are conducted throughout the District. (See Appendix F.)

5) All entering Cholla freshmen students are given information about the 1B
Program during the school’s June Freshman Academy.

e. Dual Credit
1) Dual Credit courses are open to any student who fulfills the entrance
requirements of the institute offering the college credit. However, dual credit
courses are not offered at every District high school, and recruitment efforts at
District schools vary by site.

2. Recommendations for AAC Identification and Recruitment (over three school
years)
Increase the number and percentage of African American and Latino students,
including ELL students, enrolled in AACs by improving identification, recruitment,
and placement to ensure that students have access to AACs in a fair and
nondiscriminatory manner, [V.A.4.a.1.][emphasis added]

a. AAC - General recommendations for all AACs
1) Provide professional development for designated staff regarding identification

of students for AACs including issues of equity, cultural relevance, and the
value of AACs for all students.

2) Discuss the open access philosophy with current and prospective AAC
teachers. Ensure that all AAC teachers in these courses support this policy and
support success for all students. Consider adapting the teacher agreement
from Advanced Kentucky to use with administrators and AAC teachers. (See
Appendix G.)

3) Distribute new AAC recruitment flyers created for interested students and
parents, specifically targeting African American and Latino students,
including ELL students. (See Appendix H.)
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b. Pre-Advanced Placement (Pre-AP)

1) Require middle and high schools to promote TUSD’s commitment to open
access for Advanced and Honors courses through school assemblies,
registration fairs, and/or classroom visits.

2) Distribute new AAC recruitment flyers created for interested students and

parents. (See Appendix H.)

3) c Advanced Placement (AP)

1) Require high schools to promote the College Board and TUSD commitment to
open access for AP courses through school assemblies, registration fairs,
and/or classroom visits.

2) Distribute new AP recruitment flyers created for interested students and
parents. (See Appendix I.)

c. International Baccalaureate (IB)

1) Increase IB education efforts at the school, District and community level
regarding the continuum of IB programs available in TUSD and its open
access policy for all students.

2) Increase IB education and outreach efforts at Cholla High School by increased
information sessions at registration and through classroom visits.

3) Increase effectiveness of IB partnerships with the District’s Departments of
Equity, Culturally Relevant Pedagogy and Instruction and Multicultural
Curriculum.

4) Distribute new IB recruitment flyers created for interested students and
parents. (See Appendix J.)

d. Dual Credit
1) Require all District high schools to actively advertise and recruit students for
Dual-Credit courses.

C. University High School (UHS)

1. Current UHS Identification and Recruitment Strategies

a. UHS Identification
1) The identification of students is addressed in the UHS Admissions Plan. (See
Appendices S, T, U.)

b. UHS Recruitment
1) Student-Parent Informational meetings are held throughout the District. (See

Appendix K.)
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2) An eighth grade mailing is sent to all TUSD families about the District’s
ALEs with inserts of specific UHS admissions information.

3) Annual visits to various TUSD middle schools are conducted by the school’s
LSC to educate students about the admission process and requirements with a
focus on sixth and seventh grade students.

4) Site visits are conducted by the school’s LSC to all TUSD middle schools and
various non-TUSD schools.

5) Information session and training on admissions is held at LSC/Counselor
Breakfast and all middle schools counselors and LSCs are invited to attend.

6) An annual Multicultural Breakfast is held; Multicultural Student Services and
the UHS LSC provide information about the District support services and
increasingly diverse community at UHS.

7) Campus tours for potential students and parents are provided.

8) A Freshman Orientation Night is held for all students qualified and invited to
attend UHS in order to expose students to the school and its offerings and to
recruit students who have not yet accepted the invitation for admission.

9) Recruitment follow-up with qualified candidates through personal contact is
conducted with targeted efforts for African American and Latino students who
have qualified and not accepted admission.

2. Recommended Additional UHS Identification and Recruitment Strategies (over three
school years)
The District shall: conduct specific UHS-related outreach to students and parents
about the program’s offerings; encourage school personnel, including counselors and
teachers, through professional development, recognition, evaluation and other
initiatives, to identify, recruit and encourage African American and Latino students,
including ELL students, to apply, [V.A.5.d.][emphasis added]

a. Identification

1) Test every seventh grader in TUSD, beginning in the Spring of 2014, on the
CogAT 7 to identify students with potential for UHS admission.

2) Conduct specific outreach in eighth grade to those students identified through
the seventh grade CogAT testing. This outreach shall include sending
explanatory materials before testing each year to seventh grade families to
explain the purpose of the testing and requirements for enrolling at UHS. Such
materials also shall be distributed through the Family Center(s) and made
available on the District’s website

3) Require counselors in all middle schools to review UHS admissions
requirements with all students in sixth and the beginning of seventh grade and
provide all students with application materials so that students may be aware
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of and prepare for the required tests in the spring of seventh grade and
application in eighth grade.

b. Recruitment

1) Require all designated staff to attend the annual information session and
training on Admissions at the UHS Information Breakfast and the annual
Multicultural Breakfast.

2) Target outreach to African American and Latino students, including ELL
students, through interest-based mentorship programs with community
professionals.

3) Write Parent Handbook for middle school families to provide strategies to
support student enrollment in ALEs, including UHS.

4) Hold workshops or present at district monthly meetings about the UHS
admissions and identification process.

D. Accessible Materials for Recruitment into ALEs

1. Current Accessible Materials for ALEs - created in 2013-20154 SY
a. ALE brochure in English and Spanish describing all the TUSD options and
distributing District-wide. (See Appendix L.)

b. ALE flyers for students encouraging them to take ALEs (AP, AAC, IB).
(See Appendices H, 1 ,J.)

c. ALE flyer for parents explaining their role in supporting their students who are
interested in enrolling in ALEs. (See Appendix M.)

d. Updated District ALE website
e. Updated High School Course Catalog

2. Recommendations for Accessible Materials for ALEs (over three school years)
Developing accessible materials (e.g., informational booklets and DVDs, web pages,

mailers) describing the District’s ALE offerings by content, structure, requirements,
and location, [V.A.2.d.i.][emphasis added]

Coordinating with the relevant administrator(s) at the Family Center(s) and in the
District Office to distribute such materials to parents; [V.A.2.d.ii.][emphasis added]
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Create ALE Policy Manual outlining policies for student participation and
retention in TUSD’s ALEs.

Coordinate with School Community Services, African American Student
Services, Mexican American Student Services, and Language Acquisition
Department to distribute newly-created materials and to include information about
District ALEs in their outreach efforts.

IV. INCREASE STUDENT ENROLLMENT

Strategies to . .

. increase the number of African American and Latino students, including ELL

students, enrolling in ALEs. [V.A.2.c.][emphasis added]

A. GATE

1. Current Strategies to Increase Enrollment

a.

GATE recruitment mailing sent to all TUSD students giving information about
TUSD GATE programs and encouraging all students to take the GATE
assessment.

Individual recruitment information sent to identified students from African
American Students Services (AASS) and Mexican American Student Services
(MASS).

Personal outreach to identified students made by African American Students
Services (AASS) and Mexican American Student Services (MASS).

School-wide and personal outreach at school sites encouraging enrollment in
AACs.

Use of non-verbal assessment (RAVEN)

2. Recommendations to increase the number and availability of GATE services (over
three school years)

Increase the number and quality of GATE offerings, as appropriate, to provide equal

access and equitable opportunities for all students, including assessing the feasibility
of adding or expanding GATE dual language programs; [V.A.3.a.ii.] Assess
whether the implementation of GATE services at school sites (e.g., self-contained,

pull-out, clustering, or resource-driven models) should be modified to increase access
to GATE services and to avoid within-school segregation; [V.A.3.a. iil.]
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a. Provide itinerant GATE services for sixth through eighth grade students in K-8
schools.

b. Offer at all high schools one freshman and one sophomore-level GATE course.

c. Study for possible implementation: Kindergarten Push-In Itinerant Services:
1) Expand GATE services to include all kindergarten students.
2) Provide thirty minute weekly lesson from a gifted endorsed teacher stressing
critical thinking, creative thinking, and problem-solving skills.
d. Study for possible implementation: Primary Push-In Itinerant Services:
1) Provide services to all students in first grade except those in self-contained
GATE.
2) Provide forty-five minute weekly lesson from a gifted endorsed teacher
stressing critical thinking, creative thinking, and problem-solving skills.

e. GATE Resource (sixth through eighth grades)
1) Provide an enrichment GATE class at every middle and K-8 school. (See
Appendix E.)
2) Provide a gifted endorsed teacher who will implement a curriculum based on
critical thinking, creative thinking, and problem-solving skills.
3) Utilize placement criteria based on grades, AIMS, benchmark testing, teacher
recommendation, and/or GATE testing scores.

f. GATE Dual-Language
1) Increase number of students at the Hollinger K-8 GATE Dual-Language

Program by implementing the following:

e (Change assessments and qualifying criteria for Spanish-Speaking ELL
students.

e (reate and implement effective marketing strategies at the school and
District level by doing the following: a) school communicates and
collaborates with designated staff to disseminate flyers and brochures
with information about the Dual-Language GATE program; and b) the
District revises GATE placement letter to include information about dual-
language program options.

e Use Pueblo Warrior Radio for a Public Service Announcement regarding
dual-language GATE program.

e Discuss with Transportation the possibility of implementation of an
Express bus to decrease student travel time to dual-language schools.
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2) Open the Pistor Dual-Language GATE program to students from across the
District, regardless of the GATE feeder pattern. Any student requesting this
placement must meet the minimum requirements for the District’s Two Way
Dual Language Entrance Criteria (TWDL).

3. Recommendations to increase the quality of GATE services (over three school years)

o

Require that all teachers assigned to a GATE classroom have a gifted
endorsement (provisional or permanent).

b. Provide thirty hours of professional development in gifted strategies through a
free GATE Summer Institute for teachers annually.

c. Provide professional development for GATE itinerant teachers on embedding
critical thinking, creative thinking and problem-solving skills in their curriculum.
1) Collaborate with the Multi-Cultural Department to incorporate culturally
sensitive materials and strategies into the GATE itinerant curriculum.
2) Write gifted curriculum and lessons based on Arizona Standards for College
and Career Readiness kindergarten standards.

d. Provide professional development on strategies outlined in Infusing the Teaching
of Critical and Creative Thinking into Content instruction, A Lesson Design
Handbook for Elementary Grades. Review for effectiveness and implement
modifications as necessary.

e. Provide professional development on culturally relevant teaching practices and
multi-cultural education (see Section XII in this plan).

f. Provide support and time for horizontal and vertical articulation among GATE
teachers across the District, particularly at transition grade-levels (fifth to sixth
and eighth to ninth grades).

g. Update the GATE Teacher Handbook to provide accurate and timely information
to GATE teachers.

h. Provide financial assistance, through the Language Acquisition Department based
on budget availability, to teachers willing to complete GATE and Bilingual
endorsements.
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B. AAC (Pre-AP, AP, Dual-Credit, IB)

1.  Current AACs
a. High schools and middle schools increase or reduce their number of AACs based
on student interest and enrollment.

b. Schools attempt to increase AACs by hiring procedures that identify highly-
qualified teachers in the areas needed for course expansion.

c. Over the last three years, the number of sections of IB courses has increased and
thus the number of seats available.

d. All middles schools (6-8) offer Algebra 1 for high school credit. However, only
three of fourteen of the District’s K-8 schools offer this course, which is a
gateway course into AACs in high school and which also affects college
enrollment and completion.

2. Recommendations to Increase AAC Offerings (over three school years)
Increase the number of AAC offerings, as appropriate, to provide equal access and

equitable opportunities for all students to participate in these courses, including
expanding the number of AP courses offered at District high schools and the number
of grades in which such courses are offered; [V.A.4.a.ii.][emphasis added]

a. AAC - General recommendations for all AACs

1) Open all AAC classes to any interested student at both the middle and high
school levels. Teachers/administrators may utilize AAC Student Guidelines
to discuss placement with an interested student or parent.

2) Work to equalize access to technology at District middle and high schools.

3) Increase number of teachers highly-qualified to teach math by providing
incentives for earning highly-qualified math endorsement.

4) Increase effectiveness of partnerships with the District’s Departments of
Equity, Culturally Relevant Pedagogy and Instruction and Multicultural
Curriculum.

b. Pre-AP (Advanced, Honors)

1) Eliminate in the District High School Course Catalog all Honors course
prerequisites unless it is a content requirement (Algebra 1 before Honors
Algebra 2).

2) Offer an “Advanced” class in language arts and math in sixth through eighth
grades.
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c. Algebra l

1) Provide an Algebra 1 class for all qualified eighth grade students.

2) Work with the University of Arizona to recruit and retain mathematics
teachers through collaboration with its SAINT program (Southern AZ
Inducting New Teachers (SAINT), a program that recruits college graduates
and mid-career professionals to teach in high-needs schools.

d. Advanced Placement (AP)

1) Expand the number of AP courses offered at the high school level, focusing
on AP courses that are high-interest for African American and Latino
students, including ELL students. Initially, all high schools will offer
Spanish Lang & Culture, World History, English Language (first course), and
Biology. Subsequently, all high schools will also offer Spanish Literature,
English Literature (second course), Psychology, Human Geography, U.S.
History and Studio Art.

2) Eliminate in the District High School Course Catalog all AP course
prerequisites unless it is a content requirement (Calculus AB prior to Calculus
BC).

3) Provide professional development to designated staff to consistently and more
effectively use the AP Potential list for student recruitment.

e. Dual Credit

1) Work towards all high schools being able to offer at least one dual-credit

course in a core academic area.

3. Recommendations to increase the quality of instruction in AAC classes (over three
school years)

a. Provide a free Summer Institute for teachers assigned to teach an
English/Language Arts or math Advanced or Honors class at the middle school or
high school level in order to provide training and strategies for teaching an
accelerated curriculum, including issues related to culturally relevant and/or
multi-cultural curriculum.

b. Require all teachers to attend a College Board approved AP training (e.g. Summer
Institute) in the AP course being taught within three years of teaching the class.

c. Work towards implementing the IB Middle Years Program (MYP) for ninth and
tenth grades at Cholla High School.

d. Explore the possibility of writing curriculum or incorporating elements of the
Culturally Relevant Curriculum and/or the Multi-Cultural Curriculum into 1B,
Honors, and/or Advanced courses.
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C. University High School (UHS)
The admission of students is also addressed in the UHS Admissions Plan. (See
Appendix S for the UHS Admissions Plan developed by the District, see Appendix
T for development of the District’s UHS Admissions Plan.) The District’s UHS
Admissions plan is not currently in effect. The Special Master did not approve
the District’s UHS Admissions Plan and proposed his own alternative plan for
UHS admissions. A final determination of whether the District’s plan or the
Special Master’s plan will be implemented is the subject a pending appeal filed by
the District defending the District’s UHS Admissions Plan. There is a Court-
ordered interim UHS Admissions Plan in effect pending the outcome of the
appeal that is applicable to the 2014-2015 school year. (See Appendix U.)

1. Current UHS Enrollment
a. Pilot non-cognitive short-answer questions as part of the admissions process for
the 2014-2015 freshman class.

2. Recommendations for Future UHS Enrollment (over three school years)
The District shall review and revise the process and procedures that it uses to select
students for admission to UHS to ensure that multiple measures for admission are
used and that all students have an equitable opportunity to enroll at University High
School. [V.A.5.a.] [emphasis added]

a. Pilot a motivation assessment with current 8" graders in the spring of 2014 for
possible implementation in admissions for the 2015-16 SY.

b. Analyze results of short-answer essay question process piloted in January of 2014.
Continue use of these questions if it is determined that the process was successful
in identifying more qualified African American and Latino students, including
ELL students, for UHS admission.

c. Ifnecessary, based on the results of the evaluation of the short answer essay
question process, the District will investigate use of other alternative non-
cognitive identifiers for possible additions to the UHS admissions process.

V. STUDENT SUPPORT STRATEGIES FOR SUCCESSFUL ALE COMPLETION
Strategies to . . . support African American and Latino students, including ELL students,
in successfully completing ALEs. [V.A.2.c.][emphasis added]

A. GATE

1. Current GATE Support Strategies

USP V.F.1.c
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a. Summer Enrichment Programs are held at various sites for students new to middle
school GATE focusing on math, language arts and organizational skill-building
through enrichment projects.

b. Shadow Visits are held that allow students to experience and enjoy a day at
elementary and middle school self-contained GATE programs.

c. “Buddy” students are assigned to students new to self-contained GATE to help
them adjust to the new GATE environment.

d. A GATE Core Enrichment class for academic support and enrichment activities is
provided at various sites.

e. Tutoring support before and after school is provided by teachers at various sites.

f. Tutoring support is available through Language Acquisition for Spanish-Speaking
ELL GATE students.

g. In-class ELD instruction is provided for Spanish-Speaking ELL GATE students
by Language Acquisition.

2. Recommendations for Additional GATE Support Strategies (over three school years)

a. Adopt all of the above “Current” practices at all schools that provide GATE
services.

b. Provide quarterly parent education program by the GATE and Language
Acquisition Departments on social/emotional/academic needs of students in a
gifted program.

c. Assign teacher mentor at each self-contained site to work with any African
American or Latino student based on parent, student or teacher request. Mentors
should ideally also be African American and/or Latino.

d. Implement instructional resources and supplemental materials appropriate for
Dual-Language GATE classes, in both English and Spanish, provided by the
Language Acquisition Department.

e. Provide a selection of GATE Literacy Kits in Spanish.

B. AAC (Pre-AP, AP, Dual-Credit, IB)

1.  Current AAC Support Strategies
a. AVID (Advancement Via Individual Determination): This highly-regarded
college preparatory support program is currently in place at three high schools
(Cholla, Pueblo, and Palo Verde) and their feeder middle schools (Valencia,
Secrist, Booth-Fickett). (See Appendix N.)
b. Some high schools have conference or tutoring time available for students
enrolled in AACs, before, during and after school.
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c. IB high school teachers provide tutoring on a weekly basis and require a parent-
student conference, along with AASS and MASS representatives, if a student
requests to leave the IBDP.

IB Summer Academy is provided for incoming juniors and seniors.

e. Magnet Coordinator at Cholla tracks all IB magnet students for progress in
academics, attendance and behavior and involves parents and students in her
findings.

2. Recommendations for Additional AAC Support Strategies (over three school years)

a. AAC - General recommendations for all AACs

1) Expand AVID: Create a plan that outlines how this expansion could take place
over a multi-year period.

2) Distribute newly-written Student and Parent Guidelines for Successful
Completion of AACs to designated staff to share with students and parents.
(See Appendices H, I, J, M.)

3) Implement AAC Student Support Plan training on all high school campuses.
(See Appendix O.)

4) Work with Transportation to provide, as necessary, after-school activity
busses for schools that provide after-school support services for students who
enroll in AACs.

b. Pre-AP (Advanced, Honors)
1) Provide weighted grades (.5 additional grade point) for Honors high school
courses.

c. Advanced Placement (AP)

1) Implement AP Support Program for AP recruitment and support of African
American and Latino students, including ELL students, at all high schools.
This plan includes an AP Coordinator position at each site who will
implement support services for these students to successfully enroll in and
complete AP classes. (See Appendix P.)

2) Provide before and/or after school tutoring in math and writing.

3) Encourage all students who take an AP class to take the AP final exam.
Educate students, parents and AP teachers as to the benefits of taking the final
AP exam.

4) Offer AP students exam preparation classes.

5) Pay AP fees for identified low-income students.

6) Waive other participation fees for any AAC for identified low-income
students.
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d.

7) Distribute newly-written Student and Parent Guidelines for Successful
Completion of AP courses to designated staff to share with students and
parents. (See Appendices H, I, J, M.)

International Baccalaureate
1) Create a Parent Cohort for the IB Program that would provide education and
information about a parent’s role in supporting an IB student.

C. University High School (UHS)

1. Current UHS Academic and/or Social/Emotional Support Strategies

a.

Conference time is provided during school day for teacher-led tutoring two
mornings a week.

After-school tutoring is provided in math, English and science.

Open and supervised computer lab is available after school for writing support,
college application and funding guidance, and online courses.

Math Centers are available, which are Response to Intervention courses for
students struggling in math.

Writing Centers are available, which are Response to Intervention courses for
students struggling in English.

Student Instructors are a peer teaching support model used in larger classes with
teacher guidance to assist other students.

Penguin to Penguin is a peer mentor program where freshman students are paired
with juniors and seniors based on mutual interests in order to support a successful
transition to UHS.

BOOST is a summer program for incoming freshman to support their transition
from middle to high school.

Tutoring services with a math and science focus are provided by Mexican
American Student services.

Student Tutoring Club provides support for students in all core content subject
areas.

A UHS Summer School offers the opportunity to take UHS-specific math and/or
health classes.

2. Recommendations for Additional UHS Support Strategies (over three school years)

a.

The District shall... provide assistance for African American and Latino students,
including ELL students, to stay in and to be successful at UHS. [V.A.5.a.]

Offer Science Centers (a course for students struggling in science as part of UHS’
Multi-Tier System of Support, MTSS).
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b. Offer BOUNCE, a summer science and math intervention for sophomore

students.

Offer BLAST, a summer support program for juniors.

Expand after-school tutoring services.

Offer Fast and Furious, an after-school study skills course for struggling students.

Offer additional tutoring support from African American Student Services and

Mexican American Students Services.

g. Provide city bus passes to support student attendance at before and/or after-school
academic support services.

™o oo

D. Parent OQutreach
1. GATE

a. Current GATE Parent Outreach (at various sites)

1) Title 1 District Advisory Council (DAC) — presented on ALEs in TUSD. (10-
15-13)

2) GATE Self-Contained Program Open House for newly-invited students and
parents

3) Parent “Meet and Greet” shortly after school begins

4) Grade-level parent liaisons

5) Regular parent meetings held by GATE counselor/administrator

b. Recommendations for Additional GATE Parent Outreach (over three school

years)

Holding community meetings and informational sessions regarding ALEs in

geographically diverse District locations, coordinated with the Family Center(s),

Multicultural Student Services, and any other relevant District departments;

[V.A.2.d.iii.][emphasis added]

1) Adopt all of the above “Current” practices at all schools that provide GATE
services.

2) Provide quarterly parent workshops on themes related to gifted education
presented by GATE and Language Acquisition Departments.

3) Distribute semester GATE newsletter.

4) Update and revise TUSD GATE website as necessary.

5) Write and distribute GATE Parent Handbook for current and accurate
information about the GATE programs in TUSD.
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a. Current AAC Parent Outreach

1) Parent Nights and Community Events provided by IB Program.
(See Appendix J.)

2) IB participation in the Cholla After-School Program (CAP) Parent Showcase
held twice a year to showcase student work and provide parent information
and support. Both current and prospective parents are invited.

3) IB program works with Cholla Parent Team and Site Council for parent and
student support, education and outreach efforts.

b. Recommendations for Future AAC Parent Outreach (over three school years)
1) Create AAC and IB Parent Teams that would educate and support enrolled
students and their parents in order to assist successful completion of the IBDP.
2) Create AAC and IB Resource Room, furnished with computers, study areas,
and appropriate curriculum materials, for AAC and IB students and parents.

3. University High School (UHS)

a. Current UHS Parent Outreach
1) Parent Association meetings.
2) School Site Council meetings.
3) Junior University: Parent and student conference for juniors to train parents
and students on college application process and funding.
4) Family University: Parent and student conference for seniors to train parents
and students on college application process and funding.

b. Recommendations for Additional UHS Parent Outreach (over three school years)
1) Develop evening lecture series for students and parents on topics of interest.

E. Parent Complaint Process

1. An open and equitable complaint process for parents with concerns regarding ALE
courses, polices, and procedures has been developed by the District. (See Appendix
Q)

2. The Complaint Process will be disseminated at all school sites, through the Family
Centers, at the District Office, and on the website.

VI. PROFESSIONAL DEVELOPMENT (for Spring 2014 and 2014-15 SY)
Provide professional development to train all AAC teachers using appropriate training and
curricula, such as that provided by the College Board. [V.A.4.a.1v.]
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A. TUSD

1.  Spring and Fall 2014

a. Culturally Responsive Teaching Practices — Part 1. CRC (Teaching strategies that
are inclusive of the African American and Latino experience)

b. Mental Models: Recognizing and Eliminating Unconscious Teacher Bias: AASS
(Recognizing and eliminating classroom culture of low expectations and the
resultant lack of rigor)

c. Motivating Students Through Engaging Teaching Strategies

d. Culturally Responsive Teaching Practices — Part 2: CRC (Teaching strategies that
are inclusive of the African American and Latino experience)

B. College Board

1. Fall 2013 and Spring 2014; annual presentations
a. PSAT Administration Reading Workshop: Nuts and Bolts
b. Pre-AP Instructional Strategies: Fostering Equity and Access
c. PSAT Summary of Answers & Skills — Interpretations of Scores

C. Phoenix Desert Institute (College Board approved)

1.  Spring 2014
a. Advanced Placement for Everyone: It’s All About Attitude!

2. Summer 2014

a. Summer Institute: Thirty hours of free professional development provided at
Tucson Magnet High School over four days. Teachers may select from three
different strands:

1) Advanced Placement: Training in teaching strategies for fifteen AP courses.
Equity in AP courses and culturally relevant and/or multi-cultural curriculum
information is included in this strand.

2) Gifted Education: training in gifted teaching strategies for both elementary
and middle school levels. Culturally relevant and/or multi-cultural curriculum
information is included in this strand.

3) Honors/Advanced Strategies: These workshops are for English/Language Arts

and Math teachers, grades 6-10. Culturally relevant and/or multi-cultural
curriculum information is included in this strand.

VII. BEST PRACTICES: CONSULTATION WITH EXPERTS

In developing this Plan, the ALE Coordinator shall take into account the findings and
recommendations of the assessment of existing ALE programs, resources, and practices in the
District and best practices implemented by other school districts. [V.A.2.c.][emphasis added]
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All of the experts listed below were interviewed by members of the ALE Best Practices
committee members. Of the twelve listed, eleven were interviewed by phone and one was
interviewed through email (Dr. John Knudson-Martin). (See Appendix R for additional
biographical information on the experts consulted.)

A. Gifted education and underrepresented students

1.

Tommie Anderson

Director of Talented and Gifted Education (retired)
Pulaski County Special District

Little Rock, AR

Donna Ford, Ph.D.

Harvie Branscomb Distinguished Professor
Vanderbilt University

Atlanta, GA

Lisette T. Rodriguez, Ph.D.
District Supervisor
Advanced Academic Programs

Miami Dade County Public Schools
Miami, FL

B. Advanced Placement

1.

Mary Boehm

President

A+ College Ready — A National Math and Science Initiative
Montgomery, AL

BJ Henry
Assistant Principal, Elizabethtown High School

Elizabethtown Independent School District
Elizabethtown, KY

Gina Thompson

Deputy Superintendent

Yuma Union High School District
Yuma, AZ

C. Detracking (The educational philosophy that the best curriculum and teaching practices

USP V.F.1.c
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1.  Carol Burris
Principal, South Side High School
Rockville Centre School District
Rockville Centre, NY

2. John Knudson-Martin Ph.D.
Associate Professor of Education

Eastern Oregon University
La Grande, OR

D. Equity in Education
1.  Gerald Denman
Chief Equity and Achievement Officer
Puyallup School District
Puyallup, WA

2. Robert L. Jarvis, Ph.D.
Penn Center for Educational Leadership, Graduate School of Education

University of Pennsylvania
Philadelphia, PA

3.  Mika Pollock, Ph.D.
Professor of Education Studies
University of California, San Diego
San Diego, CA

4. Kevin Welner, Ph.D., J.D.
Professor, Education Foundations, Policy & Practice

University of Colorado — Boulder
Boulder, CO

USP V.F.1.c

Appendix V-3 p. 36



Case 4:74-cv-00090-DCB Document 1687-4 Filed 10/01/14 Page 48 of 309

Advanced Learning Experiences
Access and Recruitment Plan
APPENDICES
A ARP Subcommittees and Members
B Current GATE Services 2013-2014 SY
C GATE Postcard
D Martha Taylor’s Curriculum Vitae
E Guidelines for Middle School GATE Resource Class
F Cholla High School International Baccalaureate Recruitment Calendar
G Advanced Kentucky AP Teacher Agreement
H AAC Recruitment Flyer
I AP Recruitment Flyer
J International Baccalaureate (IB) Recruitment Flyer
K University High School Recruitment Information Events
L ALE Brochure
M ALE Parent Guidelines
N AVID Brochure
(0] AAC Student Support Plan
P AP Student Support Plan
Q Parent Complaint Process
R Experts-Best Practices
S District’s UHS Admissions Plan
T Development of District’s UHS Admissions Plan
U Court Ordered Interim UHS Admissions Plan
USP V.F.1.c
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Subcommittee 1

Subcommittee 2

Subcommittee 3

Subcommittee 4

Subcommittee 5

Subcommittee 6

Subcommittee 7

Subcommittee 8

Subcommittee 9

Subcommittee 10

USP V.F.1.c

Parent Complaint Process

Best Practices of Other
School Districts

Professional Development

GATE

Pre-AP, AP

UHS

Dual Language

AVID

Math/Algebra | & 11

Recruitment

Amy Cislack
Hollly Colonna

Natasha Conti, Kathy Jensen,
Andrew Walanski, Denise
Cueto

Tsuru Baily-Jones Maria
Figueroa, Jimmy Hart,

Mary Anderson, Helen
LePage, Juliet King,
Ignacio Ruiz, Lisa Ungar

Joel Bacalia, Juliet King,
Jimmy Hart, Dean Packard

Amy Cislack, Juliet King,
Dean Packard, various
parents & staff members

Diana Brena, Paula Cortes,
Ignacio Ruiz

Joanna Goldberg, Augie
Romero, Sky Sacsko

Jennifer Laxton

Rick Haan, Holly Colonna,
Amy Cislack
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Tucson Unified School District
2013/2014 GATE Models

Program Description/Qualifying Criteria Number of Model
Schools Instructional
Minutes

(Grades 1-8): This program currently requires earning a
Self-Contained | specific score on the OLSAT (Kindergarten) or CogAT | 5-Elementary 335 minutes
(grades 1-8) and the Raven assessments. It is offered at

five elementary schools ** and three middle schools. 3-Middle Up to 60 minutes

per class
Kindergarten Qualifying Criteria

v" Raven/OLSAT-9 Stanine

v OLSAT-8 Stanine and 200+ NCE

1-7 grade Qualifying Criteria
v/ 8 stanine on any test and 268+ NCE
v' 9 stanine on CogAT

(Grades 1-5): This program currently requires earning a
Self-Contained — | specific score on the OLSAT (Kinder) or CogAT 1-Elementary 335 minutes
Dual Language (grades 1-8) and the Raven assessments. This program is | (Hollinger)
currently offered at Hollinger K-8 (grades 1-5) and
Pistor MS (grades 6-8) and provides instruction in both
English and Spanish with the ultimate of goal of student
fluency in both languages. The program at Hollinger is
open to all students in TUSD regardless of feeder
pattern; the Pistor program is offered to those students
who are in the Pistor GATE feeder pattern.

1-Middle Up to 60 minutes
(Pistor) per class

Kindergarten Qualifying Criteria
v" Raven/OLSAT-9 Stanine
v" OLSAT-8 Stanine and 200+ NCE

1-7 grade Qualifying Criteria
v/ 8 stanine on any test and 268+ NCE
v" 9 stanine on CogAT

USP V.F.1.c
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Itinerant
(Pull-out)

(Grades 1-8): This program, for 1*' through 5™ grades,
requires earning a specific score on the OLSAT
(Kinder) or CogAT (grades 1-8) and the Raven
assessments, although lower than the requirement for
self-contained GATE. These pull-out services are
offered at all elementary and K-8 schools for grades 1-5.

Kindergarten Qualifying Criteria
v" Olsat 8+ stanine

v' Raven 9 stanine

1-7 grade Qualifying Criteria
v" CogAT 8+ stanine
v' Raven 9 stanine

48

30-90 minutes

Resource

(Grades 6-10): This program, for 6" through 10" grades,
allows for one GATE resource class to be offered at
middle school that can be either a core content area class
or an enrichment class. At the high school level, most
schools offer a Freshman Humanities course and a very
few high schools offer a Sophomore level English
course. Students are not placed just on testing, but also
on a combination of grades, AIMS and ATI scores, and
teacher recommendations.

Qualifying Criteria — any of the following:
v' GATE scores (OLSAT, CogAT, Raven)
v' Teacher recommendations
v' Grade point average (GPA)
v" Achievement test scores

10-Middle

8-High

Up to 59 minutes

Up to 60 minutes

Cluster Program

(Grades 1-5): This program is currently offered at
twelve elementary and two K-8 schools.** Students do
not test to be placed in this classroom, which is a
mixture of regular education students and students
previously identified as qualifying for GATE services
through testing. The student mix is based on a formula
identifying students based on their AIMS scores.

Kindergarten Qualifying Criteria
v Olsat 8+ stanine

v' Raven 9 stanine

1-7 grade Qualifying Criteria

14

Up to 210 minutes
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v" CogAT 8+ stanine
v" Raven 9 stanine

**Self-contained program at Tully Elementary School is being phases out after the 2013/14 school year

*

USP V.F.1.c
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Tucson Unified School District — Gifted and Talented Education Program

IS YOUR CHILD?

- Inventive - Highly observant - Musically/Atrtistically skilled - Inquisitive

- A quick learner - Persistent - A unique problem solver - A natural leader
DOES YOUR CHILD?

- Share ideas - Connect information and ideas - Have a large vocabulary
- Show compassion - Take initiative - Have intense interests

- Have a sophisticated sense of humor - Show perfectionism

If your child has several of these characteristics/behaviors, please consider having your child evaluated for GATE.

WHAT IS GATE? — GATE (Gifted and Talented Education) provides services designed to meet the special academic and social needs of
gifted and talented students who have potential for high achievement. Lessons integrate critical and creative thinking and problem solving
within the content areas of language arts, science, math, social studies, and fine arts. Emphasis is placed on self-direction, flexibility, and
cooperation in social and academic situations.

Placement in the GATE program is dependent on assessment results. Assessments used include the Otis-Lennon School Abilities test
(kindergarten) or Cognitive Abilities test (Grades 1-8) and/or Raven (K-8). Selected assessments are aligned to students first language needs.
As a parent/legal guardian of an enrolled kindergarten through 7th grade TUSD student, you may request that your child be evaluated and
considered for GATE self-contained and/or pull-out services by signing, carefully detaching, and placing the permission form below in the
mail, postage free. Permission forms must be received by September 27, 2013 to be evaluated for possible 2014-2015 services. Please contact
the GATE office at 225-1305 if you have questions.

Distrito Escolar Unificado de Tucs6n — Programa de Educacion para Superdotados y Talentosos

JES SU HIJO(A)

- Ingenioso? - Sumamente Observador(a)? -Habil en lo musical o artistico? - Curioso(a)?

- Répido(a) para aprender? - Persistente? -Habil en la solucion de problemas? - Un lider natural?
(SU HIJO(A)

- Comparte ideas? - Hace conexion entre la informacion y las ideas? - Tiene un vocabulario amplio?

- Muestra compasion? - Toma Iniciativa? - Tiene gran interés?

- Tiene un sentido del humor sofisticado? - Muestra Perfeccionismo?

Si su hijo(a) tiene varias de estas caracteristicas/comportamientos, por favor considere que su hijo(a) sea evaluado para GATE.

{QUE ES GATE? — Gifted and Talented Education (GATE) por sus siglas en inglés, proporciona servicios que estan disefiados para satisfacer las
necesidades especiales académicas y sociales de estudiantes superdotados y talentosos quienes tienen el potencial de tener un alto rendimiento. Las lecciones
integran el pensamiento critico y creativo, y la solucion de problemas dentro de las dreas de artes del lenguaje, ciencia, matematicas, ciencias sociales, y bellas
artes. Se hace hincapié en la autodireccion, flexibilidad, y cooperacion en situaciones sociales y académicas.

La colocacion del estudiante en el programa GATE, depende de los resultados de las evaluaciones. Las evaluaciones que se utilizan incluyen la prueba de
destrezas escolares Otis-Lennon (kinder) o prueba de capacidades cognitivas (1°-8* grado) y/o Raven (k-8"° grado’. Ciertas evaluaciones se adecuan a las
necesidades del estudiante segtin su lengua madre. Como padre/tutor legal de un estudiante inscrito en kinder al 7™ grado en TUSD, usted puede solicitar que
su hijo(a) sea evaluado(a) y considerado(a) para el programa GATE de tiempo completo y/o clases fuera del aula al firmar, desprender cuidadosamente, y
mandar la forma del permiso por correo gratuitamente. Para que su estudiante sea evaluado(a) para los posibles servicios de 2014-2015, debemos recibir las
formas del permiso a mas tardar el 27 de septiembre de 2013. Por favor llame al 225-1305 si tiene cualquier pregunta.

~ Carefully detach and place in mail postage free ™ " Despréndala cuidadosamente y enviela gratuitamente por correo

IMPORTANT: This postcard must be received by the GATE Department by September 27, 2013, to be evaluated for potential
2014-2015 services, as the initial screening assessment will be the week of Nov. 4-8, and processing of applications must be
completed well before September 27,2013.

IMPORTANTE: El Departamento de GATE debe recibir esta tarjeta postal a mas tardar el 27 de septiembre de 2013 para que su estudiante
sea evaluado para los posibles servicios en 2014-2015.

YES, I would like my child evaluated. / Si, quiero que mi hijo(a) sea evaluado(a)

Signature required (Firma requerida)

My relationship to my child — please circle one / Mi relacién con mi hijo(a)-por favor marque con un circulo

Print name (Imprima el nombre)
Mother/Madre Father/Padre Guardian/Tutor

.. __ . Date/Fecha
USF V.F.1.c
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MARTHA GABUSI TAYLOR, J.D.

1930 N. Forty-Niner Drive 520.271-3862 | 520.749-0345
Tucson, AZ 85749 marthagabusitaylor@gmail.com

EDUCATION AND CERTIFICATION
University of Arizona - James E. Rogers College of Law, Tucson, AZ
Juris Doctorate - J.D. (May 2009)
University of Arizona - College of Education, Tucson, AZ
M.A. of Education - History Education (2003)
M.A. of Education - English Education (1994)
B.A. of Education - English Education (1984)
University of Phoenix - Tucson, AZ
Principal Certification Program (2003)
State of Arizona
Administrator Certification, Principal
Teaching Certification & Endorsements - English 7-12, Social Studies 7-12, Gifted K-12,
Structured English Immersion

PROFESSIONAL EXPERIENCE
Tucson Unified School District, Department of Curriculum, Instruction and
Professional Development
Director of Advanced Learning Experiences (July, 2013 - present)
Directly responsible for Advanced Learning Experiences (ALE) in TUSD:
(Gifted and Talented Education (GATE), University High School (UHS),
Advanced Academic Courses (AAC); Dual-Language Program.
e Additionally responsible for
o following directives of the Unitary Status Plan, Section V.A,, relating
to ALEs in TUSD including: assessing status of ALEs in TUSD and
writing and implementing ALE Access and Recruitment Plan
o Oversight of implementation of UHS Admission Plan
Oversight of all GATE services
o Oversight of all AACs and implementation of USP recommendations;
AACs include: Advanced Placement (AP) Pre-AP courses, Honors
and Advanced courses, International Baccalaureate program, Dual-
Credit Program
o Oversight of AVID program - current administration and any future
expansion
o Oversight of two elementary schools in the District’'s School Support
Plan initiative

o

Tucson Unified School District, Doolen Middle School (2011-2013)
Principal - Directly responsible for a student body of 700, faculty and staff of 75, total budget of
up to $3M (M&O, Title I, Desegregation).
= Additionally responsible for every aspect of curriculum and instruction, parent
communications, security, facilities, discipline, personnel and human resources, community
relations, data analysis and reporting
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* Raised ADE school letter grade (from low C to middle B) in two school years
* ELD program reached 95% proficiency in moving their ELL students to next language level
* Implemented student intervention programs to support continued student achievement in
reading and math including;:
o Success Maker
o ALEKS
o Achieve 3000
* Supported students through non-academic program development and served as champion for
their ongoing needs in related areas

o Youth on Their Own o AmeriCorps VISTA
o Project Soar o National Society of Black Engineers
o Project Aspire o Camp Wildcat

* Attained over $1M in facility improvement to the school including;:
o Significant security upgrades
o Two lighted state-of-the-art soccer fields and walking path & neighborhood
green space
* Obtained a $40K Communities Putting Prevention to Work (CPPW) grant for garden and
landscaping, physical fitness equipment
= Applied for and received $600K in a 21st Century Grant for before and after-school program
of academic and enrichment support
* Applied and received approximately $50K in donations for various student support
programs including YMCA (refugee students) and Junior Achievement (social studies
enrichment)
= Received a $15K stipend to support social studies education through Junior Achievement
*  Built strong ties with numerous community organizations that positively affect the school

environment
o YMCA o Ft. Lowell Soccer Club
o City of Tucson o Junior Achievement

Diocese of Tucson, St. Ambrose School (2009-2011)
Principal - Responsible for the academic and administrative duties required in a PreK- 8t
school with 270 students, faculty and staff ~25-30, and operating budget of $1K.

* Additionally responsible for curriculum and instruction, leadership and spiritual
development programs, budget and finance, faculty and staff/human resources, student
attraction, enrollment and retention, discipline, parent volunteer coordination and
communication, and community outreach

* Improved the technology and systems within the school including the improvement of the
computer lab (hardware and software upgraded), and the instructional support required to
enhance the adoption of the systems with faculty and student body

University of Arizona, James E. Rogers College of Law (2006-2009)
Student - Received Juris Docorate - May 2009
= Academic and work experience focused in the areas of education law, juvenile law, and civil
rights law

Amphitheater Unified School District - Office of Legal Council (Spring 2009)
* Assisted District’s Legal Counsel
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U.S. Department of Education Office for Civil Rights, Denver, CO (Jun - Dec 2008)

e Conducted legal research and analysis in administrative, education, and civil
rights law

e Assisted with major Compliance Review involving access to gifted and
talented and advanced placement programs for minority students in Arizona
school district.

e Investigated complaints of discrimination in schools in a multi-state region

e Assisted with on-site mediation sessions

e Assisted with interviews of parties to complaints

Tucson Unified School District, Doolen Middle School (2008-2009)
Instructional Coach - Responsible for supporting teachers in classroom instruction, lesson
development and data analysis.

* Responsible for weekly professional development for school faculty

Tucson Unified School District, Doolen Middle School (1994-2008)

Teacher - Responsible for the planning, organization and appropriate instructional program in
a learning environment that guides and encourages students to develop and fulfill their
academic potential.

* Developed new 8t grade self-contained gifted program and taught block-schedule advanced
English and U.S. history curriculum in 8t grade Gifted and Talented Education (GATE)
program

* Chair of teaching team and numerous other school committees on curriculum, team
teaching, student discipline, professional development, special education, student
assessment and achievement, data analysis, technology, pyramids of interventions for
students, and other areas

» Participation in TUSD Leadership Academy - 2005

Diocese of Tucson, St. Cyril Elementary School (1987-1994)
Teacher - Responsible for the planning, organization and appropriate instructional program in
a learning environment that guides and encourages students to develop and fulfill their
academic potential.

* Taught seventh and eighth grade English in mixed-grade classes

* Worked in multi-disciplinary teaching team

AWARDS & HONORS

Dean’s Recognition Award (2009)

UA Law Deans Achievement Scholarship (2006-2009)

UA Law Student Rep, Morris K. Udall Inn or Court (2008-2009)

UA Law Ares Fellow, Selected to mentor first-year law students (2008-2009)
Volunteer Lawyer’s Program, Student of the Month (Jul 2007)

YWCA Woman on the Move Award (2004)

Ray Davies Humanitarian Award, Educational Enrichment Foundation (2003)
James Madison Fellowship: Study of the U.S. Constitution - Awarded by the U.S.
Congress and studied at Georgetown University (2001)

Gilder-Lehrman Fellowship: Studies American slavery at University of Maryland
Jewish Labor Committee Holocaust Educator Fellowship, Study in Poland & Israel (2000)
Pima County Middle Level Educator of the Year Award (2000)
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Who's Who in America’s Teachers - nominated four times by former students

COMMUNITY INVOLVEMENT

City of Tucson Human Relations Commission Councilmember - Kozachick Appointee (2013)
City of Tucson Human Relations Commission - Mayor’s Appointee (2005-2009)

Jewish Community Relations Board - Board Member (2004-2007)

Zambian Children’s Fund - Board Member (2005-2006)

Holocaust Ed. Committee Chair & Member (2004-2007)

YWCA Diversity Education Program (Time to Talk) Member (2000-2002)

Social Outreach Committee, St. Pius X Catholic Church Member (1995-2006)

COMPUTER PROFICIENCIES
Microsoft Office
On-line Legal Research

USP V.F.1.c
Appendix V-3 p. 50



Case 4:74-cv-00090-DCB Document 1687-4 Filed 10/01/14 Page 62 of 309

Appendix E

USP V.F.1.c

Appendix V-3 p. 51



Case 4:74-cv-00090-DCB Document 1687-4 Filed 10/01/14 Page 63 of 309

Guidelines for Middle School GATE Resource Class

1. All middle schools (grades 6™ — 8"™) will provide gifted services for identified students.
This class will be an enrichment class (GATE Resource) taught by a GATE endorsed
teacher that will be a combined grade-level class based on site needs.

2. Students will be placed in this class by site decision based on any combination of the
following: GPA, teacher recommendation, benchmark results, AIMS, and/or GATE test
results.

3. A school site may provide additional GATE classes, as long as the class is taught by a
GATE endorsed (provisional or permanent) teacher.

4. Any classes taught by a GATE endorsed teacher should be titled GATE with additional
information included. (GATE 6™ grade math, GATE 8" grade language arts).

5. Alist of TUSD guidelines for success in GATE classes will be provided to all interested
students and parents for guidance in making this placement decision.

6. For all students in a GATE class, there will be a trial period until the first four-week
progress report to see if the class is a good match for a student’s interests and ability
levels. If there is concern from any interested party (teacher, parent, student), a
conference will be held to determine the best course of action for the student. If the
student remains in the GATE class after this conference, a student support plan will be
initiated to provide any needed interventions. If improvement is not shown by the end of
the first semester, the student may be placed in another class.
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Cholla High School
Magnet School Recruitment Calendar

September 2013

Letters home to all Magnet students, welcoming them to Cholla (retention)

Proper identification of magnet and subprogram students with School Community Services (retention)
Presentation to all district LSCs and Counselors regarding IB Prep and IB DP Programme
(recruitment/marketing)

o Overview of programs in an effort to encourage student services to promote programs at middle school
level and provide opportunity for Cholla to visit schools and talk to students

Established MS counselor and LSC listserv for consistent communication
Cholla Parent University (retention)

o Provided parents/guardians and students with information regarding how to apply to college, financial
aid, and scholarships. College representatives present to speak to parents/guardians and students.
Representatives from African American, Mexican American and Native American student services also
present.

October 2013

Meeting with LSC at University High School (recruitment/marketing)
o Discussed possibility of joint recruitment due to ALE status for both programs. Information shared
regarding possible parent night in January. Contacts exchanged for various middle schools.
TUSD Parent University (recruitment/marketing)
o Informational table discussing IB and Law programs. Good networking and PR.
Celebrate Schools at Park Place and Tucson Mall (recruitment/marketing)
o Informational table discussing IB and Law programs. Good networking and PR.
Informational Nights for Parents of gt graders (recruitment/marketing)
o Letter sent to every parent of TUSD gt grader, in Arizona Daily Star
»  Safford — October 15™
»  Pistor — October 21%
= Cholla— October 1% and October 29"
Letter sent to Tim Steller of Arizona Daily Star discussing IB DP Programme (marketing)
Presentation to IB Seniors (retention)
o Discussed college application process and upcoming Tucson College Night
Presentation to Middle Schools (recruitment/marketing)
o Doolen - October 22nd
o Naylor Parent Night — October 24"
o Mansfeld STEM Night — October 24"
o Roskruge 8" grade assembly — October 25™
o Fickett 8" grade assembly — October 30"
Submission of four magnet teachers (1 — Law, 3 —IB) to Tucson Values Teachers Excellence Award for
November
Scheduled to visit remaining TUSD middle schools in November
Informational packet created to be sent to private schools, contacts made for possible visits

November/December 2013
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Letters home to Magnet students who may be struggling in academics or attendance encouraging
tutoring or CAP enrollment
Meeting with LSC to begin individual magnet student interventions for student’s receiving above letter
List of magnet students needing possible interventions sent to all student support staff
Meeting with LSC at University High School (recruitment/marketing)
o Discussed possibility of joint recruitment due to ALE status for both programs. Information shared
regarding possible parent night in January. Contacts exchanged for various middle schools.
Presentation to Middle Schools (recruitment/marketing)
o Robins — November 1
Valencia — November 4
Vail — November 6
Safford — November 7
Utterback — November 8
Lawrence — November 8
Secrist — November 12
Gridley — November 12
Pistor — November 15
o Dodge High School night — November 21
Contacted school counselors and LSCs to promote our Cholla After-school Program (CAP) Showcase
Mailer regarding showcase to go out to students who have applied to programme (1%, 2" 3 choice)
Mailer regarding showcase to go out to all Safford students
Magnet Monday tours conducted, informational packet given
Submission of four magnet teachers (1 — Law, 3 — IB) to November Tucson Values Teachers Excellence
Award in an effort to increase public awareness of programs
Informational packet sent to private and charter schools
Meeting set up with Noreen at School Community Services regarding the IB Programme and proper
placement of students
Spreadsheet kept with IB Prep applications received, letter contact made with family

O O O O O O O O

January 2014

Presented to all 10" grade students IB DP information through English classes
Presented to all 9™ grade students Law/IB Prep information through English classes
Part of elective video discussing law and IB programmes, presented to all 9™ 10" and 11" grade

students
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An Initiative of

Kentucky Science and Technology Corporation (KSTC)

AP Teacher Letter of Agreement
2012-2013 School Year

DRAFT - Teacher Name - DRAFT
[Subject]/[School Name] High School/[District Name] Public Schools

AP Teachers Support the Goals of the AP Program with an Open Enrollment Approach

Student Access: Increase the number of students enrolled in math, science, English (MSE) AP courses.
Student Success: Increase the number of students achieving a 3 or greater on MSE AP Exams.
College Readiness: Serve the best interest of students to learn more for a better chance of success in
college.

o High Expectations: Reach ambitious qualifying score goals but in a fair and reasonable manner.

Expectations for AP MSE Teachers

Attend the four (4) scheduled vertical team meetings.

Attend a two-day AdvanceKentucky Fall Forum teacher training.

Attend a week-long AP Summer Institute or equivalent, as determined by KSTC.

Tutor AP students for a minimum of four hours outside of class each month.

Attend/observe and assist with three (3) Student Study Sessions, and regularly encourage all AP

students to attend these Student Study Sessions.

e Teach the AP curriculum as outlined in the College Board guidelines and approved through your
College Board Course Audit.

e Respond to AdvanceKentucky Content Director and the local AP Content Coordinator for your subject

area as he/she carries out responsibilities to AdvanceKentucky, including keeping your personal data

up-to-date in the online Data Reporting System and reporting your attendance as noted under the

Stipend section below (payment of stipend is based on these online records).

e o o o o

Stipend, Incentives and Threshold Bonus for AP MSE Teachers Paid by KSTC to School/District

e Stipend (up to $500 Total):

o $30 for each post-meeting report entered in to the AdvanceKY Online Data Reporting System
after participation in the four (4) vertical team meetings (maximum of $120).

o $80 for attending AdvanceKentucky Two-Day AP Teacher Training (Friday evening, Saturday).
Attendance to be entered into the AdvanceKY Online Data Reporting.

o $180 for attending the week-long summer institute or equivalent, as determined by KSTC.
Attendance to be entered into the AdvanceKY Online Data Reporting System.

o $40 for post-session report entered into the AdvanceKY Online Data Reporting System after
attending and assisting with each of the three (3) Student Study Sessions. (maximum of $120)

e AP Qualifying Score Incentives are valued at:
o $100 for each student who appears on your roll and receives a score of 3 or greater on the AP
[Subject] Exam taken in May 2013.

e A Threshold Bonus amount may be earned as follows:
o If the total number of 2013 AP qualifying scores in AP [Subject] earned by students enrolled in
this course school-wide meets a threshold of at least:
= XX - then you will earn $1,000.
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Advance
ENTUCKY

An Initiative of

Kentucky Science and Technology Corporation (KSTC)

AP Teacher Letter of Agreement
2012-2013 School Year

[Last Name] Letter of Agreement (continued)

V. Payment Process

The earned Stipend will be reported/paid to your school/district by May 31, 2013, and subsequently paid to you
through the regular school/district payroll process. The amount of each Stipend will be paid based on your AP
Teacher records posted in the AdvanceKY online Data Reporting System as of May 15, 2013.

Upon verification of 2013 AP Qualifying Scores reported by College Board, any earned Incentives and

Threshold Bonus will be reported to the school/district by November 30, 2013, and subsequently paid according
to the process outlined in your school’s master agreement with AdvanceKentucky.

V. Signatures:

XXIXX/2012
Kris Kimel DATE
President, Kentucky Science and Technology Corporation

XX/IXX/2012
Joanne Lang DATE
Executive Director, AdvanceKentucky
[Teacher Name], AP [Subject] DATE
[School Name] High School
Principal’s* Initials

DATE

*or AdvanceKY Administrator of Record
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TUSD

STUDENT GUIDELINES
6" — 12" grades
FOR ADVANCED ACADEMIC COURSES (AAC) AP, Advanced, Honors, GATE, IB*

Are AACs for me?

What are AACs?
You will...
Work at a higher level
Work at a faster pace
Do projects and have hands-on activities
Have homework to help you learn the content

Do you want to...

e ...prepare for high school and college success?
...be confident in all your classes?
...know what is important to study?
...have answers to questions in class?
...understand what you read?
...confidently take on challenges?
...work hard and learn?
...make valid points and support your thoughts?
...contribute to a group?

What did you answer to these questions?

Yes! Then TUSD has these courses for you. Enroll in AACs at your school, give your best,
and unleash your potential! See your school counselor for more information.

Not sure? Give it a try! If you've never taken an AAC, you can still be successful if you have the
work ethic and confidence to keep trying when things are unfamiliar or
challenging. Your teachers will be there to help and support you if you take on this
challenge. Why not talk to a school counselor about these opportunities if you still
aren’t sure.

* AP = Advance Placement; IB = International Baccalaureate
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TUSD

STUDENT GUIDELINES
for ADVANCED PLACEMENT (AP) COURSES

Are you thinking about taking an AP course?

Some things all AP courses have in common are:
Accelerated curriculum
Problem-solving and critical thinking
Teachers who have special AP training
Opportunity to earn college credit

Do you or are you willing to...

...enjoy learning?

...work hard?

...turn in your homework on time?

...have excellent attendance?

...meet a challenge head on instead of taking the easy way out?
...think for yourself?

...ask questions?

...manage your time well?

...follow through with your commitments?

...strengthen your analytical, reading, and writing abilities?
...contribute to a group?

What did you answer?

Yes! Then TUSD has AP courses just for you. See your school counselor to find out
what courses your high school offers.

Not sure? An inexperienced AP student can still be successful if she/he has the
work ethic and confidence to keep trying when things are unfamiliar or

challenging. Support will be provided at your school to help you successfully complete
an AP course. Why not talk to a school counselor about this opportunity?
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TUSD

STUDENT GUIDELINES
International Baccalaureate (IB)
Cholla Magnet High School
9™ — 12" grades

Are IB courses for me?

What are IB courses like?
You will...
e Develop international mindedness

e Learn a foreign language

e Participate in service learning

e Use critical, reflective thinking

e Develop positive character traits

e Have teachers who are highly trained in their content area
e Have the opportunity to earn college credit

Do you or are you willing to...
e Enjoy learning? Work hard?

e Turn in your homework on time? Have excellent attendance?

e Meet a challenge head on instead of taking the easy way out?

e Think for yourself? Ask questions?

e Manage your time well? Follow through with your commitments?
e Strengthen your analytical, reading and writing abilities?

e Contribute to a group?

What did you answer to these questions?

Yes! Then TUSD has these courses for you. Enroll in the IB program at Cholla High School,
give your best, and unleash your potential! See your school counselor for more
information.

Not sure?  Giveitatry! You can be successful if you have the work ethic and confidence to keep
trying when things are unfamiliar or challenging. Your IB teachers will be there to help
and support you if you take on this challenge. Why not talk to a school counselor about
these opportunities if you still aren’t sure
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University High School
will be hosting
6 Parent Informational Nights
On the following dates, 2013-14:

e August 27 - Roskruge Middle School 6:00 pm
501 E. 6" St., Tucson 85705

e August 29 - Utterback Middle School 6:00 pm
3233 S Pinal Vista, Tucson 85713

e September 5 - University High School 6:00 pm
421 N. Arcadia Blvd, Tucson 85711
e September 12 - Gridley Middle School 6:00 pm
350 S. Harrison Rd., Tucson 85748
e September 19 - Pistor Middle School 6:00 pm
5455 S. Cardinal Ave, Tucson 85746
e September 26 - University High School 6:00 pm
421 N. Arcadia Blvd, Tucson 85711

Come and meet University High Administration and Staff.
Obtain information about the admission process.
Learn more about the school and what it has to offer.

UNIVERSITY HIGH SCHOOL —/nvesting in Excellence !
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TUSD

PARENT GUIDELINES

TO SUPPORT A STUDENT WITH ADVANCED ACADEMIC COURSES (AAC)
(Advanced, Honors, GATE, IB, AP)*

What helps an AAC student outside the classroom?

Parents or guardians who do or are willing to...
provide a consistent time and place for their student to
complete homework.
understand that this is a year-long commitment.
remind student of the benefits of a rigorous course of study.
encourage and support student; do not let their student quit
when (s)he is challenged.
assist their student in learning time management skills.
support and understand the homework load as it may affect family trips, work, and/or sibling
responsibilities.
allow and encourage their student to attend tutoring.
encourage their student to talk to their teachers.
ask about their school day.
read communications from the teacher and school and respond when necessary.
have and utilize a TUSD Stats account in order to stay current with their student's progress.
attend Open House, Conference Night, and/or special school events
work with the school to help their student.

Will you offer that support? Will you help your student be college bound?

Yes! Then TUSD has courses and your student needs your encouragement. Have
her/him enroll in AACs at school, support her/him, and unleash her/his potential!
See your school for more information.

Not sure? Giveita try! Join your student and the AAC teacher to create a learning team that
empowers your student. (S)he can be successful if (s)he has the work ethic and
confidence to keep trying when things are unfamiliar or challenging. Why not talk to
your student and/or a school counselor about these opportunities if you still aren’t
sure.

* GATE = Gifted and Talented Education; IB = International Baccalaureate; AP = Advance Placement

Advanced Learning Experiences |Tucson Unified School District | 1010 E. Tenth St. | Tucson, AZ
520-225-6426 | http://www.tusd1.org/contents/distinfo/ale/index.asp

USP V.F.1.c
Appendix V-3 p. 71



Case 4:74-cv-00090-DCB Document 1687-4 Filed 10/01/14 Page 83 of 309

Appendix N

USP V.F.1.c

Appendix V-3 p. 72



Case 4:74-cv-00090-DCB Document 1687-4 Filed 10/01/14

AVID’s mission
is to close the
achievement gap
by preparing

all students for
college readiness
and success in a

global society.

Y\
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AVID

Tucson Unified School district
Department of Curriculum, Instruction
and Professional Development

Martha G. Taylor, M.A,, ].D.
Director of Advanced Learning
Experiences (ALE)

1010 E. 10th Street, Room #42
Tucson, Arizona 85719

PHONE: 520-225-6237
EMAIL: martha.taylor@tusdl.org

Tucson Unified School District does not discriminate
on the basis of race, color, national origin, sex, sexual
orientation, age, religion, or disability in admission
or access to, or treatment or employment in its
educational programs or activities.

Page 84 of 309
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Decades of College Dreams

TUTORS WANTED

Department of Curriculum, Instruction and Professional Development
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What is AVID?

AVID is a college readiness system that
includes a regularly scheduled AVID elective
class during the school day, based on writing
as a tool of learning, the inquiry method,
organization and collaborative grouping. The
main components of the AVID system are:

o College readiness skill development
¢ Academic instruction

o Tutorial support in the AVID elective
class

e Motivational activities

¢ Increased enrollment in rigorous
course work

Who is an AVID student?

Students selected for the AVID elective class
are students in the academic middle, capable
of completing a college preparatory path
with support. These students often are not
realizing their full potential academically.
All criterian are considered for acceptance
into the class, no single criteria will
necessarily eliminate a student from
consideration.

For further information go to

www.avidonline.org
2

AVID

USP V.F.1.c

Why does AVID work?

o AVID places students in rigorous
curriculum and gives them the support
to achieve

e Provides a team of students for
positive peer identification

e Redefines the teacher’s role as that
of student advocate

Meeting the Challenge
Avid helps students:
e Develop as readers and writers
e Develop deep content knowledge

¢ Know content specific strategies for
reading writing, thinking, and talking

The AVID elective class addresses key
Elements in college preparation:

Academic survival skills

College entry skills

Tutorials

Motivational activities career and
college exploration

TUTO Rs Tutors are paid an hourly
rate of $10.48 and are
needed two to three days weekly for 3-6
hours depending on site. If interested please

contact TUSD. We are looking for tutors at
the following sites:

Cholla High School

Sky Saczko, AVID coordinator
sky.saczko@tusdl.org

Palo Verde High School
Joanna Goldberg, AVID coordinator
joanna.goldberg@tusdl.org

Pueblo High School
Patricia Manciet, AVID coordinator
patricia.manciet@tusdl.org

Booth Fickett Middle School
Kim French, AVID coordinator
Kimberly.French@tusdl.org

Secrist Middle School
Shirley Regole, AVID coordinator
shirley.regole@tusdl.org

Valencia Middle School
Kelly Cilano, AVID coordinator
kelly.cilano@tusd1.org
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TUSD

AP/AAC Support Committee Steps :
) 1- Complete form
Student Su pport Comm ittee (SSC) 3- Committee will meet with student
It is expected that when a student enrolls in an AAC, s/he will successfully complete the to provide support and assistance.
course. The purpose of this committee is to support a student so s/he is able meet this
goal. Referral to the SSC may be made at any time by anyone requesting support services
for an AP or AAC or student.
AP/AAC Student - Request for Support Form
Student: Grade:
Course:
Who is making this request? Student Teacher Parent

How can we help you successfully complete this course?

What challenges are you having with the course?

What strategies have you implemented to achieve success in this course?

What support do you think you need from the school in order to be successful in this course?

e  Current grade in course:
e  Current GPA:
** Fill out the “Documentation of Interventions” on the other side of this page. **

Signature:

Date:

USP V.F.1.c
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DOCUMENTATION OF INTERVENTIONS

TEACHER INTERVENTIONS

Check if done Interventions Date(s)

Teacher provided interventions for student
List intervention(s) here:

Teacher contacted parent/guardian of student.

Teacher called home after first missing assignment.

Teacher provided differentiated instruction to meet the needs of the
student. List strategies here:

Teacher documented interventions on Mojave’s Intervention Block

STUDENT INTERVENTIONS

Check if done Interventions (Dates)

Student sought help from teacher(s) and scheduled appointments with
them when needed and attended scheduled appointments.

Student attended tutoring opportunities. List here:

Student missed fewer than 5 classes per semester.

Recommended interventions and support services:

______Mentoring (AASS, MASS, Student Equity)
_____ School nurse

______(School) Psychologist

____ Tutoring

______AVID/Study Skills

______Transportation

______Social Worker (housing, food, clothing, etc.)
_____YOTO

_____ Other

1. Timeline and person responsible necessary for each action
2. Next meeting must be scheduled.
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Appendix P
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Goal: To increase African American and Latino enrollment in and successful completion of AP classes.
Implementation planned for SY 2014-2015.

Policy: AP classes are completely open to any interested student and these students must be given adequate
support to successfully complete these rigorous courses.

1. AP Coordinator
An AP teacher at each HS is given two periods a day for implementation of student support activities
including organizing and reviewing: student recruitment, academic performance, peer study groups,
teacher mentors, AP info events, parent/community outreach, summer program, test preparation, and
AP exam coordination. Special training will be provided on the specific demographics of the students
teacher will be recruiting.

2. Student Identification:

e Faculty and staff will be asked to identify students who they believe have the potential to
succeed in AP classes.

e Data from some or all of the following will be used for identification: AIMS, EXPLORE, AP
Potential, PSAT, GPA, personal characteristics such as motivation, work ethic, ambition,
passion, resiliency, etc.

e Parent or student identification — Parents or students may request and be granted placement in
an AP course.

3. Personal Outreach - Identified Students
Identified students will be personally contacted by any faculty member or current AP student and
asked to consider taking an AP class. They will be supported and encouraged as they talk to an AP
teacher or student, visit an AP classroom, and/or attend an AP information event.

4. Teacher/Staff Mentors
Every African American and Latino student will be paired with a teacher mentor on campus from any
class or subject area. This will be a year-long commitment to support a student while she or he adapts
to this more rigorous class.

5. Peer Study Group
AP Coordinator creates peer study groups to meet 1x/week before/after school to work together on
academic coursework.

6. Support Classes
AP Coordinator and administration at each high school will organize a before, during and/or after-
school writing lab, math tutoring, and exam prep classes.
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7. Summer Program: A summer program for identified students (and others) new to AP will be held to
prepare students for new expectations of an AP course.

8. AP Course Offerings
All high schools would offer a minimum of 4 AP class in core subject areas, including identified high-
interest classes for African American and Latino students: Year 1-AP Spanish Language and Culture,
World History, English Language, and Biology; Year 2: Human Geography, Spanish Literature,
Psychology, English Literature, U.S. History, Studio Art

9. AVID
If AVID is offered at a high school, targeted students will be encouraged to participate.

10. Student Support Committee (SSC)
Goal: Retention of students in AP classes.
Committee consists of counselor, LSC, administrator, AP teacher. Each student agrees not to withdraw
for semester; if change is requested after that time period, student must talk to SCC. Interventions are
put into place after first quarter, if needed. If schedule change is requested at the end of first semester,
Committee problem-solves with student, identifies solutions, finds resources, and provides whatever is
necessary to assist student in remaining in AP class.

11. African American Student Services, Mexican American Student Services, Language Acquisition
Support

These departments, in coordination with the AP Coordinator, LSC and administration at each site, will

provide additional support to identified students as needed and support any parent/community
outreach initiatives.

12. Parent/Community Outreach

Events/Initiatives will be planned to elicit parent and community support for identified students taking
AP classes.
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Tucson Unified School District

Department of Advanced Learning Experiences (ALE)

Parent Complaint Resolution Process

In order to best serve our students and families, the ALE Department has established the following procedures to ensure complaints or

concerns from our families are resolved in a fair and timely manner. Complaints should always begin at the level in which the concern was

held. They should be shared as soon as possible to allow resolution at the lowest possible administrative level, starting with the classroom

teacher and then the campus administrator. Thank you for following the steps outlined below.

INFORMAL STEP 1 Please schedule an informal discussion with the appropriate teacher or staff member
ATTEMPTS Contact the to share your concern and what resolutions you are seeking. It is important that you
appropriate begin at the level where the concern originated. This can be done in person, by
teacher or staff phone or through email.
CAMPUS member at your
LEVEL student’s school
to share your
concern.
STEP 2 If, after meeting with your student’s teacher or staff member, your concerns were
Contact an not addressed satisfactorily, please schedule a discussion with a campus
administrator at administrator to share your concern and what resolutions you are seeking. This can
your student’s be done in person, by phone or through email.
school.
FORMAL CAMPUS | STEP 3 If informal attempts do not bring a resolution, the “ALE Formal Parent Complaint:
ATTEMPTS LEVEL Contact the Level Two” form may be filed and given to the campus principal along with a request
principal at your for a meeting. This form is available through the ALE Department or the ALE
student’s school. Website, or from the school principal.
CAMPUS STEP 4 The campus principal will hold a conference with the student and/or parent as soon
LEVEL as possible, but no more than five school days of receiving the written complaint.
The principal will have five school days after the conference to submit a final
response in writing to the student or parent, if one is requested.
DISTRICT | STEP5 If the conference with the principal did not bring forth a resolution that both the
LEVEL family and principal agree upon, the parent/guardian may request a meeting with
the Director of Advanced Learning Experiences. This form is available through the ALE
Department or the ALE website, or from the school principal.
DISTRICT | STEP 6 The ALE Director or designee shall hold a conference within five school days after the
LEVEL meeting request was made. At the conference, the ALE Director or designee shall
consider only the issues and documents presented at the site level and identified in
the “ALE Formal Parent Complaint: Level Two” form. The ALE Director or designee or
designee shall have five school days following the conference to provide the student
or parent a written response, if one is requested.
DISTRICT | STEP 7 If the conference with the ALE Director did not bring forth a resolution that both the
LEVEL family and Director agree upon, the parent/guardian may request a meeting with the
Assistant Superintendent for Curriculum and Instruction or designee. The Assistant
Superintendent or designee shall meet with the parent/guardian within five school
days after the meeting request was made. At the conference, the Assistant
Superintendent or designee shall consider only the issues and documents presented
at the site level and identified in the “ALE Formal Parent Complaint: Level Two” form.
The Assistant Superintendent or designee shall have five school days following the
conference to provide the student or parent a written response, if one is requested.
BOARD STEP 8 If the parent or student did not receive the relief requested at the meeting with the
LEVEL Assistant Superintendent or designee, the family may appeal the decision to the
TUSD School Board. The appeal notice must be filed in writing, on a “Level Three
Complaint” form provided by TUSD. The “Level Three Complaint” must be filed
within 10 days from the “Level Two” decision was issued. The Superintendent or
designee shall inform the student or parent of the date, time and place of the board
meeting at which the complaint will be on the agenda for presentation to the TUSD
Board.
The decision of the Board at the Level Three Complaint process is final. If for any
reason the Board fails to reach a decision regarding the complaint by the end of the
regularly scheduled board meeting, the lack of a response by the Board upholds the
DV L1 m administrative decision at Level Two.
L Vel o1.U

Appendix V-3 p. 82




Case 4:74-cv-00090-DCB Document 1687-4 Filed 10/01/14 Page 94 of 309
Tucson Unified School District

Department of Advanced Learning Experiences
Formal Parent Complaint: Level Two

Tucson Unified School District pledges to support the academic success of all students and no
discrimination is permitted in the programs or activities that the District operates. If you have an
issue regarding any aspect of Advanced Learning Experiences (ALE) related to a student, please
complete, sign and submit this form to your school’s principal.

Date:
On behalf of:
Complaintis filed by: _ Student:

_____Student’s parent(s):

____ Other:
Address:

Street City State Zip
Telephone(s):
Home/Work/Cell Home/Work/Cell

1. Describe your concerns in specific terms. Include (1) the specific incident or activity; (2) the
individuals involved; (3) dates, times, and locations involved; and (4) that forms the basis of the
complaint (attach additional pages if needed).

2. Describe any relevant communication that has already occurred to address the issue. Please
specify the types of communication, dates of communication, and names of individuals with
whom any communication has occurred.

3. Please describe how you would propose to resolve this issue.

4. Do you wish this complaint to be mediated by a District designee?

|:| Yes |:| No

PLEASE RETURN THIS FORM TO YOUR SCHOOL PRINCIPAL.
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GATE
1. Tommie Anderson
Director of Talented and Gifted Programs (Retired)
Pulaski County Special District
Little Rock, AR

2. Donna Ford, Ph.D. — Gifted Education and minority students
Harvie Branscomb Distinguished Professor (2013)
Dept. of Special Education and Dept. of Teaching and Learning (secondary apt.)
Peabody College of Education, Vanderbilt University
Nashville, TN
Reversing Underachievement Among Gifted Black Students (1996, 2010)
Multicultural Gifted Education (1999, 2011)
In Search of the Dream: Designing Schools and Classrooms that Work for High Potential
Students from Diverse Cultural backgrounds (2004)
Teaching Culturally Diverse Gifted Students (2005)
Diverse learners with exceptionalities: Culturally responsive teaching in the inclusive classroom (2008)
Providing Access for Culturally Diverse Gifted Students: From Deficit to Dynamic Thinking (2010)
Recruiting and Retaining Culturally Different Students in Gifted Education (2013; Nominee for
2014 NAACP Image Award for Literature-Instruction)

3. Lisette T. Rodriguez, Ph.D. - Gifted Education and Hispanic students

District Supervisor

Advanced Academic Programs

Division of Academic Support, Office of Academics and Transformation
Miami Dade County Public Schools

Miami, FL

Advanced Placement
1. Mary Boehm — Advanced Placement
President
A+ College Ready — A National Math and Science Initiative
Montgomery, AL

2. BJ Henry — KY, Advanced KY (AP)
Assistant Principal, Elizabethtown High School,
Elizabethtown Independent School District,
Elizabethtown, KY

3. Gina Thompson
Deputy Superintendent
Yuma Union High School District
Yuma, AZ
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Detracking (The educational philosophy that the best curriculum and teaching practices at the school
should be the curriculum and teaching practices to which every student has access.)

1. Carol Burris
Principal
South Side High School
Rockville Centre School District
Rockville Centre, NY
Detracking for Excellence and Equity (2008)
Opening the Common Core: How to Bring ALL Students to College and Career Readiness (2012)
On the Same Track: How Schools Can Join the 21st Century Struggle against Re-segregation
(Spring of 2014)

2. John Knudson-Martin Ph.D.
Associate Professor of Education, Eastern Oregon University
La Grande, OR
Chair of the Tracking and Detracking Special Interest Group for the American Educational
Research Association.

Equity in Education
1. Gerald Denman
Chief Equity and Achievement Officer
Puyallup School District
Puyallup, WA

2. Robert L. Jarvis, Ph.D.

Director of K-12 Outreach

Director, Delaware Valley Consortium for Excellence and Equity
Director, Long Island Consortium for Excellence and Equity
Co-Director, New Jersey Network to Close the Achievement Gaps
Penn Center for Educational Leadership

Graduate School of Education

University of Pennsylvania

Philadelphia, PA

3. Mika Pollock, Ph.D.

Professor of Education Studies

Director of the Center for Research on Educational Equity, Assessment, and Teaching Excellence
(CREATE)

University of California, San Diego

Colormute: Race Talk Dilemmas in an American School (Winner - 2005 AERA Outstanding
Book Award; Because of Race: How Americans Debate Harm and Opportunity in Our Schools
(2008); In Everyday Antiracism: Getting Real about Race in School (2008; Winner-2008
Outstanding Book Award).
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4. Kevin Welner, Ph.D., J.D.
Professor, Education Foundations, Policy & Practice; University of CO — Boulder
Director: National Education Policy Center (NEPC)

Closing the Opportunity Gap: What America Must Do to Give All Children an Even Chance
(2013)

Legal Rights, Local Wrongs: When Community Control Collides with Educational Equity (2001)
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Appendix S
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Coversheet
Financial Services only):
District Budget Date
$State/Federal Funds | certify that funds for this expenditure in the amount of § are
Other available and may be:
Budget Cost Budget Code Authorized from current year budget
Authorized with School Board approval
Code:  Fund:
INITIATOR(S):
; Samuel E. Brown, Desegregation Director 10.14.13
' Name Title Date

DOCUNMENTS ATTACHED/ ON FILE IN BOARD OFFICE:

ATTACHMENTS:

Click to download

B UHS Admission Process Appendices

[ LUHS Admissions

TUCSON UNIFIED SCHOOL DISTRICT BOARD AGENDA ITEM
CONTINUATION SHEET

http://boarda@WW@imgﬁ.éspx?ItemlD=4469&MeetingID=167[10/ 18/2013 8:39:15 AM]
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APPENDIX A
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APPENDIX AA
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APPENDIX B
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APPENDIX C
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University High School: Admissions Revision for SY 2013-14
Appendix C: Exam School - High School Information

o Select the students up for discussion with the whole group
*  This would be a one day process
¢ Montgomery County
Written statements from candidates, previous grades, coursework, and test scores
Biomedical Magnet Program
Communication Arts Program (CAP)
Engineering Magnet Program
Leadership Training Institute (LTI)
Science, Mathematics, Computer Science

Q0 Q000

000017
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APPENDIX D
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University High School: Admissions Revision for SY 2013-14

Appendix D: Review of Top-Ranked AP Schools

USP V.F.1.c

School Location 9th grade Student % unrep % | Eligibility to | Admissions Criteria | Notes Fee
seats count frl | Apply

2. Thomas Fairfax Co, VA | 480 out of 1792 4 2 Live in Take test in math and | 2/3's of students Yes -
Jefferson High 3300 regional area; | reading; need remediation; | process
School for Alglor Semifinalists New to geog can
Science and higher determined by apply in summer;
Technology GPA(3.0) and test prep handbook
(highlighted in overall test scores - use Pearson; over
ES) (65/100) and math 3000 applicants;

score(30/50); 2 Requires 3

Essays (25%); 2 Teviewers.

Teacher Admissions

recommendations; handled by sep.

Student information | office Semi-finalists

sheet comprise final | = 1500

components
4, University | TUSD AZ 245 934 37 15 50 point system -
High School based on test scores

and 2 semester GPA

in core classes
30. Pine View | Sarasota SD FL | 242 2170 6 9 Residency; WISCIIL, Woodcock | Gate School;
(ES school) min score on | Johnson; Renzulli Private testing;

1Q test required. Report Handled by District
cards and
achievernent tests
000019
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University High School: Admissions Revision for SY 2013-14

Appendix D: Review of Top-Ranked AP Schools

7. Oxford Cypress CA 199 out of 731 16 27 | District Oxford Entrance test | Main entry point is
Academy (ES approximately Residency; (4 hours) - Eng, 7th grade. Test
school) 700 2.5 total GPA | Math, essay. prepping
applicants over 2 years. Created by teachers
No grades and Standards based.
below C. Scores rank ordered
Meeting CST | by geog.
in math/
eng Must take
pre-Alg or
Alg
31. Whitney ABC Unified 176 1022 14 15 | based on 2.5 GPA; MS entry
High CA space Standardized test
availability scores; writing
sample
27. Academic | Charleston 165 606 13 7 District grades in core 510 to
Magnet CSD SC Residency; subjects; writing take
Algebra 1; sample; teacher recs test if
85%ile in ' not in
reading and District
math -
Explore
33. Camegie Houston ISD 156 426 47 22 Stanford 10 and GATE students do
Vanguard TX Naglieri; Teacher not test; contact for
recs; 7th grade report | criteria
card
000020
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University High School: Admissions Revision for SY 2013-14

Appendix D: Review of Top-Ranked AP Schools

16.Design. Yomnkers SD, 142 508 68 35 Audition, portfolio, specialized
&Architecture | NY sketchbook,
Senior High interview
School Location 9th grade Student % unrep % | Eligibility to | Admissions Criteria | Notes Fee
seats count frl | Apply
32. Loveless Montgomery 138 445 34 10 | Algebral Personal Interview;
Academic SD AL attendance; academic
Magnet grades
25. High NY City, NY 117 324 11 NA | residency; core class scores; specialized
School for 50% chinese standardized tests;
Dual proficiency, attendance; writing
Language & 50% english sample
Asian Studies proficiency
3. School of Dallas Texas 105 407 77 60 | District 2 hour English exam | No information on
Science and Residency; (40%); math exam rubrics; All district
Engineering GPA(80) (40%); essay and magnet schools
Magnet Score above interview (20%) have entrance
65 per on requirements on
ITBS; Stan% Readistep
8. Pacific Santa Cruz CA | 87 475 13 NA Charter school -
Collegiate lottery
School
3
000021
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University High School: Admissions Revision for SY 2013-14
Appendix D: Review of Top-Ranked AP Schools

34. Lake Wash SD | 77 380 3 NA lottery MS entry
International WA
Community
School
6. BASIS Tucson AZ 69 165 27 NA No criteria - Charter | Steep decline in
Tucson school graduating class
over 4 years

10. High Monmouth 69 258 4 2 District min 75 points to 1 of 4 career
Technology CSD NI residency; qualify - GPA in academies
High School attend mfo. core subjects and

Session District standards

based exam

1. School for Dallas Texas 65 260 50 32 | Residencyin | Min on National GPA and test

the Talented district Assessment (82); minimums are

and Gifted GPA from 2 similar; All district
semesters (82); magnet schools
$2/100 portfolio - have entrance
essay on topic; requirements on
resume; project Readistep
description; grades
for 7th and Fall 8th;
top 20 students
selected on merit;
rest filtered through
geog

000022
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University High School: Admissions Revision for SY 2013-14

Appendix D: Review of Top-Ranked AP Schools

IMSA

Chicago Il

none - 10th
grade

200-250

13

nz

test scores -
reviewed by
Committee; 100
"outsiders” review
apps with ruric. 35
admissions
counselors - 16
people handle app

time-consuming

School
“without walls

SWW)

DC

470-500

70

20

3.0 gpa in 7th
and Bth grade;
7th grade
reading,
writing, math
assessments
used as
screens.

67% given SWW
test (adapted from
outside assessments).
200 applicants
interviewed by
school panel as
finalists

time-consuming

Central High
School
Magnet

Louisville KY

300 out of
900

Historically
Af-Am
school.

87%

writing sample;
recommendations;
transcript; test
scores. Review by
teacher committee

Career Magnet
academy - students
graduate with
certifications ; not
"top" school

Liberal Arts
and Science
Academy

Austin Tx

300 out of
500-600 apps

830

27

20

3 part entrance rubric
- MS grades; teacher
recommendations;
test scores; school
aptitude exam; and
TAK scores; essays

Shares campus;
approx 66% of
students come from
2 feeder magnets
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University High School: Admissions Revision for SY 2013-14

Appendix D: Review of Top-Ranked AP Schools

Jones College | Chicago Il 823 57 7th grade grades; 1 of 5 selective HS
Prep standardized test in Chicago system.
scores; enfrance Centralized
exam - 900 points admissions process.
total - 30% of seats Income criterion -
awarded to top higher affluence,
performers; 70% higher scores
allocated based on needed. automated
scores relative to ses.
Placement selected
by computer
Benjamin New Orleans, 280 out of 30 grades and Charter school.
Franklin High | LA 700 achievement test Under deseg order.
School scores Graduates approx
140
Townsend Queens NY 270 out of 1100 18 40 Complicated Admissions
Harris High 5000. 1200 screening process handled as part of
meet based on NYC NYC magnet
admissions entrance test and program
screening criteria
(e.g. geography)
Bergen Hackensack NJ | 275 out of 1050 8 7th and 8th grade School comprised
County 1450 report cards; state of 7 magnet
Academies achievement tests; academies. Ad
teacher criteria dillers lor
recommendations; each one
customize math and
English assessments;
500 app are
interviewed. Use
geographic criteria
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University High School: Admissions Revision for SY 2013-14
Appendix E:; Review of Case Study Schools in Exam Schools

Benjamin New Otleans, | 280 out of 30 grades and
Franklin LA 700 achievement test
High School scores
Townsend Queens NY 270 out of 1100 18 40 Complicated
Harris High 5000, 1200 screening process
meet based on NYC
admissions entrance test and
screening criteria
(e.& geography)
Bergen Hackensack 275 out of 1050 8 7th and 8th grade
County NJ 1450 report cards; state
Academies achievement tests;
teacher
recommendations;
customize math and
English
assessments; 500
app are
interviewed. Use
geographic criteria
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University High School: Admissions Revision for SY 2013-14
Appendix J: Three-Year Testing Data

Additional
Percent of
Points 45 46 a7 4 49 Total students that
could have
been admitted
2010-2011
Anglo 6 2 1 1 2 12 33%
Af-Am 0 0 0 1 2 3 8%
Hisp 1 6 4 2 8 21 58%
NA 0 0 0 0 0 0%
A-Am 0 0 0 0 0 0%
MR 0 0 0 0 0 0%
Total 7 8 5 4 12 36
2011-2012
Anglo 2 3 0 5 4 14 41%
Af-Am 0 0 1 0 0 1 3%
Hisp 3 3 0 4 6 16 47%
NA 0 0 0 0 0 0%
A-Am 0 2 0 0 1 9%
MR 0 0 0 0 0 0 0%
Total 5 8 1 9 11 34
|
| 2012-2013
| Anglo 5 3 2 2 7 19 32%
Af-Am 0 0 1 0 2 3%
Hisp 7 5 5 3 11 31 53%
NA 1 0 0 0 0 1 2%
A-Am 1 0 0 1 3 5%
MR 0 1 0 1 1 3 5%
Total 14 9 8 7 21 59

The three-year average of students that could have gained admissions through gaining bonus points from this
additional assessment. ’

Anglo 35%
Af-Am 5%
Hisp 53%
1
000051
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STATEMENT OF FACTS REGARDING TUSD’S COLLABORATIVE
DEVELOPMENT OF THE UHS ADMISSIONS PLAN

A. The Unitary Status Plan

The Fisher Plaintiffs, the Mendoza Plaintiffs, the United States and the District
spent several months negotiating and developing a consent order for the purpose of
resolving the longstanding desegregation lawsuit filed in 1974 by Plaintiffs. ECF No.
1450 at 5. While the negotiations took much longer than expected, the parties eventually
entered into, and the Court adopted, the Unitary Status Plan (“USP”) on February 22,
2013 in furtherance of removing of all vestiges of discrimination within TUSD. /d.

Section V(A)(5)(a) of the USP directs TUSD to review and revise the admissions
process for UHS to ensure that multiple measures for admission are used and that all
applicants have an equitable opportunity to gain admission to UHS. USP § V(A)(5)(a).
The original deadline for TUSD to comply with the USP was April 1, 2013. However,
given that the April deadline had been contemplated when the parties expected the USP
to be entered months earlier, the parties agreed the deadline should be extended to
October 23, 2013.

B. TUSD Gets an Early Start on the UHS Admissions Plan

The USP provisions regarding admissions to UHS evolved significantly during the
course of the USP negotiations. See Affidavit of Samuel Brown (“Brown Aftid.”) q 4.
However, TUSD did not wait for the passage of the USP to begin its work on the revised
UHS admission policy. See Brown Affid. § 4; Affidavit of Juliet King, Ph.D. (“King
Affid.”) 99 5-7. As soon as it became clear in January 2013 what the final provisions
under the USP would require in connection with UHS admissions, TUSD began its work

investigating a new and revised admission procedure. Id.
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During January and February of 2013, UHS Principal Moll', Dr. Juliet King, Ph.D
(research project manager for TUSD) and UHS faculty member Michael Schmidt (also
representative of the Instructional Council) conducted preliminary exploratory meetings
on how to achieve the goals identified by the parties in the USP. See King Affid. 99 6-7.
To this end, in February 2013 Dr. King conducted an analysis on behalf of TUSD,
reviewing and surveying the best practices in admissions policies of exam high schools
across the country. See King Affid.q 7. Dr. King also created a chart summarizing the
best practices review. See King Affid.q 7, Att. B.

In March 2013, TUSD formalized the University High School Internal Working
Group (“UHS Working Group”) exclusively dedicated towards the revision of the UHS
admissions policy. See Brown Affid. q 5; King Affid. q 10. The UHS Working Group
was made up of the following: UHS faculty (Math Teacher Mike Schmidt), the
Instructional Council (Schmidt as representative), the UHS Principal and Assistant
Principal, the UHS Site Council (Assistant Principal, UHS Office Manager and parent
representatives), the Manager of School Admissions, UHS Learning Support
Coordinator, UHS Career and Technical Counselor, UHS Office Manager, Foundation
Board (UHS Office Manager as representative), UHS parents (Terry Adkins as
representative) and UHS students (Mickey Cronin as representative). Dr. King, Samuel
Brown (director of de-segregation for TUSD) and Martha Taylor (director of Advanced
Learning Experiences) were also part of the UHS Working Group. See Brown Affid. q 5,
Att. A; King Affid. § 8; Affidavit of Martha Taylor (“Taylor Aftid.”) 99 2-4.

C. TUSD Reviewed Both Internal and External Research of Best

Admissions Practices
In addition to the internal best practices review conducted by Dr. King in February

2013, the UHS Working Group reviewed best practices in findings from the nation-wide

' Principal Packard is the current UHS principal, taking the position for the 2013-2014
school year.
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study of 169 schools completed by Drs. Finn and Hockett, and published in 2012 in Exam
Schools: Inside America’s Most Selective Public High Schools. The UHS Working Group
discussed some of the challenges facing exam schools—specifically that no school
surveyed, nor the 11 schools presented as case studies, had developed admissions criteria
that resulted in a more diverse student body. See Affid. King 9 11; Taylor Affid. 9 6-8.
The use of multiple measures in and of themselves did not result in increased
representation of underrepresented racial/ethnic groups. Id. The UHS Working Group
determined there was no clear educational model to follow and would have to apply best
efforts to identify an approach that would work for UHS. /d.
D. TUSD Consulted With Experts

The UHS Working Group consulted with experts Chester Finn and Jessica Hockett,
co-authors of Exam Schools. See Affid. King 9 12; Taylor Affid. § 7. These experts were
chosen because they already had completed the only existing broad, comprehensive,
national review of exam schools in the field and were in a position to help TUSD quickly
narrow its research to those schools that most closely fit UHS” profile as a large public
school with 1,000 applicants a year. Id.

The UHS Working Group further consulted with Dr. Lanny Kanevsky, professor at
Simon Fraser University in Vancouver, Canada as an academic who has studied concepts
such as student resiliency and motivation measures in gifted education (K-12) for the past
20 years. See King Affid. 9 13-14. Dr. Kanevsky cited the work of Dwerk, Gottfried and
Gottfried, and Marsten (also experts in the field) and presented for consideration potential
resiliency/motivation measures to the UHS Working Group including Dwerk’s Mind-Set
scale and Gottfried’s Children’s Academic Intrinsic Motivation Inventory (“CAIMI”) and
Pearson Resiliency Scales for Children and Adolescents. See King Affid. q 14.

The UHS Working Group also interviewed Kelly Lofgren (Admissions Coordinator,
[llinois Mathematics & Science Academy), Jeannie Franklin (Director of Division of
Consortia Choice and Application, Montgomery County Public Schools), Dr. Tonya

3
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Moon (University of Virginia, expert in Gifted Education and Academic Diversity), and
Kenneth Bonano (principal of Scarsdale High School) regarding admissions measures.
See Taylor Affid. § 5.

E. TUSD Sought Public Comment

In addition to incorporating the research of best practices from schools across the
county as well as experts, principals and school administers nationwide, TUSD sought,
perhaps most importantly, the input of the Tucson community. See Affidavit of R. Dean
Packard (“Packard Affid.”) 9 5. Throughout the development of the Admissions Plan,
TUSD sought to assure clear and open communications with the public about TUSD’s
efforts, and with parent, student and faculty stakeholders concerning USP implementation
at UHS. /d.

In particular, TUSD solicited feedback from the site council organized under A.R.S. §
15-351 (requiring each school to form a representative committee of parents, teachers,
staff, community members, students, and administrators for consultation on school
decision-making). See Packard Affid. § 6. Additionally, TUSD solicited feedback from a
very active University High School Parent Association (UHSPA). Id. Finally, TUSD
solicited feedback from the families of potential future UHS students, UHS graduates,
active UHS Alumni and Foundation, the public at large, TUSD administration, and the
Governing Board. Id.

Public input was overwhelmingly in favor of maintaining the current admissions
criteria (CoGAT/grades) as well as supplementing those with additional measures.
Packard Affid. 9. One example is whether to include a personal essay in the admissions
process. Many UHS stakeholders believe that a take-home essay would risk that the essay
would reflect the work of persons other than the applicant. /d. TUSD then examined the
possibility of short-answer essay questions, which had the advantage of being monitored

during test administration. /d.
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The evolving versions of the Admissions Plan (which were modified particularly in
response to comments from the Plaintiffs and Special Master as described below) also
were made public in Governing Board meetings. Those Board meetings occurred on July
30, 2013, September 10, 2013, and finally on October 22, 2013. On each occasion, the
Governing Board heard about the interactive process taking place between the UHS
Working Group, various stakeholders, the public, and the Plaintiffs and Special Master.’
See Packard Affid. § 11.

F. The TUSD Consulted Extensively With Plaintiffs & the Special Master

Based upon the best practices research and expert consultations, the UHS
Working Group presented a preliminary draft Admissions Plan to the Plaintiffs and
Special Master in July, 2013 for comment. See Brown Affid. § 6; King Affid. q 16.
Over the next five weeks, TUSD, Plaintiffs and Special Master worked
collaboratively towards a revised Admissions Plan. TUSD received comments, input
and suggestions arising from ongoing discussions and email communications. See
Brown Affid. 4 7. In particular, TUSD has been in regular contact with the Special
Master on the Admissions Plan as well as other USP issues, including multiple
telephone conversations a month and consistent email communications — including up
to 20 emails per day on some days. See Brown Affid. § 8.

In order to address comments and incorporate input from Plaintiffs and the
Special Master, TUSD revised the Admissions Plan significantly and produced a
revised plan on September 5, 2013. See Brown Affid. § 9. The revised September
Admissions Plan was re-circulated to Plaintiffs and the Special Master. Id. Following

additional comments from Plaintiffs and the Special Master on the September

*Based on the public comments received at the Governing Board meetings, and the
exhaustive interactive process described above, overwhelming support for the
Admissions Plan was clear by the time the Governing Board approved the Admissions
Plan on October 23, 2013. See Packard Affid. q 10.

5
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Admissions Plan, TUSD initiated a conference call among the parties. Id. Following
this lengthy conference call, TUSD summarized the remaining objections of the
Plaintiffs and Special Master and provided them with a copy of this summary. /d. No
party objected that this summary did not accurately reflect all remaining objections.
1d.

Addressing the remaining objections and comments of the Plaintiffs and
Special Master, TUSD revised the Admissions Plan yet again and produced a revised
plan in October, 2013. See Brown Affid. § 11. Specifically, TUSD expanded the
admissions criteria to include not only the proposed motivation/resiliency test, but a
non-cognitive assessment (short-answer essays), and a teacher evaluation component.
See King Aftid. 4 18. These elements were proposed to be piloted for sophomore
admissions — providing TUSD time to select, administer, and evaluate appropriate
instruments (including additional motivation/resiliency assessments). /d. During the
entire comment process, the UHS Working Group was never provided any research,
expert opinion, or data by Plaintiffs or the Special Master that contraindicated using
the CAIMI, nor were any alternative measures such as student essays proposed. /d.

G.  Special Master and Plaintiffs Refuse to Participate in Mandatory 30-

Day Voluntary Resolution Period Following Their Objections

On October 31, 2013 the Mendoza Plaintiffs submitted written objections to the
October Admissions Plan. On November 4, 2013, the Fisher Plaintiffs did the same.
On November 5, 2013, the Special Master likewise submitted written objections. See
Brown Affid. § 11. The Special Master also submitted a proposed admissions plan
(which was completely different from the proposed admissions plan he submitted to
the Court on November 22). See Brown Affid. § 11. The Plaintiffs’ objections
triggered the 30-day voluntary resolution period under the USP which provides that
following receipt of objections from the Plaintiffs, the parties shall have thirty days
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from the date Plaintiffs provide their comments to TUSD to resolve any
disagreements prior to Court intervention. See USP 1.D(1).

TUSD believed that the objections could be resolved successfully during the
30-day voluntary resolution period mandated by the USP. See Brown Affid. q 12.
Accordingly, on November 13, 2013, TUSD sent Plaintiffs and the Special Master
preliminary responses to the October/November objections. Affidavit of Lisa Anne
Smith (“Smith Affid”) § 6.

Later on the 13" Plaintiffs and the Special Master unilaterally and prematurely
terminated the 30-day resolution period provided the parties to resolve remaining
issues voluntarily and without Court intervention. See Smith Affid 4 7. In an email
from the Special Master, he indicated that the Plaintiffs and the Special Master
(apparently during conferences/communications from which TUSD had been
excluded) had agreed to an “alternative plan” proposed by the Special Master. Id.
Then, wholly disregarding the 30-day voluntary resolution period, the Special Master
advised that he already had decided to submit a Report and Recommendations to the
Court “as soon as [h]e can” — notwithstanding 21 days of the 30-day mandated
voluntary resolution period remained. Id.

Despite the Special Master’s improper termination of the voluntary resolution
period, TUSD nonetheless attempted to continue the process. TUSD, even later on
the 14th, reached out to the Plaintiffs to request a conference call to discuss what, if
any, remaining objections to the October Admissions Plan actually existed. See Smith
Affid § 8. The Mendoza Plaintiffs’ counsel was “puzzled” given TUSD’s complete
responses to objections provided earlier that day which was then confusingly followed
by the Special Master’s email terminating discussions and claiming that the Plaintiffs
and Special Master were in agreement on his alternative proposal. Id. Accordingly,
the following morning, November 14, 2013, TUSD requested clarification regarding
Plaintiffs’ remaining objections. TUSD received no response to that request. 1d.

7
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Despite Plaintiffs’ silence as to whether they had any remaining objections,
TUSD made further attempts to address their possible concerns. To that end, on
November 15, 2013, TUSD revised the October Admissions Plan again by including
Appendix L. which addressed nearly all of the comments. See Smith Affid 9. This
November revision was provided to Plaintiffs and the Special Master on November
15, 2013. Id. Also, any comments that did not result in revisions were addressed
specifically in further detail in a companion memorandum to the Plaintiffs and Special
Master (most of the unresolved comments pertained to support and retention of
minority students, a subject never intended to be included in the admission plan -
retention will be the subject of a separate plan). See Brown Affid. q 13; Smith Affid.
9.

Following Plaintiffs and the Special Master’s receipt on November 15, 2013 of
the revised October Admissions Plan which included the new Appendix L, TUSD
again was met with total silence. See Brown Affid. § 14-15; Smith Affid. § 10.
Neither the Plaintiffs nor the Special Master ever commented or responded to these
revisions. /d.

Surprisingly, on November 22, 2013, the Special Master emailed his “Report
and Recommendations™ to the Court without ever having commented on the most
recent version of the plan, and with nearly two weeks left in the mandated voluntary
resolution period. See Brown Affid. § 15. Moreover, the eleventh hour proposal in the
Special Master’s Report and Recommendations was completely different from
anything he previously had shared with the District. Compare Brown Affid. § 15, Att.
I (11/8/13 proposal of Special Master) with Ex. A (11/22/13 Report &
Recommendations) From these actions, it became apparent the Special Master was
not seeking to assist in voluntary resolution of issues with TUSD’s Plan — but rather

was seeking only to promote his own admissions plan with no compromise.
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6363 North Swan Road, Suite 151

Tucson, Arizona 85718

Telephone: (520) 792-4800

Facsimile: (520)529-4262

J. William Brammer (State Bar No. 002079)
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Oscar S. Lizardi (State Bar No. 016626)
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Michael J. Rusing (State Bar No. 006617)
mrusing@rllaz.com

Patricia V. Waterkotte (State Bar No. 029231)
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Attorneys for Tucson Unified School District No. One, et al.
IN THE UNITED STATES DISTRICT COURT

FOR THE DISTRICT OF ARIZONA

Roy and Josie Fisher, et al.,

Plaintiffs

V.

United States of America,

Plaintiff-Intervenor,

V.

Anita Lohr, et al.,

Defendants,

and

Sidney L. Sutton, et al.,

Defendants-Intervenors,

Maria Mendoza, et al.

Plaintiffs,

United States of America,

Plaintiff-Intervenor,

V.

Tucson Unified School District No. One, et al.

Defendants.
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AFFIDAVIT OF SAMUEL E. BROWN

STATE OF ARIZONA )
) ss.
County of Pima )

Samuel E. Brown, being duly sworn upon his oath, deposes and states as follows:
. I'am above the age of 18 and am competent to make this affidavit.

. I'am employed as the Desegregation Director for Tucson Unified School District and
have worked in that capacity since February 2012. In that capacity I am tasked with
coordinating the District’s implementation of and compliance with the Unitary Status
Plan signed by the Court in February, 2013.

. Section V(A)(5) of the Unitary Status Plan (“USP”) directs the District to review and
revise the admission process for University High School (“UHS") to ensure that multiple
measures for admission are used and that all applicants have an equitable opportunity
to gain admission to UHS. The Plan also requires us to consult with experts on various
issues and consult with the parties and special master during the drafting of the revised
admissions procedures.

. The USP provisions regarding the admissions at University High School evolved
significantly during the course of negotiations and drafting on the Unitary Status Plan.
During that time, most of the work of District personnel with appropriate expertise was
devoted to analysis and revision of the USP provisions. Preliminary work on possible
admissions plans began promptly in January 2013 after the holiday break.

. Our more formal work on the UHS admissions plan, including the formalization of a
UHS Internal Working Group, began promptly following the Court’s issuance of the USP.
The Working Group included appropriately qualified personnel from central offices as
well as the principal, assistant principal, and a faculty member from University High
School.  Over the course of the development of the admissions plan, Working Group
participants included: UHS Principal Elizabeth Moll and her successor, Dean Packard,
UHS Assistant Principal Amy Cislak, Advanced Learning Director Martha Taylor,
Desegregation Program Coordinator Richard Haan, Research Project Manager Juliet
King, UHS teacher Mike Schmidt, and me. Over time we also reviewed relevant
professional literature, consulted with experts, circulated ideas to the public, UHS
parents, and of course the parties and special master.

. By late July, 2013, we were able to circulate an early draft of the UHS admissions plan to

the Plaintiffs and Special Master. That draft is attached hereto as Attachment A. Over
the following 5 weeks, we received comments, input, and suggestions from the parties
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and Special Master. Discussions were generally had in an ongoing swirl of electronic
mail communications.

. We aggregated the comments received into a chart so that we could track whether the
suggestions were incorporated in whole or in part or, if not incorporated, list the basis
for rejecting them. The chart reflecting this process for the UHS plan is attached as
Attachment B hereto. We created such summaries of the Special Master's and
Plaintiffs’ comments because the email communications are so voluminous.

. Since the USP was ordered in February 2013, I have been in regular contact with the
Special Master whether it be on the UHS admissions issue or other USP issues (we also
were in regular contact during the drafting of the USP). We speak multiple times per
month and correspond by email consistently; occasionally we exchange more than 20
emails a day.

. On September 5, 2013, following the exchange of comments and revisions noted above,
we produced the next draft of the UHS admissions plan. It is attached as Attachment C.
That draft was circulated to the parties and Special Master as well as being posted to
the District’s website as an agenda item for the Governing Board. We received
additional comments from the parties and Special Master via email and, on September
15,2013, I participated in a lengthy conference call with the parties and Special Master.
That call was arranged by my office with an advance email asking everyone to identify
their top remaining concerns or objections. Ireduced everyone’s concerns to writing
in a memo that I then circulated to all by e-mail thereafter. Attachment D.

10.The fourth formal version of the plan was in October, 2013. On October 22,2013, it
was formally approved by the District’s Governing Board. Attachment E.

11.0n October 31, 2013, the Mendoza Plaintiffs submitted written objections and concerns

to the Special Master and the District. Attachment F. On November 4, 2013, we
received written objections that the Fisher Plaintiffs tendered to the Special Master
regarding the UHS Plan. Attachment G. On November 5, 2013, we received comments
from the Special Master. Attachment H. On November 8, 2013, the Special Master
sent me a specific proposal based, he said, on the parties’ objections. Attachment I.

12.Upon review and analysis, we believed that the concerns the plaintiffs had raised could
be reconciled with the plan but necessitated some amendments and clarifications.
During the second week in November, we worked to revise the UHS Plan, including
adding a new “Appendix L.” Attachment J. With the exceptions of the highlighted
revisions and the new Appendix L, the Plan and attachments remained unchanged from
the October 22, 2013 version.

13. On November 15, 2013, with my input and approval, our attorney forwarded the
revised Plan, including supplemental Appendix L, to the Special Master and Plaintiffs.
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With those documents, she tendered a 9-page Memorandum specifically identifying
how the revisions addressed the parties’ objections. Attachment K.

14.We heard nothing further from the Plaintiffs or the Special Master regarding the UHS
Plan after tendering our follow-up documents (Attachments Jand K} on November 15,
2013. Nor did I receive thereafter any correspondence from or between the Plaintiffs
and Special Master suggesting that any of them had further objections, concerns, or
requests for modifications to the UHS Plan or requesting that the Special Master file a
Report & Recommendation concerning it.

15.0n November 22, 2013, I was surprised to receive the Special Master’s Report &
Recommendation (R&R) via email, contemporaneously with his communication
submitting it to the Court clerk. [had received no further feedback whatsoever from
the parties whether objections remained unresolved. During the week between
submission of our materials and receipt of the R&R, I had exchanged approximately 15
e-mails with Dr. Hawley, none of which mentioned any lingering objections or a coming
report rejecting our very substantial efforts,

FURTHER AFFIANT SAYETH NOT.

%ﬁ‘«
Dated this \__ day of December, 2013

@amuel E. Brown

State of Arizona )
)
County of Pima ) ss.

SUBSCRIBED AND SWORN TO before me this/ﬁ day of December, 2013, by

Samuel E. Brown.
Wty Etbrieg

Notﬁry\ﬁlblic

My Commission Expires:

(ocorter 3 50/

awm, G PEIBIAL BEAL
sy MARY L. ELENES
] JB) ROTARY BUBLIG-ARIZONA
4 PIMA COUNTY
My Gomm Exp Dag 8, 2014
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TUSD

University High School (UHS)
Admissions Revision for SY 2013-14
(Effective for SY 2014-15 Applicants)

Executive Summary
Pursuant to the Umtary Status Plan (USP), by October 1,2013 TUSD v@ll review and revise the process and

are used and that all students have an equitable opportunity to e g;%::: niversity High School. TUSD will

consult with the Plaintiffs and the Special Master during the chﬁ%
admissions procedures.”

Timeline

ns process, e ﬂldmg consulting with
mﬁséfls collaboratin g@s\"gfl’th UHS to finalize
UHS and the parties. The District will
. 2for Boar E‘%@ ec1al Master and Party Review. Staff
S\’S%ftg) Jfinalize p%@cess in time for the 2014-15
ulys 2 2013, ar%i;ﬁall consult with the Plaintiffs and the
ent dnd 1mpﬁementat1on phases On or around

relevant experts and considering multiple mg“
this review and any admissions process rev1, {é)a

iinserted into the 8™ Grade recrultment letter from the
?ﬂ, rade-parents/guardians on Monday, August 12. If
letter and/or this process, the UHS Admissions

Vs<COn!ff£%t§ 1

main pr -
gbe included 1

H@e%gﬂ’ %
‘51

”Phase 2 Phase 3

District Bewsqon_ District Recruitment to Include| District Implementation of

. P _ Info about the Draft the Draft Admissions
P“fﬁ‘??.’“ fcq Admissions Process Process for 2014-15
-- Feedback
: 2.0 sent to the Board, Parties, UHS utilizes new
Special Master by Aug 5 (if admissions process to
changed); further revisions (if admit students for the
necessary} Aug5—Aug9 2014-15 school year

Recruitment starts Aug 12
(including 8" grade lirs)

Aug3-=5 Aug12-0ct4 Oct5-Jan 31
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Background

A UHS Admissions Internal Working Group was established in March under the leadership of the UHS
Principal, Ms. Moll. In addition, to Ms, Moll, the working group is comprised of Mike Schmidt, a UHS
mathematics teacher for the past 12 years, who represents the faculty and serves as a liaison to the Instructional
Council, the Assistant Principal Amy Cislak who serves on the UHS Site Council and would provide continuity
after Ms. Moll retirement, and Dr. Juliet King, an A&R Research Project Manager, who has managed the
school’s admissions for the past 4 years. With Principal Moll’s retirement, the new Principal, Dean Packard,,
has taken her place.

Current Admissions Criteria gﬁg i
!
The admissions process was first created through a UHS Advisory fﬁféport in 1987. It was revised in 1988,

1989, and 1991 by the UHS Matrix Review Committee. In 1 ?j’ %@sﬂs school council adopted revised
admissions guidelines. It was revised again in December 20097
approved by UHS School Council in April 2011. The

exam, is to reczruit and retain a diverse and qualified

ons policy, including the entrance

et
ST

Admission to UHS for 9" and 10™ grade is based on the 1 |

a comblnatlon of points obtained from valulm%§g students GP
i j

semester of seventh grade and the
sterég%%ﬁe Co gm‘uve Abilities Test

titative and ion—verbal. In 2013-14 both UHS and
ion —the CogAT Form 7 — to grades 3 through 8.

The CogAT’s
of assessment:
abilities skills -
a minimum qual1t§y 1

e is equivalent to a 77" percentile rank and allows for students that
t the opportunity to still meet the entrance requirements by obtaining
ories. Points are awarded for GPA and test scores according to the
ts and above qualifies a student for admissions to UHS. (See Chart

following tables. A minimu;n*
below, page 3)

In the past the Ravens test was used as well as an additive component to supplement student scores. The
Ravens test was released online which made it ineffective as a measure. Therefor it was renioved as a
component of the admissions process.

Page 2 of 5
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GPA Points CogAT Stanine Points
Test Score
4.00 36 9 27
3.99-3.86 34 8 24
3.71-3.58 32 7 21
3.71-3.58 30 0
3.57-3.44 28
3.43-3.30 26
3.29-3.15 24
3.14-3.00 22
2.99-0 0
Review and Revisions
A UHS Admissionsi LW * fabli . g‘%&n March of 2013 under the leadership of the
University H1§1} ¢ E A Elizh hMoll ‘%hﬁé‘“ dition, to Ms. Moll, the working group was comprised
of Mlke Schimi a)U.HS mathé"'mﬁjilcs teagfﬁ%t}for the pagsit%lZ years, who represents the faculty and serves as a

aken her place. The Working Group met several times to discuss
and 1dentified areas for review and revision. Early consensus from
: }g,onal admissions criteria should be objective and well-defined. The
initial feeling was that the use of infctviews, personal essays and/or staff recommendations could inject
subjectivity into a process, and could reduce the transparency, and consistency of the admissions.

In reviewing the use of the CogAT it was felt that the test still meets the evaluative needs for determining if
students meet the intellectually gifted criteria set forth by the school board. An area of concern however is that
as a “publically” available test, test-prepping can be an issue. To address this issue, the Working Group asked if
Riverside Publishing , the publishers of the CogAT, would be willing to create a version of the test for the
school. This was not feasible for them but the school will continue to explore the option of developing a UHS
assessment that measures critical thinking skills. To address the inequity of some students having opportunities

Page 3 of 5
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to practice the test UHS is working on ways to make practice tests available for students and is working with
Riverside to see about opportunities to make online sample or practice versions available.

The more rigorous Commeon Core Standards and the implementation of the national PARCC assessment that is
predicted to be an improved measure of student preparedness for post secondary success may allow . for a
transition away from the CogAT in the future.

When looking at the use of GPA the Working Group felt that the use of course grades was an area for revision.

The calculated GPA is used to measure academic performance, but is also considered a proxy indicator for

student motivation for learning. Grades however may reflect other factt ?ﬁ,ﬁs such as attendance or behavior.

Also, applicants come from schools all over the area, and grading p o i%ies can differ by school and district. The
. d the transition to the Common Core

digtor of success in the future, however

academically focused.
The working group determined that using some meas;
that were raised related to GPA. Dean Packard and
Simon Fraser University in British Columbia

S i;'ras been described in various ways in the
% %mi? ¢ literature is related to
ion” (%i@gtm et al, Sandoval-Hernandez and
;’stress or pressure in the academic
mically successful despite challenging

academic literature. The notion of resiliency a

“resourcefulness”, “persistency”,
Cortes,). It has been defined agil
setting” (Martin et al) wher
backgrounds “(Sandoval-H.

Although the specific instrumeén yet been determined, the working group is proposing the use of an
academic resiliency scale as an additiye measure for student admissions — students will receive additional
admissions points based on their resﬂlency towards the required number of 50. Students will still need to meet
the minimum of a 7 composite stanine on the CogAT and have a minimum GPA of 3.0 to receive admission
points but adding the resiliency scale will assist students whose GPA may not have been high enough to meet
the required admission points. This will impact students similarly to the previous use of the Ravens test.

Moving forward the work done by the internal working group will be shared with larger constituent groups.
Committees that include members of the parent groups, instructional council, site council, stafl and
administration will continue the process of defining which assessment to use and how the points will be
awarded.

Page 4 of 5
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Universit&r High School (UHS)
Admissions Revision for SY 2013-14
(Effective for SY 2014-15 Applicants)

Executive Summary
Pursuant to the Unitary Status Plan (USP), by October 1, 2013 TUSD
procedures that it uses to select students for admission to UHS to ensiit

| review and revise the process and
gfhat multiple measures for admissi0n

7

admissions procedures.”

Timeline . gi;
UHS has established a working group to review and reviseitk 11§ f:ns process, I ,M dmg consulting with
relevant experts and considering multiple Q ireetn Fis collaboratmg sith UHS to finalize
this review and any admissions process reﬁ‘l& ULIS and the parties. The District will

; ec1a1 Master and Party Review. Staff

will send a revised version to ies. ng no I~ jor objections tc; the rev1sed version, TUSD will send a
notification of the changes to thi ; ig];@ns proceﬁs;%mserted into the 8™ Grade recruitment letter from the
ALE Director (cultr' Htlyse e 1itto all &ﬁ%g;rade parents/guardians on Monday, August 12. If
major objectlojz;, g tof the letter and/or this process, the UHS Admissions

insertion will g bposed timeline below.

i‘m
_Phase2 | Phase 3 _
District Revision | District Recruitment to Include| District Implementation of
: : _ Info about the Draft the Draft Admissions
. Pursuantto. . Admissions Process Process for 2014-15
Feedback:
AT 2.0 sent to the Boord, Parties, UHS utilizes new
Special Master by Aug 5 {if admissions process to
changed); further revisions (if admit students for the
necessary} Aug5-Aug 9 2014-15 school year
Recruitment starts Aug 12
(including 8" grade ltrs)
~Aug3-5 .7 Aug 12-0Oct 4 Qct5-Jan 31
Page1of5

USP V.F.1.c

Appendix V-3 p. 177




Case 4:74-cv-00090-DCB Document 1687-4 Filed 10/01/14 Page 189 of 309

Case 4:74-cv-00090-DCB Document 1518-2 Filed 12/13/13 Page 12 of 193

Background

A UHS Admissions Internal Working Group was established in March under the leadership of the UHS
Principal, Ms. Moll. In addition, to Ms. Moll, the working group is comprised of Mike Schmidt, a UHS
mathematics teacher for the past 12 years, who represents the faculty and serves as a liaison to the Instructional
Council, the Assistant Principal Amy Cislak who serves on the UHS Site Council and would provide continuity
after Ms. Moll retirement, and Dr. Juliet King, an A&R Research Project Manager, who has managed the
school’s admissions for the past 4 years. With Principal Moll’s retirement, the new Principal, Dean Packard,
has taken her place.

Current Admissions Criteria

The admissions process was first created through a UHS Advisoxy ort in 1987. It was revised in 1988,
1989 and 1991 by the UHS Matr1x Rev1ew Comnuttee In 19 ﬁ‘-‘}’éh [S school council adopted revised
0 j arch2010. The current policy was

Admission to UHS for 9™ and 10™ grade is based on the

}*’tg;s 1) achieving 50 points or more from
a comblnatlon of points obtained from valum a students ﬁ

d < trance test scores t%md 2) space

Social Studles Mathematics, and Science. ﬁ@@w&ei
Yl
g “}‘%

first semester of the eighth ara
(CogAT) as an entrance exa;m
a decade. Itis comprised of th
GATE (for grades 3- 7) w111 a

titative and non-verbal. In 2013-14 both UHS and
ion —the CogAT Form 7 — to grades 3 through 8.

The CogAT’s 5
of assessmentw_ exam schools]):but a well-|
abilities skills - §l€ﬂ hat are not ik i e

Qc test, nor a standards based exam (a common type
lj,lbrm referenced assessment of a student’s reasoning
i, be developed over time (Loman, 2002). Students must receive

may not score a 7 or h1g
higher scores in one or more,
following tables. A minimum
below, page 3)

In the past the Ravens test was used as well as an additive component to supplement student scores. The
Ravens test was released online which made it ineffective as a measure. Therefor it was removed as a
component of the admissions process.
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GPA Points CogAT Stanine Points
Test Score

4.00 36 9 27
3.99-3.86 34 8 24
3.71-3.58 32 7 21
3.71-3.58 30 0
3.57-3.44 28
3.43-3.30 26
3.29-3.15 24
3.14-3.00 22

2.99-0 0

Review and Revisions

hin March of 2013 under the leadership of the
?Bl%dditlb%, to Ms. Moll, the working group was comprised

%‘@%iz years, who represents the faculty and serves as a
nt Principal Amy Cislak who served on the UHS Site Council
ﬁs?érpent, and Dr. Juliet King, an A&R Research Project
dmissiohs for the past 4 years. With Principal Moll’s retirement, the
aken her place. The Working Group met several times to discuss

n and identified arcas for review and revision. Early consensus from

University Hig]
of Mike Schnii

a UHS mathcny;
i i‘}cgional Counci
0]

and would provide ‘g&éﬁgnuity after

N
Manager, who has man

initial feeling was that the use of i{enviews, personal essays and/or staff recommendations could inject
subjectivity into a process, and could reduce the transparency, and consistency of the admissions.

In reviewing the use of the CogAT it was felt that the test still meets the evaluative needs for determining if
students meet the intellectually gifted criteria set forth by the school board. An area of concern however is that
as a “publically” available test, test-prepping can be an issue. To address this issue, the Working Group asked if
Riverside Publishing , the publishers of the CogAT, would be willing to create a version of the test for the
school. This was not feasible for them but the school will continue to explore the option of developing a UHS
assessment that measures critical thinking skills. To address the inequity of some students having opportunities
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to practice the test UHS is working on ways to make practice tests available for students and is working with
Riverside to see about opportunities to make online sample or practice versions available.

The more rigorous Common Core Standards and the implementation of the national PARCC assessment that is
predicted to be an improved measure of student preparedness for post secondary success may allow for a
transition away from the CogAT in the future.

When looking at the use of GPA the Working Group felt that the use of course grades was an area for revision.
The calculated GPA is used to measure academic performance, but is also considered a proxy indicator for
student motivation for learning, Grades however may reflect other fa g such as atiendance or behavior.

‘,‘s can differ by school and district. The
and the transition to the Common Core

Standards should improve the effectiveness of grades or GPA, tor of success in the future, however
the working group felt that it was important to look at alte determine if a student is
academically focused. ’ ‘

The working group determined that using some meas) ili ation may address the concerns
that were raised related to GPA. Dean Packard and Dt . Lannie Kanevsky at the
Simon Fraser University in British Columbia. Dr. Kané s Ky is an ek pert inthe fi ‘ é and has been conducting
research in this area of resiliency and motlvatmn for the past ;% P vitae ava1lable53ﬁ i

L i@&«
cHg el

sgii
Academlc resﬂlency 15a complex concept Wlﬁfﬁ

% dL

“resourcefulness”, persistency”
Cortes,). It has been defined

interventions,
motivation.

g ay meet the needs described above. These included the
n (MAIM)) developed by Godfried and Godfried, the Children’s

academic resiliency scale as angd s& measure for student admissions — students will receive additional
admissions points based on their resiliency towards the required number of 50. Students will still need to meet
the minimum of a 7 composite stanine on the CogAT and have a minimum GPA of 3.0 to receive admission
points but adding the resiliency scale will assist students whose GPA may not have been high enough to meet
the required admission points. This will impact students similarly to the previous use of the Ravens test.

Moving forward the work done by the internal working group will be shared with larger constituent groups.
Committees that include members of the parent groups, instructional council, site council, staff and
administration will continue the process of defining which assessment to use and how the points will be
awarded.
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072903 |Mendom

(1) The USP expressiy states (on page 30 in Section V, & 5a)
that the District "shall consult with an expert regarding the use

of multiple (e.g. essays; ch: i ofthe
student's schoal; student's background, inchiding rare, sthnicity
and socloe ic st ] for admi: to similar programs.”

Principal Packard, A.P. Cislak, Ms. Taylor, the ALE Directar, and Dr. King conducted
interviews with both Dr. Binn and Dr. Hockett, co-authnrs of the study and published
bok “Exam Sthoels - Inside America’s Mast Selective Public High Schools”. Their
study, spensored by the Thomas B, Fordham instituts and the Task TForce on K-12
Education at Stanford Univarsity’s Hoover Institution, Identified and surveyed 165
high schools nation-wide that have student selection policies. The Survey Ondings and
in-depth case studies of 11 schoals are described in the book “Exam Schools” The

Mo reference is made in the description ofthe working group's  1Did it ocour and, if so, whe was the
process to consultation with such an expert. expert and what advice was given?

interview protecal is attached.

[Key advice:

+ Using Multiple Measures is essential + nothing shoutd be based on 1 test score,
creating a “da or die” situation

* Avoid compl; about the admissians procedures - as Drs. Finn noted he was
surprised at the level of complacency on the part of the schoals with respect to
analyzing and evaluating their admissions policy and Dr. Huckett noted that one of the
best practices was to be reflective,

* While admisslons polices are important to look at, other aspects ara Impertant |n
attracting a diverse population, .

© Recruitment and Qutreach: Both Finn and Hockett smphasized the importance of
outreach, particularly through community arganizations, to widen the application pool
as well ag providing summaer programs,

o Rale of Feeder Schools: Both Drs, Finn and Hockett relterated the impaortance of
feeder schools in hutlding student preparedness, As stated in their bonic ‘i attention
focuses exclusively on the high schoel program witheut also addressing what happens
to such kids in the "feeder” schoals, it may amiount to redistributing the current

[We see the refarence to consultation with an expert (Dr. Lannk:
Kanevsky ) out of Canada who has been studying resitiency and
mativation but do not understand his area of. axpertise to be that
which is expressly reguired by the USP)

population high achievers rather than cultivating more of them' [p.299)

» Create an educational system that builds incentives for students at all levels - offer
enrichment programs, summer programs, and extra opportunities to Jearn things,
Invelva families and teachers particularly for low income but smart studenty,

* Open meve schoals of this type; Finn and Hockert conciude their book by suggesting
that, given the limlted supply of highly acad&mic ‘high schools, perhaps a solution is to
have simply more of thenw. As they wrrite, “we see compelling reasons to jnclude ample
development of that mode! [high achieving whole schoals] within the ceuntry’s broader
stravegies for addressing the duaf challenges of advanced learning and Jea Fners, reagons|
that become even more compelling I selective schools can model what ali high schools
should one day be [pg.196)"

[n addition, several additional experis were contasted and interviewed by Ms. Taylor
{sze Expert Analysis section in attached UHS admisstons revision for more derails).

(2) The USP expressly states (at the same cite set forth above)
that the District shall review bast practices used by other schoo|
districts in admitting students to shmilar programs,

|An Inttial review was conducted that looked at the top-rated AP High Schools across the
country (summarized in Exam Schools - Current practice sectlon Review of top-ratad
AP High Schools). 1rwas clear from this review that schools used a variety of
pdmissions criteria, that many used the same measures as UES (test scores and
grades), and that in several cases, the adm!ssiona pracess was much more competitiva,
Far example, it was surprising to see that many schools screened students {usually
with a standardized test scors) before they allowed them to take the entrance test,
Others relied on an ive process ing personal essays, interviews and
anditions,

process to review of best practices or any review of processes

piactices were reviewed and what . :
No referance is made in the description of the warking group's | was the warking group's assessment [The Finn-Hockett study cotegorized the diverse admlssions pracesses among the 11

The findings from the inltfal review were supported by the published Andings in the
“Exam Schools - Inside America's Most Selective Fublic High Schaals”, written by Dr.
Chester Finn and Dr. Jessica Hockett. Their study faund the “familiar indicators of
perfi or I, notably grades, test scores, and teacher

T d were the primaty criterla foradmissions. Outof 56 schools
responding to their survey (response rate of 35%), for Instance, 95% strongly or
moderately ized a stud: prior acad: recerd (&g, grades), and 60% used
scores from state or district ad ed tests, with an addltional 45% using a
standardized achievement test (g, CAT, [TBS, Stan 10, Student €354yS were among
the most emphasized "qualitative” criteria used (55%) followed by teacher
recommendations (52%) (p. 39-40). All eleven case study schools used these typesof
measuras, and soiae employed additlonal variables to screan applicants or set minimal

tequirements for considering them (p. 162).

DId this occur and, if so, what

of these prastices {and were they  |scheels profiled inta two categories - accordingly “each school's admissiong process

followad elsgwhere. included 7 (ts deliberations In any  [tended either to rely elther “primarily on the numbers ar emphasize a more holistlc,
way, specifically with respact to the [Student-by-student approach (p, 162)", Examples in their sample included Dxford

focus on resilionca)? Academy, Ben Franklin and Pine View (Gifed school) who used multiple measures
quantittively, and those who used “complex (and sometimes secret] scorin g rubrics,
individual interviews, essays, and committes discussions” (e.2- Thomas Jeffersan,
Schoals Without Walls, and Liinels Mathematics and Science Acade oy (1MSA),
However, ever those that relied an a holistic” approach used tests and grades as well,

Entrance Tests used: As noted above, almost all schools reviawed use some form of
test. The majority of tests used were achlevement tests as opposed to an ahllities test
such ag the CoGAT. Although Drs, Finn and Hackett did not look at the type of tests
used for the case studles, the initlal review and the Finn/Hockett study found that tests
Include state-assessments (CAT, ITBS), SAT/ACT scares, customized standards-based
vests. No school was identified that uses the Cognitive Abilities Test (CogAT) for
admisslons. However, as indlcated in the supporting documentation, Pina View Schoal
for the Glfted uses well-known GATE tests such as the Renzulli, the WISC-111, and the
|Woodcack Jehnson; and Carnegle Vanguard in Texas uses the Naglierl in conjunetion
with the Naglieri,

USP V.F.1.c
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N demicand “subjective” (qualitative)

(personal esvays, smtements,
teacher recommendations}; While nejther Dr. Finn nor Dr, Hockett knew of a school
using a studsnt motlvation scale such as the one proposed, Dr. Hockerx noted that
schools were Interested in looking at ways Lo measure motivation. She reporsed, for
example, that IM3A was Irying to use the types of classes students took ag an (ndicator
of motivation, while other schaols were facusing on a scudent’s interasts and
accomplishments (e.g. Thomas Jeflerson’s use of personal essays). The mest common
way, however, that schaals were addressing this aspect was to use grades asa proxy
indlcator. Based onthese interviews, the UHS worlting group Is comfartable with
Did this occur and, ifso,what  |Proceed(ng with plloting the CAIMI which Is designed to directly measure a studenc’s
Practices were reviewed and what
No reference is made in the description of the working group's | was the working group's assessment
process to review of best practices ar any review of processes of thase practices (and were they |AS 4 resuitof the deliberations with experts, UHS has identlfled two additional practices
followed elsewhere. includad In its deliberations inany [t pilot for incoming Saphomares this year. The first is to develap an assessment that
way, specifically with respect to the [Measures seven non-cognitive variables identifled by Sedlacek and Brocks. These
focus on resliience)? researchers argtie that there are seven factors, incliding 2 student’s self:
di end 1 knowladge that are nﬁen notaccounted for in cnl]ege
{admisslons processes, particularly for African-American stndents. The UHS working
group would like to look at these variables mare closely and pilota rubric or
measurement tool.

The second measure is to collect teacher recommendations, Both Drs, Pinn and Hockett
neted that while many schocls collect teacher recommendations, few use them
serinusly, They recemmended that if teacher recommendations are used that they be
evaluated using trained personnel and a pre-determined rubric. (For supporting
documentation on all of these measures see the atiached UKS admisslons revisions and

@

I The pilot process was given up in order to meet the timelines set hy the District and the
USP, Since the flnal revisions to the USP were not complated untll March 2613, It was

{3) The USP says the District "shall pilot these [new] 10t possible L6 implement a new admissions process for students seeking to enter UHS
admlssions procedures for transfer students seeking to enter during the 2013-2014 schoal year. UHS sends aut letters for frest the
UHS during the 2013-14 schoal year and shall implement the first week of January, The ions process for i i b g opened in May
amended procedures for all incoming students in the 2014-15- 2013, This did notaliow eaaugh me to conduct research, Consult with experts,

school year" (again at the same cite set forth above, going from impl new admi criteria, work with our site council and community, and
page 30 to page 31). infarm applicants, Similarly, the application process for incoming Freshman for the

2014-2015 school year opened on August 1, 2013, The plan for the piloting and
application of & new admissions process for the 2014-2015 Freshman and Sophomares
classes Is attached and details the implementation and piloting of all proposed new

measures [see attached UHS admissions revision).

With the delay in the d af the new

process beyond the April 1, 2013 dace sevin the USP, the District
apparently declded to forego a pilet process for the Arst year
(whlch should have been 2013-14) and apply the new

[admi process to alt incoming stud liately for the
201415 school year. Mendoza Plaintils do nat neuessarily
‘object to such a change assuming the adaption ofan admisstons
process that comports with the USP and full cempliance with
USP Sectlon V. A, 5 but wouid like w know on what bas!s the
Dlstrict determined to forego a pilot test af the new admissions
process and proceed diately o fulti

08.08.13 M Ifthere are objectians, or Ps cannot respond by Aug 2, Ps/SM

The District is only asking for a preliminary response (as part of the ongoing consultation) an
should have 30 days from July 22 ta respond. : ; i £

the cancept of ustng a resillency test,

# A dataset of 2127 student test scores and GPAs for the past three years was created to address

What do we know about the this questlon. Currently the weight given for GPA and test scores is splitat 67% and 33%
Implications af varylng the respectivaly with GPA weighted higher. The tables balow lank at tha mean percentage of
weights/polnts? This s a relatively  possible test or GPA points received for students that met or do not mast the admissions .
easy simulation to do with the ¢riteria, As shown, the mean percentage of possible points by ethnicity is similar forall
existing student population, stedents who meet the admissions criteria. For those studants who do not meet however, the

mean percentage of passitile points received by the test scares is slgnlfeantly lawer for
Afrlcan Americans, and Hispanics, As a result, varying the welghts und points betwean GPA
and test scores would not impact the distribution acress sub:

A stucent’s 9th gradé GPA In core subjects was calculated and included in the data set. A ratal
of 1114 students had bnth 8th and 9th grade GPA.  The carralation hatween Bth grade
calculated GPA and 9th grade GPA was 0.53.

[Grades] are pratty good predictors of student succesaSes [questior)
ahove about weights

Robert Willlams in his bock review articlg far the Journal of Psycheeducational Assessment on
[s there informatlon on consequential  |the Children’s Academic Entrinsic Motivation Inventory (CAIMI) notes that "ng consistent
valldity of this meaasurs? gendor or ractal differences wers found in tha CAIMI scores, The only consistent group
difference accurrad across grade levels (Williars, Journal of Psycheeducational Assessment
1997 15:161), We will check ta see if there isany mors recent research,

ili d nse it addicively (sze attached

Resiliency, in theory, should he a good predictor.

We are prapusing ta pilacthe use ofthe

]
Is this what your expart recommended? \HS admission revistons) .

As the proposal says, itis meant to ldentify students who have the
to achievein previded they got IFthe reshliency measure Is valid, why
support, Adding the resilisncy measure in thls way seems to treatit  [nor use {tadditively?

nn ralatlvely unimportant, This proposal seems to not go very far and "{;. X

that the validity of the CogAT measure is very high. Evidence [that the validity of the CogAT
measure is very high]

Dr. Lehman and the revelopers of the CogAT detail the evidence for the validity and reliabillty
of the test in the "CogAT Form 6 Research Handbook” (Lohman & Hagen, 2002) and the
“Cognitlve Abllltles Test Form 7 Rasearch and Development Guide {Lehman, 2012). [Ican
attach a scanned version of the chapters if necessary]

A primary purpose of the admisslons criterla |5 to Identify students who ave prepared to

plete the highly challenging and rigorous criteria of UHS closses as apposed to select only
students who are going to be successful. Asa result, locking at gifferent mensures that
[determine student achigvement at UHS is nar currently the foeus of the admissions revisions.

While [ like the idea of the resiliency measura in principle, |

would hava expected the graup to do more empirical work And, whatis the correlation of CagAT it s for this reason that the sehuel Is looling at multiple measures, such a5 a motivation scale
laoking at welghts, etc, and simulating the effect of different scoresand grades? that may capture 8 student’s motivation far learning that is not reflected In elther test scores
measures on student achlevemant at UHS. lor grades. The correlation between CogAT scores and 9th grade grades for the sample size of
UQ P V F 1 C 1114 ig 31. Thelow correlatan indicates that the CogAT testand GPA are not measuring the
& ode

same underlying abilitias.
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Ieis difficult to comment on the efficacy vel non of the proposed

use of resiliency inad without
knowing how that measure would impact actual admissions.
While the measure seems difficult ta assess independent of
confournding seciceconomic var{ables, its consideratlon is nak
inherently objectionable, Rather than fecusing on maintaining a
high admissions bar, the Fisher Plaintilfs believe UHS wauld
better direct its efforts at educating a broader spectrum of
patentiatly high-performing shuclents by ensuring that the
students it does admit receive the support they will need to
succeed at UHS,

An sﬂ'icacy study for all new instruments used for fresh and soph e wilt bel
conducted to detarmine lts Impact an actuat admissions.
UHS has bean at tudentsat UHS. Student retention rates For

Instance rase from 83% in 2009-2010 to 90% 10 2011-2012, Anglo students tend to hava
lower retention rares than other students, | UHS agrees with the Fisher plaintiffs abaut the
essential need of providing suppert services for all students. Support services at the schoo]

{eurrently include writing and math centers, a conference perlod where studems can get

individual assistance for 2 days a week, tutoring, a dedicated counselor for each grade levet
[and a peer mentaring program ("Penguln to penguin®). With 100% of UHS students passing
AIMS it the t.‘lld of their :uphomnre year, a 100% graduation rale, and 10695 of students

ap ¥ (university or militzry), all students who remain at
UHS mllsu::eed

Like Professor Hawley, the Fisher Plaintiffs guestion the
assumed validity of the CogAT. The Fisher Plaintiffs believe that
such testing instruments are culturally biased and serve as a de
farto harrisr to the representative admission of low SES AA and
M4 students to UHS.

Na assessment is without bias. Dr. Lohman, the developer of the CogAT, acknowledges this
clearly when he wrltas that "the belfef that one can measure reasoning ability in a way that
eliminates the effects of culture is a recurring fallacy in measurement. Culture permeates
nearly all interactions with th {The Role of bility tests in identifyi

A An Aptitude P Ive, Lobman 2005. Gi&ed Chilgd Qulnerly

Vol 49, #2, pg. 115",

Itis clear from the data above that African-American and Hispanle students perform less wel?
an the CogAT than Whites, Asians, and Multi-race. Hawever; this Inding alone does not
necessacily mean that the tegt {3 invalid, Lowes smdem test performance may be due to other
factars that ara highly correlated with race/ y such income
or feeder school. Using regression techniques, the analysisof the 2127 UHE applicants found
that ethnicity explrined 119 of the variance of the composite score percentile ranking, while
the middle schoal attended axplainad 19% ofthe variance. This finding is consistent with
that of Finn/Hoclett, wha note that the degree to which the feeder schools academically
prepare children impacts what a high school can do m addressing diversity. As Dr. P
rommented "It would he a whole Jot easier if the faeder system was doing a better job o get
students prepared”, Based an our fndings above with respact to test seares and GPA, we will
be completing additlonal analyses to better understand the factors that explain the lower
performance among students and develop stmtegles onhow these conbe remedied. One
advantage of the CogAT 1§ that it is possible to build ahility profiles of students to design
interventions.

08.27.13

Mendozas

In the discussion of the werking group, the meme we were
provided says {on page 4) that “soma measure of raslliency or
motivation may address the concerns that wera raised related to
GPA." [t then references the wark of Dr. Lannie Kanevsky and
says that Dr. Kanevsky pointed the working graup to Drs.
{Godfried (sic), in particular the Measure of Academic Intrinsic
Motivatlon and the Children's Academic Intrinsic Motivation
Hnventory ("CAIMI®) that they developed.

Based on our review, itappears that the referenced instruments
measure motivation as distinet from “resiliense,” (Thisis based
on areview ofthe web site af the publisher of the CAIM),
Psychological Assessment Resources, which states that the
purpose of the CAIMI Ls o measure motivation for learning ln
general and across specific learning areas.) It alsc appears from
a review ofthe Sandoval-Hernandez and Cortes articie ¢ited by
the District in the memo we were provided (at page 4) that
motivation may be one factor to be considerad in assessing
resilience but that it is not coextensive with resilience.

.what [s meant by a "resiliency” test,
how the District intends to Identify and
validate such a tast, and how that test
should factor inte the overall admissions

Process,,

LiF CHSCUNS 10T Wil L. Lannie Ranevsiy pravi @ Toundation or wiicly Lo 0ok T
concept of academic llency and begin te op: it She expl how the concept
of resil| hasbesn In the acad either usad “glinically” (e.g. o
identify at-risk ar vulnerabie individoals who may require interventions or "positively” - o
identify sources of strength and mativatian. Thiswas helpful in censidering what the value
added would be within the admisslons process, aswell as setring a direction for looking at

various instruments that sought o identify strangths rather than deficlrs,

This was supported by the study by and Cortes
Hernandez and Cartes - Factars and conditions that promate academic resilience: A cross
country perspective), As the Mendoza plaintiffs polnt aut the model of scademic restliency

Dlstrlet 12 seeking to measure
{"resillence” er only the mativation

pmpnsed in this study is much larger than the d focus on Thelr
Therefors, Mendaza Plaintiffs would ik 1 fonr fans - the per:nna] l'amlly, school and community and in thelr
to better understand what it Isthat the |study of the rel hip between edueath and they usea
variety of indicators to mlasure the Impact of each dimenslan. Their modal provided a basls
l'ur Jurther dummlg to the student’s persvnal and rhe two
"yand whether d with It- self- and effort/motivation in ed

factor within "

it has been directed to any instruments
besides those developed by Drs.

Gotefyied.

that they found In thelr study were strongly correlated with student achievement jn reading.

Dr. Lannie Kanevsky directed us to several rasources bayond the Gottfrleds worlk, including
Masten's "Grdinary magle: progess in D and the work of Catherine
Dwerck wha daveloped a 4 [tem inventory callad Mindset, -

Inaddition, ‘members of the working group lookad at the published academic literature ts find
instromients that were designed to measure student motivation in academic settings and that

Mendoza Flaintifs relterate that before they can agree to the
inclusion of "resilience” in the factors to be considered in the
UHS admissions process, they need to better.ungerstand what
the District intends to measure and how., Further, as more fuily
explained by Dr, Hawley in his comments of August 8, before
they can agree that "resilience” be added to the existing
[admissions process, the District needs ta provide & more

lete review and for the existing process,

Ay,

Please see LHS admission revisions for complete details en the proposed motivatlon scale and
prncedures forimplementation. ItIs clear from the review afexisrlng admission practices and

with experts haoly use a variety af measures for high school admisstons, and

thatno school has devised a perfact systemn. The inability for any ene measure or sats of
to improve diversity, whethar ane is doing it by the numbers or assassing
student’s ndlvidual-by-Indlvidual, s also clear. Schoals with complex "helistic” appraaches
where student prafiles are created from guantitative and qualitative data havs proven ta be
no hekter at ensyring an ethaically diverse stadent body than thase that use o "market-basket"
of factors (e.g test scores and grades). This is due to the fact that improving diversity atan
“exam school" cannst be accomplished by focusing only on a school’s admission pracess. Far
exarpls, aithough ineremental, UHS has seen an Increase In the number of Bth grade Hispanic
TUSD students qualifying for frsshman ndmissiens from €3 In 2010-2011 to 75 2012-2013
aven though there have been on changes te the admissions criteria.  Mueh of chis occurred
hecanse of better autreach and racruitment efforts - a factor that Finn/Hockett find both
[*mare important and mere challenging as they (o their districts) strive to ensure that their
pools are jcally diverse, r of thelr

land acadermically gualified”,

The analysis conducted so far on the existing admissions critaria reveals that improvements
should be made ancl addiHonal measures piloted. As noted there are disparities across
ethnicities in terms of studext Lest performance. These will certainly be examined and
addressed. However the degrae to which can be made whil Ting that

are preparad for the highly rigoraus and d
curriculvm cannot ba determined witheut testing multiple types of measures, 1tis Inr this
reason that tha District is proposing the use of additlonal measures, spacifically the CAIME |
(student motivation seale), o gnitive and the cellection of taachar
recommendations. The use of these additlonal will be eval o derermine

USP V.F.1.c

whether they add value and 1mpruve the existing process.
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07.29.13 |Mendaza

(1) TheUSP expressly states {or page 30 in Section V, A, 5,a)
that the District "shall cansult with an expert regarding the use ol
multiple measures (e.g., essays; characteristics of the student's
schoal student's background, m:ludm g race, ethinicity and

i¢ status ) for admission ta similar

Prmclpal Packard, A.P. Cislak, Ms. Taylar, the ALE Director, and Dr. King cnnducted
interviews with bath Dr, Finn and Dr. Hacket, co-authors of the study and published
book “Exam Schools - Inside America’s Most Selective Public High Schoals™. Their
study, sponsared by the Thamas B. Fardham Institute and the Task Force on K-12

jon at Stanford ity’s Hoover i identified and surveyed 165 high|
schools nation-wide that have student selection policies. The survey findings and in-
depth case studies of 11 schools are described in the book “Exam Schools.” The
interview protoco! is attached,

Na reference is made in the description of the working group's
precess to consultation with such an expert.

Did it occur and, if so, who was the
expert and what advice was given?

Key advice:
* Using Multiple Measures is essential - nothing should be based on 1 test scare, creating
a “do or die” situation

» Avoid c abeut the as Dre. Finn noted he was
surprised at the level of complacency on the part of the schools with respect to analyzing
and evaluating their admisslons policy and Dr. Hockett nated that one of the best
practices was to be reflectva.

= While admizsions policies are important to look at, ether aspects are important in
attracting a diverse population.

o Recruitment and Outreach: Both Finn and Hackett emphasized tae importance of
outreach, particularly through i ions, to widen the ication paol
as well as previding summer programs.

0 Role of Feader Schoals: Both Drs. Finn and Hockett reiterated the importance of feede
schools in building student preparedness. As stated in their baok 'if attentien focuses
exclusively on the high school program witheut also addressing what happens to such
kids in the “feeder” schools, it may amount to redistributing the cuzrent population high}
achievers rather than cultivating more of them’ [p. 199)

{We see the reference to consultation with an expert (Dr. Lannie
Kanevsky ) out of Canada who has been studying resiliency and
mativation but de not understand his area of expertise to be that
which is expressly required by the ISF)

. I:reate an educational system that builds incentives for sudents ar all levels - offer

programs, summer and extra ta learn things.
Involvz families and teachers forlow income but
» Open more schools of this type: Finn and Hocketr conclude thelr hook by suggesting
that, given the limited supply of highly academic high schaols, perhaps a salution is to
have simply more of them. As they write, “we see compelling reasons to include ample
development of that medel [high achieving whote schools] within the country's broader|
strategies for addressing the dual challenges of advanced learning and learners, reasons|
that become even more compelling if selective schaals ean mode! what all high schools
should one day be (pg.198)".

In addition, several additional experts were contacted and interviewed by Ms. Taylor
(see Expert Analysis section in attached UHS admissions revision for more details).

(2] The USP expressly states [ak the same cite set forth above)
that the District shall review best practices used by other school
distriets in itring srudents to simitar

An initial review was conducted that looked at the top-rated AP High Schools across the
country {summarized in Exam Schools - Current practice section Review of top-rated AR
High Sthools), [twas clear from this review that schools used a variety of admissions

criteria, that many used the same measures as UHS (test scores and grades), and thatin
several cases, the admissions process was much more competitive. For example, it was
surprising to ses that many schools screened students (usually with a standardized test
score) before they allowed them to take the entrance test. Others relied on an extensive{
process involving personal essays, interviews and auditions.

USP V.F.1.c

The findings from the initial review ted by the findings in the
“Exam Schools - Inside America’s Most Selectnve Public High Schools®, written by Dr.
Chester Finn and Dr. Jessica Hockett. Their study found the “familiar indicators of
aczdemic performance or potential, netably grades, test scores, and teacher
recommendationg, wers the primary criteria for admissions. Out of 56 schoals
responding to their survey (response rate of 3%, for instance, 95% sirongly o

d a smdents’ prior icrecord (e.g. grades), and 60% used
scores from state or district ini tests, with an iti 45% usinga
standardized achievement test (e.g. CAT, ITBS, Stan 10), Studentessays wers among th
mast emphasized “qualitative” criteria used (55%) followed by teacher
recommendations (52%) (p. 39- 4-0} All eleven case study schaals used these types of

and some variables ke sereen applicants or set minimal

requirements for considering them (p. 162).
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Na reference is made in the deseription of the werking group’s
process to review of best practices or any review of processes
followed elsewhere.

Did this occur and, if so, what
practices were reviewed and what
‘was the working group's

The Heekett study categorized the diverse admissions processes among the 11
schools profiled inte two categories - accordingly “each schosl's admissions process
tended either to rely either “primarily on the numbers or to emphasize 2 more halistic,

of those practices (and were they
included in its deliberations in any
way, specifically with respect to the
facus on resilience)?

-by-student approach [p, 162)", Examples in their sample included Oxford
Academy, Ben Franklin and Pine View (Gifted school) wha nsed multiple measuras
quantitatively, and those whe used “complex (and sametimes secret) scoring rubrics,
individual interviews, essays, and committee discussions” (e.g. Thomas |effersen,
Schaals Without Walls, and Ilinois Mathematics and Science Academy{IMSA). Howeves
even those that relied on a "holistic” approach used tests and grades as well,

Entrance Tests used: As noted above, almost all schools reviewed use some form of test,
The majority of tests used were achievement tests as opposed to an abilities test such as|
the CaGAT. Although Drs. Fina and Hockett did not look at the type of tests used for the|
case studies, the inital review and the Finn/Hoclett study found that tests include statq-
assessments (CAT, ITBS), SAT/ACT scores, customized standards-based tests. No
school was identified that uses the Cognitive Abilities Test (CagAT) for admissions.
However, as indicated in the supporting documentation, Pine View School for the Gifted
uses well-known GATE tests such as the Renzuili, the WISC-11], and the Woodcock
Johnsen, and Carnegie Vanguard in Texas uses the Naglierl In conjunction with the
Naglieri.

No veference is made in the description of the working group's
prucess to review of best practices or any review of processes
followed elsewhere,

Did this occur and, if so, what
practices were reviewed and what
was the working greup's assessment
of thase practices (and were they
included in its deliberations in any

way, specifically with respect to the I

focus on resilience)?

N "

icand “ (persenal essays, statements,
teacher recommendatians): While neither Dr. Finn not Dr. Hocketr knew of a school
using a student mativation scale such as the one propesed, Dr. Hockett noted that
schools were interested in looking at ways to measure motivation. She reported, for
example, that IMSA was trying to use the types of classes students took as an indicator of
motivation, while other schools were focusing on a student’s interests and
accomplishments {e:g. Thomas Jeffersan’s use of persanal essays). The most commen
way, however, that scheols were addressing this aspect was to use grades as a proxy
indicator, Based on these interviews, the UHS working group is comfortable with
proceeding with pilating the CAIMI which is designed to directly measure a student’s
motivation forlearning,

As a result of the deliberations with experts, UHS has identified two additional practices|
to pilot for incaming Sophormores this year, The first is to develop an assessment that
measures seven non-cognitive variables identified by Sedlacek and Brooks. These
researchers argue that thera are seven factors, including a student's self-cencept,
leadership, and nontraditional that are often not for in college

for afrj -American students. The UHS working
group would like to ook at these variables more closely and pilot a rubric or
measurement taol.

'The secand measure is to collect teacher Both Drs. Finn and Hockert
noted that while many schools colleet teacher recommendations, few use them seriously. |
They that if teacher ions are used that they be evaluated
using trained personnel and a pre-determined rubric. (For supporting documentation on
all of these measures see the attached UHS ad ions revisions and di

(3) The USP says the District "shall pilot these [new]
admissions procedures for ransfer smdents seeking to enter
UHS during the 2013-14 school year and shall implement the
amended procedures for all incoming students in the 201415
sthool year™ {again at the same cite set forth abowve, gaing from
page 30 to page 31).

The pilot process was given up in arder to meet the timelines set by the District and the
USP. Since the final revisions (o the USP wera not completed until March 2013, itwas
not possible ta implement a new admissions process far swdents seeking to enter UHS
during the 2013-2014 school year. UHS sends out aceeptance letters for freshman the
first week of January. The admissions process for incoming sophomores opened in May
2013, This did not allow enough time to conduct research, consult with experts,
implement new admissions eriteria, work with our site council and community, and
inform applicants, Similasly, the application process for incoming Freshman for the 2014-
2015 scheol year apened on August 1,2013. The plan for the piloting and application o
a new admissions process for the 2014-2015 Freshman and Saphameres classes is
attached and details the implementation and pileting of all proposed new measures (seq
attached UHS admissions revision},

USP V.F.1.c
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With the delay in the development of the new admissions process
beyond the April L, 2013 date set it the USP, the District
apparently decided to forego a pilot process for the ficst year
[which should have been 2013-14) and apply the new

process to all incoming students immediately for the
2014-15 school year. Mendoza Plaintiffs do not necessarily
object to such a change assuming the adoption of an admissions
process that comparts with the USF and full eompliance with USH
Section V, A, 5 but would like to knew an what basis the District
determined to forege 4 pilot test of the new admissions process
and proceed immediately to full implementation_

knowing how that measure would impact actual admissions.
Wwhile the measure seems difficult to assess independent of
|confounding sociseconomic variables, its consideration is nor
|inherantly ebjectionable, Rather than focusing on maintaining 2
high admissiens bar, the Fisher Plaintiffs believe UHS would
better direct its efforts at educating 4 broader spectrum of
potentially high-performing students by ensuring that the
students it does admit receive the support they will need to
succeed at UHS.

06.08.13 5™ f taere are abjections, or Ps cannot respond by Aug 2, Ps/SM The BLStrictis only asking for a preliminary response (a5 partol the ongaing consaltation) on
should hava 30 days frem July 22 to respand. the concept of using a resilfency test.
A dataset of 2127 smdent test scores and G#As for the past three years was created to address
this question. Currently the welght ptven for GPA and test scores is splitat 67% and 33%
respectively with GPA weighted higher. The tbles below Iook 3¢ tite mezn percentage of
What do we know about the passible test or GPA polnts received for students that met ot do nat meet the admissions
implications of varying the criteria. As shown, the mean percentage of possible poines by ethnicity is similar for all
weights/points? This is a relatively  |students who meet the admissions criteria. For those students who do not meet however, the
easy simulation to do with the mean percentage of pessible polnts received by the test scores Is significantly lower for African
existing student population. Americans, and Htspamrs As a rzsult. varying the weights and paints between GPA and test
scores would not ian across sub:
. A student’s 9th grade GPA In core subjects was caleulared and included in the data set. A total of|
Grad: d .
Eh':w’:i:;: i:grf“" predictars of student success See [question] 1114 students had both Bth and Sth grade GPA.  The eorrelation between 8th grade calculated
GPA and 9th grade GPA was 053,
Robert Willfams in his book review articie for the Journal of Psychoeducational Assessment on
the Children's Academic Intrinsic Motivation fventory [(CAIMI) notes thar "no consistent
- . Is there gender or racial di were faund in the CAIMT scores. The only consistenc group
, in theery, should be a goad predictor.
Resiliency, in theory, goad pre Validity of s measare? levels [Williams, Journal of Psychoeducational Assessment
1997 18:161). We will checle to sex if there is any more recent research,
We are praposing to pilot the use of the resiliency measure and use itadditively (s¢e artached
Is this what your expert recommended? | UHS admission revisions) .
As the proposal says, itis meant to |d=ntlfy students who have the
toachieve In provided they get IF the resflien: measure Is valld why | pr. Lohman and the developers of the CogAT detal the evidence for the validity and reliability
{suppart. Adding the resiliency measare [n this way seems to treak ftan | not use [t additively? of the test in the "CogAT Forn 6 Research Handbock” (Lohman & Hagen, 2002) and the
{relatively unimportant. This proposal seems to sot ga very far and i - “Cognitive Abilities Test Form 7 Research and Development Culde {Lohman, 2012). [Ican
assumes that the validity ofthe CogAT measure is very high. Evidence [that the validity ofthe COEAT [ytzach a seanned version of the chapters if necessary]
measure is very high?]
4 primary purpose of eriteria Is to identify students who are prepared to
complete the highly challenglng and rigorous criteria of UHS classes as apposed to select only
students who arc going to be suoressfal. As aresult, looking at d[fferent measures that
While ] like the idea of the resiliency measure in principle, 1 the focus of the revisions, Ir
would have expected the group o do mare empirical work And, whatis the correlarion of CogAT | 1510t this reason that theschool s Innldng at mul([ple measures, such aga morlvation scale that
looking at wights, etc, and simulating the effect of different  |scores and grades? may caprre ““f'"i“' T T f“A‘T“’-ﬂf’""E "‘:;‘:ﬁ reflecte "’1 E‘E:E' festscores of
N grades. The correlation between CogAT scores am grade grades for the sample size ol
m2asures on stident achievement JLUHS. 114 1531 The low carrelation Indicates that the CogAT testand GPA are not measuring the
same underlying abllities.
. Yes. An evaluation of the use of the mot cale will b ploted as well an analysis of the
s there a plan for how this new Impact of using the Iatest GAgAT test verslon - version 7 For freshimat admissions will be
approach, whatever itis, will be corpleted. An evaluarion plan with Hie-line W be drawn Wp.
evaluated?
P N Yes, UHS will pilot the use of any new measures for sophomores in the Spring of 2014. Juniors
wthe results of this “pilot” may be toolate to influence the and Senlors are ot aditted under a swelghting system.
admussmns_lor Z?.;?‘”,' IEthe r:ﬂle&l‘cy measure has e;ldelgc; Of chould we assume that the ‘pilot for
validity, it seems that the new measure shauld be |00 et ol cuedr
used and that the possibility of changing the weights on corrent
next year should be explored—as suggestad ahove.
08.26.13 Fishers An efficacy study for all n used for and ions will be
1tis difficult te comment an the efficacy vel non of the propesed to determine its impact on artual admissions.
use of academic restliency measures in admissions without UHS has been HS, rates for

insmnce rose from 83% in 2009-2010 to 0% in 2011-2012. An,glu students tand to have lower |
retention rates than ather students.  UHS agrees with the Fisher plaintiffs about the essential
need of providing suppert services for 2l shudents. Support services at the school currently
Include writing and math centers, a conference period where students can get individual
agsistance for 2 days 2 week, tutoring, a dedicated counselor for each grade level and a peer
mentoring program [ Fengum to pengnln ). With 100% of UHS students passing AIMS at the
end of their rate, and 100% of students attending a post-

| secondary institution [umv=rsuy or military), all students wha remain at UHS will succeed.
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Like Professor Hawley, the Figher Plaintiffs question the assumey
validity of the CogAT. The Fisher Plaintiffs believe that such
testing instruments are culturally biased and serve as a de facko
barrier to the representative admission of low SES AA and MA
students to UHS.

Ho assessment is without bias. Dr, Lohiman, the developer of the CogAT, acknowledges this
elearly when he writes €hat “the belief that one can measure reasoning ability in.a way thar
ellminates the effects of culture is a recurring fallacy in measurement. Culure permestes
nearlyail interactions with the enviranraent [The Roke of nonverbal abllity tests in identi
Academleally Glited Srudents: An ApHitude Perspective, Lahman 2005. Gifted Child Quamrly
Vol 49, 02, pg. 115]".

Ieis clear from the data above that African-American and Hispanic students perform Jess wel}
on the CogAT than Whites, Asians, and Mult-race. However, this finding alone does not
hecessarily mean that the test is invalid. Lower student test performance may be dus to other
Factors that are highly rorvelated with race fethnicity such a< geagraphical residence, income or
Feeder school. Using regression tachniques, the analysis of the 2127 UHS applicants found that
ethniclty explained 11% of the variance of the composite score percentile ranking, while the
middle schoo! attended explained 19% of the varlance. This finding s consisteat with Urat of
Finn/Hockerr, who note that the di o which the feeder repare
children impacts what a high school can da In addressing diversity. AsDr. Finn commented "it
would be a whole ot easier If the feeder systemn was doing a better job to get students
prepared”. Bas:d an our findings abvve with respect to test scores and GPA, we will be

better the fastors platn the lower
performance among students and develop strategies on haw these can be remedied. One
advantage of the CagAT is that It Is possible to build ability profiles of students t destgn
interventions.

08.27.13

Mendozas

In the discussion of the working group, the mema we were
provided says (on page 4) that “some measure of resiliency or
mativation may address the cancerns that were raised related to
GPA" 1t thenreferences the work of Dr. Lannie Kanevsky and
says that Br, Kanevsky pointed the working group to Drs.
Godftied (sic), in partcular the Measure of Academic Intrinsic
Motivation and the Children’s Academic Intrinsic Motivarion
Inventory (“CAIMI") that they developed ,

Based an aur review, it appears that the referenced instruments
measure mobivation as distinet from “resitience” (This is based
on a review of the weh site of the publisher of the CAIMI,
Psychological Assessment Resaurces, which states that the
purpose of the CAIMI is to measure motivation for learning in
general and across specific learning areas.) 1t aise appears from
review of the Sandeval-Hernandez and Cortes article cired by the|
District in the memo we were pravided (at page 4] that
motivation may be one factor ta hecunsndened in assessmg

but thatitis not ive with

~what |s meant by a "resiliency” test, how|
the District intends to identify and
validate such test, and how tratest
should factor into the

Qur discusslon with Dr. Lanie Kanevslty provided s foundation for which to lookat the concept
of. begin It She explained how the concept af

has been in icl icher used “clinically” (e.¢, to
identify at-risk or vulnerable Individuals who may require interventions or “positively” - to
identify sources of strength and motivarlon, This was helpful In considering what the value
added would be within the admissions process, as well as setting a direction for looking at
varlous instruments that sought to identify strengths rather than deficits.

process...

Therefore, Mendoza Plaintiffs would like
to better underscand what It is that the
District is seeking 1o measure
{“resiltence” or only the motivation

dby

This d by the study conds and Cortes (Sandoval
Hernandez and Cartes - Factors and i i A cross-
country perspective). As the Mendoza platntiffs pont out the model of academic resilieney
praposed in this study Is much larger than the proposed focus an mativation Their theoretical
model I'aur the persenal, family, ity and in their
study of the reslilency and usea
[varlety of indicators to measure the impact of each dimension. Thelr mode! pmvlded a basts for
further defining academi resiliency to the student’ persanal dimension and the owa elements

that resi

factor within "resilience”) and whether
has been directed to any instruments
besides those developed by Drs.
Gottfried.

il it- self and in ed th,
found In thelr study were strongly carrelated with smdent achlevement in reading.

Dr. Lannie Kanevsky directed us to several resourres beyond the Goorieds work. including
Masten’s *Ordinary maglc: resilience process in development“and the work of Catherine
Dwerck who developed a 4 eem Inventary called Mindset.

n addicion, members of the warklng group Jocked at the published academicliterature e find

Instruments that were designed to in and that

Mendoza Plaintiffs reiterate that before they can agree to the
inclusion of “resilience” in the factors te he considered in the UHY
admissions process, they need to better understand what the
District intends to measure and how. Further, as more fully
explained by Dr. Hawley in his comments of August 8, before they
can agree that “resilience” be added to the existing admissions
process, the District needs ta provide a more complete review
and justification for the existing process.

Please s2e UHS admissicn revisions for complete details on the proposed motivation scale and
procedures for implementation. It is clear from the review of existing admission practices and

ith experts use a variety of measures for high school admissions, and
that ho schoel has devised a perfecr system. The inability for any one measure or sets of
measures alone to improve diversity, whether one is doing it by the numbers or assessing
student’s indlvidual-by-individual, is also clear. Schools with complex “holistic” approaches
where student profiles ted from i and datn have proven to be no
better at ensuring an ethnleally diverse student body than those that use 2 “market-basket” of
faetors (e.g, test scores and grades). This is due to the fact that improving diversity atan “exam
sehoal® cannot be accomplished by focusing anly on a sehool’s admission pracess. For exzmple,
although Incremental, UHS has seen an inerease in the number of 8th grade Hispanic TUSD
students qualifying far freshman admissions from 63 in 2010-2011 to 75 2012-2013 even
though there have been on changes to the ademisslons criterla. Much of this occurred because
| of better qutreach and recriitment efforts - 2 factor that Finn/Hockett find both “more
important and mare challenging as they (ar ther district) strive to ensure that thelr applican

ocls are diverse, of thelr

academically qualified”.

[The analysts conducted so far on the existing reveals that
shoutd be made and additlnal measures pil

ated. As noted there are disparities across
1n terms of student test

‘These will certainly be examined and
addressed. However the degree to which ‘e made whil ing that
smden s are adequately prepared for the

highly rig d
cannot be without testing multiple rypes of measures. It is for this

reagon that :he District Is proposing th: useofaddlnunal measures, specifically che CAIMI

and thy ion of teacher
recommendations. The use of these additional measures will be evalnated to determine
whether they add value and improve the existing process.
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UHS:ADMISSIONS:
OMMEN

05.06.13

Dr. Hawley

This meme seeks to clarify issues related to the District's UHS
Admission Plan about which there appears to be agreement
among the Fisher and Mendaza Flaintills and the SM.

First, however, ler me observe, as did the Flaintffs, that the
District's argument that it eould not do more than it propeses
seems weak. From the very outset of the developinent of the USP,
it was clear that increasing access to URS for African American
and Latino students was a high priority for the Plaintiffs and that
admission criteria were at issue. In July 2012, the Court said that|
progress should be made about uncontested issues and | do aot
recall any opposition from the District to looking into ways to
increase access o UHS. Moreover, In a districk committed to
inclusion, one would have experted that a search for alternative
admission strategies would be on-going and there is evidence
that changes had been made in the recent past. There is no
evidence that the District fooked at other exam schacls. The
District says it will consult with the authors of a 2012 book en
exam schools, something it might have done at the oulset of the
process. 1 note, however, that neither author has expertise on.
assessment of student capabilities.

Inany event, the haok identifies many schools that could have
been contacted directly. There is no evidence that the District
investigated the consequential validity of its corent criteria by

the likely effects of different weights being assigned
the criteria using its current encollees. As to the consulant they
engaged, she does not meet the criteria stated in the USP (e.g.
|expertise “related to admission te similar programs”). Her work,
mrareover, is focused on gifted children in elementary grades.
Finally, the USF is explicit abaut cansulting with the Plaintiffs.
This does not mean after the development of a plan butin the
process. Indeed, there has been no “consultation” since the plan
was distributed other than ane exchange of emails justifying the
District's process.

Now to common themes in the comments of the P/SM

1. The Plan is a minimal respanse to the intention of the USP.
The addition of a resiliency testis, in principle, desirable, but the
District will apparently give it little weight.

Since motivation/resiliency has been
shown to be related to student academic
performance, why not give this test more
wetght or at least randomly assipn
different weights to two sets of
applicants who scors Jow on other
measures?

2. While itis oo late for a pilartesr, it is not toe late o degigh an

of the new pi and ta be specific about further]
work to be dane that would broaden the search for more
inclusive predictors of performance at UHS,

A3 Indicated In the plan evaluation is a erftical alament. We will be developing an evaluation plan
that will guide these efferts and will provide ta plaintiffs when completed.

3. While the admissions process fer UHS starts early, analyses of |
the effects of different weights tc be placed on the CogAT and
grades could be done and this could affect actal admissicn
[decisions,

For example, do grades have different
relationships to performance for
different racial groups? Colleges
regularly welgh grades by the past
predictability of student grades from
different schools.

See above response

Let me add a commeat here. The District should be consulting
with people who study the validity of various assessments of
potential of AA and Latino students to succeed in gifted and
talented programs. Professor Donna Ford at Peabody College at
Vanderkiltis one such scholar.

‘The consultants we have ursed - Dr, Hockett, Dr. Moon far exam schoals, and Dr. Kanevsky for
academic restliency all have backgronnds and research experience in Gifed Education. We are
trying to open up the schae] ta students beyond those Identified as gifted so it Is unelear why
this would be appropriate
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The CAIMI seems fa ba unllkely to be the best passibte tool, concerns about
Ihe expert who made the suggestian that we Use CAIMS os our tool,

The CAIMI [s designed to address motivation far students up to 14 years old and hes been used in
studies of students In micdle sehool. We will determine whether it 3 3 uselul through evaluation ,
Or. Kanevsiy has many years of experience and while she referred us ta the instrument, it was used

09.16.13 |Dr. Hawley [widely In the fisld.,

Teacher should be used ina way The pilot will test the use of icacher evaluations in a structured way usityg adeveloped
inventory tool

Developing an effective evaluation plan and perhaps writing a indicated in the pl L tical el i ]

foundations] section about Ehat in the carrent plan s indicated in the plan evaluation 15 a critical clsmant. We will be developing &n evaluation plan
that will guide thes efforts and will provide to plaintifiz when cempleted.

Mendozas Concern that there ks information that they don't have: a) analysis of Please see earller ‘the pi focus of issis process is to identify

how predictive GPA and CoGAT have been In the past as far as whether the level of students prepared ta attend rather than ta use measures of kow "suecessful’ a

the kids who seare the highest are these who alse succeed most atthe studentwifl be. Flease define "success”. It might have buen unclear but the analysis with

school; b) Analysis of playing with weights to determine best outcome respect ko justing the weights betwesn the two
[would make b difference in outcomes. Right now, al ethnlelty groups getthe same amount of
paints from GPA.

Concern as to whether che CAIMI is the right tonl? A) weh-site says for ‘The CAIMI was selected because It is a widely used measure that has been found to be rellable

students with academic difficulty; nee sure this is appropriate here, b) and valid and can be ingroups.| Weare imuing to i the use of other

see the child and youth resilience measure - has been used [ certain ‘toals to measure student motivation however and will certainly lock at the Child and Youth

circumstances Resilence measure. Dr. Kanevsky's recommendation was based an the fact that the measure is
assessing a student’s positive strength rather than their deflelts unllke several of the measures

Concerned about and/or interested | about the interest in expanding

UHS as regards access far ATAm and Latino students R

They e the idea of contlnuing o deveiop this and underscores

importance of efective evaluation

Fisher Wants to know how this ensures that mere AfAm students will getinto Anaiysis of the past 3 years of data with respect ro additive measure indicates that more AfAm

students will qualify for admlssions if they score within § points below 50, We cannot predict
whether other criteria measure will impact diversity. As the research on "exam schools” show

[Wants to know what type of support system they wili have to stay
there

Please see earlier response re support systems available to students

[Will the new plan operate to actually reduce the percentages of AFAT
students?

1£ it does then the proposed plan will have failed and we will have to startagain. The new plan
is based on the exlsting research and with exp y as required by
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09.10213 SM
[ wanted to note that the appendices provided with the revision
ofthe UHS are examples of the information sharing that would be
useful. Thanks.

In researching the topic of admissions criteria, there is a great deal of information and
research, both new and old, related to college level admissions and its relationship to
student success and diversity. Due to the nature of high schools, there is little research
available. “They have been largely ignored by scholars and analysts.” (Finn & Hockett
2012) In design, our proposed evaluation of the admissions criteria set forth will take
on characteristics of a research study. As such, we will continue to look at admissions

Not to undermine the compliment, but the review of the Sedlack research at all levels that address the overarching constructs that impact admissions and

i article i€ peculiar. He was on my faculty and [ have great respect Would one think that there are assess the validity at the high school level through the pilot pracess. This article was
| for him lfut this a-rtlde s abou: romE;n successgof Elackp parallels to the experience of 13 year |used primarily for its explanation of seven non-cognitive variables that were found to be
‘ y P d olds a generation later? critical in the lives of minority students. These variables are overarching constructs and

students on COLLEGE campuses and it s 25 years old. are still present in the lives of students today. We feel they are relevant, important and

useful topics for TUSD African American and Latino students. Our plan is to use the

} concepts presentzd in these variables (positive self-concept, realistic self-appraisal,

| understands and deals with racism, prefers long-term goals to short-term needs,

| availability of strong support person, successful leadership experience, and knowledge

| acquired in a field) when we create the short-answer questions for the Sophomore pilot
| process.

|

I

Il

|
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Mendoza Comments/Responses

Mendoza Comments

TUSD Responses

... concerned about the Bistrict’s failure to comply with the
USP’s express pravisions relating to UHS, which mandated
the creation of revised admissions procedures so that they
could have been piloted for transfer students for the 2013-14
school year. Having missed that opportunity, the District
now has adopted a pilot admissions process for enrollment in
2014-15 for all entering freshmen and sophomores.

We could not pilot this process for the sophomore admissions
process in May 2013 when the USP was only approved in March
2013. The sophomore/Junior/Senior is a 3-month- process and
applications are open in April. Parents/Students must be informed
late-February in advance if changes are to occur in the admissions
criteria. As a result, we did adopt a pilot admissions pracess to
meet this requirement.

With respect to [the motivation] test, the Revision is
incomplete. It states that the CAIMI or “other relevant
measures” will be employed but does not state the basis on
which the decision to use some “other relevant measure” will
be made. Neither, in the form approved by the Governing
Board, does it state what weight will be given to the results
of this motivation test.' Mendoza Plaintiffs belleve that
these omissions must be addressed.

We added "other relevant measure” because of plaintiffs’
concerns that we would consider the use of the CAIMI only. It was
our intention to pilot the CAIMI this semester and then, based on
our evaluation, determine its continued use. if it fails to identify
our targeted populations, we will consider other relevant
measures for the Spring admissions process. An evaluation ptan
will be completed by December 1 2013.

The USP expressly states that the District “shall administer
the appropriate UHS admission test{s} for all 7" grade
students.” The Revision does not confirm that this will occur.
The District should be required to commit to this testing.

we will administer the appropriate UHS admissions tests to alt 7
graders in the Spring of each school year.

Plaintiffs and the Special Master questioned the weights
assigned to CogAT scores and grades in the admissions
process and suggested that an evaluation be undertaken to
determine the correlations, if any, between (1) CogAT scores
and the grades achieved by UHS students in their classes and
{2} the GPAs of entering students and the grades they
achieve in their UHS classes for the purpose of determining
how strong each of these factors is as a predictor of success
at UHS and/or whether the weights assigned to these factors
should be modified. In the Expert Reports attached to the
final Revision, the same point is made. Kenneth Bacon
writes: “l would urge you to analyze the correlation of the
different elements of the admissions process with student
performance in the high school every year to determine their
appropriate point values and inclusion in the process
overall.”

Such requirement, with results broken out by the race,
ethnicity and ELL status of the students, should be expressly
included in the Review section of the Revision

As we have indicated before, correlations between the CogAT and
student ending grades at UHS indicate that there is no direct
correlation with students that score below a 9 stanine on the
CogAT or related to GPA. However the combination of the two
scores on GPA and CogAT scores has vielded success rates on
PSAT, SAT, ACT, AIMS, and AP test scores.

We have also provided an analysis of 3 years of UHS applicant data
that shows that simply adjusting the weights between grades and
CogAT scores will make no difference in outcomes by ethnicity.
Right now, all ethnic groups receive the same amount of points
from GPA. UHS will establish an admissions committee to review
the admissions process and evaluation results. Results will be
broken out by ethnicity and ELL status, as required for ail other
Desegregation data. The District agrees with, and will follow, the
recommendation of Mr. Bacon to “analyze the correlation of the
different elements of the admissions process with student
performance in the high school every year to determine their
appropriate point values and inclusion in the process averall.” As
Mr. Bacon points out the most efficient approach is to do this

analysis “every year.”

The District again, however, questions looking at the admissions
criteria solely with respect to “success” at UHS. We believe that
this is a limit to accessibility and would rather focus on thinking
about student’s preparedness for completing rigorous coursework,
motivation to learn, and cognitive thinking skills to ensure their
SuCCess.

! An earlier, draft version suggested that “up to five points” would be added to a student’s score but no comparable reference is
included in the final Revision. This seems to be implied by Appendix J but it should be included as an explicit provision of the revised
admissions process so that there is no confusion or debate later on with respect to how the results of the motivation test are being

used. The l[anguage has been restored.
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The experts noted inconsistency in the treatment of the
weight to be given advanced courses such as honors or pre-
AP for the purposes of an admission score and suggested that
the inconsistencies should be resolved, Mendoza Plaintiffs
object to any resolution of this inconsistency that results in
additional weight being given for such courses at least until
the District demonstrates that it has met its obligation
under the USP to increase the number and percentage of
African American and Latino students enrotled in such
courses.

We recognize this point and will determine the process for a
transcript analysis based on an evaluation of the Year 1
Sophomore admissions pilot.

The Revision contains a section entitled Recruitment and
Retention which simultaneously states that recruitment and
retention are not part of the admissions plan and then states
that efforts are in place to improve recruitment and to
further develop and improve student support systems. -
Absent is an acknowledgement of the specific outreach and
recruitment efforts mandated by the USP. The District
should be required to confirm that these mandated
recruitment efforts are in place.

UHS has completed multiple activities with respect to recruitment.
Please see the ALE access and recruitment plan for details. This
plan has not yet been submitted and is not due until lan. 1, 2014,

With respect to recruitment and retention, one of the
experts retained by the District {Jeannie Franklin in Appendix
K) made specific suggestions for the use of a pre-selection
committee and a school advocacy tool. Having received such
recommendation from its expert, the District should report
whether it is intending to implement those suggestions and,
if not, why not.

The UHS Recruitment, Retention, and Admissions sub-committee
determined that the use of a pre-selection committee or a school
advocacy tool would not be included at this time as they have had
only marginal success in Maryland. As detailed in the ALE access
and recruitment plan UHS is currently using many strategies for
recruitment and retention. We will however incorporate the
intention of a school advocacy tool in our existing recruitment
work, insuring that recruiting of nan-traditional students is
included.

Mendoza Plaintiffs lodge a separate ohjection to the use of
linois Mathematics and Science Academy (“IMSA”) as the
comparison school to UHS for the purpose of the power point
presentation made to the Governing Board and the public
with respectto the UHS admissions process. {The power
point was included in the Governing Board agenda items for
its October 22, 2013 meeting.) Mendoza Plaintiffs lodge their
objection to the use of IMSA as the single comparison school
for the purposes of Governing Board {(and public)
presentation because they believe that comparisons between
the two schools are extraordinarily hard to make and that the
information presented in the power point is misleading.

Mendoza Plaintiffs therefore object to any conclusions
about the demographics of UHS and/or Tucson that the
District purports to base on a comparison with IMSA.

As evident in the audio of the Presentation, the camparison to
IMSA was made only to point out {a} that as we have had success
with Latino enroflment, IMSA has had success with African
American enroliment, and (b) this is not a problem unique to TUSD
and that we will continue to work learn from, and share ideas
with, other similar schools as this process proceeds.

Apparently, the Mendozas read the power point but did not listen
to the presentation. Which, again, points out the significant
preblem with providing written materials from which the Plaintiffs
draw conclusions either because they failed to listen to the audio
that went along with the material, or because there is no way to
always convey contents of phone or in-person conversations or
discussions on paper.

*Note: in the audio, we state clearly that we compared several
schools but that Aurora was just the one we selected for this
presentation.
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The experts noted inconsistency in the treatment of the
weight to be given advanced courses such as honors or pre-
AP for the purposes of an admission score and suggested that
the inconsistencies should be resolved. Mendoza Plaintiffs
object to any resolution of this inconsistency that results in
additional weight being given for such courses at least until
the District demonstrates that it has met its obligation
under the USP to increase the number and percentage of
African American and Latino students enrolled in such
courses.

We recognize this point and will determine the process for 3
transcript analysis based on an evaluation of the Year 1
Sophomore admissions pilot.

The Revision contains a section entitled Recruitment and
Retention which simultaneously states that recruitment and
retention are not part of the admissions plan and then states
that efforts are In place to improve recruitment and to
further develop and improve student support systems.
Absent is an acknowledgement of the specific outreach and
recruitment efforts mandated by the USP. The District
should be required to confirm that these mandated
recruitment efforts are in place.

UHS has completed multiple activities with respect to recruitment,
Please see the ALE access and recruitment plan for details. This
plan has not yet been submitted and is not due until jan. 1, 2014.

With respect to recruitment and retention, one of the
experts retained by the District (Jeannie Franklin in Appendix
K) made specific suggestions for the use of a pre-selection
committee and a school advocacy tool. Having received such
recommendation from its expert, the District should report
whether it is intending to implement those suggestions and,

| if not, why not.

The UHS Recruitment, Retention, and Admissions sub-committee
determined that the use of a pre-selection committee or a school
advocacy teol would not be included at this time as they have had
only marginal success in Maryland. As detailed in the ALE access
and recruitment plan UHS is currently using many strategies for
recruitment and retention. We will however incorporate the
intention of a school advocacy tool in our existing recruitment
work, insuring that recruiting of non-traditional students is
included.

Mendoza Plaintiffs lodge a separate objection to the use of
illinois Mathematics and Science Academy (“IMSA”) as the
comparison school to UHS for the purpose of the power point
presentation made to the Governing Board and the public
with respect to the UHS admissions process. (The power
point was included in the Governing Board agenda items for
its October 22, 2013 meeting.) Mendoza Plaintiffs lodge their
objection to the use of IMSA as the single comparison school
for the purposes of Governing Beoard {and public)
presentation because they believe that comparisons between
the two schools are extraordinarily hard to make and that the
information presented in the power point is misleading.

Mendoza Plaintiffs therefore object to any conciusions
about the demographics of UHS and/or Tucson that the
District purports to base on a comparison with IMSA.

As evident in the audio of the Presentation, the comparison to
IMSA was made only to point out {a) that as we have had success
with Latino enrollment, IMSA has had success with African
American enrollment, and (b) this is not a prohlem unique to TUSD
and that we will continue to work learn from, and share ideas
with, other similar schools as this process proceeds.

Apparently, the Mendozas read the power point but did not listen
to the presentation. Which, again, points out the significant
problem with providing written materials from which the Plaintiffs
draw conclusions either because they failed to listen to the audio
that went along with the material, or because there is no way to
always convey contents of phone or in-person conversations or
discussions on paper.

*Note: in the audio, we state clearly that we compared several
schools but that Aurora was just the one we selected for this
presentation.
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Coversheet

Pidalite the TSY

Tucson BMEIED ScHoBL DISTRICT

MEETING OF: September 10, 2013

TITLE: University High School Admission Plan in Accordance with the Unitary Status Plan
ITEM #: 13

Information:

Study: X

Action:

PURPOSE:

As required by the Unitary Status Plan, the University High School Admission Plan was submitied to the Parties and the Special
Master for comment and an opportunity to ask questions. All comments were considered and a response to the questions has been
pravided to the Parties and Special Master. Recommendations from the Parties and the Special Master were also considered and, if
appropriate, were incorperated into the plan.

DESCRIPTION AND JUSTIFICATION:

Presented to the Governing Board ta ensure awareness of any concerns and/or issues as the University High School Admission Plan
is being finalized.

Presenfer: Samuel E. Brown

Superintendent Goal: Desegregation

BOARD POLICY CONSIDERATIONS:

LEGAL CONSIDERATIONS:

For all Intergovernmental Agreements (IGAs), Initiater of Agenda ltem provides the name of the agency responsible for recording the
Agreement after approval:

For amendments to current lGAs, Initiator pravides original 1GA recording number:

Legal Advisor Signature (if applicable)

BUDGET CONSIDERATIONS: Budget Certification (for use by Office of
Financial Services only):
District Budget Date
State/Federal Funds | certify that funds for this expenditure in the amount of $ are
Other avaitable and may be:
Budget Cast Budget Code Authorized from current year budget

http://boardﬁegiy/%.ﬁ?ﬁt@spx?ltemm=4403&MeetingID=136{9/5/2013 1:52:00 PM] -
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Coversheet

Authorized with School Board approval

Code:  Fund:
INITIATOR(S):
Samuel E. Brown, Desegregation Director 08.30.13
Name Title Date

DOCUMENTS ATTACHED/ ON FILE IN BOARD OFFICE:

ATTACHMENTS:

Click to download

No Attachments Available

TUGCSON UNIFIED SCHOOQL DISTRICT BOARD AGENDA ITEM
CONTINUATION SHEET

http://boarda@ast?ﬂ?\i}uoefh.effespx?ltemID=4403&MeetingID=136[9/5/2013 1:52:00 PM]
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TUSD

University High School Admissions Process Revision

L USP LANGUAGE
The Unitary Status Plan (USP), section V(5)(a) states:

V. QUALITY OF EDUCATION

5. University High School (“UHS ") Admissions and Retention

a. By April L2013 October I, 2013, the District shall review and revise the process and procedures that it
uses to select students for admission to UHS to ensure that multiple measures for admission are used and
that all students have an equitable opportunity to enroll at University High School. In conducting this
review, the District shall consult with an expert regarding the use of multiple measures (e.g., essays;
characteristics of the student’s school, student's background, including vace, ethnicity and
socioeconomic status) for admission to similar programs and shall review best practices used by other
scheol districts in admitting students to similar programs. The District shall consult with the Plaintiffs
and the Special Master during the drafiing and prior to implementation of the revised admissions
procedures. The District shall pilot these admissions procedures for transfer students seeking to enter
UHS during the 2013-2014 school year and shall implement the amended procedures jfor all incoming
students in the 2014-2015 school year.

The original date was changed by agreement of the Parties and Special Master.

I. EXECUTIVE SUMMARY

The USP directs TUSD to improve the academic achievement of African American and Latino students and to
ensure that African American and Latino students have equal access to TUSD’s Advanced Learning
Experiences (ALEs). ALEs include: Gifted and Talented Programs, Advanced Academic Courses {AP, Pre-AP,
Dual-Credit), and University High School (UHS). Historically, UHS has had disproportionately low African
American and Latino student populations compared to the rest of the TUSD’s high schools. The revised
admissions process is one of several strategies to attempt to increase the percentages of African American and
Latino students, including ELL students, enrolling and succeeding at UHS.

TUSD has worked to review and revise the process and procedures that it uses to select students for admission
to UHS to ensure that multiple measures for admission are used and that all students have an equitable
opportunity to enroll at UHS. This review and revision has included consultation with experts regarding the use
of multiple measures, a review of best practices used by other school districts in admitting students to similar
programs or schools, and ongoing consultation with the Plaintiffs and Special Master. .

The new proposed admissions process will be applied in a fair, equitable, and race-neutral manner. Although
TUSD endeavors to positively impact the percentages of African American and Hispanic enrollment and

success at UHS, the proposed application process is designed to be impartial and to offer equity and fairness to
all students who apply.

USP V.F.1.c
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University High School Admissions Process Revision

III. DEFINITIONS

Unitary Status | The USP is a federal-court mandated plan to guide TUSD in its efforts to achieve “unitary status” by
Plan (USP) eliminating the vestiges of a “dual-system” that operated until the 1950s.

Parties and The USP stems from a federal school desegregation court case called Fisher-Mendoza v. TUSD. The
Special Master | parties to the case include TUSD, two plaintiffs groups representing African American and Latino
students respectively, and the United States of America, represented by the Department of Justice.
There is a court-appointed “Special Master” who oversees implementation, including monitoring and
reporting, on behalf of the federal court.

Advanced USP Section V(A) identifies TUSD’s GATE Programs, Advanced Academic Courses (AP, Pre-AP,
Learning, Dual-Credit), and UHS as ALEs. These are areas w here has been historically low African
Experiences American and Latino student participation in compari e percentages of the TUSD as a whole.

(ALEs)

IV. BACKGROUND AND TIMELINE

The admissions process was first created through a:lJH?
1989, and 1991 by the UHS Matrix Review Committce.
admissions guidelines. It was revised again in Decem

S Admissions Internal Working Group
that included Mlke Schmidt, e years who represents the faculty

and serves as a liaison to the

lén - UHS Career and Technical Counselor; Loraine
d UHS Foundation Board member; Terry Adkins -
HS mathematics teacher and site council member; and Mickey

S were hired on July 1* 2013 and began working with the current
e constituent input into the admissions process. The District presented a draft
revised process July 20, 2013 for , Special Master and Party Review. TUSD staff and UHS, with the
inclusion of stakeholders, are woEking to refine the draft process in time for the 2014-15 admissions
period. TUSD will send a revised draft by September 6, 2013, and will continue to consult with the Parties and
the Special Master in the refinement of the final plan — set to go to the Governing Board for approval either on
September 24, 2013 or, if necessary, on October 8, 2013 prior to implementation. TUSD will send a notification
of the possible changes to the new admissions process inserted into the 8" Grade recruitment letter from the
ALE Director that was sent September 6, 2013. Notification of any modifications to the current admissions
process will be sent to all applicants by October 18, 2013, at the latest.

Tucson Unified School District 2
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University High School Admissions Process Revision

V. CURRENT ADMISSIONS CRITERIA

Currently, admission to UHS for 9% and 10® grade is based on the following factors: 1) achieving 50 points or
more from a combination of points obtained from valuing a student’s GPA and entrance test scores, and 2)
space availability. Students must have a minimum cumulative GPA average of 3.0 in four core classes —
English, Social Studies, Mathematics, and Science. No weight is given for advanced classes, such as Honors or
pre-AP.

The cumulative GPA average is calculated from final grades for the second semester of seventh grade and the
first semester of the eighth grade school years. UHS currently inisters the Cognitive Abilities Test
(CogAT) as an entrance exam. The Cognitive Abilities Test has b d as the primary entrance test for over
a decade. It is comprised of three sub-tests — a verbal, quanti non-verbal. In 2013-14 both UHS and
GATE (for grades 3-7) will administer the most recent versio T Form 7 — to grades 3 through 8.

s-based exam (a common type
ent of a student’s reasoning

The CogAT’s strength is the fact that it is not an int
of assessment for “exam schools™) but a well-know
abilities skills - skills that are not innate and can be d

¢e test, nor a stani
d norm-referenced ass

test score of a 7 on the Composite Stanin i rcentile rank and allows for students that
may not score a 7 or higher in each sub te

r GPA and test scores according to the
nt for admissions to UHS. (See Chart

below, page 3)

t to supplement student scores. The Ravens test is
re. Therefore, it was removed as a component of the
nt of the admissions process.

In the past the Ravens test
now available online which m
admissions process begi

CogAT Stanine Points
Test Score

9 27

8 24

3.71-3.58 7 21

3.71-3.58 0-6 0
3.57-3.44 28
3.43-3.30 26
3.29-3.15 24
3.14-3.00 22
2.99-0 v

Tucson Unified School District 3
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University High School Admissions Process Revision

VL. REVIEW PROCESS

The UHS Admissions Internal Working Group met several times to discuss the current admissions policy for
freshman and to identify areas for review and revision. Early consensus from the working group determined
that additional admissions criteria should be objective and well-defined. The initial feeling was that the use of
interviews, personal essays and/or staff recommendations could inject subjectivity into a process, and could
reduce the transparency and consistency of the admissions.

Since that time, a larger constituent group has had the opportunity to pamclpate in discussions and overview of
the admissions process. Multiple experts have been contacted and additional research has been completed as
TUSD adjusted to the UHS principal transition and the hiring of- E Director. In addition, feedback has
been received from the TUSD School Board, the Plaintiffs af Special Master. To this end, a more
complete outline of a draft admission processes is outlined be ‘

A Expert Analysis

Multiple experts were contacted and interviewed regar asures, and other related

topics.

Experts Centacted:

1. Kenneth Bonamo eptember 5, 2013

2. August 22, 2013

3. Pending (September 9, 2013)
4, August 21, 2013

5. July 2, 2013

6. Kelly Lofgren
(Admissions Coordinator, Illinois Mathematics & Science August 16, 2013 (email)
Academy [IMSA], Aurora, Illinois)

7. Dr. Tonya Moon, University of Virginia August 22,2013
(expertise in Gifted Education and Academic Diversity)

See Appendix A and AA for summaries of interviews.

Tucson Unified School District 4
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University High School Admissions Process Revision

In discussions with these multiple experts regarding analysis of current “Exam School” best practices, the
general consensus is that the use of multiple and varied methods of analyzing students for the basis of
admissions yields a more complete picture of the students and is deemed a best practice. When looking at what
factors most impact the diversity of the schools, feedback was given that expanding the school, improving
recruitment, and improving feeder pattern educational practices have the greatest impact on increasing the
diversity of the school.

In these endeavors UHS has been making strides for the past few years. Recruitment efforts have included
steadily increasing the amount and accuracy of information being distributed about UHS, and this has resulted
in an increase in the number of students entering UHS to over 300 ihithe current freshman class. During this
same time period, there has been a steady increase in the perc f Hispanic students attending UHS,
although the same increase was not seen for African Americ nts. Current size restrictions limit the
number of students who are able to attend UHS; given the ing ents qualifying for admission to UHS,
this is a concern. Further, UHS has hosted two events to work on vertical articulation of
curriculum to help feeder schools prepare students for t

B. Exam Schools - Current

Various exam school web sites were analyzed ;
possible, for an understanding . >
supported a more holistic appr¢

Aurora, IL
Alexandria, VA
Austin, TX

V.  PROPOSED ADMISSIONS PROCESS REVISION

In discussions with experts and with those involved in the development of a quality admissions policy, it has
become clear that it is best practice to work on a process for implementation that includes the use of multiple
measures and a continuous evaluation of this implementation. After meeting with experts and working with
constituent groups, we would like to propose the following multi-year process for implementation and analysis
of UHS admissions, in collaboration with the Plaintiffs and the Court. This process will allow for:

1) flexibility in meeting admission timelines while developing multiple criteria and
2) using a varied approach to admissions at UHS, both for the 14-15 SY and in the future.

Tucson Unified School District 5
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University High School Admissions Process Revision

The development of a process for implementation and evaluation of admissions, instead of a static policy, will
allow all parties the opportunity to better understand how the different proposed changes impact admissions.
The outline below looks at a two-year process; however, we would also like the process to be that of continual
analysis and improvement over time. This would include analysis of other testing in the future, including the
use of the Partnership for Assessment of Readiness for College and Careers (PARCC) as an option.

YEAR 1 {for students applying in 2013-14 to enrcll in 2014-15)
A. Freshman

1. Eighth grade students that apply for admissicns for the.2 15 school year will complete a pilot

admissions process.

a.  Students will take the Cognitive Abilities
Testing sites will be arranged for all midd
TUHS will have two alternative testin,

2. GPA

a. A student’s ¢

seventh gra d the firs
b. A minimum cumulative
‘ Ma atics, and Scik

rade students will pilot a motivation test (CAIMI) during the Fall of 2013.

b.  All non-districtstuden that have applied and taken the CogAT will pilot a motivation test.

4., Point Structure: Remains. For the first-year pilot, the motivation test will be used as additive (see
below). After the first year, we will look at the motivation test scores and reevaluate the
weight/point distribution at that time.

5. Using an additive score for the motivation test with a possible point value of up to five points yields
the following number and percentage of students that may have gained admission through the use of
an additional measure over the last three years.

Tucson Unified Schoot District 6
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University High School Admissions Process Revision

Given the results using the current peint structure and awarding bonus points from the use of an additional
assessment appear to increase the percentage of African American and Hispanic students that could be admitted
to the school. See Appendix J

*Dr. Lannie Kanevsky recommended the Children’s Academic Intrinsic Motivation Inventory (CAIMI).

B. Sophomores

1. Freshman students that apply for admissions for the 2
admissions process.

5 school year will complete a pilot

2. Students will take the Cognitive Abilities te

a.  UHS will have testing on site.
b.

use of transcript analysis that vields
ework. For example, a student could be
ced level class, regardless of the grade earned.

in four core classes — English, Social Studies,

Honors or pre-AP.
te with a UHS diploma. (Appendix E)

5. Non-Cognitive Admissions Component (Sedlacek and Brooks): Questions would be developed for
short answer responses to questions that would be given at the same time as the Motivation
assessment. These questions would be related to the seven non-cognitive variables from Sedlacek
and Brooks. See Appendices F and G for information and examples

6. Teacher Evaluation: Students will submit teacher recommendations similar to the exemplar used by
IMSA. See Appendix H for examples of teacher evaluation form.

Tucson Unified School District 7
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University High School Admissions Process Revision

Rubrics will be developed for the non-cognitive admission component and teacher recommendations.
The development of the rubrics will be done in consultation with outside experts. See Appendix I for
example of rubric. An extensive evaluation of each admission component will be conducted to analyze
the effectiveness, efficiency, and impact on actual admissions.

€. Juniors and Seniors

the preparation of current UHS students at this
subject to space availability. There may b
admitted. Ifthere are openings and applicatie

Junior or Senior students will be
following criteria will be piloted.

Students must:

P

be on track to graduate
b. demonstrate successful
graduation.
¢.  have earned
subjects test
.‘ (how measured?)
ii. i AT or SAT of 1670 or higher.

Tucson Unified School District 8
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University High School Admissions Process Revision

YEAR 2 (for students applying in 2014-15 to enroll in 2015-16)

The Year Two process is an extension of the pilot process that was used for sophomore students in Year One,
Based on an extensive evaluation of the Year One process, including analysis of each component and their
effectiveness and efficiency, the functioning components of the list below will be used.

A. Freshman and Sophomores

1.

All eighth and ninth grade applicants will be given the CogAT to determine eligibility for UHS
admissions for the 2015-16 school year. A minimum composite score of 7 will qualify students for
points towards admission.

Transcript analysis/GPA

rand the additional use;pf transcript analysis that yields
vanced coursework. For example, a student could be

1 class, regardless
core classes

a. A rubric will be developed to weight
higher values for higher GPA and honor
given an additional point for taking an advan

glish, Social Studies,

Non-Cognitive ad ponent

Short Answers: Questions would be developed for short answer responses related to the seven non-
cognitive variables from Sedlacek and Brooks.

Teacher Recommendation: Students will submit teacher recommendations similar to the exemplar
used by IMSA.

B. Juniors and Seniors

See Year 1

Tucson Unified School District 9
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University High School Admissions Process Revision

VI, REVIEW

UHS will create a review committee that will review the process and results of admissions yearly. Changes will
be considered for the next admissions cycle.

VII. RECRUITMENT AND RETENTION

While recruitment and retention are not part of this Admissions Plan
work in increasing and maintaining the diversity of the ca
recruitment of eligible students, as are the development and :
which are already in place. Data will be used to analyze
successful completion of the UHS curriculum,

hey are a significant component in UHS’s
)n-going efforts are in place to improve
nt of student support systems, many of
orts, retention of students, and their
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APPENDICES

Expert Interview P. 2-6

Email from Kelly Lofgren — Admissions Coordinator of Operations, Hlinois
Mathematics and Science Academy P. 8-9

Hispanic Enroliment P. 11

Exam School — High School Information P. 13-15

Review of Top Ranked AP Schools P. 17-22

Review of Case Study Schools in Exam Schools P. 24-25

Sedlack Article P.27-39

Essay Questions P.41-42

Teacher Evaluation P. 44-45

Admissions Rubric P, 47
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University High School: Admissions Revision for SY 2013-14
Appendix A: Expert Interview

1. Dr. Kay Hockett interview (August 21, 2013)
2. Dr. Chester Finn interview (August 22, 2013)
Martha G. Taylor — notes

1. Inyourreview of “exam schools”, what would you consider are some of the “best practices’ that exam schools
are using in terms of admissions criteria? and what would you consider are some of the least successful ?
obviously this Is weighed against what-a schools objective’s might be and there are several that we have
identified: e.g. A student’s preparedness for the advanced coursework, success in completing a 4 year rigorous
AP curriculum, and ability to attract a diverse demographic population including underrepresented students

*  Best practices are holistic, much like colleges use. 4 multi-faceted approach is best as you need to move beyond
on factor. Single criteria process is antiquated; should not be “do or die.” Good examples of holistic approach
are IMSH and TIHSSM,

s Multiple factors need fo be examined. It is not diverse vs. qualified; it is “what does qualified mean?” Not
appropriate that it only means good test takers — one moment in time. Should not be just one medasure to
determine qualified.

e Many exam schools believe that fest is effective because it is “clean™; this is an engrained belief — that it is not
about race. However, evervthing is subjective io a degree and has philosophical implicaiions.

o This holistic type of process is defensible for horh political and best practice perspectives. Goal should be o
have student population that mirrors community.

s Recruitment should be in commumity (churches, neighborhood centers, etc.}

o Should have multiple people looking at applications. Rubrics are good to use.

o ddmission process should have internal consistency with school & district's mission and vision.

»  Not ane way; test score and cut-off can be subjective not just objective; prefer holistic method like a small
private college (grades are firequently not used, recommendation, personal statement, test scores, interviews,
problem-solving questions

¢ Good when admissions is divorced from school TJ & NYC); removes onus fioin school and insulates principal
from pelitical process.

o Ifthereis a large demand from community for this type of program, district should increase number of schools
instead of making process more selective.

»  Admissions processes that are problematic? Pure exam schools that use a single test score are not
recommended. This is not a good way to make any Important decisions in life. One point in a score should not
make a difference. [t is efficient and safe but not much else is going for it

*  Some quantitative approach based on market-basket faciors (GPA, Test, eic.} Some admit all over cut-off score
so no further selection (New Orleans)

2. Academic tests: Schools use a variety of different tests to assess academic achievement (e.g. standards based,
achievement tests, cognitive assessments). Were there any differences you noticed between the type of these
assessments that led you to believe that the implementation of 1 was more successful than another.

& Nof necessarily. Some used professionally developed and others used tests developed at school leve]. All are
similar. Some use IQ-type tests; this is what the CoGAT is most aligned with.

a) Justrecently we have begun to see an increase in “institutional™ test prepping from schools in our
community — was this a common problem for the schaols and how were they addressing this issue? Was
this a motivational factor in creating their “own™ assessments?

o [t has come up. Test prep s a cotiage industiry in parts of the country — CA & NY.

»  Chicago Public Schools (CPS) — measures achievemen! on lest AND achievement relative to peers. Now have d
minimum score all applicants have fo achieve.

¢ Some schools do own fest; some hire Pearson or another company to do one for their specific school. One kind
of test is not better than another,

o [ am wary of one test score/number being the determiner.

s Test Prep programs rampant in high SES; Proliferation argues for the holistic approach. Produces own SES
discrimination.

o Some schools (T.)) make everything known. Even public info does not solve this problem.

1
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s HSare captive of feeder schools preparation of students. The drawbacks and limitations students bring with
then ave oul of a HS's control.

3. Non-academic assessments: As a result of the review we are conducting, UHS is looking at other types of
measures to assess students’ preparedness — and specifically proposed the use of an “academic resiliency scale™
or a “motivation” scale that measures student persistence or motivation around learning. In your research, did
you come across other schools that had adopted such instruments as part of their admissions policy and what
was their experience using this type of instrument?

o No ltis not used, although some schools are interested.

o Can fap into motivation using personal essays, etc. This helped TJHSST

v Most schools use GPA — many said ot least a 3.); some looked af courses taken (higher level).

s Some consideredhat the student’s options were if not admitted (rural areq, math/science inferest, erc,); this
resulls in @ more practical and realistic look af §

o [don't know. Our research did not get into types of tests used.

e [ am skeptical that a test can measure motivation but maybe I don't know of a good one.

o Any opportunity for student expression (interview, personal essay) and/or a teacher recommendation could
reveal motivation. Could ask: Why do you want to come to this school? Can you give evidence from your
personal experiences that will show that you will do well in this school?

4. “Subjective measures™ One area of controversy has been the use of more “subjective” measures. What did
you find was the most successful way schools used “personal statements” and student essays? Teacher
recommendations?

s Success should be based on mission and vision of district/’school.

¢ TJHSST and IMSA use mulii-faceted approach. Big-Commitiee model for first round; Commitiee does not see
anything quantifiable and makes recommendation using rubric. There is close examination of S an as individual
and not just as a raumber. No great success vet but working iowards a worihwhile goal.

v Teacher Recommendations: frequently used with GPAs

o The traditional T. Rec. is not taker very seriously. Seen as opportunity for teacher to explain low
achievement or other problems. Used with student who have low numbers In as process that
traditionallv looks at only the numbers.

o More holistic tvpe (IMS4 & TJHSST) — taker as good evidence; several options for qualities of
character. Particularly like the one used by IMSA that has personal qualities and then a rubric for
each qualit. )

e Personal Statement — trained members used rubric

o Concern about subjectiviy? Even the choice to use a fest is a subjective decision. You cannot take the
human element out of it. Mast imporiant is follow-up.

o Many schools use matrix; this is the old way and the reasoning is, “This is the way we 've ahvays done
it.” Not recominended.

v This is the challenge of holistic system — validity and reliability not possible in the waditional sense. No fancy
measure because you are dealing with the himan element.
o Quantitative is easy to explain to the public vs. human judgment that is an evaluation of others

s Noteasy

5. The use of race: Obviously one of the issues surrounding admissions policy is the question of diversity and the
use of considering “race/ethnicity” a factor in admissions. What did you find had been the schools’ experience
with using race/ethnicity as part of the criteria? Geography often seems to be a commen proxy for that?

Others —e.g. income?

o Usially a proxy for race is used. SES or Free & Reduced are most common proxies. Soemetimes geographical
location can be used (CPS).

s Schools frequently don’t want to talk about this sensitive subject. Pleasantly surprised by diversity of school
studies as @ group vs. individual schools that have predominantly one race.

o Fxam schools frequently best integrated by % but almost never reflect the community as a whole
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Tough to balance in admission process; can’t use race itself but can be a facior. Geography & SES are
frequently proxies.

s Idon't believe in admitting only on race; need other qualities but can do proxies. Broader reach than just
TUSD would be good. (explained to him that there are no % limits.in place currently although the priority is to
TUSD studenis).

v Heroic gfforts seen —reaching out to MS, summer programs, school visits, etc. BUT feeder system needs to do
a better job of education and preparing these students.

e Some schools take students on a tricl basis (Austin, TX); don’t quite meet but have a fighting chance. Risk for

all parties; don’t know how successful this model is.

6. You conclude in your final summary that schools’ admissions processes typically fall into 1 of 2 categories —
heavy reliance on “numbers” vs. a “more holistic student by student approach. Did you draw any conclusions
about the pros and cons of each approach? Do you have an exemplar?

o Our book was about ideniification only so we didn 't evaluarion pros and cons.

» My opinion — should work fo closely mirror community, marny schools are now trving creative appreaches
although none are yet completely successful.

o Should coniact Scarsdale HS principal in NY (was in Queens); proud of not relying on test scores alone, proud
that his school is not like exam schools; argues that test score reveals good fest takers but not other qualities
like motivation; direct and thoughtful comments from him.

o IMSA—J Hockeit believes this is optimal admissions process — muiti-dimensional and they consistently
reevaluate; I did not visit and defer to her expert opinion.

7. Factors that make most difference and have the most impact?

v Feeder Schools — not much emphasis on this approach; acknowledge there are diffe rences that must be dealt
with.

s Going into community (like IMSA and Jefferson County in Kentucky) is crucial. Leads to broader outreach and
more success in recrititing. Do not rely on them coming to vou (ai schools).

»  Money and resources affects what any school can do; different depending on if school or district is responsibie.

s ddvocate for broader more inclusive holistic system in general that aligns with mission/vision of district/school.

s Need to widen applicant pool with qualified students & build large and diverse pool of applicants; again comes
back to feeder system and problems endemic with that. Building feeder system is surest way to increase
diversity.

s High-achieving students of color don't apply to selective colleges because they don’t know about those
opportunities; no one in their life has encouraged or told them about those options. Communily college is
usually their only known option.

e Oulreach needs io include local influential Af Am and Hisp individuals; organization outside of school system
{Civil rights, political, religious), mentors that aren’t scholastic (Sunday school teacher, YMCA coach)

o Largest waste of human capital in USA is simart poor kids

s Conclusion of our book — open more selective schools; there is a strong place for stand-alone schools — need
them + AP, IB, etc. in regular schools; whole-school approach has a lot going for it — peers, curriculum,
environment, critical mass 2 all are needed by some students

»  Whole-school approach could be completely open — have to pass certain courses or you must leave; this is
harsher than than being selective at the beginning.

3. Dr. Lannie Kanevsky (on Academic Resilency/Motivation scales)

July 2, 2013 {(conducied by Juliet King)

«  What are we trying to measure?
Resilience definition: a) “persistency” - “adapt”’ to challenging situation; “stick to it ness”; “support”

b)  “resourcefulness”

s Hxplained that split in the literature between “positive” vs. “clinical” - identifying positive strengths within teachers
vs. using it to identify at-risk students for interventions. Such medasures have been used to analyze medical school
applicants in Canada
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s Resources: Ordinary Magic: Resiliency practices in development — Marsten, Mind Set; Currently studies “character” ;
mentioned Andrew work

o Measures. Measure of Academic Intrinsic Motivation — Godfried/ Godfried; Children’s Academic Intrinsic
Motivation Inventory — Mind Sef

4. Dr. Tonya Moon, University of Virginia, College of Education
August 22, 2013 (conducted by Juliet King)

®  Has consulied with Thomas Jefferson High School in Fairfax County and Richard Maggie Walker in Richmond in planning,
implementing, and evaluating admission policies.
¢ Spoke mostly about TJ because that was the school she was most familiar with:
+ Key findings:
e 5-0 year process in revising and implementing admissions process
o TIisprimarily a math-science school and therefore math/science emphasized in testing
o Admissions process is 8 months long
o Every year there is a }% day training for using the Rubric scoring scheme in February — week long scoring
o  Every year there is a 4 day training for how-to review the teacher packets in March — week long scoring
o Final decisions go out in April
*  Create “student score profiles”
s  Use multiple measures that include:
o December: Standards based assessment that measures student’s knowledge in core content areas (math/science
emphasized). Assessment is-created every year and taken in December . 3000 applicants go down to 1500-1600.
o January:  Students write 2 essays (drawn from essay bank) for 1 hour. 1 essay is a self-reflection. The other is
responding to a question about a problem in a real world context. Essays are evaluated as to how well responses
align with the TJ mission. Up to 30 raters
e 480 students selected.
*  Admissions does not result in increased diversity.
*  Maggie Walker is currently in planning stage to address admissions.

5. Kenneth Bonano, Principal @ Scarsdale High School
September 4, 2013 (conducted by Martha Taylor)
(recommended by Dr. Chester Finn as expert on holistic approach to high school admissions)
*  Personal beneficiary of same type of school with holistic method— Staten Island Technical High School (SITHS) -
returned to teach in 1998 for ten years
= 2005 school switched to specialized test; taken in fall of 8™ grade — optional on Sat or Sun; admission to seven
schools based SOLELY on results of this test
e SITHS opened as gifted high school and used data of MS record and picked indicators of student who could succeed
in academic challenging school: Grades core subjects, state test reading and math, attendance (90%) — many
applications so could not use subjective measures (85-2005)
¢ Townsend Harris in Queens — also uses more holistic approach; 5000 applicants for class of 280. Principal. Did the
same as above — see web site. 1) 90% av. in each class, 90% on state test, 90% attendance. 2) rank siudents based
on average of seven numbers
*  Could use geography (as proxy for race) with straight rank all seats will fill from top schools SES. To mitigate you
could group students by zones high schools. Then take top % from each middle school.
e Professional using personal experience: When you use only one test end up with highly intelligents but not all good
students = unmotivated; when you use holistic approach almost always end up with good students, most of whom
are intelligent = hard working, eager to please, even if not the highest 1Q; succeeded in easier environments and now
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in a more challenging environment; provided support and very few existed out. Found a way to help them succeed.
Tended to work out be they were good students.

e At SITHS when we went to sole test — had students who were smart and capable but were sociopathic; no T would
ever have given them more than 85% on a grade = test does not allow T subjectivity. With holistic approach the T
subjectivity is factored in (through grades = academic behavior [resiliency, cooperation] = helped set tone in school

e  With holistic approach — no cutting class, homework always done; With just test — S don’t do homework, have bad
attitude

»  75-80% percent are the same students. Remaining 10-20% can change the school environment completely; within a
year so much admin time was directed to recalcitrant students and troubled students; with test there is no way to
filter out these students. Which fringe do you want?

» Magic Wand — Verbal/Math aptitude test and holistic evaluation; grades and state test more content/achievement
based and are better measures than aptitude (can do it but not if they actually do it)

*  Could use Buckets metaphor — by geography / middle schools; top 10% from each MS — TX does this for college;
argument for geography as proxy — GPA differs from school to school by at each school they rise to the top among
their own classmates;

e  Attendance — always allowed for extenuating circumstances. Guidance Counselors flags. Waive attendance
requirement,

»  Familiar with principals at both high schools — happy to make introduction
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Taylor, Martha
From Kelly Lofgren [klofgren@imsa.edu]
3ent: Friday, August18, 2013 1:57 PM
T o Taylor, Martha
Subject: Re: Copy of Application
Attachments: Review Committe Training Draft for*13.ppt
Hi Martha,

When our-counselors read the admission files we:simply take notes to present the file-to the Selection Committee. Prior
to that we have a group of internal and external evaluators (a process we call Review-Committee) assign a value frém 40
+ 80 to the qualitative aspects of the file. The valuesare used in the decisioh-making process:and are assignad basedion

the guidelines in-the attached training. '

The application itself hasn't reaily-had any impact on recruiting and enrolling;underrepresented students, though in the
decision-making process we cértainly look for academic achievement and passion for math and science based upon an
applicants unique circumstances.

For recruitment purpeses we've created many pipeline programs; which you.can learn-maore about here:
httos//wwwiimsa. adu/admissions/muiticyltural/mufticuituralPrograms, and here:

a5/ www.imsa.edu/admissiens? multicultural/multiculturalPrograms. Theseprograms have been veily effective, buit
“they are guite time-consuming and expensive.

Kelly Lofgren.
idmigsions Coordinator of Operat ions

““'ILlineds Mathematics and Science Academy

1500 West Sullivan Road

Kurora IL 60506-1000

630-907-5568

wiww, IMSA, edu

On'8/16/2013 11:15 AM, Taylor; Martha wrote:

Kelly ~ Thank you SO'much. | have two additional questions:
1. ‘Would it be possible to.send me the rubric you use to evaluated the student essays?
2. Hasyour application precess/requirements been effective in-increasing the number of
underrépresanted studeénts.admitted 10 IMSA?

Again, thank you se much for responding to me.

From. Kelly Lofgren { : s
Sent: Friday, August 186, 2013 9 04 AM
To: Taylor, Martha

Subject: Re: Copy of Application

Hi Marthg;

Attached is our admissions application from last year, and our new-one-will be posted on September
1st. We are planning to change several of our essay questions this yeaf, but have yet made final
decisions. Please ferlfree to reach aut-diring your review process. We are always looking for ways to
improve our processes ahd recruitment as'well. '

Best,
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Kelly

Kelly Lofgren

Admissions Coordinator of Operations

Illinois Mathematics and Science Beademy

k500 West Sullivan Road

Aurora IL 60506~10C0

630-907-5568

W, IMShedy

‘On Bf15/2013.10:47 AM; Taylor; Martha wrote:
Dear Kelly and/or Phyllis;
I am.currently investigating-admission policiesof “exam sehaols” as our district is under
a court order to revise the admission:process:of our exam high school. I'am very
interested inthe process IMSA usesand have found guite-a Bit of information-on-line.
However, | cannot-find a copy of your application since it is now closed nor-any samiple
essay.questions, which Twould like:to see. Would it be possibleto.send me an old’
application from 12-13 and-some examples of essay questions used in the past?

Thank you'so much foryour help.

Martha G. Tayier, MA, 1. DL

Director of Advanced Learning Experiences (ALE)
Tucson Unified:School District

520:225-6422
martha:.taylor@tusdl.or
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UHS Freshman Applications by Ethnicity - TUSD students only

2009-2010 2010-2011 2011-2012
Tested Qualified Enrolled Tested Qualified Enrolled Tested Qualified Enrolled
Anglo 252 113 85 235 121 57 196 78 71
Af-Am 53 39
Nat Am 18 11 21 3 2
Asian 43 33 34 16 14
Multiple 14 4 10 6 5 17 6 6
Total 794 241 167 656 217 140 670 179 164
Note: From 2009-2011 UHS handled its own admissions/selection process. A&R handled the testing.
The admissions process was moved completely to A&R in Summer 2011,
UHS Completion by 9th grade EOY enroliment
2007-2008 2008-2009 2009-2010 2010-2011 2011-2012
9th enrolled| Graduates |9th enrolled| Graduates |9th enrolled| Graduates |9th enrolled| 11th grade |8th enrolled| 10th grade
Anglo 105 91 105 90 126 101 125 103 129 117
A — S e ‘ S ———
Hisp 0d 64 L
Nat Am 0 0 2 1 3 3 2 2 0 0
Asian 28 25 28 24 27 24 30 27 27 25
Multiple 4 4 8 8 9 9 6 6 14 10
Total 190 165 199 172 234 196 254 222 243 220
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1. Illinois Mathematics and Science Academy (IMSA) Aurora, IL

Admission to IMSA is determined by a competitive process in which all applicanis are required to submit a specific set up materials.
The compeltitive nature of the selection process does not permit the establishment of a pre-specified set of cut off scores but rather
students who present the strongest combination of credentials are invifed to aftend. IMSA utilizes an accomplishment-based selection
process that incorporates perfor mance on profects and participation or leadership in extracurricular activities with more traditional
indicators of talent such as test scores and grades. For this reason, students with the highest test scores may not emerge as the
strongest applicanis in the pool for the purpose of selection. Along with these criteria, geographic and demographic variables are
considered to ensure a diverse student population.

Application evaluated on the following questions:

*  To what extent did student take advantage of local resources?

+  To what extent student clearly demonstrate talent, interest, and motivation beyond the bounds of the classreom when
available?

e Isthis student enrolled in the most challenging curriculum available to them?

Reviewers will look for:

*  Reasoning and curiosity demonstrated by specific achievement or activities

e Communication skills demonstrated by written responses to questions

e Interpersonal skills demonstrated by evidence of understanding viewpoints other than your own

e Skill application demonstrated by activities such as computer programming, musical performance, construction of models, ete.

*  Leadership based on reports from teachers of observed behavior and/or specific accomplishments

Application
e Biographical Information
*  Activities, Involvements, Achievements
o Optional Statement (We attempt to identify those applicants whose previous school grades or admission fest scores may

under predict academic success. Among the factors we consider in making admission decisions are whether the applicant
1) is from an economically disadvantaged environment, 3) had a health problem which is significantly affecied for a
period of time, an otherwise exceptionally good academic record; 3) has a permanent physical disability, learning or
attentional difference; 4) has completed an exceptionally rigorous academic program; 3) does not speak English at home,
or 6) has other exceptional circumstances. This information is considered with your academic credentials. It is
particularly relevant if your qualifications place you slightly below the competitive applicanis. Describe any factors like
those listed above that you believe the selections committee should consider as they review your credentials.

+  Student Essay Questions - Examples: Describe a time when you experienced success and its impact. on you Please describe
yourself to your classmates and teachers. What interesting information would you want others to remember about you? (500
words on less).

e Parent Statement

e  Teacher Evaluations

s  Principal/Counselor Evaluation

«  GPA/Transcript

e SAT exam score

Multicultural Recruitment Pro grams:

EXCEL: During the process of admission to IMSA, students are sometimes identified as having exceptional potential but as not having
had access to key academic opportunities. The Excel program serves students who are conditionally admitted to IMSA, pending their
successfil completion of the Excel program. Successful completion of Excel allows fill admission status to IMSA. The three -week,
residential program lakes place during the summer immediately prior to the planned admission. Excel program activities include the
three-week summer program and ongoing support programs throughout the school year including: study groups, academic advising,
connections with faculty and staff; tutoring opportunities, cultural envichment and appreciation activities, and an overall support
network designed to help students be successful at IMSA. During the summer program students engage in mathematics, science, and
English classes designed to expose students to concepts they may be unfamiliar with, which will be critical to later success ar the
Academy. In addition, the co-curricular component of Excel aliows for interpersonal skills development, and a chance to become
Jamiliar with the IMSA environment and culture. The summer portion of the 2013 Excel program will take place in July on IMSA's
campus. Two to three weeks after placement testing students will be notified if they have been selected fo participate in Excel.
PROMISE: Serving underrepresented and economically disadvantaged students who have talent and interest in mathematics and
science is a high priority of the Illinois Mathematics and Science Academy. We believe that we must actively recruil from all regions
of the state of Illinois. In addition, we believe we must address the challenges of underrepresented and economically disadvantaged
students through contact and intervention in the form of academic enrichment programming early in students’ educational experience.
After enrolling at IMS4, it is important that students experience the Academy as a place that is welcoming to them as individuals and
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supportive of the unique cultural comporents that each student brings with him or her. The Academy continues to create and develop
a culturally rich and inclusive environment that affirms and celebrates individual differences \
o Each application is reviewed by a committee that has a rubric and training before this commences. I have been sent
the power point that is used at this training.

2. Thomas Jefferson High School for Math and Technology Alexandria, YA
Students are selected for TIHSST thraugh a competitive admissions process. We are looking for highly motivated students with
diverse backgrounds, talents, and skills, who demonstrate:
s High ability, aptitude, and interest in math, science, and technology.
Intellectual curiosity and self-motivation to pursue scientific research.
A desire fo be challenged with an extensive curriculum focused in math, science, and technology.
The highest academic and personal infegrity.
An aspiration to become a member of a community of learners, explorers, mentors, and leaders.
o The capability to become citizens and leaders of the 215t cenfury.
Round 1: Screening (using sliding scale): GPA + Test Score
Round 2: Semi-Finalists: Essays — 25% + Student Information Sheets — 20% ( Example guestions: What are you best at doing?
Explain your choice. [fyou could spend one entire day learning about one topic, what would it be? Why? What is your best subject
in school? Why?) + 2 Teacher Recommendations — 20% -+ Math Score from Admissions Test = Math & Science GPA

3. Liberal Arts and Science Academy High School Austin, TX
»  From the Principal’s Letter: We have a very diverse student population. We are lucky to have students from every zip code
in Austin. This diversity encourages even richer discussions and debates in class. In addition it allows us to have clubs and
organizations that match any and all student interests.
s Application Process:
1. Application
2. Aclivities Chart (includes information on: awards, extracurricular, leadership, outside-of-school activities,
volunteering, community service)
3. Short Answer Responses 2 Examples: What three words would others use to describe you and why? How do
you spend your free time?
4. Essay
5. Math/Science Reference Form
6. English/Social Studies Reference Form (academic achievement, academic potential, intellectual curiosity, effort
and determination, ability to work independently, organization, creativity, willingness to take intellectual risk,
concern for others, honesty and integrity, self-esteem, maturity (relative to age), responsibility, respect accorded
by faculty, emotional stability, personal character)
7. Grades
8. Testing Results (EOC/STAAR & LASA)
e Admissions rubric used to evaluate applications, which I have.

The following is not an exam school, but we will be interviewing personnel regarding its admission policies.
4. Montgomery County Public School (Sam Brown) — Interview with Jeannie Franklin Pending
»  UHS admissions committee made up of a diverse group of CENTRAL people and maybe one or two site people
»  Criteria
Test scores
Grades
MS they come from
ALEs they took
Personal Statement to describe their situation (must be done on sight in a controlled setting, so we
know they actually wrote it)
6. References from MS Principals — each principal could advocate for 3-5 kids who are not “high
flyers”
¢  Every table gets some applications, they look holistically (like and admission committee for a university) and then you
o Select the clear high flyers

Il i
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o Select the students up for discussion with the whole group
#  This would be a one day process
e  Montgomery County
Written statements from candidates, previous grades, coursework, and test scores
Biomedical Magnet Program
Communication Arts Program (CAP)
Engineering Magnet Program
Leadership Training Institute (LTT)
Science, Mathematics, Computer Science

OCcC o0 o0
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Appendix D:; Review of Top-Ranked AP Schools

School Location 9th grade Student % unrep % | Eligibility to | Admissions Criteria | Notes Fee
seats count frl | Apply
2. Thomas Fairfax Co, VA | 480 out of 1792 4 2 Live in Take test in math and | 2/3's of students Yes -
Jetferson High 3300 regional area; | reading; need remediation; | process
School for Alglor Semifinalists New to geog can
Science and higher determined by apply in summaer;
Technology GPA(3.0) and test prep handbook
(highlighted in overall test scores - use Pearson; over
ES) (65/100) and math 3000 applicants;
score(30/50); 2 Regquires 3
Essays (25%); 2 reviewers.
Teacher Admissions
recommendations; handled by sep.
Student information | office Semi-finalists
sheet comprise final | = 1300
components
4. University TUSD AZ 245 934 37 15 50 point system -
High School based on test scores
and 2 semester GPA
in core classes
30. Pine View | Sarasota SD FL | 242 2170 6 9 Residency; WISCIIL, Woodcock | Gate School;
(ES school) min score on Johnson; Renzulli Private testing;
IQ test required. Report Handled by District
cards and
achievement tests
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7. Oxford Cypress CA 199 out of 731 16 27 | District Oxford Entrance test | Main entry point is
Academy (ES approximately Residency; (4 hours) - Eng, 7th grade. Test
school) 700 2.5 total GPA | Math, essay. prepping
applicants over 2 years. Created by teachers
' No grades and Standards based.
below C. Scores rank ordered
Meeting CST | by geog.
in math/
eng.Must take
pre-Alg or
Alg
31. Whitney ABC Unified 176 1022 14 15 | based on 2.5 GPA; MS entry
High CA space Standardized test
availability scores; writing
sample
27. Academic | Charleston 165 606 13 7 District grades in core $10to
Magnet CSD 8C Residency; subjects; writing take
Algebra 1, sample; teacher recs test if
85%ile in not in
reading and District
math -
Explore
33. Carnegie Houston ISD 156 426 47 22 Stanford 10 and GATE students do
Vanguard 1.4 Naglieri; Teacher not test; contact for

recs; 7th grade report
card

criteria
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16.Design Yonkers SD, 142 508 68 35 Audition, portfolio, specialized
&Architecture | NY sketchbook,
Senior High interview
School Location 9th grade Student % unrep % | Eligibility to | Admissions Criteria | Notes Fee
seats count frl | Apply
32. Loveless Montgomery 138 445 34 10 | Algebra 1 Personal Interview;
Academic SD AL attendance; academic
Magnet grades
25. High NY City, NY 117 324 11 NA | residency; core class scores; specialized
School for 50% chinese standardized tests;
Dual proficiency, attendance; writing
Language & 50% english sample
Asian Studies preficiency
3. School of Dallas Texas 105 407 77 60 | District 2 hour English exam | No information on
Science and Residency; (40%); math exam rubrics; All district
Engineering GPA(8C) (40%); essay and magnet schools
Magnet Score above interview (20%) have entrance
65 per on requirements on
ITBS; Stan% Readistep
8. Pacific Santa Cruz CA ( 87 475 13 NA. Charter school -
Collegiate lottery
School
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34. Lake Wash SD | 77 380 3 NA lottery MS entry
International WA
Community
School
6. BASIS Tucson AZ 69 165 27 NA No criteria - Charter | Steep decline in
Tucson school graduating class
over 4 years
10. High Monmouth 69 238 4 2 District min 73 points to 1 of 4 career
Technology CSDNJ residency; qualify - GPA in academies
High School attend info. core subjects and
Session District standards
based exam
1. School for Dallas Texas 65 260 50 32 | Residency in Min on National GPA and test
the Talented district Assessment (82); minimums are )
and Gifted GPA from 2 similar; All district
semesters (82); magnet schools
82/100 portfolio - have entrance
essay on topic; requirements on
resume; project Readistep
description; grades
for 7th and Fall 8th;
top 20 students
selected on merit;
rest filtered through
geog
4
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IMSA

Chicago 11

none - 10th
grade

200-250

13

test scores -
reviewed by
Committee; 100
"outsiders" review
apps with mric. 5
admissions
counselors - 16
people handle app

time-consuming

School
without walls
(SWW)

DC

470-500

70

20

3.0 gpa in 7th
and 8th grade;
7th grade
reading,
writing, math
assessments
used as
sereens.

67% given SWW
test (adapted from
outside assessments).
200 applicants
interviewed by
school panel as
finalists

time-consuming

Central High
School
Magnet

Louisville KY

300 out of
900

Historically
Af-Am
school.
87%

writing sample;
recommendations;
transcript; test
scores. Review by
teacher committee

Career Magnet
academy - students
graduate with
certifications ; not
"top" school

Liberal Arts
and Science
Academy

Austin Tx

300 out of
500-600 apps

880

27

20

5 part entrance rubric
- MS grades; teacher
recommendations;
test scores; school
aptitude exam; and
TAK scores; essays

Shares campus;
approx 66% of
students come from
2 feeder magnets
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Jones College | Chicago II 823 57 7th grade grades; 1 of 5 selective HS
Prep standardized test in Chicago system.
scores; entrance Centralized
exam - 900 points admissions process.
total - 30% of seats Income criterion -
awarded to top higher affluence,
performers; 70% higher scores
allocated based on needed. automated
scores relative to ses.
Placement selected
by computer
Benjamin New Orleans, 280 out of 30 grades and Charter school.
Franklin High | LA 700 achievement test Under deseg order.
School scores Graduates approx
140
Townsend Queens NY 270 out of 1100 18 40 Complicated Admissions
Harris High 5000. 1200 screening process handled as part of
meet based on NYC NYC magnet
admissions entrance test and program
screening criteria
(e.g. geography)
Bergen Hackensack NI | 275 out of 1050 8 7th and 8th grade School comprised
County 1450 report cards; state of 7 magnet
Academies achievement tests; academies, Ad
teacher criteria differs for
recommendations; each one
customize math and
English assessments;
500 app are
interviewed. Use
geographic criteria
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IMSA, Chicago Il none - 10th | 200-250 | 13 ng test scores -

grade reviewed by
Committee; 100
"outsiders" review
apps with ruric. 5

admissions
counselors - 16
people handle app
School DC 470-500 70 20 [ 3.0 gpain 67% given SWW
without 7th and 8th test (adapted from
walls grade; 7th outside
(SWW) grade assessments). 200
reading, applicants

writing, math | interviewed by
assessmenis | school panel as

used as finalists
screens.
Central High [ Louisville KY | 300 out of Historically writing sample;
School 900 Af-Am recommendations;
Magnet school. transcript; test
87% scores. Review by

teacher committee

Liberal Arts | Austin Tx 300outof | 880 27 20 5 part entrance

and Science 500-600 rubric - MS grades;

Academy apps teacher
recommendations;

test scores; school
aptitude exam; and
TAX scores; essays

Jones Chicago 1 823 57 7th grade grades;
College Prep standardized test
scores; entrance
exam - 900 points
total - 30% of seats
awarded to top
performers; 70%
allocated based on
scores relative to
ses. Placement
selected by
computer
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Benjamin New Orleans, | 280 out of 30 grades and

Franklin TA 700 achievement test

High School scores

Townsend Queens NY 270 out of 1100 18 40 Complicated

Harris High 5000. 1200 screening process

meet based on NYC
admissions entrance test and

screening criteria
(e.g. geography)

Bergen Hackensack 275 out of 1050 8 7th and 8th grade

County NJ 1450 report cards; state

Academies achievement tests;
teacher
recommendations;
customize math and
English
assessments; 500
app are
interviewed. Use
geographic criteria
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Black Students on White Campuses: 20 Years

of Research
William E. Sedlacek

Literature is discussed in terms of eight non-
cognitive variables affecting Black student life.
The author recommends actions for student
affairs professionals.

From the 1960s to 1980s people in the United
States have witnessed a broad sweep of social
change in the country. With issues pertaining to
Blacks, people have seen a complex mixture of
overt repression, social consciousness, legal
changes, backlash, assassinations, political
interest, disinterest, and neglect. Higher edu-
cation has gone about its business during this
turbulence.

There are many ways in which student affairs
professionals might try to understand what Black
students have experienced during the last 20
years. The purpose of this article is to examine
this period through student affairs research on
Black undergraduate students at White insti-
tutions. Such an article accomplishes several
purposes. First, it allows for a focus on an area
in which Black students have had to deal directly
with a system largely run by Whites for Whites
(Sedlacek & Brooks, 1976). Second, it allows
one to step back and get a perspective on where
student affairs has been and where it to be going.
Third, it puts an emphasis on empirical research
rather than commentary, wishful thinking, or
frustration,

An index of the maturity of the student
personnel profession may be found in its success
in providing systematic knowledge on which to
base its development. The May 1986 issue of the
Journal of College Student Personnel, with
articles by Brown, Cheatham, and Taylor,

_provided a lively discussion of how student

affairs professionals can learn about Black
students on White campuses. Should student
affairs professionals go to the literature and see
what the research says (Brown, 1986; Cheatham,

1986) or offer broad generalizations about
Blacks based on a nonempirical synthesis (C.A.
Taylor, 1986)? This article is in support of the
former position.

The literature was organized using a model
based on noncognitive variables that have been
shown to be related to Black student success in
higher education (Sedlacek & Brooks 1976;
Tracey & Sedlacek, 1984, 1985, 1987; White &
Sedlacek, 1986). Atbona, Sedlacek, and Carstens
(1987) found that the noncognitive variables
were related to whether Blacks sought services
from a university counseling center.

There are limitations to using the non-
cognitive model. These include limiting the
articles included, not using conventional cate-
gories (e.g., admissions, student activities) that
may be easier to understand than the non-
cognitive model, and forcing a structure in areas
where it does not belong., The two major
questions addressed in this article are: (a) What
have we in student affairs learned in 20 years of
research? and {b) How can we use what we have
learned?

DESCRIPTION OF THE MODEL

Sedlacek and Brooks (1976) hypothesized that
there were seven noncognitive variables that were
critical in the lives of minority students. How
students adjusted to these dimensions and how
faculty and staff encouraged this adjustment
would determine the success or failure of the
minority student. Tracey and Sedlacek (1934,
1985, 1987) demonstrated the validity of the
seven variables plus an eighth, nontraditional
knowledge acquired, by showing the usefulness
of a brief questionnaire (the Noncognitive
Questionnaire [NCQ]) in predicting grades,
retention, and graduation for Black students for
up fo 6 years after initial matriculation. White

Criginally published November 1987. William E. Sedlacek, Counseling Center, University of Maryland.
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Black Student Life

and Sedlacek (1986) demonstrated the validity
of the NCQ for Blacks in special programs. The
noncognitive variables of the NCQ are:

1. Positive self-concept or confidence. Pos-
sesses strong self-feeling, strength of
character, determination, independence.

2. Realistic self-appraisal. Recognizes and
accepts any deficiencies and works hard at
self-development. Recognizes need to
broaden his or her individuality; especially
important in academic areas.

3. Understands and deals with racism. Is
realistic based on personal experience of
racism. Not submissive to existing wrongs,
nor hostile to society, nor a “cop-out.”” Able
to handle racist system. Asserts school role
to fight racism.

4. Demonstrated community service. Is in-
volved in his or her cultural community.

5. Prefers long-range goals to short-term or
immediate needs. Able to respond to de-
ferred gratification.

6. Availability of strong support person.
Individual has someone to whom to turmn in
crises.

1. Successful leadership experience. Has
experience in any area pertinent to his or her
background (e.g., gang leader, sports,
noneducational groups).

8. Knowledge acguired in a field Has unusual
or culturally related ways of obtaining
information and demonstrating knowledge.
The field itself may be nontraditional.

SELF-CONCEPT

Many studies demonstrate that the way Black
students feel about themselves is related to their
adjustment and success at White institutions
(Bayer, 1972; Bohn, 1973; Desionde, 1971;
Dixon-Altenor & Altenor, 1977; Gruber, 1980;
Kester, 1970; Stikes, 1975). An early study by
Bradley (1967) of “Negro” undergraduate
students in predominantly White colleges in
Tennessee showed that they had not achieved a
fecling of belonging. This aspect of self-concept,

SEPTEMBER/OCTOBER 1999 # voL 40 No 5
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that of seeing oneself as part of a school, or
identified with it, is a commen thread running
through the literature on Black students® gelf-
concept for several decades. For instance,
Sedlacek and Brooks (1976), Astin (1975, 1982),
and Tracey and Sedlacek (1984, 1985, 1987)
provided evidence that identification with an
institution is a more important correlate of
retention for Blacks than for other students.

In addition to the usual school pressures, a
Black student must typically handle cultyral
biases and learn how to bridge his or her Black
culture with the prevailing one at the White
university. DiCesare, Sedlacek, and Brooks
(1972) found that Blacks who made this tran-
sition were more likely to stay in school than
were Blacks who did not, Burbach and Thomp-
son (1971) and Gibbs (1974) found that cultiyral
adaptation had an influence on the self-concept
of Black students; Sedlacek and Brooks (1972a)
and White and Sedlacek (1986) found that this
was also true for Blacks in special programs.

Pfeifer and Sedlacek (1974) noted that
successful Black students may receive con-
siderably different profiles on standardized
personality measures than their White counter-
parts. The successful Black student is likely not
only to seem “atypical” buf is also inclined
toward and experienced in taking less common
paths to goals than the successful White student.
Thus, there is evidence that important cultural
differences between Blacks and Whites affect the
manner in which self-concept is put into practice.

An important area of literature that has been
developing concerns racial identity. Cross (1971)
presented the model and Hall, Freedle, and Cross
(1972) studied four stages of Black identity:
(a) pre-encounter, when a person thinks of the
world as the opposite of Black; (b) encounter,
when experience disturbs this view; (¢) immer-
sion, when everything of value must be Black;
and (d) internalization, when it is possible to
focus on things other than one’s racial group, Hall
et al. (1972) demonstrated that it is possible for
lay observers to identify these stages.

Parham and Helms (198 5a) found that Black
self-esteem is low in the pre-encounter stage,
becomes more positive as one reaches the
encounter stage but drops as one enters immer-
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sion, and is unchanged during internalization.
Parham and Helms {1985b) found that Black
male students were more likely to endorse the
pre-encounter stage and less likely to endorse
internalization than were Black female students,
Ponterotto, Anderson, and Greiger (1985) found
that Black female students in the internalization
stage had more positive attitudes toward coun-
seling than did Black men in the same stage.
Carter and Helms (1987) found that these stages
were related to value orientations of Black
students, Using other instruments, Kapel (1971);
Olsen (1972); Polite, Cochrane, and Silverman
(1974); Smith (1980); and Semmes (1985)
provided further evidence that cultural and racial
identity are related to self-concept.

REALISTIC SELF-APPRAISAL

An important variable that exists in combination
with self-concept is how well Black students at
White schools are able to assess how they are
doing. This self-assessment pertains to both
academic issues and student life. Success for any
student involves the ability to “take readings” and
make adjustments before the grades are in or
before fully developing a lifestyle that is not
conducive to success. Because faculty members,
students, and staff often view Black students
differently than they do White students, it is
harder for Blacks to get straightforward informa-
tion on which to base their evaluations of how
they are faring,

White faculty members may give less
consistent reinforcement to Black students than
they give to White students (Sedlacek & Brooks,
1976). For Blacks who are trying to make
realistic self-appraisals, faculty reinforcements
that are too negative cause as many problems as
those that are solicitous. For example, Chris-
tensen and Sedlacek (1974) demonstrated that
faculty stereotypes of Blacks can be overly
positive,

Some researchers have identified poor
communication with faculty, particularly White
faculty members, as a problem for Black students
(Allen, Bobo, & Fleuranges, 1984; Jones, Harris,
& Hauck, 1973; Van Arsdale, Sedlacek, &
Brooks, 1971; Willie, 1971; Willie & McCord,
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1972). Thompson and Michel (1972) found that
what they called grade deflecting, or the
difference between the grade expected and the
grade received, by Black students correlated
positively with students” perceived prejudice of
the instructor. Switkin and Gynther (1974) and
Terrell and Barrett (1979) found that Black
students were generally less trusting than were
White students.

Blacks may find it especially difficult to get
close enough to faculty, staff, and other students
to become a central part of the informal com-
munication system that is critical in maling self-
assessments. Nettles, Thoeny, and Gosman
(1986) found faculty contact outside the class-
room to be a significant predictor of grade point
average (GPA) for Black students. Braddock
{1981) found such faculty contact more important
to Black student retention at predominantly
White schools than at predominantly Black
schools. Fleming (1984) found that Blacks in
predominantly Black colleges were better able
to make self-assessments than were Blacks at
predominantly White schools, presumably in part
because Blacks were more involved in the
communication and feedback system in Black
schools.

UNDERSTANDING AND DEALING WITH
RACISM

There are two components in this variable. First,
does the Black student understand how racism
works? Can the student recognize it when it is
occurring? Does the student have an effective
way of handling racism, a way that allows Black
students to pursue their goals with minimum
interference? It is a curvilinear variable in that a
Black student can have difficulty with racism
because of naiveté about it or preoccupation with
it. An optimal strategy is one in which Black
students have differential response patterns to
racism. They take action when it is in their best
interests and do not take action when it might
cause them more trouble than it is worth to them.
Each student must make those decisions individu-
ally. A Black who “chooses” to confront all
examples of racism may be effective in many
ways, but he or she is unlikely to remain in school
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or get high grades.

Handling racism is further complicated by
the distinction made between individual and
institutional racism (Barbarin, 1981; Racism/
Sexism Resources Center for Educators, 1983;
Sedlacek & Brooks, 1976). Institutional racism
involves policies and procedures, either formal
or informal, that result in negative outcomes for
Blacks, Institutional racism is often more of a
problem for Blacks than is individual racism.
Tracey and Sedlacek (1987) pointed out the
uniqueness of this problem for Black students.
How well White students are able to negotiate
‘the campus system predicts their success in
school. The same is true for Blacks, except that
their treatment by the system will, in many ways,
be because they are Black (Deslonde, 1971;
Garcia & Levenson, 1975; Webster, Sedlacek,
& Miyares, 1979). The following are some of
the more common forms of racism faced
by Black students at predominantly White
institutions.

Admissions

There is considerable evidence that traditional
measures such as standardized tests and high
school grades are not as valid for Blacks as they
are for Whites (Baggaley, 1974; Borgen, 1972;
Pfeifer & Sedlacek, 1971, 1974; Sedlacek, 1977,
1986; Tracey & Sedlacek, 1984, 1985, 1987).
Most institutions, however, have continued to
employ traditional measures for Black students
from the 1960s to the 1980s (Breland, 1985;
Sedlacek & Brooks, 1970a; Sedlacek, Brooks,
& Horowitz, 1972; Sedlacek, Brooks, & Mindus,
1973; Sedlacek, Lewis, & Brooks, 1974; Sed-
lacek, Merritt, & Brooks, 1975; Sedlacek &
Pelham, 1976; Sedlacek & Webster, 1978).
The negative outcomes in admissions for
Blacks include being rejected for admission
because of invalid measures or being accepted
on the basis of “lower standards™ that may result
in reduced self-esteem of Black students and the
increased probability that White students and
faculty will stereotype Blacks as less able than
Whites. This stereotype, in turn, leads to more
negative treatment of Black students.
There are also many forms of institutional
racism in the methods employed to study
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admissions of Black students, including pre-
dicting lst-year performance before Black
students have fully adjusted to the White campus
(Farver, Sedlacek, & Brooks, 1975; Kallingal,
1971; Tracey & Sedlacek, 1984, 1985, 1987) and
using statistical and research procedures that are
biased against Blacks (Sedlacek, 1986). These
procedures result in invalid bases for admission
decisions made about Blacks. Sedlacek and
Brooks (1973) presented an example of using
research information to worl against racism in
admissions.

Relationships with Faculty

The difficulties Black students have with White
faculty are discussed above under “Realistic Self-
Appraisal.” Black students have consistently
reported believing that White faculty are
prejudiced toward them (e.g., Allen et al., 1984;
Babbit, Burbach, & Thompson, 1975; Boyd,
1973; Butler, 1977; Dinka, Mazzella, & Pilant,
1980; Egerton, 1969; Jones et al., 1973; Semmes,
1985; Smith, 1980; Thempson & Michel, 1972;
Westbrook, Miyares, & Roberts, 1977). This
prejudice can take such forms as lower expecta-
tions of Black students than are warranted, overly
positive reactions to work quality, reducing the
quality of communications, and reducing the
probability that faculty know students well
enough to write reference lefters.

Black students have expressed concerns
about the lack of Black faculty and staff in a
number of studies (Boyd, 1979; Matthews &
Ross, 1975; Southern Regional Education Board,
1971; Willie, 1971). Absence of powerful Black
figures as role models has strong effects on the
feelings of loneliness and isolation of Blacks.
The lack of a variety of viewpoints or cultural
perspectives relevant to Black students can also
affect their learning, development, and identi-
fication with the institution. Sedlacek and Brooks
(1973) discussed an example of racism in
academic coursework and how to reduce it.

Campus Life

Problems for Black students have been docu-
mented in residence halls (Piedmont, 1967) and
fraternities (Tillar, 1974), with campus police
(Eliot, 1969; Heussenstamm, 1971; Leitner &
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Sedlacek, 1976), and in interracial dating (Day,
1972; Korolewicz & Korolewicz, 1985; Merritt,
Sedlacek, & Brooks, 1977; Patterson, Sedlacek,
& Perry, 1984, Petroni, 1973; Schulman, 1974;
Tillar, 1974, Willie & McCord, 1972), athletics
(Green, McMillan, & Gunnings, 1972; McGehee
& Paul, 1984), and campus life in general
(Babbitt et al., 1975; Dinka et al., 1980; Fenton
& Gleason, 1969; Fleming, 1984; Heyward,
1985; Lunneborg & Lunneborg, 1985; Minatoya
& Sedlacek, 1980; Reichard & Hengstler, 1981;
Trow, 1977, Westbrook et al., 1977; Willie &
McCord, 1972).

Burbach and Thompson (1971) reported that
contradictory norms on campus cause problems
for Blacl students. Martinez and Sedlacek (1982)
found that when Whites entered a predominantly
‘White university in the early 1980s they expected
the social norms to be conservative on social and
political issues (e.g., government policies,
abortion rights) but liberal on personal ireedoms
(e.g., drug use, sexual behavior). Black students
tended to expect the norms to be exactly the
opposite. Martinez and Sedlacek (1983) also
found that students in general were more tolerant
of people with racist or bigoted attitudes in 1981
than in 1970 on a predominantly White campus.
That the campus environment could be seen as
confusing and hostile to Black students should
not be hard to understand.

Attitudes of White Students

The discomfort of White students around Blacks
and the negative stereotypes of Blacks held by
White students have been well documented
during the period studied (Peterson et al., 1978).
These underlying attitudes do not seem to have
changed throughout the years. For example, a
series of studies at the University of Maryland
employing the same instrument, the Situational
Attitude Scale (Sedlacek & Brooks, 1972b}, and
the same methodology, has shown consistently
negative attitudes of White students toward
Blacks in a wide variety of situations (e.g.,
Carter, White, & Sedlacek, 1985; Minatoya &
Sedlacek, 1984; Miyares & Sedlacek, 1976;
Sedlacek & Brooks, 1970b; White & Sedlacek,
1987). Studies at other institutions have sup-
ported this finding (e.g., Gaertner & McLaughlin,
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1983; Greenberg & Rosenfield, 1979). Sedlacek,
Troy, and Chapman (1976) have demonstrated,
however, that it is possible to alter racial attitudes
in an orientation program using an experimental-
control group approach.

COMMUNITY SERVICE

As part of a viable support system, Blacks need
to have identification with and be active in a
community. The community may be on or off
campus, large or small, but it will commonly be
based on race or culture. Because of racism,
Blacks have been excluded historically from
being full participants in many of the White-
oriented communities that have developed in the
United States and in the educational system.
Thus, Blacks need a supportive group that can
give them the advice, counsel, and orientation
to sustain them as they confront the larger, often
hostile systems they must negotiate. Many
researchers have documented that Blacks secem
to be more community oriented than are Whites
(Bayer, 1972; Centra, 1970; Davis, 1970; Greene
& Winter, 1972; Lyons, 1973; Reichard &
Hengstler, 1981; Southern Regional Education
Board, 1972). Additionally, Bohn (1973) and
Pfeifer and Sedlacel (1974) found that a high
score on the California Psychological Inventory
(CPI) (Megargee, 1972) Communality scale,
which measures a community orientation, was
associated with Black student success (i.e.,
retention and grades).

Other researchers have shown that Blacks
often believe that they do not belong on pre-

-dominantly White campuses (Bradley, 1967;

Kleinbaum & Kleinbaum, 1976; Lunneborg &-
Lunneborg, 1985; Madrazo-Peterson & Rodri-
quez, 1978). The idea that there needs to be a
“critical mass” or sufficient number of Blacks
on a campus to develop a community or com-
munities has been discussed by Astin and Bayer
(1971), Willie and McCord (1972), and Fleming
(1981, 1984). Thus, a relevant community is
probably harder for Blacks to develop on a White
campus than on a Black campus.

Bennett (1974) reported that Blacks pre-
ferred a separate residence hall floor. Davis
(1970), in an experimental study, found that
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Blacks who lived on an all-Black floor in a
residence hall were more positive toward their
institution than were those who lived on a mixed-
race floor.

Athletics may be an important way for
Blacks to develop a community on campus
(Mallinckrodt & Sedlacek, 1987; Reichard &
Hengstler, 1981). Mallinckrodt and Sedlacek
found that Blacks who made use of campus
gymnasiums were more likely to stay in school
than were those who did not.

Mallinckrodt and Sedlacek (1987) also
found that Blacks who were interested in
activitics sponsored by the student union had
better retention than did those who were not
interested. Webster and Sedlacek (1982) found
the student union to be a central part of Black
students’ community development.

LONG-RANGE GOALS

The extent to which Black students are able to
defer gratification is correlated with their
retention and grades in school (Tracey &
Sedlacek, 1984, 1985, 1987). The reasen this is
an issue is yet another form of racism. Blacks
have had a more capricious experience in setting
goals and receiving reinforcement for their
accomplishments than have Whites. Sometimes
things work out for Blacks; sometimes they do
not. Whites are more likely to understand that if
they accomplish A they can go to B. For Blacks,
this is less clear. A key assumption in the higher
education system is that students work currently
for rewards received later.

Astin (1975) found that those Blacks with
lower aspirations and vaguer goals than other
Blacks were more likely to leave school. Nolle
(1973) supported Astin’s conclusion by noting
that Black high school students with specific
plans for college were much more likely to attend
college than were those with less clear goals.
Bohn (1973) found that Black college students
who made plans were more successful than were
those who did not. Greene and Winter (1971)
found that Black leaders in campus organizations
were more apt to have long-range goals than were
other Black students. Other studies that provide
general support for the importance of this
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variable include Baer (1972) and Stikes (1975).
Berman and Haug (1975) and Wechsler, Roh-
man, and Solomon (1981) provided evidence that
developing long-range goals may be a bigger
problem for Black women than for Black men.

STRONG SUPPORT PERSON

Because Black students are dealing with racism
and face difficult adjustments to a White
university, they are particularly in need of a
petson they can turn to for advice and guidance.
As discussed above, however, Black students
often find difficulty forming relationships with
White faculty and staff {¢.g., Boyd, 1973; Dinka
et al., 1980; Simon, McCall, & Rosenthal, 1967).
Additionally, Black faculty and staff are often
hot available, and Black students have expressed
a need for more Black faculty and staff in general
(Burrell, 1980; Willie, 1971; Willie & McCord,
1972) and more Black counselors in particular
(Abbott, Tollefson, & McDermott, 1982; Wol-
kon, Moriwaki, & Williams, 1972). Genshaft
(1982) found that therapists believed that Blacks
were less attractive clients and had a poorer
prognosis than did other clients. Parham and
Helms (1981) presented evidence that client race
was not a predictor of counselor race preference,
but racial identity was. Blacks in the encounter
and immersion stages wanted Black counselors,
whereas those in the internalization stage had no
preference (see previous discussion). Brooks,
Sedlacek, and Mindus (1973}, R. L. Tayler
(1977), and Webster and Fretz (1977) have found
that Blacks often turn to friends and family for
support, which is further evidence of the
importance of the variable.

LEADERSHIP

Successful Black students have had successful
leadership experiences. They have shown the
ability to organize and influence others, often
within their cultural-racial context. As with
acquiring knowledge or in doing community
work, Blacks often do not show leadership in
traditional ways. Black students are more likely
to exhibit leadership off campus, in the com-
munity, or in their church than are White
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students. When Blacks show leadership on
campus it is often through informal or Black-
orienfed channels, which are less likely to be
validated by White faculty, students, or personnel
workers.

Bayer (1972) found that Black students were
oriented toward being community leaders.
Greene and Winter (1971) showed evidence that
leadership was important to Black students.
Beasley and Sease (1974} demonstrated that
scores of Blacks on the leadership portion of the
American College Testing Program’ student
profile section correlated positively with GPAs.

Heyward (1985) concluded that Blacks do
not look to White faculty and staff as role models
for their leadership. They look to other Blacks
or develop their own styles and forms of
leadership.

NONTRADITIONAL KNOWLEDGE

Because Blacks have not always been welcomed
in the formal educational system, they have
developed ways of learning outside the system.
These ways are often creative and culturally
relevant. Astin (1975) found that Blacks who
were able to demonstrate knowledge they gained
in nontraditional ways through credit by exami-
nation were more likely to stay in school than
those who could not. The increase in student
retention associated with demonstrating knowl-
edge in this way was more than twice as great
for Blacks as for Whites.

Hayes and Franks (1975) reported that
Blacks saw more opportunities than did Whites
for public discussions and debates, which could
translate into learning opportunities. Black
(1971), in a study at historically Black colleges,
found that Blacks who developed an independent
learning year fared better than did a group of
Blacks in a control group who pursued the
regular curriculum,

DISCUSSION

There has been considerable research on Black
students in the last 20 years, What has been
learned from this research? Although it is
difficult to determine whether the problems of
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Blacks on White campuses have changed during
this period, it is clear that it is possible to better
measure, define, and articulate those problems
than at any time previously. Blacks seem to have
continued to have difficulties with self-concept,
racism, developing a community, and the other
noncognitive variables discussed. There is a
model available, however, to organize thinking
about Black student problems and ways to
measure those problems, to work with Black
students or others on campus, and to improve
student life for Blacks. Perhaps most important,
the variables identified correlate with Black
student academic success. There is less need to
guess or hope that what is being done is helpful.
Appendix A contains some recommendations for
improving Black student life on White campuses
in terms of each noncognitive variable,

Some of the noncognitive variables dis-
cussed and conclusions reached may seem
applicable to all students. Although this may be
true to some degree, the evidence presented is
intended to show that the points raised are unique
to Blacks, in intensity if not in form. For instance,
many White students may have self-concept
problems, but these do not include the alienating
effects of racism. Whites may lack a support
person, but the process of developing such a
relationship is not the same as for Blacks because
of racial and cultural variables. The researchers
have demonstrated the many unique aspects of
being Black on a White campus.

Another area of research that seems illu-
minating but did not exist until recently is the
work on racial identity of Blacks, discussed
under self-concept. One can measure change and
development in an area that has been shown to
be important to Blacks. There are many other
specific results of the studies discussed
above that should be interesting and useful to
practitioners,

Why cannot one be more sure that life hag
changed for Blacks on White campuses? First,
there has been very little evaluation research.
Most of it has been descriptive. Descriptive
research is helpful, but it does not focus on
change. For instance, Black students have
reported being concerned with racism from the
1960s through the 1980s. But is it the same
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racism? Do past and present Black students mean
the same thing when they refer to racism?
Longitudinal studies over time or even cross-
sectional studies done the same way in the same
place are not common. Perhaps the way the
literature was organized does not lend itself to
the analysis of trends. The noncognitive variables
are assumed to be underlying dimensions, which
could take different forms at different times. For
instance, institutional racism may be more likely
to take the form of dropping a Black studies
program or providing inadequate funding for a
Black fraternity in the 1980s than involving
police brutality or allowing Blacks into White
fraternities in the 1960s. Some forms of racism
(e-g., admissions, attitudes of White students),
however, seem to have changed little over the
years. In any case, it is still racism and it seems
that Blacks are obligated to deal with it if they
are to succeed in school.

As the research on Black students was
examined one thought seemed to stand out. How
ironic that educators so often think of Black
students as less capable than other students.
Black students need to have the same abilities
and skills as any other student to succeed in
school, and they are dealing with the samé
problems as any other student. They also,
however, are confronting all the other issues
discussed in this article. One could make the case
that the best students in U.S. colleges and
universitics are Black students. The typical Black
graduate from a predominantly White school may
possess a wider range of skills and be able to
handle more complex problems (e.g., racism)
than most other students.

How can student affairs professionals use
what has been presented here? Generally, one
should be able to be much more sophisticated in
student services work for Blacks using the
information in this article. There exists much
information demonstrating that Blacks are not a
monolithic group and indicating how one might
approach them individually or collectively, There
is also more information about the many ways
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the educational system works against the best
interests of Blacks. One can use this information
to work with non-Black students, faculty, and
staff to improve Black student life. Below are a
number of specific things that can be done based
on a review of this literature,

1. Organize programs and services for Black
students around some specific variables that
have been shown to be important. Whether .
it is one of the noncognitive variables
presented here or some other scheme, use
it. There is little excuse for vague, general
programs or “seat-of-the pants” needs
analyses given the state of knowledge
available. '

2. Evaluate all programs. This should be done
with an experimental-control group model
if possible. If one has specific goals, and can
measure concepts better, it should be
possible to dramatically increase this type
of research, and report it in student affairs
journals.

3. Work at refining the variables and concepts
presented here, either through programs or
further research. The student services
profession is on the brink of being able to
work with more useful, higher order con-
cepts than those currently employed on
behalf of Black students; help the process
along.

4. Share the information from this review and
the results of individual work in Black
student services with others outside student
affairs. Much of what has been done in the
profession would be of use to such people
as faculty and academic administrators,

5. The last bit of advice is more personal. Be
confident. Many researchers over many
years have developed a literature that can
be used. Whatever a person’s role, he or she
should be able to fulfill it better with this
information.
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APPENDIX A.

Recommendations for Improving BlackStudent Life on White Campuses
by Noncognitive Variable

Self-concept: Measure self-concept (see Hall et al., 1972; Tracey & Sedlacek, 1984). Develop
counseling programs or workshops employing racial identity (Helms, 1984) or noncognitive variables
(Westbrook & Sedlacek, in press).

Realistic self-appraisal: Work with faculty and academic administrators on communication with
Black students, Faculty should initiate contact more than they usually do and employ feedback in
varied and frequent ways. Help Black students interpret feedback from system. Examine Kochman
(1981) for differences in Black and White communication styles.

Understanding and dealing with racism: Become familiar with racism and what can be done
about it (Racism/Sexism Resources Center for Educators, 1983; Sedlacek, in press; Sedlacek &
Brooks, 1976). Specific forms of racism can be addressed by (a) employing nontraditional admission
predictors that are more valid for Blacks than those currently employed (Sedlacek, 1986; Tracey &
Sedlacek, 1987}, (b} increasing the numbers of Black faculty and staff (Peterson et al., 1978}, and
{c) working to change attitudes of White students, faculty, and staff (Sedlacek, Troy, & Chapman,
1976).

Demonstrated community service: Help Whites understand the need for Black communities on
and off campus. Use student union programming (Webster & Sedlacek, 1982) and facilities
management (Mallinckrodt & Sediacek, 1987) as methods of developing Black communities on
campus.Long-range goals: Financial aid dispersed as a lump sum may hurt Black student
development in this area. Consider a program that gives Black students funds for accomplishing
individually set goals. Goals can be set at longer and longer intervals. A midwestem university employs
this system successfully. In the short run, use the concept that Black students may be motivated to
use available student services by promoting a more immediate reward system than commonly
employed (Arbona & Sedlacek, 1987).

Strong support person: Develop relationships with Black students early, ideally before
matriculation through recruiting and orientation programs. Develop a pool of faculty, staff, peers, or
off-campus mentors and link Black students with others individually or in groups.

Leadership: Foster and identify nontraditional and racially based forms of student leadership
on and off campus. Formally encourage schools and specific departments to offer leadership awards
for such achievements as eliminating racism, Black journalism, and race-related community projects.
Make faculty aware of nontraditional student leaders in their departments. Help students to recognize
their nontraditional leadership and include such leadership roles in résumés and applications for
Jobs and further education.

Noniraditional knowledge acquired: Encourage Blacks to demonstrate knowledge gained outside
the classroom through credit by examination or listings on résumés and applications. Encourage
faculty to identify extramural iearners and work with them.
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Student Last Name First Ml

On-Campus stnatzon Event PROMISE SEAMS, EIP LS2S or Pro;ect School V:s1t Su.mmer Slenths, Pusion;,
Rids Institute Program, IMSA CyberQuiz, etc:) in which you have participated. List full name. of activity;
date(s), and location, if known,

2. Please aftach alist and describe (in bullefed form) your-most meaningful extracurrigular attivities;
orgarnized or-iridividual, dufing the pastthree:years. Also indicate any leadership positions, as well as
time involved per week, in these activities, IMSA reserves the right to verify participation in activities listed:
(Do not use acronyms - please usé full name for all activities.)

a. Mathematics, Science and Technology related activities: .
(ex. Activity Your Age at fime of Involyement _ QOffice/Position Hours per weeék)

b.. Prioritize and describe yout top three other areas of involverhisnt: (ex, sports, clubs or orgahizatioris):
(ex. Activity ‘Your Age at ime of Involvement Offica/Position Hours per week)

3. Please attach a list:-and describe (in buileted form)the most meaningful awards-you have received in or
out of school during the past three years: Include full name of award(s); year the award was received, and
whether won atthe local, state, national or internationallevel. IMSA reserves the right to verily. awards
received (Do not use acronyms - please use full name for-all awards). PLEASE DO NOT SEND
ORIGINELS OR COPIES OF AWERDS/CERTIFICETES,

a.. Mathematics, Science and Techiiology related activities:

(ex. Activity Your Age at time of Involvemeiit _Office/Position . Hours per week)

b. Prioritize-arid describe your top t]'Lree other areas-ofinvolvement: (ex. sports, clubs or organizations)

We attempt to-identify those applicants whose previous scliool grades.or admission test scores may under predict
academic success. Among the factors we consider in making admission decisions are whether the applicant (1) is
fromi an econiomically disadvaritaged environment; (2) had a health problem which significantly:affected, for a
period of titne, an otherwise exgeptionally good academic record; (3) has.a permaneiit physical disability,
Jearning or attentjonal différence; (4) has completed an exceptionally rigorous academic program; (§) does not
speak English at home; or (8) has-other exceptional circumstances. This information i considered with your
academic credentials. Tt is particularly relevant if your qualifications place you slightly below the competitive
applicants. Describe any factors like those listed above that yoii helieve the selection committee should
consider as they réview yoiir credentials.
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STUDENT ESSAY QUESTIONS

1. Ifyouare invited to attend thie Academny youwill be expected to adapt to new learning, living and
social:environimients. You will be asked to'live, study, and-swork with many peoeple fiom different
backgrounds from throughout lllinois. Please-describe yourself to your classmates, teachérs and
others-atthe Academy. What interesting information would youwant others to remeniber aboui
you? Secondly; what are sorne changes you perceive:youwouldneed to maketothrive
academically and'residentially at IMSA?  (Word Guideling - In 500 words or Jess)

2. Success is-achieved in many ways and by using numerous variaple factors. It is your task to. do all
below: :

Develop a working equation/formula pertraying the variables of being successinl for-advanced
*  studyin-mathematics, sciénce andtechnology.

* Discuss your personal understanding:ef how this equation/formula creates a path/for sirccess.

5 .Qesm‘ibez a time when youexperienced success:and its impact on you.
(Word Guideline = In 800 words or less)

8. Themission-of IMSH, the world's leading teaching-and learning laboratory.for imagination and
inguiry, is toignite-and nurture creative; ethical scientific minds thaf advanee'the huran condition,
through a system distinguished by profeiund questions, collaborative relationships, personalized
experiential learning, global networking; getnierative use oftechnslogy atid pioneering cutreach.
Using yeut own words, describe howyou will embrace, engage and advance the mission of IMSAiE
youare chosen to’be a:member of the class of 2016. (Word: Guideline - In 500 words or-less)

4, Yot havé béen awarded the tesources required o initiate; design, and implenient an innovative
endeavor that will tiave an impact on the world through mathematics, science, engineering and/or
techriolegy. Describe yourinnovative endeavor; how you would go about starting it? What {s its:
‘potential effecttoday andifor futuré generations? (Word Guideline -.Jh250 words or less)

PARENT STATEMENT o e .

Please describe your child's passion/interests/motivation in mathematics, scienice and technolegy. Also,
please provide any additional information that the Student Selection Committee shiould considerwhen.
evalyating your child’s application to IMSA. (Word Guideline - In.200-words.or less)
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0O MATHEMATICS O SCIENCE L ENGLISH U OPTIONAL

“Student Legal Last Name Legal First M Nickname (if different than fist name)

INFORMATION RELEASE AND EVALUATION WAIVER: €omplete this section prior to giving foevalnator,
Please note; The:Information Release and Evaluation Waiver for the dpplicani.and Parent/Legal Guardian should'be tonsistent,,
if they are not, we will follow the guidance of the.Parént/fegal Guardian,

1, the undersigniéd, hereby réquest that all data:in suppost ok my As parent/legalguardian of the named student, ] grant
applicationto.the linois Matheitatics and Science HAcddemy 16 ‘pernissionto release all school data in SUPPOLE of my-
beavailable to IMSA officials. ‘sorifdanghter’s application to IMSA.

Student Apglicant Signature: Date Paretit/hiégal Guardian Sicmatite. ‘Date

I; the undeérsigned, hdreby waive my right to'veview any Bsparent/legal guardian cithe na.m_ed Slu'_ien'-t, Twaive my
comments or irtformation included in s evaluation form or right to'review any commenits.orinformation included in thig
their supporting decuments, (gptional) evaluation form ox their supporting documents.- (optional)
Student Applicart Slgnature Date o Péientfijegal Gua‘:di‘ah‘ Sig:iature Dite: "™

TO BE GOMPLETED BY THE E3 LUATOR

For 8" grade applicants:. Consxdenng (1) Level of texts, (2) Complexﬂy of labs (if a.pphcahle) 3D stri‘qt.cur._r:icuium,‘ 4y ISBE
State Standards, is this studernt’s hathgmatics and/or science course taught at'a high school level? UYes O No

CLASSROOM BEHAVIOR: Please include behaviorsithat indicate potential for the areas listed below.
(Atack additional page if morespace needed)

Please descnbe an example il which this'¢andidate demonstrated excepnonal intellectaal talent curmsxty, creatht]r
and/or leaders}up.

Please provide a-specific examplé inwhich this candidate demanstrated atrie passion for mathematics, science-and/ot
technology. '

Please'provide an examplé ifl which this stﬁd,_eni ﬂmﬁght»and acted outside 'of the “mainstream?” in relation to histher
performance.

If a lak based course, please describe this candidate’s pexformance in a laboratory.

Please describe this candidate's willingneégs and.ability to work bothin‘a.grvoup and independentiy.

 Please describe this candidate’s oral and written:.communication skills,

Fiease describe this candidate's preparation and study skills development.

Plgase deseribethis tandidate’s mathematical, science and/sr-technology reasoning ability and ability to
communicate articulately about the subject matter.
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Student Last Ném_e; First M:
"IN YOUR OPINION:

Dioesthis student have a sefious ikterestin studying mathieimatics, science and/or technotogy? O Yes

Does this student have an-aptitude for studying roathematics, science and/cr technology? dYes 0O No
Do'you think that this student’s grades axe-a valid reflection of his/het acadermic abilities? OYes ONNo
Ifno, please explain:

COMMENTS:

Please use this spacetoprovide any additional information thatthe Student Review Committee should, consii
evaluating this student’s application to IMSH; including your involvement with him/her outside the traditional
classroom, his/het ability to mset personil responsibilitics such-as taking care of self, meeting deadlines, personal
initiative, etc. Pleasealsoinclude any obstacles this student has had to overcorme in pwrsuing his/her educational
godls,.if appropriate. (Affach additional page if more space is neéded)

PERSONAL QUALITIES: Qutstanding Good Average Below No Baszis
Average for ndgment

Reasoningr ability

Motivation and {ask commiifrrent .

Selfaufficiency

Leadership

Maturity

S ingofg es

Social-adaptability and responsibility
Acddemic risk taking

O
O
4
O
O

O000DO0o00o
0o0ooooogo

10000000y

EVALUATOR INFORMATION:

Among the students ] have encountered inamy teaching career, this stndent ranks in the.(check.one):
O upper 1-2% O top 8% Otop 10% L top 25% O top 50% I bottom 50%

Numbert of years teaching How long have you lmown this candidate?

Which year(s) did youteach thig-candidate?

Course{g) of inistruction with this candidate.

Evaluator Last Name " Evaluator First Name Evaluator Title

School/Insfitution Name (Vo Abbreviations) Office Phone {xxx-xi#x-x¥xxx) Emiail
School/Institution Address Date Compleied Evaluation ‘Evaluator Signature

IMSA's progriims; services, and activities are aecessible o disabled individals,

RIRL VA A GEOY S, gase rétdain o photogop L CRELS JOTEE fo A1504
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Liberal Arts and Science Academy High School
Admissions Rubrtic, 2012-13

Criterion

'Scctﬁ(?go_f 5

Scote of4 Score of 3 Score of 2 1 Seafe of 0

Application and Student Activities include | ‘Many activities | Solngadtivitics; | Few activities; | Noactivities: no - Missing the

“ Responses service Tearning with some several awiards; few.awards, awards, podrly | application:
(Fach'item is $¢pired projects; in-depth leddership grade level indeveloped organized and brthe
individually and-averaged.) dedication to a positions; some. | responses with written wiitten Stu_d'ent
cause-or awards; abovié grammar and responses responses , eSponses .
erganization,:and grade-level other technical frequently
lofig-term responses that problems. straying from
leadershij arg organized fopic.
positions; state or and- polished
national level with less
awards; polished advanced
and highly vogabulary.
‘organized i
responses with a
advanced i
vocabulary. ‘ Tl |
7% and 8" core course Al A’sinmestly | AllA’sandB’s | Blsand Csin | Blsand C'sin | Any core course Missing.one
grades from. Report Cards. | Pre-APor Magnet | inmostly Pre- mostly Pre-AP | mostly regular grade below 70, or bath
(Each gradelevelis scored core surriculum AP or Magriet of Magnet¢ore | core cutricidum report cards,.
individually.) If applying ‘courses. core curficulurm curriculum courses.
for other than 9" grade, we COULSES, courses orall-

require only this year’s Als'In mosily
and last yehr’s report card reguilar core ’

or-franseript, curriéulim
‘colrses.

EOQCISTAAR or other All middie school | All subjecttests | Somesubject | Allsubjecttests | . Some subject All'subject
Standirdized Test Scores. sibject-tests 25 -advaneéd tests-advanced passed (Other " tests pdssed, tests failed
(Each tést section s scored points-above academics. acddennics, tests; 50" some failures, or missing

separately.) advaneed (Othertests: 80™ | some-passed. petcentileor (Othier tests: 45% TAKS
academic scale percentile or (Other tests: ‘higher:) percentile or scores.
- score (Other tests: higher:) 70" percentile ' lower:)
90™ peregritile of ' or highet:)
‘ _ higher.) L . L _
Teachier-Recommendations Checklist and Checklist and Cheeklistand | Cheeklistand ‘Checklistand [ Missing ene
(Each recommendation is comments score comments score comments comments score | comments.score orbeth;
scored individually and the student as the student as score the the student as the student as teacher
averaged.) “Clearly “Excellent.™ sfudentas | *Average:” “Below recommend-
Quistanding.” “Above Average.” dations.
_ Average.” ]
LASA Admissions: Test The average of thé | Theaverage of | Theéavérdgeof | Theaverage of The avetage of | Didnottake |
Scores (Bach test-section'is- raw. scores fall the raw scores the raw-scores the raw scores: the raw scores the LASA
scored-separately.) * between 99th-- fall bétween: fall between: fall between fall at-or beneath test,
Percentiles referto the 90th percentiles ‘89ih--75th- 74th--60th 59th--40th 39" percentile.
total population of 2012 inghisive. * percentiies percentiles percentiles ‘molusive.*

prospective LASA CogAT
test tikers.

inchisive.*

inclusive.*

inclusive.*
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University High School: Admissions Revision for SY 2013-14
Appendix J: Three-Year Testing Data

Additional
Percent of
Points 45 46 47 48 49 Total students that
could have
been admitted
2010-2011
Anglo [ 2 1 1 2 12 33%
Af-Ami 0 0 0 1 2 3 8%
Hisp 1 6 4 2 8 21 58%
NA 0 0 0 0 0 0 0%
A-Am 0 0 0 0 0 0 0%
MR 0 0 0 0 0 0%
Total 7 8 5 4 12 36
2011-2012
Anglo 2 3 0 5 4 14 41%
Af-Am 0 0 1 0 0 1 3%
Hisp 3 3 0 4 [ 16 47%
NA 0 0 0 0 0 0 0%
A-Am ¢] 2 0 0 1 3 9%
MR 0 0 0 0 0 0%
Total 5 8 1 9 11 34
2012-2013
Anglo 5 3 2 2 7 19 32%
Af-Am 0 0 1 0 1 2 3%
Hisp 7 5 5 3 11 31 53%
NA 1 0 0 0 2%
A-Am 1 0 0 1 5%
MR 0 1 0 1 1 5%
Total 14 9 8 7 21 59

The three-year average of students that could have gained admissions through gaining bonus points from this

additional assessment.

Anglo

35%

Af-Am

5%

Hisp

53%
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UHS ADMISSIONS

MAJOR CONCERNS

BILL
1. The CAIMI seems to be unlikely to be the best possible tool; concerns about the expert who made the

suggestion that we use CAIMI as our tool (her expertise with ES kids, not adolescence)

2. We should at least use teacher recommendations in a structured way

3. Developing an effective evaluation program (see his notes below) and perhaps writing a foundational
section about that in the current plan '

MENDOZAS
1. Concern that there is information that they would like to have that they don’t have:
a. Analysis of how predictive the combination of GPA and CoGat have been in the past as far as
whether the kids who score the highest on those also succeed the most at the schoo]
b. Analysis of playing with the weights to get the best outcome
2. Concern as to whether the tool is the right tool (CAIMI)?
a. Website says this is for students with academic difficulty, not sure this is appropriate here
b. See the “Child and Youth Resilience” Measure — has been used in certain circumstances
3. Concerned about and/or interested in about the interest in expanding UHS as regards to access for AfAm
and Latino students
4. They like the idea of continuing to develop this, and underscores the importance of effective evaluation

FISHERS
1. Wants to know how this ensures that more black kids will get into UHS be clearer
2. Wants to know what type of support system they will have to stay there
3. Will the new plan (or the plan to expand) operate to actually reduce the percentages of black students

DOJ: What are our justifications for different sets multiple measures being presented?

CLARIFICATIONS

1. [Ruben] How can we share expert or consultant advice with the parties so they can give adequate input? Expert
reports moving forward, we will think of other ways to ensure adequate information is

2. [Bill] Are we wed to the CAIMI? No, Dr. King is currently looking at another test that we may use

3. [Bill] Have we dismissed the idea of using teacher evaluations? Dr Hawkett felt that we shouldn’t rush this bes
people have used this in the past with little effect or a negative effect...sbe recommended that we do some
more research in this area. If not designed appropriately, it is useless bes it is just direct positive information
on every applicant...there needs to be some variance — how can we tell if one student is more motivated than
another if all the teacher recommendations say the kid is highly motivated. We’ll look at a small change,
analyze that, then bring addifional changes and analyze that. Purpose is to bave the best system by next fall.
[Bill] there are assessments that ask things like “Is this student in the top 5% of your students” ... perhaps you could
use this type of tool off-the-record and analyze the results

4. [Ruben] Concerned that since there are so few black teachers, teacher recommendatlons may be biased or not reflect
the students as well as they could

5. [Ruben] Concerned about the weights given to teacher evaluations We will run things off-the-record, see what
results come back, then develop scales accordingly

6. [Sam] What is difference between a student-sought recommendation from one teacher/admin versus having all or
some of a student’s teachers provide an evaluation Poses big challenges; that is why we want to take time to
develop it, pilot it with Sophomores, then redesign it to roll it ocut next fall.

7. [DOJ] Is the District moving in the direction of other similar schools around the country? Yes, more of a college-
like process. Not necessarily mimicking what other exam schools have, but taking that information and
developing something that works for us and our students

8. [Ruben] Is there enough money to pull all of this off? We need to look at this, big issue...
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Coversheet

Pelibnts e TS

Tucson UNIFIED ScHoOL DISTRICT

MEETING OF: October 22, 2013

TITLE: University High Schocl Admissions Plan in Accordance with the Unitary Status Plan
ITEM #: 13

Information:

Study: X

Action: X

PURPOSE:

To seek Governing Board approval of the final version of the University High School Admissions Process (Version 3.0) required by the
Unitary Status Plan.

DESCRIPTION AND JUSTIFICATION:

The Unitary Status Plan states, in relevant part,

“...the District shall review and revise the process and procedures that it uses to select students for admission to UHS to ensure that
multiple measures for admission are used and that all students have an equitable opportunity to enroll at University High School. In
conducting this review, the District shall consult with an expert regarding the use of multiple measures (&.9., essays; characteristics of

the student's school; student's background, including race, ethnicity and socioeconomic status) for admission to similar programs and
shall review best practices used by other school districts in admitting students to similar programs.”

Accarding to the most recent timeling, this item is due by October 23, 2013. This item is presented here for action, staff is
recommending approval of this item.

Presented by: Samuel Brown

Superintendent Goal: Desegregation

BOARD POLICY CONSIDERATIONS:

LEGAL CONSIDERATIONS:

Far all Intergovernmental Agreements (IGAs), Initiator of Agenda ltem provides the name of the agency responsible for recording the
Agreement after approval:

For amendments to current IGAs, Initiator provides original IGA recording number:

Legal Advisor Signature {if applicable)

BUDGET CONSIDERATIONS: Budget Certification (for use by Office of

http: //boardaﬁegdﬁllil}JePheftgspx?ItemID=4469&Meetinng=167[10/ 18/2013 8:39:19 AM]
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Financial Services only):

District Budget Date

State/Federal Funds | certify that funds for this expenditure in the amount of § are

Other available and may be:
Budget Cost Budget Code Authorized from current year budget

Authorized with School Board approval
Code: Fund:

INITIATOR(S):
Samuel E. Brown, Desegregation Director 10.14.13
Name Title Date

DOCUMENTS ATTACHED/ ON FILE IN BOARD OFFICE:

ATTACHMENTS:

Click to download

B UHS Admission Process Appendices

3 UHS Admissions

TUCSON UNIFIED SCHOOL DISTRICT BOARD AGENDA ITEM
CONTINUATION SHEET

http://boardaﬂjesiijv?il;@f.espx?ltemID=4469&MeetingID=167[10/18/2013 8:39:19 AM]
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University High School Admissions Process Revision

L USP LANGUAGE

The Unitary Status Plan (USP), section V(5)(a) states:

V. QUALITY OF EDUCATION

5. University High School (“UHS") Admissions and Retention

a. By Apsild 2013 October 1, 2013, the Disivict shall review and revise the process and procedures that it
uses to select students for admission to UHS to ensure that multiple measures for admission are used and
that all students have an equitable opportunity to enroll at University High School. In conducting this
review, the District shall consulf with an expert regarding the use of multiple measures (e.g., essays;
characteristics of the student’s school; student’s background, including race, ethnicity and
socioeconomic status) for admission to similay programs and shall review best practices used by other
school districts in admitting students to similar programs. The District shall consult with the Plaintiffs
and the Special Master during the drafting and prior to implementation of the revised admissions
procedures. The District shall pilot these admissions procedures for transfer students secking to enter
UHS during the 2013-2014 school year and shall implement the amended procedures for all incoming
students in the 2014-2015 school year.

The original date was changed by agreement of the Parties and Special Master.

IL EXECUTIVE SUMMARY

The USP directs TUSD to improve the academic achievement of African American and Latino students and to
ensure that African American and Latino students have equal access to TUSIY's Advanced Learning
Experiences (ALEs). ALEs include; Gifted and Talented Programs, Advanced Academic Courses (AP, Pre-AP,
Dual-Credit), and University High School (UHS). Historically, UHS has had disproportionately low African
American and Latino student populations compared to the rest of the TUSD’s high schools. The revised
admissions process is one of several strategies to attempt to increase the percentages of African American and
Latino students, including ELL students, enrolling and succeeding at UHS.

TUSD has worked to review and revise the process and procedures that it uses to select students for admission
to UHS to ensure that multiple measures for admission are used and that all students have an equitable
opportunity to enroll at UHS. This review and revision has included consultation with experts regarding the use
of multiple measures, a review of best practices used by other school districts in admitting students to similar
programs or schools, and ongoing consultation with the Plaintiffs and Special Master. .

The new proposed admissions process will be applied in a fair, equitable, and race-neutral manner. Although
TUSD endeavors to positively impact the percentages of African American and Hispanic enrollment and

success at UHS, the proposed application process is designed to be impartial and to offer equity and fairness to
all students who apply.

USP V.F.1.c

Appendix V-3 p. 264




Case 4:74-cv-00090-DCB Document 1687-4 Filed 10/01/14 Page 276 of 309

Case 4:74-cv-00090-DCB Document 1518-2 Filed 12/13/13 Page 99 of 193

University High School Admissions Process Ravision

Il DEFINITIONS

Unitary Status | The USP is a federal-court mandated plan te guide TUSD in its efforts to achieve “unitary status™ by
Plan (USP) eliminating the vestiges of a “dual-system” that operated until the 1950s.

Parties and The USP stems from a federal school desegregation court case called Fisher-Mendoza v. TUSD. The
Special Master | parties to the case include TUSD, two plaintiffs groups representing African American and Latino
students respectively, and the United States of America, represented by the Department of Justice.
There is a court-appointed “Special Master” who oversees implementation, including monitoring and
reporting, on behalf of the federal court.

Advanced USP Section V(A) identifies TUSD’s GATE Prograrn
Learning Dual-Credit), and UHS as ALEs. These are areas ;

Experiences American and Latino student participation in com
(ALEs)

dyanced Academic Courses (AP, Pre-AP,
s7there has been historically low African
he percentages of the TUSD as a whole.

IV. BACKGROUND AND TIMELINE

t was revised in 1988,
auncil adopted revised
d March 2010. Thescurrent policy was
e admissions policy, including the entrance

The admissions process was first created through a €
1989, and 1991 by the UHS Matrix Revi
- admissions guidelines. It was revised a
approved by UHS School Coungil in April 2 ,
exam, is to recruit and retain a diverse and quail_

ember and UHS Foundation Board member; Terry Adkms -
mathematics teacher and site council member; and Mickey

revised process July 20, 2013 for’ ) Spemal Master and Party Review. TUSD staff and UHS, with the
inclusion of stakeholders, are working to refine the draft process in time for the 2014-15 adm1551ons period.
TUSD will send a revised draft by September 6, 2013, and will continue to consult with the Parties and the
Special Master in the refinement of the final plan — set to go to the Governing Board for approval either on
September 24, 2013 or, if necessary, on October 8, 2013 prior to implementation, TUSD will send a notification
of the possible changes to the new admissions process inserted into the 8™ Grade recruitment letter from the
ALE Director that was sent September 6, 2013. Notification of any modifications to the current admissions
process will be sent fo all applicants by October 18, 2013, at the latest.

Tucson Unified School District 2
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University High School Admissions Process Revision

Y. CURRENT ADMISSIONS CRITERIA

Currently, admission to UHS for 9™ and 10" grade is based on the following factors: 1) achieving 50 points or
more from a combination of points obtained from valuing a student’s GPA and entrance test scores, and 2)
space availability. Students must have a minimum cumulative GPA average of 3.0 in four core classes —
English, Social Studies, Mathematics, and Science. No weight is given for advanced classes, such as Honors or
pre-AP.

The cumulative GPA average is calculated from final grades for the sécond semester of seventh grade and the
first semester of the eighth grade school years. UHS current 4 Hinisters the Cognitive Abilities Test
(CogAT) as an entrance exam. The Cognitive Abilities Test has« flised as the primary entrance test for over
a decade. It is comprised of three sub-tests — verbal, quantlta W

GATE (for grades 3-7) will administer the most recent ve

The CogAT’s strength is the fact that it is not an i , iels-based exam (a common type
of assessment for exam schools”) but a well-kno ent of a student’s reasoning

i 2). Students must receive
rent required minimum

below, page 3)

In the past the Ravens tes
now available online whlch buit:
admissions process

CogAT Stanine Points
Test Score

) 27

8 24
3.71-3.58 7 21
3.71-3.58 0-6 0
3.57-3.44
3.43-3.30 26
3.29-3.15 24
3.14-3.00 22

Tucson Unified School District 3
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University High School Admissions Process Revision

2.99-0 0

VL. REVIEW PROCESS

The UHS Admissions Internal Working Group met several times to discuss the current admissions policy for
freshman and ic identify areas for review and revision. Early consensus from the working group determined
that additional admissions criteria should be ohjective and well-defined. The initial feeling was that the use of
interviews, personal essays and/or staff recommendations could inject subjectivity into the process, and could
reduce the transparency and consistency of the admissions.

ﬁicipate in discussions and overview of
ﬁ@dciitional research has been completed as
sof an™ABE Director. In addition, feedback has

Since that time, a larger constituent group has had the opportuni
the admissions process. Multiple experts have been contact
TUSD adjusted to the UHS principal transition and the hirii
been received from the TUSD School Board, the Plaj
complete outline of a draft admission processes is outli

A, Expert Analysis

Multiple experts were contacted and intervi
topics.

Experts Contacted:

=+

1. Kenneth Bonamo < ember 5, 2013

(Principal, Scarsdal

2. August 22, 2013
3. Pending (September 9, 2013)
4. August 21, 2013
5. ! Faser University July 2, 2013
(expertise in Academic Re! Motivation scales)

6. Kelly Lofgren
(Admissions Coordinator, Illinois Mathematics & Science August 16, 2013 (email)
Academy [IMSA], Aurora, Illinois)

7. Dr. Tonya Moon, University of Virginia August 22, 2013
(expertise in Gifted Education and Academic Diversity)

See Appendix A and A4 for summaries of interviews.

Tucson Unified School District 4
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See Appendix K for expert reports

Tueson Unified Schocl District 5
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University High School Admissions Process Revision

In discussions with these multiple experts regarding analysis of current “Exam School” best practices, the
general consensus is that the use of multiple and varied methods of analyzing students for the basis of
admissions yields a more complete picture of the students and is deemed a best practice. When looking at what
factors most impact the diversity of the schools, feedback was given that expanding the school, improving
recruitment, and improving feeder pattern educational practices have the greatest impact on increasing the
diversity of the school. '

In these endeavors UHS has been making strides for the past few Ygprs. Recruitment efforts have included
steadily i 1ncreasmg the amount and accuracy of information bemg fsteibuted about UHS, and this has resulted
in an increase in the number of students entermg UHS to over, i the current freshman class. During this
same time period, there has been a steady increase in the jperce dog of Hispanic students attending ULS,
although the same increase was not seen for African Amperiear stua“‘} Current size restrictions limit the
number of students who are able to attend UHS; given théfHiciease in studetits quahfymg for admlssmn to UHS

Exam Schools - Current Pra

B.

Aurora, IL
Alexandria, VA
Austin, TX

Tucson Unified School District <)
USP V.F.1.c
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University High School Admissions Process Revision

VIl. PROPOSED ADMISSIONS PROCESS REVISION

In discussions with experts and with those involved in the development of a quality admissions policy, it has
become clear that it is best practice to work on a process for implementation that includes the use of multiple
measures and a continuous evaluation of this implementation. After meeting with experts and working with
constituent groups, we would like to propose the following multi-year process for implementation and analysis
of UHS admissions, in collaboration with the Plaintiffs and the Court. This process will allow for:

ple criteria and

1) flexibility in meeting admission timelines while developing ;
J4-15 SY and in the future.

2) using a varied approach to admissions at UHS, both for th

;kissions, instead of a static policy, will

allow all parties the opportunity to better understand,
The outhne below looks at a two-year process; how

ing in 201\31"%%0 enroll in 2014- 15)
SIONS PROGESS

A. Freshman

WL =
1. Eighth grade studk #15 school year will complete a pilot

admission

-‘P:egAT) Form 7.
Hools that have applicants on site.

1 ._s_tmg dates on site for any student unable to test at their home

a. A student’s cumulative grade point average (GPA) is calculated from final grades for the second
semester of seventh grade and the first semester of the eighth grade school years.
b. A minimum cumulative GPA of 3.0 in four core classes — English, Social Sfudies, Mathematics,
and Science will qualify students for points towards admission. No weight is given for advanced
classes, such as Honors or pre-AP.

Tucson Unified School District . 7
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University High School Admissions Process Revision

3. Academic Motivation Test (CAIMI OR OTHER RELEVANT MEASURES)*

a.  All current 8" grade students will pilot a motivation test (CAIMI OR OTHER RELEVANT
MEASURES) during the Fall of 2013.
b.  All non-district students that have applied and taken the CogAT will pilot a motivation test.

4. Point Structure: Remains. For the first-year pilot, the
below). After the first year, we will look at th
weight/point distribution at that time.

dtion test will be used as additive (see
ivation test scores and reevaluate the

s points from the use of an
rican and Hispanic students

Given the results using the current poimﬁ?‘ ut:‘ture and awarding ‘bonu:
additional assessment appear to increase’ 1g:percentage of African
that could be admitted to the school. See Appeniix J 3]

*Dr. Lannie Kanevsky recommended the
OTHER RELEVANT MEASUREYS).

the 2014-15 school year will complete a pilot

3. Transcript analysis/GPA Y

a. A rubric will be developed to weight GPA and transcript analysis that yields higher values for
higher GPA and honors/advanced coursework. For example, a student could be given an
additional point for taking an advanced level class, regardless of the grade earned.

b. A minimum cumulative GPA of 3.0 on a 4.0 un-weighted scale in four core classes — English,
Social Studies, Mathematics, and Science will qualify students for points towards admission.

Tucson Unified School District 8
USP V.F.1.c
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¢.  Students must be on track to graduate with a UHS diploma. (Appendix E)
4. Academic Motivation Test (CAIMI OR OTHER RELEVANT MEASURES): All applicants will
pilot the CAIMI OR OTHER RELEVANT MEASURES.

5. Non-Cognitive Admissions Component (Sedlacek and Brooks): Questions would be developed for
short answer responses that would be given at the same time as the Motivation assessment. These
questions would be related to the seven non-cognitive vagiables from Sedlacek and Brooks. See
Appendices F and G for information and examples

challenging ag;

5 or and Senior Admissions reflect the preparation
of current UH.

iors and Seniors is subject to space availability.
mdents will be admitted. If there are openings and applications

%1111(: seftmg.
dents at this Teygel

1. : &vith a UHS diploma. (Appendix E)

2. demonstrate suct v performance on the State’s standardized test requirements for
graduation.

3. have earned an Exceeds on the AIMS or the equivalent ratings on future testing on two of the
subject tests, reading, writing and mathematics.

4. GPA of 3.0 or higher in all previous coursework.

5. score of 167 or higher on the PSAT or a score of 1670 or higher on the SAT.

R
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University High School Admissions Process Revision

YEAR 2 (for students applying in 2014-15 to enroll in 2015-16)
The Year Two process is an extension of the pilot process that was used for sophomore students in Year One.
Based on an extensive evaluation of the Year One process, including analysis of each component and their
‘effectiveness and efficiency, the functioning components of the list below will be used.

A. Freshman and Sophomores

AT to determine eligibility for UHS

1. All eighth and ninth grade applicants will be given th
site score of 7 will qualify students for

admissions for the 2015-16 school year. A minim
points towards admission. <

2. Transcript analysis/GPA

a. A rubric will be developed to weight G
higher GPA and honors/ad;
additional point for taking

b. A minimum cumulative GP

' soardless of the grade Qa;ned
ighted scale in four core classes — English,

See Appendix

B. Juniors and Seniors

"See Year |

Tucson Unified School District ' 10

USP V.F.1.c

Appendix V-3 p. 273




Case 4:74-cv-00090-DCB Document 1687-4 Filed 10/01/14 Page 285 of 309

Case 4:74-cv-00090-DCB Document 1518-2 Filed 12/13/13 Page 108 of 193

University High School Admissions Process Revision

VIII. REVIEW

UHS will create a committee that will review the process and results of admissions yearly. Changes will be
considered for the next admissions cycle. '

IX. RECRUITMENT AND RETENTION

While recruitment and retention are not part of this Admissions Blan; ey are a significant component in UHS’s
work in increasing and maintaining the diversity of the capipls? i@n—gomg efforts are in place to improve

Tucson Unified School District 11
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APPENDICES

Exhibit | Description Page #
A Expert Interviews 2-8
AA | Email from Kelly Lofgren — Admissions Coordinator of 9-11

Operations, Illinois Mathematics and Science Academy
B Hispanic Enrollment 12-13
C Exam School — High School Information 14-17
D Review of Top Ranked AP Schools 18-24
E Review of Case Study Schools in Exam Schools 25-27
F Sedlack Article 28-41
G Essay Questions 42-44
H Teacher Evaluation 45-47
1 Admissions Rubric 48-49
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University High School: Admissions Revision for SY 2013-14
Appendix A: Expert Interview

1.

Dr. KKay Hoclett interview {August 21, 2013}

2. Dr. Chester Finn interview (August 22, 2013)

Martha G. Taylor — notes

In your review of “exam schools”, what would you consider are some of the “best practices’ that exam schools
are using in terms of admissions criteria? and what would you consider are some of the least successful ?
obviously this is weighed against what a schools objective’s might be and there are several that we have
identified: e.g. A student’s preparedness for the advanced coursework, success in completing a 4 year rigorous
AP curriculum, and ability to attract a diverse demographic population including underrepresented students
Best practices are holistic, much like colleges use. A muiti-faceted approach is best as you need to move beyond
on factor. Single criteria process is antiguated; should not be “do or die.” Good examples of holistic approach
are IMSA and TITHSSM.

Multiple fuctors need 1o be examined. It is not diverse vs. gualified; it is “what does qualified mean?” Not
appropriate that it only means good test takers — one moment in time. Should not be just one measure to
determine gualified.

Many exam schools befieve that test is effective because it is “clean”; this is an engrained belief — that it is not
about race. However, everything is subjective to a degree and has philosophical inpplications.

This holistic type of' process is defensible for both political and best practice perspectives. Goal should be to
have student population that mirrors comnunity.

Recruitment should be in comnmnity (churches, neighborhood centers, etc.)

Should have multiple people looking at applications. Rubrics are good to use.

Admission process should have internal consistency with school & district’s mission and vision,

Not one way; test score and cut-off can be subjective not just objective; prefer holistic method like a small
private college (grades are frequently not used, recommendation, personal statement, test scares, interviews,
problem-solving questions

Good when admissions is divorced from school T3 & NYC); removes onus from school and insulates principal
from political process.

Ifthere is a large demand from community for this type of program, district should increase number of schools
instead of making process more selective.

Admissions processes that are problematic? Pure exam schools that use a single test score are not
recommended. This is not a good way to make any important decisions in life. One pointin a score should not
make a difference. Itis efficient and safe but not inuch else is going for it.

Some quantitative approach based on market-basket factors (GP A, Test, etc.) Some admit a1l over cut-off score
so no further selection (New Orleans)

Academic tests: Schools use a variety of different tests to assess academic achievement {e.g. standards based,
achievemnent tests, cognitive assessments). Were there any differences you noticed between the type of these
assessments that led you to believe that the implementation of 1 was more successiul than another.

Not necessarily. Some used professionally developed and others used tests developed at schoot level. All are

similar. Some use [Q-type tests; this is what the CoGAT is most aligned with.

a) Just recently we have begun to see an increase in “institutional” test prepping from schools in our
conununity — was this a common problem for the schools and how were they addressing this issue? Was
this a motivational factor in creating their “own”™ assessmernts?

It has come up. Test prep is a cottage industry in parts of the country — CA & NY.

Chicago Public Schools (CPS) — measures achievement on test AND achievement relative to peers. Now have a

minimum score all applicants have to achieve.

Some schools do own test; some hire Pearson or another company to do one for their specific school. One kind
of'test is not better than another.

I am wary of one test score/number being the deterniiner.

Test Prep programs rampant in high SES; Proliferation argues for the holistic approach. Produces own SES
discrimination.

Some schools (TT) make everything known. Ewven public info does not solve this problem.
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¢ HSare captive of feeder schools preparation of students. The drawbacks and limitaticns students bring with
then are out of a HS's control,

3. Non-academic assessments: As a result of the review we are conducting, UHS is looking at other types of
measures to assess students’ preparedness — and specifically proposed the use of an “academic resiliency scale”
or a “motivation” scale that measures student persistence or motivation around learning. In your research, did
you come across other schools that had adopted such instruments as part of their admissions policy and what
was their experience using this type of instrument?

o  No. Itis notused, although some schools are interested.

e  Can tap into motivation using personal essays, etc. This helped TJHSST

s Most schools use GPA — many said at lcast a 3.); some looked at courses faken (higher level).

= Some considered what the student s options were if not admitted (rural area. math/science interest, eic); this
results in a more practical and realistic look at §

s [don't know. Our research did not get into types of lests used.

e TIamskeptical that a test can measure motivation bur maybe I don 't know of a good one.

*  Any opportunity for student expression (interview, personal essay) and/or a teacher recommendation could
reveal motivation. Could ask: Why do you want to come to this school? Can you give evidence from your
personal experiences that will show that you will do well in this school?

4. “Suhjective measures™ One area of controversy has been the use of more “subjective” measures. What did
you find was the most successful way schools used “personal statements™ and student essays? Teacher
recommendations?

¢ Sucecess should be based on mission and visien of district/school.

*  TJHSST and IMSA use multi-faceted approach. Big-Committee model for first round; Committee does not see
anything quantifiable and makes recommendation using rubrtic. There is close examination of § an as individual
and not just as a number. No great success yet but worldng towards a warthwhile goal.

e  Teacher Recommendations: frequently used with GP Ag

o The traditional T. Rec. is not taken very seriously. Secn as opportunity for teacher to explain low
achievement or other problems. Used with student who have low numbers in as process that
traditionally looks at only the numbers.

o More holistic type (TMSA & TTHSST) — taken as good evidence; several options for qualities of
character. Particularty like the one used by IMSA that has personal qualities and then a rubric for
each quality.

s Personal Statement — trained members used rubric

o Concern about subjectivity? Even the choice to use a test is a subjective decision. You cannot take the
human element out of it. Most important is follow-up.

o My schools use matrix; this is the old way and the reasoning is, “This is the way we ve always done
it.” Notrecommended.

e  This is the challenge of holistic system — validity and reliability not possible in the traditional sense. No fancy
measure because you are dealing with the human element.

e Quantitative is easy to explain to the public vs. human judgment that is an evaluation of others

* Noteasy

3. Theuse of race: Obviously one of the issues surrounding admissions policy is the question of diversity and the
use of considering “race/ethnicity™ a factor in admissions. What did you find had been the schools’ experience
with using race/ethnicity as part of the criteria? Geography often seems to be a coonmon proxy for that?

Others — e.p. income?

e Usuallya proxy for race is used. SES or Free & Reduced are most common proxies. Sometimes geographical
location can be used (CPS).

e Schools frequently don 't want to talk about this sensitive subject. Pleasantly surprised by diversity of school
studies as a group vs. individual schools that have predominantly one race.

¢  Exam schools frequently best integrated by % but almost never reflect the community as a whole
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Tough to balance in admission process; can't use race itself but ean be a factor. Geography & SES are
frequently proxies.

Idon't believe in admitting only on race; need other qualities but can do proxies. Broader reach than just
TUSD would be good. {(explained to him that there are no % limits in place currently although the priority is to
TUSD students).

Heroic efforts seen — reaching out to MS, summer programs, school visits, etc. BUT feeder system needs to do
a better job of education and preparing these students.

Some schools take studenis on a trial basis (Austin, TX); don't quite meet but have a fighting chance. Risk for
all parties; don’t know how successful this model is.

You conclude in your final summary that schools” admissions processes typically fall into 1 of 2 categories —
heavy reliance on “numbers™ vs. a “more holistic student by student approach. Did you draw any conclusions
about the pros and cons of each approach? Do you have an exemplar?

Our hook was about identificarion only so we didn 't evatuation pros and cons.

My opinion — should work to ¢loscly mirror community; many schools are now trying creative approaches
although none are yet completely successful.

Should contact Scarsdale HS principal in NY (was in Queens); proud of not relying on test scores alone, proud
that his school is not like exam schools; argues that test score reveals good test takers but not other qualities
like motivation; direct and thoughtful conunents from him.

IMSA - J. Hockett believes this is optimal admissions process — multi-dimensional and they consistently
reevaluate; I did not visit and defer to her expert opinion.

Factors that make most difference and have the most impact?

Feeder Schools — not much emphasis on this approach; acknowledge there are differences that must be dealt
with,

Going into community {like IMSA and Jefferson County in Kentucky) is crucial. Leads to broader outreach and
more suceess i recruiting. Do not rely on them comning to you {(at schools).

Money and resources affects what any school can do; different depending on if schoal or district is responsible.
Advocate for broader more inclusive holistic system in general that aligns with mission/vision of district/schoal.

Need to widen applicant pool with qualified students & build large and diverse pool of applicants; again comes
backto feeder system and problems endemic with that. Building feeder system is surest way to increase
diversity.

High-achieving students of color don’t apply to selective colleges because they don’'t fmow about those
opportunities; no one in their life has encouraged or told them about those options. Community college is
usually their only known option.

Outreach needs to include local influential Af Am and Hisp individuals; organization outside of school system
(Civil rights, political, religious), mentors that aren’t scholastic (Sunday school teacher, YMCA coach)
Largest waste of human capital in USA is sinart poor kids

Conclusion of our book — open more selective schools; there is a strong place for stand-alone schools — need
them + AP, IB, etc, in regular schools; whole-school approach has a lot going for it — peers, curriculum,
environment, critical mass 2 all are needed by some students

Whole-school approach could be completely open — have to pass certain courses or you must leave; this is
harsher than than being selective at the beginning.

3. Dr.Lannie Kanevsky (on Academic Resilency/Motivation scales)
July 2, 2013 {conducted by Juliet King) ‘

‘What are we trying to measure?
Resilience definition: a) “persistency” - “adapt” to challenging situation; “stick to if ness”; “support”

b)  “resourcefulness”

Explained that split in the literature between “positive” vs. “clinical” - identifying positive strengths within teachers
vs. using it to identify at-risk students for interventions. Such measures have been used to analyze medical school
applicants in Canada
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s Resources: Ordinary Magic: Resiliency practices in development — Marsten; Mind Set; Currently studies “character™ ;
mentioned Andrew work

s  Measures: Measure of Academic Intrinsic Motivation — Godfried/ Godfried: Children’s Academic Intrinsic
Motivation Inventory — Mind Set

4. Dr. Tonya Moon, Univérsity of Virginia, College of Education
August 22, 2013 (conducted by Juliet King)

»  Has consulted with Thomas Jefferson High School in Fairfax County and Richard Maggie Walker in Richmond in planning,
implementing, and evaluating admission policies.
*  Spoke mostly about TJ because that was the school she was most familiar with:
Key findings:
e 5-6 year process in revising and implementing admissions process
o TIis primarily a math-science school and therefore math/science emphasized in testing
o  Admissions process is 8 months long
o  Every year there is a % day training for using the Rubric scoring scheme in February — week long scoring
o  Every year there is a % day training for how-to review the teacher packets in March — week long scoring
o  Final decisions go out in April
Create “student score profiles”
+  Use multiple measures that include:
o December: Standards based assessment that measures student’s knowledge in core content areas (math/science
emphasized). Assessment is created every year and taken in December . 3000 applicants go down to 1500-1600.
o January:  Students write 2 essays (drawn from essay bank} for 1 hour. 1 essay is a self-reflection. The other is
responding to a question about a problem in a real world context. Essays are evaluated as to how well responses
align with the TJ mission. Up to 30 raters
¢ 480 students selected.
e« Admissions does not result in increased diversity.
e Maggie Walker is currently in planning stage to address admissions.

5. Kenneth Bonano, Principal @ Scarsdale High School
September 4, 2013 {conducted by Martha Taylor)
(recommended by Dr. Chester Finn as expert on holistic approach to high school admissions)

¢ Personal beneficiary of same type of school with helistic method— Staten Island Technical High School (SITHS) —
returned to teach in 1998 for ten years

o 2005 school switched to specialized test; taken in fall of 8™ grade — optional on Sat or Sun; admission to seven
schools based SOLELY on results of this test

e  SITHS opened as gifted high school and used data of MS record and picked indicators of student who could succeed
in academic challenging school: Grades core subjects, state test reading and math, attendance (90%) — many
applications so could not use subjective measures (85-2005)

s Townsend Harris in Queens — also uses more holistic approach; 5000 applicants for class of 280. Principal. Did the
same as above — see web site. 1) 90% av. in each class, 90% on state test, 90% attendance. 2) rank students based
on average of seven numbers

¢ Could use geography (as proxy for race) with straight rank all seats will fill from top schools SES. To mitigate you
could group students by zones high schools. Then take top % from each middle school.

* Professional using personal experience: When you use only one test end up with highly intelligents but not all good
students = unmotivated; when you use holistic approach almost always end up with good students, most of whom
are intelligent = hard working, eager to please, even if not the highest IQ; succeeded in easier environments and now
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in a more challenging environment; provided support and very few existed out. Found a way to help them succeed.
Tended to work out be they were good students.

¢ At SITHS when we went to sole test — had students who were smart and capable but were sociopathic; no T would
ever have given them more than 85% on a grade = test does not allow T subjectivity. With holistic approach the T
subjectivity is factored in {through grades = academic behavior [resiliency, cooperation] - helped set tone in school

¢ With holistic approach — no cutting class, homework always done; With just test — S don’t do homework, have bad
attitude

s 75-80% percent are the same students. Remaining 10-20% can change the school environment completely; within a
year so much admin time was directed to recalcitrant students and troubled students; with test there is no way to
filter out these students. Which fringe do you want?

e Magic Wand — Verbal/Math aptitude test and holistic evaluation; grades and state test more content/achievement
based and are better measures than aptitude (can do it but not if they actually do it)

*  Could use Buckets metaphor — by geography / middle schools; top 10% from each MS — TX does this for college;
argument for geography as proxy — GPA differs from school to school by at each school they rise to the top among
their own classmates;

¢ Attendance — always allowed for extenuvating circumstances. Guidance Counselors flags. Waive attendance
requirement.

»  Familiar with principals at both high schools — happy to make introduction

6. Jeannie Franklin — 9/9/13
Director, Division of Consortia Choice and Application,
Montgomery County Public Schools; Rockville, MD
September 9, 2013 {conducted by Martha Taylor)

¢ Talked to Maree Sneed — selection process

* In charge of - Selection of magnet program; | do not do curriculum

+ Team approach to selection process: seven elementary magnets — competitive; 3 MS and 3 HS sites —all competitive. Have
geographic boundaries (regional/county-wide}; press releases and memo to principals — limited seats

* At HS and MS - have admin position attached to selection process — managing files and criteria; implemented at schooi-
level; each manage own selection process — but with central management overview of plan; meet with central regularly;
test together (MS and HS separately); use HS — Pearson test; MS — SCAT [Johns Hopkins test}, essay portion [for Humanities
Magnet} — during testing/handwrite and Raven

s H5/MS - create own outreach plans; target outreach and it does increase number of applicants; when target
underrepresented S — apply but don’t perform as well = typical outcome when using standardized assessment; each school
comes up with bank of outreach — meet with counselors, go into classrooms — before > might do crucial thinking activity,
sell the programs, work with other S with same interests (based on magnet program); Common Core — differentiation
within class as opposed to moving S to higher level; could previously target US into higher math — don’t know if we can do
that now; could talk to higher-level math § during the school year — that was quite effective; with Common Core - go to
high minority/high achieving §

» Had great success in attracting US — rate of selection has stayed the same =- saying “no” to more 5;

e ES—send out app to all highly gifted in 3" to all families based on region — leads into specific HS; program is for grades 4
and 5; couple of informational meetings; advocacy process sin schools — memo sent to schools, with underrepresented S;
school teams are responsible — GT school recommendation team; position for each ES {.2 — to coordinate); key contact
person — help school team look at S lists, S talks, look for S that may have depressed scores but T can advocate for them;
please send me the Memo

e  Biggest gains at ES — found that S who generally (AA Hisp) participate in Highly Gifted in 4th/51h—tend to have higher rate of
selection in middle school gifted programs.
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»  MS/HS—working with grade 8 students — magnet HS for computer and/or math — greatest lack of AA and Hisp; highly
competitive; these are most competitive for diversity — coordinators build relationships with principals — target high math
classes in 8" grade at high poverty schools (access issues — confidence, security, etc); aware and present —work with NAACP

*  Memo to MS principals about process; encourage principals to advocate for S at school before they apply; nurture them
and encourage to apply — let them know not all get invited but try; learn to take risks for future

e |B-one is competitive and others are self-selected; 100 seats and 900 applicants; for this program, more girls; math
science more boys; humanities programs tend to more diverse than math-science; one of our goals is that if 15% are AA
then 15% invitations are AA = spirit of equity; need equity everywhere; usually half of what is wanted/goal

*  Some targeted outreach — try to target schools that are preparing S at high level = critical mass; apply together, accept
together and created culture of applying and attending; some US are invited and decline; invitation rate is still
disproportionate

e MS/HS Criteria = at gh grade 2 1} Assessment (Pearson — done for Montgomery County}, 2)essay during test GPA (open-
ended Q, get 60 minutes, one-page front and back; score by two scorers hired by system (former Ts with engl background
use rubric — read about 900 essays total 3)School recommendation piece {only at ES) — Qs answered by school team
{counseior puts together team 2-3 people — most important info from core content Ts), 4} school advocacy to surface S who
are non-traditional applicants, needs can’t be met at home school = principal final signature but anyone in school can
advocate for a particular S 5} GPA 6) admission essay — typed at home 7} T recommendations; *in general; small changes
for different magnet schools {only at HS)

o Over ten years has increased AA/Hisp S in high schools; multiple criteria has improved it over time; still have work
to do b still at half of what we want; before we were at 10% AA and invited 2%, now we invite 5%; improvements
slow

o Model that is successful = preparation program (Young Scholars Program — grades 2" Sth); impacted areas only —
have Saturday schoo! ($50 for whole year and work with T): not working with S who need enrichment but w/
student who are above grade level and support them. 4-5 years and is working = 24% invited vs. 19% in reg pop)

o Bcof test prep not level playing field; problem - change test but...; YSP not test prep but higher-level thinking skills
and activities )

*  Results —in ES School Advocacy — despite depression of scores would still be a good match; not always invited but do have a
higher rate of invitation — get strong look; individual decision per file — no rubric used — looking at whole profile of 5;

*  MS > struggle to get MS principals to advocate — time consuming; this year adopt a few principals and encourage them to
have staff to advocate — committed, persistent, work hard, problem-solving, etc. Narrative about non-traditional S;

e Entrance Committee - 77

s Assessment - ES — looking to use the COGat; new test; deal with test prep

e Parent concerns — test prep booklet {few pages of examples, testing format, not actual Qs, time limits, 504/IEP info, etc.) vs.
$800 weekends test prep program
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‘Taylor, Martha .

From: Kelly Lofgren [klofgren@imsa-edu}

Sent; Friday, August 18, 2013 1:57 PM

To: Taylor, Martha

Subject Ré&: Copy of Application

-Attachments: Revigw Committee Training Draft for"13.ppt
Hi Ma_rtha,

Whén-our ceunselors read'the admission files we siriply take notesto present the file tothe Selection Comimittee. Prior
to that'we havea group.of |nternal_and external evaluators:(a processwe call Review Comm;ttee) assign-a valie from 40
- 800 the qualitative aspects 6Fthe file. The valuesare used iri the decision- -miaking:process and are ass;gned hiased on
the: guidetings'in the attached training:

The application itself hasn't really had any impact on recruiting and enrolling underrépresented stu;dfe:nts, xho_qgih in the
decision-making process we ceftainly look for academic achievement and passion for'mathiand science based upan an
applicants unhigue circumistances.

Forrecruitment purposes we've créated many pipeline programs, whichyou can learn more-ahout here:
https://www.imsa.edu/admissions/multicultural/multiculturalPrograms, and bere:

psif/wwwiimsa; edu'gadmisszons multicultural/muiticulturalPrograms,. These programs have ‘heen very effective, but
they are guite time-consuming-and expensivé:

Kelly Lefgren

\dmissions. Coordinator of Operations

" 'Tllinois Mathematics and Scienge Academy
1500 West Sullivan Road

Aurora IL 60506~1000

630-

Gn.8/1¢ 2013 11:15 AM “Taylor; Martha wrote:

Kelly ~ Thank you 50 much. -1-havé two additional quest:ons
1, Would it be possible to send me the rubric you use to evaluated the student essays?
2.. Hasyourapplication process/requiréments been-effective in increasing the fiumbker of
underrepresénted studants admitted to IMSA?

Again, thankyousso much for responding to me.

From' Keiiy Lofgren rmatlto k!ofqren@lmsa edu'i
Senti Friday, August 16, 2013 9 04 AM

To: Taylor, Maitha

Subject: Re: Copy of Application

Hi Martha,

Attached is our admissions application from lastyear, and ouFnew one'will be posted-on September
st. We are planning to change several of our essay-questionsthis year, but haveyet:made final
decisions. Please feel free to reach-out during your-review process We afa always looking for ways to
improve our processes: #nd recruitment.as-well.

Best,
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Kelly

Kelly Lofgren

pdmissions Coordinator of -Operations
Tllineis Mathemalics and Science Bdadeny
1500 ‘West Sullivarn- Road

Aurpra LL 60808§=1600

630-907-556¢

e, IMSA, adu

On 8/15/2013.18:47 AM;. Taylar, Martha wrote:
Pear Kelly-and/orPhyllis:.
Lam.éurreitly investigating adimissior: policies of “exam sehools” asour district is under .
4 court.order to révisethe admission process:of our-exam’ high schoof. | am very
interestedin the process IMSA.uses and have-found-duite a bit of information.on-line.
However, | cannot find-a copy.of your-apphication sifice it'is now closed nor.any sample
essay-quéstions; which Fwouild like to'see. Would it be possible tosend me-an-oid
appligation from 12-13-ahd Some exarmplesof essay guestions used in the-past?

Thank you so much foryour help:

Marthz 6. Teyior, MAL LB,

Director of Advanced Learning Experiences. (ALE)
Tucson Unified:S¢hool.District

530:225-6422

patthia Aayior@tusd Liory
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UHS Freshman Applications by Ethnicity - TUSD students only

2009-2010 2010-2011 2011-2012
Tested Qualified Enrolled Tested Qualified Enrolled Tested Qualified Enrolled
7 252 11‘1"‘: 121 57 196 78 71

Af-Am 9.
Hisp 4: : ! 363
Nat Am 18 5 0 11 1 21
Asian 43 20 22 33 23 15 34
Multiple 14 4 10 10 5] 17 -6 6
Total 794 241 167 656 217 140 670 179 164
Note: From 2009-2011 UHS handled its own admissions/selection process. A&R handied the testing.
The admissions process was moved completely to A&R in Summer 2011.
UHS Completion by 9th grade EOQY enrcllment
2007-2008 2008-2009 2009-2010 2010-2011 2011-2012
9th enrolled| Graduates |9th enrolled| Graduates |9th enrolled| Graduates |9th enrolled| 11th grade |9th enrolled| 10th grade
Anglo 105 125 103 117

Af-Am
Hisp

91

105

126

Nat Am

129

Asian 28 25 28 24 24 30 27 27 25
Multiple 4 4 8 8 6 6 14 10
Total 190 165 199 172 234 186 254 222 243 220
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1. Illinois Mathematics and Science Academy (IMSA) Aurora, IL
Admission to IMSA is determined by a competitive process in which all applicants are required to submit a specific set up materials.
The competitive nature of the selection process does not permit the establishment of & pre-specified set of cut off scores but rather
students who present the strongest combination of credentials are invited to attend, TMSA utilizes an accorplishment-based selection
process that incorporates performance on projects and participation or leadership in extracurricular activities with more traditional
indicators of talent such as test scores and grades. For this reason, students with the highest test scores may not emerge as the
strongest applicanis in the pool for the purpose of selection. Along with these criteria, geographic and demographic variables are
considered to ensure a diverse student population.
Application evaluated on the following questions:
*  To what extent did student take advantage of local resources?
« To what extent student clearly demonstrate talent, interest, and motivation beyond the bounds of the classroom when
available?
e Js this student enrolled in the most challenging curriculum available to them?
Reviewers will look for:
e Reasoning and curiosity demonstrated by specific achievement or activities
e  Communication skills demonstrated by written responses to questions
¢  Interpersonal skills demonstrated by evidence of understanding viewpoints other than your own
Skill application demonstrated by activities such as computer programming, musical performance, construction of models, etc.
e Leadership based on reports from teachers of observed behavior and/or specific accomplishments
Application
»  Biographical Information
»  Activities, Involvements, Achievements
o Optional Statement (We attempt to identify those applicants whose previous school grades or admission test scores may
under predict academic success. Among the factors we consider in making admission decisions are whether the applicant
1) is fiom an economically disadvantaged environment, 3} had a health problem which is significantly affected for a
period oftime, an otherwise exceptionally good academic record; 3) has a permanent physical disability, learning or
attentional difference; 4) has completed an exceptionally rigorous academic program; 5) does not speak English at home,
or 6) has other exceptional circumstances. This information is considered with your academic credentials. It is
particularly relevant if your qualifications place you slightly below the competitive applicants. Describe any factors like
those listed above that you helieve the selections committee should consider as they review your credentials.
¢ Student Essay Questions = Examples: Describe a time when you experienced success and its impact on you. Please describe
yourself to your classmates and teachers. What interesting information would you want others to remember about you? (500
words on less).
Parent Statement
s Teacher Evaluations
»  Principal/Counselor Evaluation
»  GPA/Transcript
¢ SAT exam score
Multicultural Recruitment Programs:
EXCEL: During the process of admission to IMSA, students are sometimes identified as having exceptional potential but as not having
had access to key academic opportunities. The Excel program serves students who are conditionally admitted to IMSA, pending their
successful compietion of the Excel program. Successful completion of Excel allows full admission status to IMSA. The three-week,
residential program takes place during the summer immediately prior to the planned admission, Excel program activities include the
threc-week summer program and ongoing support programs throughout the school year including: study groups, academic advising,
connections with faculty and staff, tutoring opportunities, cultural enrichment and appreciation activities, and an cverall support
network designed to help students be successful at IMSA. During the summer program students engage in mathematics, science, and
English classes designed to expose students to concepts they may be unfamiliar with, which will be critical to later success at the
Academy. In addition, the co-curricular component of Excel allows for interpersonal skills development, and a chance to become
familiar with the IMSA environment and culture. The summer portion of the 2013 Excel program will take place in July on IMSA’s
carpus. Two to three weeks after placement testing students will be notified if they have been selected to participate in Excel.
PROMISE: Serving underrepresented and economically disadvantaged students who have talent and interest in mathematics and
science is a high priority of the Illinois Mathematics and Science Academy. We believe that we must actively recruit from all regions
of the state of Illinois. In addition, we believe we must address the challenges of underrepresented and economically disadvantaged
students through contact and intervention in the form of academic enrichment programming early in students’ educational experience.
After enrolling at IMSA, it is important that students experience the Academy as a place that is welcoming to them as individuals and

1

000015

USP V.F.1.c

Appendix V-3 p. 289




Case 4:74-cv-00090-DCB Document 1687-4 Filed 10/01/14 Page 301 of 309

Case 4:74-cv-00090-DCB Document 1518-2 Filed 12/13/13 Page 124 of 193

University High School: Admissions Revision for SY 2013-14
Appendix C: Exam School - High School Information

supportive of the unique cultural components that each student brings with him or her. The Academy continues to create and develop
a culturally rich and inclusive environment that affirms and celebrates individual differences.\
o Each application is reviewed by a committee that has a rubric and training before this commences. I have been sent
the power point that is used at this training.

2. Thomas Jefferson High School for Math and Technology Alexandria, VA
Students are selected for TTHSST through a competitive admissions process. We are looking for highly motivated students with
diverse backgrounds, talents, and skills, who demonstrate:

s High ability, aptitude, and inferest in math, science, and technology.

¢ Intellectual curiosity and self-motivation to pursue scientific research.

e Adesire to be challenged with an extensive curriculum focused in math, science, and technology.

»  The highest academic and personal integrity.

*  An aspiration to become a member of a community of learners, explorers, mentors, and leaders.

»  The capability to become citizens and leaders of the 21st century.
Round 1: Screening {using sliding scale): GPA + Test Score
Round 2: Semi-Finalists: Essays —25% + Student Information Sheets — 20% ( Example questions: What are you best at doing?
Explain your choice. If you could spend one entire day learning about one topic, what would it be? Why? What is your best subject
in school? Why?) + 2 Teacher Recommendations — 20% + Math Score from Admissions Test = Math & Science GPA

3. Liberal Arts and Science Academy High School Austin, TX
: e  From the Principal’s Letter: We have a very diverse student population. We are lucky to have students from every zip code
in Austin. This diversity encourages even richer discussions and debates in class. In addition it allows us to have clubs and
organizations that match any and all student interests.
*  Application Process:
Application
2. Activities Chart (includes information on: awards, extracurricular, leadership, outside-of-school activities,
volunteering, conununity service)
3. Short Answer Responses = Examples: What three words would others use to describe you and why? How do
you spend your free time?
4. Essay
5. Math/Science Reference Form
6. English/Social Studies Reference Form (academic achievement, academic potential, intellectual curiosity, effort
and determination, ability to work independently, organization, creativity, willingness to take intellectual risk,
concern for others, honesty and integrity, self-esteem, maturity (relative to age), responsibility, respect accorded
by faculty, emotional stability, personal character)
7. Grades
8. Testing Results (EOC/STAAR & LASA)
*  Admissions rubric used to ¢valuate applications, which I have.

The following is not an exam school, but we will be interviewing personnel regarding its admission policies.
4. Montgomery County Public School {(Sam Brown) — Interview with Jeatnie Franklin Pending
e  UHS admissions committee made up of a diverse group of CENTRAL people and maybe one or two site people
s Criteria
Test scores
Grades
MS they come from
ALEs they took
Personal Statement to describe their situation (must be done on sight in a controlled setting, so we
know they actually wrote it)
6. References from MS Principals — each principal could advocate for 3-5 kids who are not “high
flyers™
«  Dvery table gets some applications, they look holistically {like and admission committee for a university) and then you
o Select the clear high flyers
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o Select the students up for discussion with the whole group
«  This would be a one day process
e  Montgomery County
Written statements from candidates, previous grades, coursework, and test scores
Biomedical Magnet Program
Communication Arts Program (CAP)
Engineering Magnet Program
Leadership Training Institute (LTI}
Science, Mathematics, Computer Science

O 00000
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School Location 9th grade Student % unrep % | Eligibility to | Admissions Criteria | Notes Fee
seats count frl | Apply
2. Thomas Fairfax Co, VA | 480 out of 1792 4 2 Live in Take test in math and | 2/3's of students Yes -
Jefferson High 3300 Tegional area; | reading; need remediation; process
School for Alglor Semifinalists New to geog can
Science and higher determined by apply in summer;
Technology GPA(3.0) and test prep handbook
(highlighted in overall test scores - use Pearson; over
ES) (65/100) and math 3000 applicants;
scare{30/50); 2 Requires 3
Essays (25%); 2 Teviewers.
Teacher Admissions
recommendations; handled by sep.
Student information | office Semi-finalists
sheet comprise final | = 1500
components
4, University | TUSD AZ 245 934 37 5 50 point system -
High School based on test scores
and 2 semester GPA
in core classes
30. Pine View | Sarasota SDFL | 242 2170 6 9 Residency; WISCIII, Woodcock | Gate School;
(ES school) min score on | Johnson; Renzulli Private testing;
IQ test required. Report Handled by District
cards and
achievement tests
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7. Oxford Cypress CA 199 out of 731 16 27 | Dastrict Oxford Entrance test | Main entry point is
Academy (ES approximately Residency; (4 hours) - Eng, 7th grade. Test
school) 700 2.5 total GPA | Math, essay. prepping
applicants over 2 years. Created by teachers
No grades and Standards based.
below C. Scores rank ordered
Meeting CST | by geog.
in math/
eng.Must take
pre-Alg or
Alg
31. Whitney ABC Unified 176 1022 14 15 | based on 2.5 GPA; MS entry
High CA space Standardized test
availability scores; writing
sample
27. Academic | Charleston 165 606 13 7 District grades in core 310 to
Magnet CSD SC Residency; subjects; writing take
Algebra I; sample; teacher recs test if
85%ile in not in
reading and District
math, -
Explore
33. Camegie Houston ISD 156 426 47 22 Stanford 10 and GATE students do
Vanguard TX Naglieri; Teacher not test; contact for

recs; 7th grade report
card

criteria
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16.Design Yonkers SD, 142 508 68 35 Audition, portfolio, specialized
&Architecture | NY sketchbook,
Senior High interview
School Location 9th grade Student % unrep | % | Eligibility to | Admissions Criteria | Notes Fee
seats count frl | Apply
32. Loveless Montgomery 138 445 34 10 | Algebral Personal Interview;
Academic SD AL attendance; academic
Magnet grades
25. High NY City, NY 117 324 11 NA | residency; core class scores; specialized
School for 50% chinese standardized tests;
Dual proficiency, attendance; writing
Language & 50% english sample
Asian Studies proficiency
3. School of Dallas Texas 105 407 77 60 | District 2 hour English exam | No information on
Science and Residency; (40%); math exam rubrics; All district
Engineering GPA(80) (40%); essay and magnet schools
Magnet Score above interview (20%) have entrance
65 per on requirements on
ITBS; Stan® Readistep
8. Pacific Santa Cruz CA | 87 475 13 NA Charter school -
Collegiate lottery
School

000021

€6T J0 62T abed €T/€T/2T Palld 2-8TST uawndod g0d-06000-A0-7. 7 8seD

60€ J0 90€ abed ¥T/T0/0T P3lId  +-/89T Juawndod g2d-06000-A-17/ ¥ 8SeD



967 'd ¢-A x1puaddy

ITH'AdSA

University High School: Admissions Revision for SY 2013-14
Appendix D: Review of Top-Ranked AP Schools

34 Lake Wash SD | 77 380 3 NA lottery MS entry
International WA
Community
School
6. BASIS Tucson AZ 69 165 27 NA No criteria - Charter | Steep decline in
Tucson school graduating class
over 4 years
10. High Monmouth 69 258 4 2 District min 75 points to 1 of 4 career
Technology CSD NJ residency; qualify - GPA in academies
High School attend info. core subjects and
Session District standards
based exam
1. School for Dallas Texas 65 260 50 32 | Residencyin | Min on National GPA and test
the Talented district Assessment (82); minimums are
and Gifted GPA from 2 sirnilar; All district
semesters (82); magnet schools
82/100 portfolio - have entrance
essay on topic; requirements on
resume; project Readistep
description; grades
for 7th and Fall 8th;
top 20 students
selected on merit;
rest filtered through
Beog
4
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IMSA

Chicago 11

none - 10th
grade

200-250

13

ng

test scores -
reviewed by
Committee; 100
"outsiders” review
apps with ruric. 5
admissions
counselors - 16
people handle app

time-consuming

School

* without walls

(SWW)

DC

470-500

70

20

3.0 gpain 7th
and 8th grade;
T7th grade
reading,
writing, math
assessments
used as
screens.

67% given SWW
test (adapted from
outside assessments).
200 applicants
interviewed by
school panel as
finalists

time-consuming

Central High
School
Magnet

Louisville KY

300 out of
900

Historically
Af-Am
school.
87%

writing sample;
recommendations;
transcript; test
scores. Review by
teacher committee

Career Magnet
academy - students
graduate with
certifications ; not
"top" school

Liberal Arts
and Science
Academy

Austin Tx

300 out of
500-600 apps

880

27

20

5 part entrance rubric
- MS grades; teacher
recommendations;
test scores; school
aptitude exam; and
TAK scores; essays

Shares campus;
approx 66% of
students come from
2 feeder magnets
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Jones College | Chicago Il 823 57 7th grade grades; 1 of 5 selective HS
Prep standardized test in Chicago system.
scores; entrance Centralized
exam - 900 points admissions process.
total - 30% of seats Income criterion -
awarded to top higher affluence,
performers; 70% higher scores
allocated based on needed. automated
scores relative to ses.
Placement selected
by computer
Benjamin New Orleans, 280 out of 30 grades and Charter school.
Franklin High | LA 700 achievement test Under deseg order.
School scores Graduates approx
140
Townsend Queens NY 270 out of 1100 18 40 Complicated Admissions
Harris High 5000. 1200 SCreening process handled as part of
meet based on NYC NYC magnet
admissions entrance test and. program
screening criteria
(e.g. geography)
Bergen Hackensack NJ | 275 out of 1050 8 7th and 8th grade School comprised
County 1450 report cards; state of 7 magnet
Academies achievement tests; academies. Ad
teacher criteria differs for
recommendations; each one
customize math and
English agsessments;
500 app are
interviewed. Use
geographic criteria
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IMSA Chicago 11 none - 10th | 200-250 | 13 ng test scores -

grade reviewed by
Committee; 100
"outsiders"” review
apps with ruric. 5

admissions
counselors - 16
people handle app
School DC 470-500 70 20 | 3.0 gpain 67% given SWW
without 7th and 8th test (adapted from
walls grade; 7th outside
(SWw) : grade assessments). 200
reading, applicants

writing, math | interviewed by
assessments | school panel as

used as finalists
Screens.
Central High | Louisville KY | 300 out of Historically writing sample;
School 900 Af-Am recommendations;
Magnet school. transcript; test
87% scores. Review by

teacher committee

Liberal Arts | Austin Tx 300 out of 880 27 20 5 part entrance

and Science 500-600 rubric - MS grades;

Academy apps teacher
recommendations;

test scores; school
aptitude exam; and
TAK scores; essays

Jones Chicago 1l 823 57 7th grade grades;
College Prep standardized test
scores; enirance
exam - 900 points
total - 30% of seats
awarded to top
performers; 70%
allocated based on
scores relative to
ses. Placement
selected by
computer
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Benjamin New QOrleans, | 280 out of 30 grades and

Franklin LA 700 achievement test

High School scores

Townsend Queens NY 270 outof | 1100 18 40 Complicated

Harris High 5000, 1200 screening process

meet based on NYC
admissions entrance test and

screening criteria
{e.g. geography)

Bergen Hackensack 275 out of 1050 8 7th and 8th grade

County NI 1450 report cards; state

Academies achievement tests;
teacher
recommendations;
cusiomize math and
English
assessments; 500
app are
interviewed, Use
geographic criteria
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Black Students on White Campuses: 20 Years

of Research
William E. Sedlacek

Literature is discussed in terms of eight non-
cognitive variables affecting Black student life.
The author recommends actions for student
affairs professionals.

From the 1960s to 1980s people in the United
States have witnessed a broad sweep of social
change in the country. With issues pertaining to
Blacks, peopie have seen a complex mixture of
overt repression, social consciousness, legal
changes, backlash, assassinations, political
interest, disinterest, and neglect. Higher edu-
cation has gone about its business during this
turbulence.

There are many ways in which student affairs
professionals might try to understand what Black
students have experienced during the last 20
years. The purpose of this article is to examine
this period through student affairs research on
Black undergraduate students at White insti-
tutions. Such an article accomplishes several
purposes. First, it allows for a focus on an area
in which Black students have had to deal directly
witb a system largely run by Whites for Whites
(Sedlacek & Brooks, 1976). Second, it allows
one to step back and get a perspective on where
student affairs has been and where it to be going.
Third, it puts an emphasis on empirical research
rather than commentary, wishful thinking, or
frustration.

An index of the maturity of the student
personnel profession may be found in its success
in providing systematic knowledge on which to
base its development. The May 1986 issue of the
Journal of College Student Personnel, with
articles by Brown, Cheatham, and Tavlor,
provided a lively discussion of how student
affairs professionals can learn about Black
students on White campuses. Should student
affairs professionals go to the literature and see
what the research says (Brown, 1986, Cheatham,

1986) or offer broad generalizations about
Blacks based on a nonempirical synthesis (C.A.
Taylor, 1986)7 This article is in support of the
former position.

The literature was organized using a model
based on noncognitive variables that have been
shown to be related to Black student success in
higher education (Sedlacek & Brooks 1976;
Tracey & Sedlacek, 1984, 1985, 1987; White &
Sedlacek, 1986). Arbona, Sedlacek, and Carstens
(1987) found that the noncognitive variables
were related to whether Blacks sought services
from a university counseling center.

There are limitations to using the non-
cognitive model. These include limiting the
articles included, not using conventional cate-
gories (e.g., admissions, student activities) that
may be easier to understand than the non-
cognitive model, and forcing a structure in areas
where it does not belong. The two major
questions addressed in this article are: (a) What
have we in student affairs learned in 20 years of
research? and (b) How can we use what we have
learned?

DESCRIPTION OF THE MODEL

Sedlacek and Brooks (1976) hypothesized that
there were seven noncognitive variables that were
critical in the lives of minority students. How
students adjusted to these dimensions and how
faculty and staff encouraged this adjustment
would determine the success or failure of the
minority student. Tracey and Sedlacek (1984,
1985, 1987) demonstrated the validify of the
seven variables plus an eighth, nontraditional
knowledge acquired, by showing the usefulness
of a brief questionnaire (the Noncognitive
Questionnaire [NCQ]) in predicting grades,
retention, and graduation for Black students for
up to 6 years after initial matriculation. White

Originally published November 1987, William E. Sedlacek, Counseling Center, University of Maryland,
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Black Student Life

and Sedlacek (1986) demonstrated the validity
of the NCQ for Blacks in special programs, The
noncognitive variables of the NCQ are:

1. Pasitive self-concept or confidence. Pos-
sesses strong self-feeling, strength of
character, determination, independence.

2. Realistic self-appraisal. Recognizes and
accepts any deficiencies and works hard at
self-development. Recognizes need to
broaden his or her individuality; especially
important in academic areas.

3. Understands and deals with racism. Is
realistic based on personal experience of
racism. Not submissive to existing wrongs,
-nor hostile to society, nor a “cop-out.” Able
to handle racist system. Asserts school role
to fight racism.,

4. Demonstrated community service. Is in-
volved in his or her cultural community.

5. Prefers long-range goals to short-term or
immediate needs. Able to respond to de-
ferred gratification,

6. Availability of strong support person.
Individual has someone to whom to turn in
crises.

7. Successful leadership experience. Has
experience in any area pertinent to his or her
background (e.g., gang leader, sports,
noneducational groups).

8. Knowledge acquired in a field. Has unusual
or culturally related ways of obtaining
information and demonstrating knowledge.
The field itself may be nontraditional.

SELF-CONCEPT

Many studies demonstrate that the way Black
students feel about themselves is related to their
adjustment and success at White institutions
(Bayer, 1972; Bohn, 1973; Desionde, 1971;
Dixon-Altenor & Altenor, 1977; Gruber, 1980;
Kester, 1970; Stikes, 1975). An early study by
Bradley (1967) of “Negro” undergraduate
students in predominantly White colleges in
Tennessee showed that they had not achieved a
feeling of belonging. This aspect of self-concept,

SEPTEMBER/OCTOBER 1999 # voL 40 no 3
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that of seeing oneself as part of a school, or
identified with it, is a common thread mnning
through the literature on Black students® self-
concept for several decades. For instance,
Sedlacek and Brooks (1976), Astin (1975, 1982),
and Tracey and Sedlacek (1984, 1985, 1987)
provided evidence that identification with an
institution is a more important correlate of
retention for Blacks than for other students.

In addition to the usual school pressures, a
Black student must typically handle cultural
biases and learn how to bridge his or her Black
culture with the prevailing one at the White
university. DiCesare, Sedlacek, and Brooks
(1972) found that Blacks who made this tran-
sition were more likely to stay in school than
were Blacks who did not. Burbach and Thomp-
son (1971) and Gibbs (1974) found that cultural
adaptation had an influence on the self-concept
of Black students; Sedlacek and Brocks (1972a)
and White and Sedlacek (1986) found that this
was also true for Blacks in special programs.

Pfeifer and Sedlacek (1974) noted that
successful Black students may receive con-
siderably different profiles on standardized
personality measures than their White counter-
parts. The successful Black student is likely not
only to scem “atypical” but is also inclined
toward and experienced in taking less common
paths to goals than the successful White student.
Thus, there is evidence that important cultyral
differences between Blacks and Whites affect the
manner in which self-concept is put into practice.

An important area of literature that has been
developing concerns racial identity. Cross (1971)
presented the model and Hall, Freedle, and Cross
(1972) studied four stages of Black identity:
(a) pre-encounter, when a person thinks of the
world as the opposite of Black; (b) ercounter,
when experience disturbs this view; (¢} immer-
sion, when everything of value must be Black;
and (d) internalization, when it is possible to
focus on things other than one’s racial group, Hall
et al. (1972) demonstrated that it is possible for
lay observers to identify these stages.

Parham and Helms {1985a} found that Black
self-esteem is low in the pre-encounter stage,
becomes more positive as one reaches the
encounter stage but drops as one enters immer-
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sion, and is unchanged during internalization.
Parham and Helms (1985b) found that Black
male students were more likely to endorse the
pre-encounter stage and less likely to endorse
internalization than were Black female students.
Ponterotto, Anderson, and Greiger (1985) found
that Black female students in the internalization
stage had more positive attitudes toward coun-
seling than did Black men in the same stage.
Carter and Helms (1987) found that these stages
were related fo value orientations of Black
students. Using other instruments, Kapel (1971),
Olsen (1972); Polite, Cochirane, and Silverman
(1974); Smith (1980); and Semmes (1985)
provided further evidence that cultural and racial
identity are related to self-concept.

REALISTIC SELF-APPRAISAL

An important variable that exists in combination
with self-concept Is how well Black students at
White schools are able to assess how they are
doing. This self-assessment pertains to both
academic issues and student life. Success for any
student involves the ability to “take readings” and
make adjustments before the grades are in or
before fully developing a lifestyle that is not
conducive to success. Because faculty members,
students, and staff often view Black students
differently than they do White students, it is
harder for Blacks to get straightforward informa-
tion on which to base their evaluations of how
they are faring.

White faculty members may give less
consistent reinforcement to Black students than
they give to White students (Sedlacek & Brooks,
1976). For Blacks who are trying to make
realistic self-appraisals, faculty reinforcements
that are too negative cause as many probleins as
those that are solicitous. For example, Chris-
tensen and Sedlacek (1974) demonstrated that
faculty stercotypes of Blacks can be overly
positive.

Some researchers have identified poor
communication with faculty, particularly White
faculty members, as a problem for Black students
(Allen, Bobo, & Fleuranges, 1984; Jones, Harris,
& Hauck, 1973; Van Arsdale, Sedlacek, &
Brooks, 1971; Willie, 1971; Willie & McCord,
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Sedlacek (1987)

1972). Thompson and Michel (1972) found that
what they called grade deflecting, or the
difference between the grade expected and the
grade received, by Black students correlated
positively with students’ perceived prejudice of
the instructor. Switkin and Gynther (1974) and
Terrell and Barrett (1979) found that Black
students were generally less trusting than were
White students.

Blacks may find it especially difficult to get
close enough to faculty, staff, and other students
to become a central part of the informal com-
munication system that is critical in making self-
assessments. Nettles, Thoeny, and Gosman
(1986) found faculty contact outside the class-
room to be a significant predictor of grade point
average (GPA) for Black students. Braddock
(1981) found such faculty contact more important
to Black student retention at predominantly
White schools than at predominantly Black
schools. Fleming (1984) found that Blacks in
predominantly Black colleges were better able
to make self-assessments than were Blacks at
predominantly White schools, presumably in part
because Blacks were more involved in the
communication and feedback system in Black
schools.

UNDERSTANDING AND DEALING WITH
RACISM

There are two components in this variable. First,
does the Black student understand how racism
works? Can the student recognize it when it is
occurring? Does the student have an effective
way of handling racism, a way that allows Black
students to pursue their goals with minimum
interference? It is a curvilinear variable in that a
Black student can have difficulty with racism
because of naiveté about it or preoccupation with
it. An optimal strategy is one in which Black
students have differential response patterns to
racism. They take action when it is in their best
interests and do not take action when it might
cause them more trouble than it is worth to then.
Each student must make those decisions individu-
ally. A Black who “chooses” to confront all
examples of racism may be effective in many
ways, but he or she is unlikely to remain in school
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or get high grades.

Handling racism is further complicated by
the distinction made between individual and
institutional racism (Barbarin, 1981; Racism/
Sexism Resources Center for Educators, 1983;
Sedlacek & Brooks, 1976). Institutional racism
involves policies and procedures, either formal
or informal, that result in negative outcomes for
Blacks. Institutional racism is often more of a
problem for Blacks than is individual racism,
Tracey and Sedlacek (1987) pointed out the
uniqueness of this problem for Black students.
How well White students are able to negotiate
the campus system predicts their success in
school. The same is true for Blacks, except that
their treatment by the system will, in many ways,
be because they are Black (Deslonde, 1971;
Garcia & Levenson, 1975; Webster, Sedlacek,
& Miyares, 1979). The following are some of
the more common forms of racism faced
by Black students at predominantly White
mstitutions.

Admissicns

There is considerable evidence that traditional
measures such as standardized tests and high
school grades are not as valid for Blacks as they
are for Whites (Baggaley, 1974; Borgen, 1972;
Pfeifer & Sedlacek, 1971, 1974; Sedlacek, 1977,
1986; Tracey & Sedlacek, 1984, 1985, 1987).
Most institutions, however, have continued to
employ traditional measures for Black studenis
from the 1960s to the 1980s (Breland, 1985;
Sedlacek & Brooks, 1970a; Sedlacek, Brooks,
& Horowitz, 1972; Sedlacek, Brooks, & Mindus,
1973; Sedlacek, Lewis, & Brooks, 1974; Sed-
lacek, Merritt, & Brooks, 1975; Sedlacek &
Petham, 1976; Sedlacek & Webster, 1978).

The negative outcomes in admissions for
Blacks include being rejected for admission
because of invalid measures or being accepted
on the basis of “lower standards™ that may result
in reduced self-esteem of Black students and the
increased probability that White students and
faculty will stereotype Blacks as less able than
Whites. This stereotype, in turn, leads to more
negative treatment of Black students.

There are also many forms of institutional
racism in the methods employed to study
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admissions of Black students, including pre-
dicting lst-year performance before Black
students have fully adjusted to the White campus
(Farver, Sedlacek, & Brooks, 1975; Kallingal,
1971; Tracey & Sedlacek, 1984, 1985, 1987) and
using statistical and research procedures that are
biased against Blacks (Sedlacek, 1986). These
procedures result in invalid bases for admission
decisions made about Blacks. Sedlacek and
Brooks (1973) presented an example of using
research information to work against racism in
admissions.

Relationships with Faculty

The difficulties Black students have with White
faculty are discussed above under “Realistic Self-
Appraisal.” Black students have consistently
reported believing that White faculty are
prejudiced toward them (e.g., Allen et al., 1984;
Babbit, Burbach, & Thompson, 1973; Boyd,
1973; Butler, 1977; Dinka, Mazzella, & Pilant,
1980; Egerton, 1969; Jones et al., 1973; Semmes,
1985; Smith, 1980; Thompson & Michel, 1972;
Westbrook, Mivares, & Roberts, 1977). This
prejudice can take such forms as lower expecta-
tions of Black students than are warranted, overly
positive reactions to work quality, reducing the
quality of communications, and reducing the
probability that faculty know students well
enough to write reference letters.

Black students have expressed concerns
about the lack of Black faculty and staff in a
number of studies (Boyd, 1979; Matthews &
Ross, 1975; Southern Regional Education Board,
1971; Willie, 1971). Absence of powerful Black
figures as role models has strong effects on the
feelings of loneliness and isolation of Blacks.
The lack of a variety of viewpoints or cultural
perspectives relevant to Black students can also
affect their learning, development, and identi-
fication with the institution. Sedlacek and Brooks
{1973) discussed an example of racism in
academic coursework and how to reduce it.

Campus Life

Problems for Black students have been docu-
mented in residence halls (Piedmont, 1967) and
fraternities (Tillar, 1974), with campus police
(Eliot, 1969; Heussenstamm, 1971; Leitner &
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Sedlacek, 1976), and in interracial dating (Day,
1972; Korolewicz & Korolewicz, 1985; Merritt,
Sedlacek, & Brooks, 1977; Patterson, Sedlacek,
& Perry, 1984; Petroni, 1973; Schulman, 1974;
Tillar, 1974; Willie & McCord, 1972), athletics
{Green, McMillan, & Gunnings, 1972; McGehee
& Paul, 1984), and campus life in general
(Babbitt et al., 1975; Dinka et al., 1980; Fenton
& Gleason, 1969; Fleming, 1984; Heyward,
1985; Lunneborg & Lunneborg, 1985; Minatoya
& Sedlacek, 1980; Reichard & Hengstler, 1981;
Trow, 1977; Westbrook et al., 1977; Willie &
McCord, 1972).

Burbach and Thompson {1971) reported that
contradictory norms on campus cause problems
for Black students. Martinez and Sedlacek (1982)
found that when Whites entered a predominantly
White university in the early 1980s they expected
the social norms to be conservative on social and
political issues (e.g., government policies,
abortion rights) but liberal on personal freedoms
(e.g., drug use, sexual behavior). Black students
tended to expect the norms to be exactly the
opposite. Martinez and Sedlacek (1983) also
found that students in general were more tolerant
of people with racist or bigoted attitudes in 1981
than in 1970 on a predominantly White campus.
That the campus environment could be seen as
confusing and hostile to Black students should
not be hard to understand.

Attitudes of White Students

The discomfort of White students around Blacks
and the negative stereotypes of Blacks held by
White students have been well documented
during the period studied (Peterson et al., 1978).
These underlying attitudes do not seem to have
changed throughout the years. For example, a
series of studies at the University of Maryland
employing the same instrument, the Situational
Attitude Scale (Sedlacek & Brooks, 1972b), and
the same methodology, has shown consistently
negative attitudes of White students toward
Blacks in a wide variety of situations (e.g.,
Carter, White, & Sedlacek, 1985; Minatoya &
Sedlacek, 1984; Miyares & Sedlacek, 1976;
Sedlacek & Brooks, 1970b; White & Sedlacek,
1987). Studies at other institutions have sup-
ported this finding (e.g., Gaertner & McLaughlin,
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1983; Greenberg & Rosenfield, 1979). Sedlacek,
Troy, and Chapman (1976) have demonstrated,
however, that it is possible to alter racial attitudes
in an orientation program using an experimental-
control group approach.

COMMUNITY SERVICE

As part of a viable support system, Blacks need
to have identification with and be active in a
community. The community may be on or off
campus, large or small, but it will commonly be
based on race or culture. Because of racism,
Blacks have been excluded historically from
being full participants in many of the White-
oriented communities that have developed in the
United States and in the educational system.
Thus, Blacks need a supportive group that can
give them the advice, counsel, and orientation
to sustain them as they confront the larger, often
hostile systems they must negotiate. Many
researchers have documented that Blacks seem
to be more community oriented than are Whites
(Bayer, 1972; Centra, 1970; Davis, 1970; Greene
& Winter, 1972; Lyons, 1973; Reichard &
Hengstler, 1981; Scuthern Regional Education
Board, 1972). Additionally, Bohn (1973) and
Pfeifer and Sedlacek (1974) found that a high
score on the California Psychological Inventory
(CPI) {(Megargee, 1972) Communality scale,
which measures a community orientation, was
associated with Black student success (i.e.,
retention and grades).

Other researchers have shown that Blacks
often believe that they do not beleng on pre-
dominantly White campuses (Bradley, 1967;
Kleinbaum & Kleinbaum, 1976; Lunneborg &
Lunneborg, 1985; Madrazo-Peterson & Rodri-
quez, 1978). The idea that there needs to be a
“critical mass™ or sufficient number of Blacks
on a campus to develop a community or com-
munities has been discussed by Astin and Bayer
(1971), Willie and McCord (1972), and Fleming
(1981, 1984). Thus, a relevant community is
probably harder for Blacks to develop on a White
campus than on a Black campus.

Bennett (1974) reported that Blacks pre-
ferred a separate residence hall floor, Davis
(1970), in an experimental study, found that
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Blacks who lived on an all-Black floor in a
residence hall were more positive toward their
institution than were those who lived on a mixed-
race floor.

Athletics may be an important way for
Blacks to develop a community on campus
(Mallinckrodt & Sedlacek, 1987; Reichard &
Hengstler, 1981). Mallinckrodt and Sedlacek
found that Blacks who made use of campus
gymnasiums were more likely to stay in school
than were those who did not.

Mallinckrodt and Sedlacek (1987} also
found that Blacks who were interested in
activities sponsored by the student union had
better retention than did those who were not
interested. Webster and Sedlacek (1982) found
the student union to be a central part of Black
students’ community development.

LONG-RANGE GOALS

The extent to which Black students are able to
defer gratification is correlated with their
retention and grades in school (Tracey &
Sedlacek, 1984, 1985, 1987). The reason this is
an issue is yet another form of racism. Blacks
have had a more capricious experience in setting
goals and receiving reinforcement for their
accomplishments than have Whites. Sometimes
things work out for Blacks; sometimes they do
not. Whites are more likely to understand that if
they accomplish A they can go to B. For Blacks,
this is less clear. A key assumption in the higher
education system is that students work currently
for rewards received later.

Astin (1975) found that those Blacks with
lower aspirations and vaguer goals than other
Blacks were more likely to leave school. Nolle
(1973) supported Astin’s conclusion by noting
that Black high school students with specific
plans for college were much more likely to attend
college than were those with less clear goals.
Bohn (1973) found that Black college students
who made plans were more successful than were
those who did not. Greene and Winter (1971)
found that Black leaders in campus organizations
were more apt to have long-range goals than were
other Black students. Other studies that provide
general support for the importance of this
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variable include Baer (1972) and Stikes (1975).
Berman and Haug (1975) and Wechsler, Roh-
man, and Solomon (1981) provided evidence that
developing long-range goals may be a bigger
problem for Black women than for Black men.

STRONG SUPPORT PERSON

Because Black students are dealing with racism
and face difficult adjustments to a White
university, they are particularly in need of a
person they can turn to for advice and guidance.
As discussed above, however, Black students
often find difficulty forming relationships with
White faculty and staff (e.g., Boyd, 1973; Dinka
et al., 1980; Simon, McCall, & Rosenthal, 1967).
Additionally, Black faculty and staff are often
not available, and Black students have expressed
aneed for more Black faculty and staff in general
(Burrell, 1980; Willie, 1971; Willie & McCord,
1972) and more Black counselors in particular
(Abbott, Tollefson, & McDermott, 1982; Wol-
kon, Moriwaki, & Williams, 1972). Genshaft
(1982) found that therapists believed that Blacks
were less attractive clients and had a poorer
prognosis than did other clients. Parham and
Helims (1981) presented evidence that client race
was not a predicior of counselor race preference,

" but racial identity was. Blacks in the encounter

and immersion stages wanted Black counselors,
whereas those in the internalization stage had no
preference (see previous discussion). Brooks,
Sedlacek, and Mindus (1973}, R. L. Taylor
(1977), and Webster and Fretz (1977) have found
that Blacks often turn to friends and family for
support, which is further evidence of the
importance of the variable.

LEADERSHIP

Successful Black students have had successful
leadership experiences. They have shown the
ability to organize and influence others, often
within their cultural-racial context. As with
acquiring knowledge or in doing community
work, Blacks often do not show leadership in
traditional ways. Black students are more likely
to exhibit leadership off campus, in the com-
munity, or in their church than are White
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students. When Blacks show leadership on
campus it is often through informal or Black-
oricnted channels, which are less likely to be
validated by White faculty, students, or personnel
workers.

Bayer (1972) found that Black students were
oriented toward being community leaders.
Greene and Winter (1971) showed evidence that
leadership was important to Black students.
Beasley and Sease (1974) demonstrated that
scores of Blacks on the leadership portion of the
American College Testing Program’s student
profile section correlated positively with GPAs,

Heyward (1985) concluded that Blacks do
not look to White faculty and staff as role models
for their leadership. They look to other Blacks
or develop their own styles and forms of
leadership.

NONTRADITIONAL KNOWLEDGE

Because Blacks have not always been welcomed
in the formal educational system, they have
developed ways of learning outside the system.
These ways are often creative and culturally
relevant. Astin (1975) found that Blacks who
were able to demonstrate knowledge they gained
in nontraditional ways through credit by exami-
nation were more likely to stay in school than
those who could not. The increase in student
retention associated with demonstrating knowl-
edge in this way was more than twice as great
for Blacks as for Whites.

Hayes and Franks (1975) reported that
Blacks saw more opportunities than did Whites
for public discussions and debates, which could
translate into learning opportunities. Black
(1971), in a study at historically Black colleges,
found that Blacks who developed an independent
learning year fared better than did a group of
Blacks in a control group who pursued the
regular curriculum.

DISCUSSION

There has been considerable research on Black
students in the last 20 years. What has been
learned from this research? Although it is
difficult to determine whether the problems of
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Blacks on White campuses have changed during
this period, it is clear that it is possible to better
measure, define, and articulate those problems
than at any time previously. Blacks seem to have
continued to have difficnlties with self-concept,
racism, developing a community, and the other
noncognitive variables discussed. There is a
model available, however, to organize thinking
about Black student problems and ways to
measure those problems, to work with Black
students or others on campus, and to improve
student life for Blacks. Perhaps most important,
the variables identified correlate with Black
student academic success. There is less need to
guess or hope that what is being done is helpful,
Appendix A contains some recommendations for
improving Black student life on White campuses
in terms of each noncognitive variable.

Some of the noncognitive variables dis-
cussed and conclusions reached may seem
applicable to all students. Although this may be
true to some degree, the evidence presented is

* intended to show that the points raised are unique

to Blacks, in mtensity if not in form. For instance,
many White students may have self-concept
problens, but these do not include the alienating
effects of racism. Whites may lack a support
person, but the process of developing such a
relationship is not the same as for Blacks because
of racial and cultural variables. The researchers
have demonstrated the many unique aspects of
being Black on a White campus.

Another area of research that seems illu-
minating but did not exist until recently is the
work on racial identity of Blacks, discussed
under self-concept. One can measure change and
development in an area that has been shown to
be important to Blacks. There are many other
specific results of the studies discussed
above that should be interesting and useful to
practitioners.

Why cannot one be more sure that life has
changed for Blacks on White campuses? First,
there has been very little evaluation research.
Most of it has been descriptive. Descriptive
research is helpful, but it does not focus on
change. For instance, Black students have
reported being concerned with racism from the
1960s through the 1980s. But is it the same
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racism? Do past and present Black students mean
the same thing when they refer to racism?
Longitudinal studies over time or even cross-
sectional studies done the same way in the same
place are not common. Perhaps the way the
literature was organized does not lend itself to
the analysis of trends. The noncognitive variables
are assumed to be underlying dimensions, which
could take different forms at different times. For
instance, institutional racism may be more likely
to take the form of dropping a Black studies
program or providing inadequate funding for a
Black fraternity in the 1980s than involving
police brutality or allowing Blacks into White
fraternities in the 1960s. Some forms of racism
(e.g., admissions, attitudes of White students),
however, seem to have changed little over the
years. In any case, it is still racism and it seems
that Blacks are obligated to deal with it if they
- are to succeed in school.

As the research on Black students was
examined one thought seemed to stand out. How
ironic that educators so often think of Black
students as less capable than other students.
Black students need to have the same abilities
and skills as any other student to succeed in
school, and they are dealing with the same
problems as any other student. They also,
however, are confronting all the other issues
discussed in this article. One could make the case
that the best students in U.S. colleges and
universities are Black students. The typical Black
graduate from a predominantly White school may
possess a wider range of skills and be able to
handle more complex problems {e.g., racism)
than most other students.

How can student affairs professionals use
what has been presented here? Generally, one
should be able to be much more sophisticated in
student services work for Blacks using the
information in this article. There exists much
information demonstrating that Blacks are nota
monolithic group and indicating how one might
approach them individually or collectively. There
is also more information about the many ways
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the educational system works against the best
interests of Blacks. One can use this information
to work with non-Black students, faculty, and
staff to improve Black student life. Below are a
number of specific things that can be done based
on a review of this literature.

1. Organjze programs and services for Black
students around some specific variables that
have been shown to be important. Whether
it is one of the noncognitive variables
presented here or some other scheme, use
it. There is little excuse for vague, general
programs or “seat-of-the pants” needs
analyses given the state of knowledge
available.

2. Evaluate all programs. This should be done
with an experimental-control group medel
if possible. If one has specific goals, and can
measure concepts better, it should be
possible to dramatically increase this type
of research, and report it in student affairs
journals. '

3. Work at refining the variables and concepts
presented here, either through programs or
- further research. The student services
profession is on the brink of being able to
work with more useful, higher order con-
cepts than those currently employed on
behalf of Black students; help the process
along.

4. Share the information from this review and
the results of individual work in Black
student services with others outside student
affairs, Much of what has been done in the
profession would be of use to such people
as faculty and academic administrators.

5. The last bit of advice is more personal. Be
confident. Many researchers over many
years have developed a literature that can
be used. Whatever a person’s role, he or she
should be able to fulfill it better with this
information.
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APPENDIX A.

Recommendations for Improvirig BlackStudent Life on White Campuses
by Noncegnitive Variable

Self-concept: Measure self-concept {(see Hall et al., 1972; Tracey & Sedlacek, 1984). Develop
counseling programs or workshops employing racial identity (Helms, 1984) or noncognitive variables
(Westbrook & Sedlacek, in press).

Realistic self-appraisal: Work with faculty and academic administrators on communication with
Black students. Faculty should initiate contact more than they usually do and employ feedback in
varied and frequent ways. Help Black students interpret feedback from system. Examine Kochman
(1981} for differences in Black and White communication styles.

Understanding and dealing with racism: Become familiar with racism and what can be done
about it (Racism/Sexism Resources Center for Educators, 1983; Sedlacek, in press; Sedlacek &
Brooks, 1976). Specific forms of racism can be addressed by (a) employing nontraditional admission
predictors that are more valid for Blacks than those currently employed (Sedlacek, 1986; Tracey &
Sedlacek, 1987), (b) increasing the numbers of Black faculty and staff (Peterson et al., 1978), and
{c) working to change attitudes of White students, faculty, and staff (Sedlacek, Troy, & Chapman,
1976).

Demonstrated community service: Help Whites understand the need for Black communities on
and off campus. Use student union programming (Webster & Sedlacek, 1982) and facilities
management (Mallinckrodt & Sedlacek, 1987) as methods of developing Black communities on
campus.Long-range goals: Financial aid dispersed as a lump sum may hurt Black student
development in this area. Consider a program that gives Black students funds for accomplishing
individually set goals. Goals can be set at longer and longer intervals. A midwestem university employs
this system successfully. In the short run, use the concept that Black students may be motivated to
use available student services by promoting a more immediate reward system than commonly
employed (Arbona & Sedlacek, 1987). :

Strong support person: Develop relationships with Black students early, ideally before
matriculation through recruiting and orientation programs. Develop a pool of facuity, staff, peers, or
off-campus mentors and link Black students with others individually or in groups.

Leadership: Foster and identify nontraditicnal and racially based forms of student leadership
on and off campus. Formally encourage schools and specific departments to offer leadership awards
for such achievements as eliminating racism, Black journalism, and race-related community projects.
Make faculty aware of nontraditional student leaders in their departments. Help students to recognize
their nontraditional leadership and include such leadership roles in résumés and applications for
jobs and further education.

Nonftraditional knowledge acquired: Encourage Blacks to demonstrate knowledge gained outside
the classroom through credit by examination or listings on résumés and applications. Encourage
faculty to identify extramural learners and work with them.
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Stirdent Last Namne First M

ACTIVHTIES, INVOLVEMENT AND ACHIEVEMENTS

1. Pleaseattach g list (fnbulleted form) of any TMSA sponscied a,ctiiiiffesfid'i'ograms'_ (Infbrmationa‘l Meeting;.
On-Campus Visitation Event, PROMISE SEAMS, EIP; LS25 or Project School Vigit, Summer Sleuths, Pusion,
Ride Institute Program, IMSA CyberQuiz, efc.) in which you have participated. List fillmame of achvxty,

dafe(s), and location, it imown

2. Please attach alist and describe (i bullefed: form) youx most: meanm 'ful eX{TaCHTY] ,
organized or individual, during the past three years Also indicate any leadership positions, ag well as
time involved per week, if thege dctivities. IMSE reserves the right fo verily participationin activities:listed.
,(D_o not:use acronyms: pledse use full name-for all activities:)

a. Mathematics, Sciéncé.and Technology related activities:
(ex. Activity Your Ageatfime of Invalvemnent . Office/Position Hours per week)

b. Prioritize ahd.describhe your top three other dréas ol involvement: (ex: §ports, clubs'ot "rgamzatmns)
(ex. Activily Your e at titne of. Involvement .. Offyre/Posztz_on . Heiis perieek)

3. Please attach a list and describe (in-builleted form) the most meaningful awards you have received jnor
out of sehioo] during the past three years. Include full namie of award(s), year the award was received;and’
whether woniat the local; state; national or internationallevel, IMSE reserves the right fo verily awards
receiveld (Do not ise acronyms.- please use full name foralf awards), PLEASE DO NOT SEND
ORIGINALS OR COPIES GF ILWERDS/CERTIFICETES.

a Mathematics, Science and Technology related activities:
(ex. Aclivity Your Age.attimenf volverent - Offics/

b: Prioritize and describe your top three ther areas ofinvolvement; (ex: spozts, clubs or or_ganizations)
fex. Activity Your Age at time of Invelyement . Office/Position Hours per week)

'OPTIONAL STATEMENT

We attempt to: 1dent1fy those apphcants whose previous school grades or admission test cores may under prechct
academic success. Among the: factors we eonsider.in making adiaigsion. decisioris sxe:whetherthe ‘applicant (1) 18:
from an economically chsadvantaged environment; (2)hads hen h problem:which. slgmﬁcantiy dffected, for a
petiod oftime, anotherwise exceptionally good:acadenijc record (3} has a permanent-physical d:sabllzty,
learning.or attentional difference; (4) has completed aii exteptionally rigozous academic program; (5) does ot

)¢ glish at-hore;or (6) ha_s other exceptional circumstances. This information s considered. with your
dcademic credentials. Tt is particdlarly relevantif %y'our qualifications place you slightly below thie ompetitive
‘applicants. Describie any faciors like those listed above that you beleve fhe selection commiitice should
consider as they review yoir credentials.

000043
14

USP V.F.1.c

Appendix V-3 p. 317




Case 4:74-cv-00090-DCB Document 1687-5 Filed 10/01/14 Page 20 of 257

Case 4:74-cv-00090-DCB Document 1518-2 Filed 12/13/13 Page 152 of 193

StudentLastNare  Fust M

‘l ; If you.are IIW'lted to-aitend the Academyyou will be eéxpected to adapt to new iedrnmg, hvzng and.
sociat envirorimerits, Yo will be-asked to live, study, and work with many people from ditferent
backgrou.nds from throughout inajs. Please describe yourself {o your classmates, feachers and
others at the Acadpmy. What interésting information woild yow waiit others to rememher about

you? Secondly;what axe some changes you perceiveiyouwould nesdto make to fhrive
‘acadgmically and residentially at IMSAY  (Word Guideline - - 50{) wordsorless) -

2, Buccess is-achieved inmany ways and byusing numerouns variahlefactors. It is your task to dip-all .
below:

Develop a working equation/forintila poxiraying the variahles of béing*successfﬁi for‘advanced
study in mathematics, seience and techniology,

o. Discigs your personal understanding of how this eguation/foxmula creates & path-for siuccess:

» Describe atime when youexperienced success and its 1mpa.ct onyou.
(Word Guideline ~.In 500 words-or Iess)

3. The mission of IMSA; the world'sleading teaching and learning labioratory for imagination and’
inguiry, is'toignite and nurtire créative; sthical seisntfic minds that adyance thi huiiigh condﬂmn
through a system distinguished by profound questions, coliabotative relationships, persanal;zed
experiential learning, global netwokag, generative uge: of technolagy dnd ploneering outreach.
Using your-own words; describe. how yon wili embrace, engage and sdyance the mission-of IMSA if
you axé éhosen to be a member of the class of 2016, (Word Guideling™- It 500 words or 1ess)

4: Youhavebeshawarded the resources recuired to initiate, design, and implement an itnovative:
endeavor that will have-aninpact onithe world through mathesatics, selence, engineexing and/or
technology. Describe yourinnovative endeavsy, how: you wolldigo absit'starting it? What is/its
potetitial effect todsy and for future generations? (Word Guideline - In 250 words.or less)

PARENT STATEMENT

Please describe your child’s:passion/interests/motivation in-mathematics, science’and technology. Also,
please provide any additional information thafthe StudentSelection Committee should consider when
evaluating your child's application t6' TMSA. (Word Giildelitie In 200 words of less)
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‘0 MBATHEMATICS I SCIENCE L) ENGLISH

O OPTIONAL

StudentLiegal Last Name Legal First MI ‘Nickname (if different than fifet iamie)

INFORMATION.RELEASE AND'EVAL UATION WATVER: Compiete il section pribe o gnmg Ao eyaluatar; _
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University High School: Admissions Revision for SY 2013-14
Appendix J: Three-Year Testing Data
Additional
Percent of
Paints 45 46 47 49 Total students that
could have
been admitted
2010-2011
Anglo 6 2 1 1 2 12 33%
Af-Am 0 0 0 1 2 3 8%
Hisp 1 6 4 2 -] 21 58%
NA 0 0 0 0 0 0%
A-Am 0 0 0 0 0 0%
MR 0 0 0 0 0 0%
Total 7 8 5 4 12 36
2011-2012
Anglo 2 3 0 5 4 14 41%
Af-Am 0 0 1 0 0 1 3%
Hisp 3 3 0 4 6 16 47%
NA 0 0 0 0 0 0 0%
A-Am 0 2 0 0 1 3 9%
MR 0 0 0 0 O 0 0%
Total 5 3 1 9 11 34
| 2012-2013
1 Anglo 5 3 2 2 7 19 32%
Af-Am 0 0 1 0 1 2 3%
Hisp 7 5 5 3 11 31 53%
NA 1 0 0 0 0 2%
A-Am 1 0 0 1 1 5%
MR 0 1 0 1 1 5%
Total 14 9 8 7 21 59

The three-year average of students that could have gained admissions through gaining bonus points from this

additional assessment.

Anglo

35%

Af-Am

5%

Hisp

53%
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TUCSON UNIFIED SCHOOL DISTRICT

September 13, 2013

To:  Samuel E. Brown, Director of Desegregation
Tucson Unified School District

From: Kenneth Bonamo, Principal of Scarsdale High School

Re:  University High School Admissions Process Revision

The purpose of this memorandum is to provide a final report regarding my advice, input, and final
opinion of the University High School Admissions Process Revision.

Scope of Review

I have reviewed the document entitled “V, Proposed Admissions Process Revision” that is five pages in
length during the past week. I reviewed the document in its entirety, with special attention to the
Freshman and Sophomore procedures for years 1 and 2.

The process for both classes in both years seens to be a sound method of ranking applicants to the
school. Having the same process for both freshmen and sophomores in year two (and likely beyond)
provides for streamlining and equity for the overall process and clarity in communicating to parents and
students. I would note that sections 2a and 2b on page 4 seem to be contradictory, in that 2a indicates
that honors classes will be weighted while 2b indicates that they will not be weighted.

To achieve the goal of greater diversity, I would urge you to consider ranking students in different
“buckets,” if you will, or middle schools, so that a certain number or percentage of population comes
from each “bucket” or middle school. This would also be supported by the presumption that grades
within a school are more suitable for ranking applicants from that school rather than against applicants
from other schools. Of course, given your note on page 2 that the new point structure and bonus points
appear to provide for greater diversity, this “bucket” method may not be necessary to achieve the goal.

I would emphasize your indication that the process will be reviewed and revised as necessary to ensure
quality of applicants, equity of evaluation, and desired diversity, The “continual analysis and
improvement over time” is essential to ensuring that the process remains the best one possible.

Review of Final Draft

Based on my experience at selective-admissions high schools in New York City, I support this final
version. I would urge you to analyze the correlation of the different elements of the admissions process
(the CogAT, GPA, CAIMI, and non-cognitive assessments) with student performance in the high
school every year to determine their appropriate point values and inclusion in the process overall. 1
must include the caveat that I do not have experience using teacher evaluations or teacher
recommendations and would caution against using them because of their subjectivity and the pressure
they might put on teachers to be generous in reviewing students, though I would defer to the
recommendations of school officials who have experience using them.

000053
Page 10f1

USP V.F.1.c

Appendix V-3 p. 327




Case 4:74-cv-00090-DCB Document 1687-5 Filed 10/01/14 Page 30 of 257
Case 4:74-cv-00090-DCB Document 1518-2 Filed 12/13/13 Page 162 of 193

TUCSON UNIFIED SCHOOL DISTRICT

September 16, 2013

To:  Samuel E. Brown, Director of Desegregation
Tucson Unified School District

From: Kelly Lofgren, Admissions Coordinator, Illinois Math and Science Academy (IMSA)

Re:  University High School Admissions Process Revision

The purpose of this memorandum is to provide a final report regarding my advice, input, and final
opinion of the University High School Admissions Process Revision.

Scope of Review

This memo refers to the review of University High School’s Proposed Admissions Process Revision
(section V) on September 16, 2013. I previously provided consultation regarding IMSA’s application
process via email to Martha Taylor, as well as provided sample documents for review (IMSA’s
application and teacher recommendations).

Review of Final Draft

I believe the proposal is an improvement upon the school’s prior policy for admission. While research
has shown that test scores typically are the best indicator of future academic success, they do not reflect
an applicant’s background or learning environment and admission sclely on the basis of test scores may
penalize under-resourced populations. The inclusion of the CAIMI test is an interesting addition and
has the potential to add a lot of value to the admissions process, though I am not familiar with the test.
The teacher evaluations, also required of applicants to IMSA, I believe are one of the best indicators of
quality applicants and a strong addition to your policy. T also agree with continual review and revision
to the admissions process. Finally, I would also recommend that you consider requiring student essays,
as I have found them to be a great indicator of student commitment, creativity and maturity.
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TUCSON UNIFIED SCHOOL DISTRICT

10/3/2013

To:  Samuel E. Brown, Director of Desegregation
Tucson Unified School District

From: Jeannie Franklin
Director, Consortia Choice and Application Program Services
Montgomery County Public Schools
Rockville, MD

Re:  University High School Admissions Process Revision

The purpose of this memorandum is to provide a final report regarding my advice, input, and final
opinion of the University High School Admissions Process Revision.

Tucson Unified School District’s proposed selection process has similar criteria and processes that
Montgomery County Public School (MCPS) implements for its 13 centers for the highly gifted. Thani
you for permitting us to share some feedback.

One area we found intriguing is your use of the CAIMI instrument- a motivational based assessment
that surfaces African American and Hispanic students. MCPS would be interested in exploring how
your system introduces the results of this criterion into the review process and what successes you find.

Regarding our initial thoughts about your selection process, we would like to comment on three areas.

QOutreach: Awareness and access are huge efforts for our system to communicate this process to the
parent and school community. MCPS distributes memorandums to the principals, submits press
releases to the public, sends targeted mailings to students/parents, and conducts open houses. MCPS
also targets school staff who have demonstrated over time, low access/low participation in these
application processes. In addition, partnering and presenting at key commumty meetings (NAACP
Parent Council meetings, community fairs, and school fairs). Examining your targeted outreach plan
and the stakeholders involved, along with how to measure its effectiveness, may be areas of additional
exploration,

Freshman Section: In the “Freshman section for YEAR 1,” it indicates that the student must have a
composite score of 7. This baseline score, we predict, may present challenges to creating diversity in
your applicant pool. African American and Hispanic students generally underperform on standardized
assessments compared to their White and Asian counterparts for various reasons. MCPS has
experienced that even some of our most talented African American and Hispanic students perform in
the lower groupings on standardized assessments. This may create a barrier for these students to be
surfaced in the review process who are generally strong candidates for the program. Two efforts to
surface strong students who may perform at a lower level than their counterparts on the standardized
assessments are to institute a pre-selection committee and the school advocacy tool.

Pre-selection Committee: There are two phases in the review process. The first is a pre-
selection committee which is made up of school and central services members. The second
review is the selection committee review. This groups recommends students to the program.
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The pre-selection group reviews student applicant folders for those who did not meet the initial
data or advocacy groupings. Our groupings are somewhat similar to your composite score;
however, our system uses multiple criteria to assemble the groupings. This group surfaces
students, who might not otherwise be surfaced for review, to the applicant pool for another -
review at the selection committee. The goal is that all student applicants will have at least one
comumittee review and, where appropriate, be surfaced for another review. This group only
recorumends student applicants to the next level of review; not into the program.

School Advocacy Tool: The second strategy is the school advocacy tool. This tool requests that
schools advocate for two nontraditional applicants to participate in the application process. An
overview of the process is distributed in advance to all elementary and middle school principals;
key staff support the advocacy of two students. The school advocacy tool is a one page
questionnaire completed by school staff who advocate for a nontraditional student and her/his
need for the center program.

MCPS has experienced marginal improveinents using these models and continues to explore other
successful strategies.

Sophomore Section: In this section, it is indicated in “3a” that a rubric will be developed to weight
GPA and the higher level courses, and “3b” indicates that no weight will be given. It appears
counterintuitive to use a rubric for weight in “3a” and then claim no weight is given in “3b”, This
explanation was confusing to our team.

Thank you for the opportunity to learn from your work and to comment on your new efforts.
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MENDOZA PLAINTIFFS” OBJECTIONS TO FINAL UNIVERSITY HIGH SCHOOL (“UHS”) ADMISSIONS
PROCESS REVISION (“REVISION”) AND REQUEST FOR SPECIAL MASTER REPORT AND
RECOMMENDATION

Mendoza Plaintiffs remain concerned about the District’s failure to comply with the
USP’s express provisions relating to UHS, which, inter alia, mandated the creation of revised
admissions procedures so that they could have been piloted for transfer students for the 2013-
14 school year. (Sec. V,A,5,a.) Having missed that opportunity, the District now has adopted a
pilot admissions process for enroliment in 2014-15 for all entering freshmen and sophomores.

A critical piece of that pilot admissions process is a motivation test. With respect to that
test, the Revision is incomplete. It states that the CAIMI or “other relevant measures” will be
employed but does not state the basis on which the decision to use some “other relevant
measure” will be made. Neither, in the form approved by the Governing Board, does it state
what weight will be given to the results of this motivation test." Mendoza Plaintiffs believe
that these omissions must be addressed. (That said, Mendoza Plaintiffs reiterate that in
concept they support the use of an additional admissions tool to assess “motivation.”)

The USP expressly states that the District “shall administer the appropriate UHS
admission test(s) for all 7t grade students.” (Sec. V,A,5,b.) The Revision does not confirm that
this will occur. The District should be required to commit to this testing.

In comments on earlier versions of the UHS admissions process both the Mendoza
Plaintiffs and the Special Master questioned the weights assigned to CogAT scores and grades in
the admissions process and suggested that an evaluation be undertaken to determine the
correlations, if any, between (1) CogAT scores and the grades achieved by UHS students in their
classes and (2) the GPAs of entering students and the grades they achieve in their UHS classes
for the purpose of determining how strong each of these factors is as a predictor of success at
UHS and/or whether the weights assigned to these factors should be modified.

In the Expert Reports attached to the final Revision, the same point is made. Kenneth
Bacon, Principal of Scarsdale High School in New York, writes: “l would urge you to analyze the

! An earlier, draft version suggested that “up to five points” would be added to a student’s score
but no comparable reference is included in the final Revision. This seems to be implied by
Appendix J but it should be included as an explicit provision of the revised admissions process
so that there is no confusion or debate later on with respect to how the results of the
motivation test are being used.
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correlation of the different elements of the admissions process (the CogAT, GPA, CAIMI, and
non-cognitive assessments) with student performance in the high school every year to
determine their appropriate point values and inclusion in the process overall.”

Such requirement, with results broken out by the race, ethnicity and ELL status of the
students, should be expressly included in the Review section of the Revision.

The experts (both Kenneth Brown and Jeannie Franklin in Appendix K) noted
inconsistency in the Revision in the treatment of the weight to be given advanced courses such
as honors or pre-AP for the purposes of an admission score and suggested that the
inconsistencies should be resolved. (This occurs both with respect to the Freshman and the
Sophomore admissions sections.) Mendoza Plaintiffs object to any resolution of this
inconsistency that results in additional weight being given for such courses at least until the
District demonstrates that it has met its obligation under the USP to increase the number and
percentage of African American and Latino students enrolled in such courses. (See, Sec.V, A, 4
related to Advanced Academic Courses.)

The Revision contains a section entitled Recruitment and Retention which
simultaneously states that recruitment and retention are not part of the admissions plan and
then states that efforts are in place to improve recruitment and to further develop and improve
student support systems. Absent is an acknowledgement of the specific outreach and
recruitment efforts mandated by the USP in Sec. V, A, 5, b, ¢, and d. The District should be
required to confirm that these mandated recruitment efforts are in place.

With respect to recruitment and retention, one of the experts retained by the District
(Jeannie Franklin in Appendix K) made specific suggestions for the use of a pre-selection
committee and a school advocacy tool. Having received such recommendation from its expert,
the District should report whether it is intending to implement those suggestions and, if not,
why not.
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Mendoza Plaintiffs lodge a separate objection to the use of lllinois Mathematics and
Science Academy (“IMSA”) as the comparison school to UHS for the purpose of the power point
presentation made to the Governing Board and the public with respect to the UHS admissions
process. (The power point was included in the Governing Board agenda items for its October
22,2013 meeting.) [Mendoza Plaintiffs also note that the power point seems to resolve the
inconsistency noted above relating to the treatment of coursework in favor of giving weight to
enrollment in pre-AP courses. Again, as stated above, Mendoza Plaintiffs object to such
weighting as discriminatory with respect to African American and Latino applicants to UHS
given the disparity in participation by African American and Latino potential applicants in such
advanced classes.]

Mendoza Plaintiffs lodge their objection to the use of IMSA as the single comparison
school for the purposes of Governing Board (and public) presentation because they believe that
comparisons between the two schools are extraordinarily hard to make and that the
information presented in the power point is misleading.

The power point begins by suggesting a basis for comparison by saying that Aurora,
Illinois, where IMSA is located, is the second most populous city in its state as Tucson is the
second most populous city in Arizona, thereby implicitly suggesting some sort of comparability.
What it does not say, however, is that IMSA is a state agency, independent of any local school
district, which recruits students from all over the State of lllinois. (In fact, it is a boarding
school.) (See Finn and Hockett, Exam Schools, at 61.) Therefore, the comparison between the
demographics of Aurora, Illinois and Tucson, which is made in the power point, is meaningless.
The more valid comparison, as the authors of Exam Schools recognize at page 68 of their book,
is with the entire State of lllinois. Further, as its name implies and unlike UHS, IMSA focuses on
science and math. Finally, all students enter as sophomores, having completed their first year
of high school elsewhere.

Most important, given that the revisions in UHS admissions are being made pursuant to
the USP for the express purpose of increasing the admission (and retention) of African
American and Latino students at UHS, it seems particularly questionable to make comparisons
to a school that has been criticized because its enrollment does not reflect the demographics of
its state and is in violation of relevant State law that requires it to employ admissions criteria
that “ensure adequate geographic, sexual, and ethnic representation.” Exam Schools at 68.

Mendoza Plaintiffs therefore object to any conclusions about the demographics of UHS
and/or Tucson that the District purports to base on a comparison with IMSA.
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11/04/13
To: Special Master (SM) Willis Hawley
From: Plaintiffs Roy Fisher, et al (Fisher Plaintiffs)

Regarding:  The Fisher Plaintiffs’ objection to and request for a report and
recommendation regarding the University High School (UHS) Admissions
Process Revision (APR) as approved by the Tucson Unified School District
(TUSD) Governing Board (GB).

The Fisher Plaintiffs object to the UHS APR

The Fisher Plaintiffs herewith submit to the SM their objection to and request for a report and
recommendation regarding the UHS APR as approved by the TUSD GB. The Fisher Plaintiffs
submitted objections to earlier versions of the UHS admissions process proposal on 08/26/13 and
09/06/13. In their 08/26/13 comments, the Fisher Plaintiffs raised two objections:

It is difficult to comment on the efficacy vel non of the proposed use of academic
resiliency measures in admissions without knowing how that measure would impact
actual admissions. While the measure seems difficult to assess independent of
confounding socioeconomic variables, its consideration is not inherently objectionable.
Rather than focusing on maintaining a high admissions bar, the Fisher Plaintiffs believe
UHS would better direct its efforts at educating a broader spectrum of potentially high-
performing students by ensuring that the students it does admit receive the support they
will need to succeed at UHS; and

Like [SM] Hawley, the Fisher Plaintiffs question the assumed validity of the CogAT.
The Fisher Plaintiffs believe that such testing instruments are culturally biased and serve
as a de facto barrier to the representative admission of low SES AA and MA students to
UHS.

In their 09/06/13 comments, the Fisher Plaintiffs summarized their top three priorities for the
UHS admissions plan as follows:

[The] Fisher Plaintiffs believe UHS would better direct its efforts at educating a broader
spectrum of potentially high-performing students by ensuring that the students it does
admit receive the support they will need to succeed at UHS;

Whatever admissions criteria used, we should be able to determine (by applying those
criteria to past application data) how much they will increase the percentage of AA and
MA students admitted to UHS; and

Just admitting AA students won't ensure they will graduate. Additional academic support
will be necessary. What will that be?
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The Fisher Plaintiffs join the Mendoza Plaintiffs’ 10/31/13 objection to the UHS APR

The Fisher Plaintiffs incorporate by reference any outstanding concerns raised in the SM’s
09/06/13 memorandum and formally join the Mendoza Plaintiffs in their 10/31/13 objection to
the UHS APR where they state that:

With respect to [the motivation] test, the Revision is incomplete. It states that the CAIMI
or “other relevant measures” will be employed but does not state the basis on which the
decision to use some “other relevant measure” will be made. Neither, in the form
approved by the Governing Board, does it state what weight will be given to the results of
this motivation test.

[.]

The USP expressly states that the District “shall administer the appropriate UHS
admission test(s) for all 7th grade students.” [...]. The Revision does not confirm that this
will occur. The District should be required to commit to this testing.

[.]

In comments on earlier versions of the UHS admissions process both the Mendoza
Plaintiffs and the Special Master questioned the weights assigned to CogAT scores and
grades in the admissions process and suggested that an evaluation be undertaken to
determine the correlations, if any, between (1) CogAT scores and the grades achieved by
UHS students in their classes and (2) the GPAs of entering students and the grades they
achieve in their UHS classes for the purpose of determining how strong each of these
factors is as a predictor of success at UHS and/or whether the weights assigned to these
factors should be modified [...]. Such requirement, with results broken out by the race,
ethnicity and ELL status of the students, should be expressly included in the Review
section of the Revision.

[.]

Absent [from the APR] is an acknowledgement of the specific outreach and recruitment
efforts mandated by the USP in Sec. V, A, 5, b, ¢, and d. The District should be required
to confirm that these mandated recruitment efforts are in place.

[..]

[The] Mendoza Plaintiffs [...] object to any conclusions about the demographics of UHS
and/or Tucson that the District purports to base on a comparison with of [the Illinois
Mathematics and Science Academy] IMSA.
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UHS Admissions BH Comments

The UHS admissions proposal argues that by adding up to five points to the
scores of students as a result of them taking the CAIMI test, the three-year
average of students gaining admission through bonus points from the test is
as follows: Whites-35%, African Americans-5% and Latinos-53%.

Accepting the unlikely TUSD assumption that students would receive five
out of five bonus points and the assumption that all eligible students enroll,
the numbers don’t add up. Taking the two years for which the district
provides admissions data and scores below 50 points by race (all students
over 50 points are admitted) here is the story:

2010-11

Race #Enrolled #Eligible by Bonus Points % Enrollment Increase

White 57 12 21
Af-Am 2 3 150
Latino 60 21 35
2011-12

White 71 14 20
Af-Am 4 1 25
Latino 67 16 24

While the percentage increases for African Americans are high the number
of students is very low. The increase for Latinos is high but nowhere near
the 53% increase TUSD calculated (I use a different base but the aggregate
enrollment over time comes from yearly numbers). Moreover, if on average
students of all races received three rather than five points on the CAIMI,
the number of qualified Latino students would drop significantly.

This said, the CAIMI could significantly increase the numbers and to a
lesser extent, the proportion of Latino students attending UHS although we
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have no way to know how different racial/ethnic groups will do on the
CAIMI or if the CAIMI is the best way to assess motivation and resiliency.
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Draft response to objections re UHS Admissions-for discussion

Overview

The Fisher and Mendoza Plaintiffs have both objected to the District’s plan
for changing the criteria for admission to UHS. The USP provides that by
April 1, 2013 TUSD will review and revise the process and procedures that it
uses to select students for admission to UHS to ensure that multiple
measures for admission are used and that all students have an equitable
opportunity to enroll at University High School. TUSD is to consult with
the Plaintiffs and the Special Master during the drafting and prior to
implementation of the revised admissions procedures.

We are in the current bind because the provisions of the USP that the
parties work together was not followed and the District has been working
on this provision in a concerted way only in the last 2-3 months.

This memo addresses what I consider key issues in the objections that
could be addressed in the relatively near future. Consider this a draft and a
summary of the recommendation I plan to make to the Court. I would, of
course, prefer that the District agree to implement my recommendation so
that it would not be necessary to file a recommendation. Should the District
decide to implement the proposal below, the Fisher and Mendoza plaintiffs
will not object and the Court need not be involved.

At the end of this memo, I comment briefly on the other objections, for the
record..

The District’s Proposal

Early in the development of the USP, enhancing the number of AA and
Latino students who attended UHS became a priority. In July 2012, the
Court ordered that the parties should work on aspects of the USP about
which there was agreement prior to the approval of the USP. The District
did not mobilize to work on UHS admissions until after the USP was
approved by the Court and even then, its effort was limited as evidenced by
the Initial Plan for UHS admissions. Only after substantial criticisms of the

USP V.F.1.c
Appendix V-3 p. 342



Case 4:74-cv-00090-DCB Document 1687-5 Filed 10/01/14 Page 45 of 257
Case 4:74-cv-00090-DCB Document 1518-2 Filed 12/13/13 Page 177 of 193

Initial Plan did the serious work by the District begin and the product of
that work is exhibited in a more extensive proposal submitted to the
Plaintiffs and the SM on xxxx. The UHS admissions plan was approved by
the Governing Board on October 22, 2013. (need to check dates).
Throughout this entire time, the USP provision of collaboration on this
issue was not followed. The District made its plans, the P/SM responded,
the District revised, the plaintiffs and SM revised and the Board approved.

As the District begins the process of recruiting and selecting students to
UHS for 2014-15 , we have the status quo in admissions criteria for
freshman (who will comprise most of the graduates from UHS) with one
addition. That addition is to have students take a test (the CAIMI) that has
not been tested or validated (so far as one can tell) as a good predictor of
success in an exam school, much less fostering greater diversity in the
acceptance pool. In the analysis presented in Appendix J of its proposal, the
District estimates that this test will like have little effect on the eligibility of
African Americans and will result in a significant percentage increase in the
enrollment of Latino students. However, this analysis is seriously flawed
and overstates the likely effect.

In early August, the District was asked by the Special Master and the
Mendoza Plaintiffs to examine whether different weights assigned to the
CogAT scores and the GPA levels would affect enrollment. If this analysis
was done, it has not be shared. In a conversation with the UHS admissions
team on November 4, 2013, I heard that because almost all students
admitted to UHS graduate (a significant reality for which the school faculty
deserves credit), the only differentiated outcome indicator available was
GPA in UHS. But variations in the weights of pre-UHS GPA do not predict
(correlate with) UHS GPA and only students who score a 9 on the CogAT
have a higher UHS GPA than other students. If I heard this correctly, this
would seem to call into question the weights given to differences in GPA
and suggest the need for measures that do differentiate.

After the initial criticisms of its plan for UHS admissions, the District
sought to identify what other “exam schools” do in admission. None of the
information reported by the District indicate that a test of motivation
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should be used (at least so far as one can tell) and many exam school used
essays by students, “non-cognitive measures” (such as exceptional
activities, evidence of extra effort, leadership roles, personal qualities, etc.),
and teacher recommendations.

The District says that it will look into these other measures but that it is too
late to use them in the coming year. There is, however, nothing mysterious
about the types of measures suggested above, they are certainly less
mysterious than the CAIMI test (which was not chosen after a study of
alternative measures of motivation). Student essays and non-cognitive
measures are used by almost all selective colleges and universities as
criteria to make admission decisions.
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My Recommendation to the Court

My recommendation in response to the objections by the Plaintiffs will be
that the Court direct the District to take one of two actions:

e Postpone the admissions process for the next two months and (1)
develop measures to include at least student essays and non-cognitive
factors and assign weights to these measure, (2) provide a
justification for the weights given to variations in GPA and CogAT
scores or change the weights, and (3) examine alternative measures of
motivation with the goal of selecting one that can be shown to best
predict student achievement in rigorous academic settings.

e Engage in a two step admission process with traditional admissions
criteria being used for initial screening and student essays and non-
cognitive measures being used in round two. The District also
conduct the analysis of the weights given to GPA and CogAT scores
indicated in point 2 above. This would allow time for developing
alternative measures and the related processes and not require
students with little chance of admission to provide additional
evidence. It would also reduce the workload on people involved in the
evaluation of the additional evidence of potential to succeed at UHS.

If the District chooses to administer the CAIMI or any other test of
motivation, it should not use the results in making eligibility decisions in
the absence of evidence that the measure will enhance diversity and can
be shown to predict student performance.
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Other Issues Related to Plaintiff’s’ Objections

Request of Fisher Plaintiffs _for Inclusion of Support in the UHS
Admissions Policy

All of the parties agree that it is important to ensure that students who are
admitted to UHS have the support they need to succeed and to graduate.
The District argues that such a provision does not belong in the admissions
criteria but should be dealt with in the Recruitment and Retention plan to
be completed in December. I agree with the District in this case. It is worth
noting that: (1) among students declared eligible for admission, African
American and Latino students enroll in much higher percentages than their
white peers, especially in the last two years for which data were provided
and (2) once admitted African American and Latino students are as likely to
graduate as their white peers. Of course, this could change if different
criteria are used in admission though the goal of changing the admission
criteria is to find more valid measures of capability and motivation, not to
admit students unlikely to succeed in UHS.

Both Fisher and Mendoza want the District to acknowledge its obligation to
address recruitment and retention (support for persistence) in accord with
the relevant sections of the USP (V.A.5). I presume that the District will
agree to this.

Fisher Plaintiffs Join Mendoza in Objecting to Actions Since
Addressed by the District

In response to other objections by the Plaintiffs, the District has agreed to
test all seventh graders, to not use GPAs weighted for honors and AP
courses, to eliminate inconsistencies in the proposals, and to specify the
weights to be given for the CAIMI test.

USP V.F.1.c
Appendix V-3 p. 346



Case 4:74-cv-00090-DCB Document 1687-5 Filed 10/01/14 Page 49 of 257
Case 4:74-cv-00090-DCB Document 1518-2 Filed 12/13/13 Page 181 of 193

ATTACHMENT J

USP V.F.1.c
Appendix V-3 p. 347



Case 4:74-cv-00090-DCB Document 1687-5 Filed 10/01/14 Page 50 of 257

Case 4:74-cv-00090-DCB Document 1518-2 Filed 12/13/13 Page 182 of 193

A . ... . i ol W —A—

USP V.F.1.c

Appendix V-3 p. 348



Case 4:74-cv-00090-DCB Document 1687-5 Filed 10/01/14 Page 51 of 257

Case 4:74-cv-00090-DCB Document 1518-2 Filed 12/13/13 Page 183 of 193

USP V.F.1.c

Appendix V-3 p. 349



Case 4:74-cv-00090-DCB Document 1687-5 Filed 10/01/14 Page 52 of 257
Case 4:74-cv-00090-DCB Document 1518-2 Filed 12/13/13 Page 184 of 193

ATTACHMENT K
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DECONCINI MCDONALD YETWIN & LACY

A PROFESSIONAL CORPORATION
ATTORNEYS AT LAW
2525 EAST BROADWAY BLVD. « SUITE 200 = TUCSON, ARIZONA 85716-5300
(520) 322-5000 » (520) 322-5585 (Fax)

MEMORANDUM

TO: Special Master Willis Hawley
FROM: Lisa Anne Smith
DATE: November 15,2013

RE: UHS Admissions: TUSD's Response to draft Report and Recommendation

This memorandum responds to the objections lodged by the Mendoza and Fisher Plaintiffs to the
UHS Admissions Plan adopted by TUSD’s Governing Board, and to the draft Report and
Recommendation of the Special Master that has been circulated to the Parties. This
memorandum references the revised version of the UHS Admissions Plan (Exhibit 1) and the
new Appendix [ (Exhibit 2). The revisions are minimal and are intended as clarifications only.
Neither the revision nor the new Appendix L require further Board approval. Therefore, these
changes will be made to the current Admissions Plan,

L Mendoza Objections:

A, Objection: Failurc to comply with the USP’s provision mandating revised
procedures to be piloted for transfer students for school year 2013-14.

Response: The admissions process for transfer students begins in February, when
applicants are informed of the admissions criteria. Applications are open in April
and the process is concluded by May. Because the USP was not approved until
February 2013, and the District had yet to hire an ALE Director or to establish
structures for USP implementation, it was not in the best interests of students or
staff to rush through the development of revised procedures to pilot in the spring
of 2013. As cvidenced by the fact that the revised procedures have now taken
several months to develop and objections still remain, it does not seem likely that
the District, Parties, and Special Master could have effectively developed revised
procedures in time to pilot those procedures during the spring of 2013.

B. Objection: The Revision is incomplete with regard to the CAIMI test because it
states the District will use the CAIMI “or other relevant measures” without
defining how the measure will be selected nor does it explicitly state the weight to
be given to the CAIMI. The Mendoza Plaintiffs support a tool to assess
motivation.

Response: The District originally intended to rely upon the CAIMI, but the
Plaintiffs expressed some concerns about whether or not the CAIMI was the best
test. The District agreed with the suggestions of the parties and determined it

USP V.F.1.c

Appendix V-3 p. 351




Case 4:74-cv-00090-DCB Document 1687-5 Filed 10/01/14 Page 54 of 257

Case 4:74-cv-00090-DCB Document 1518-2 Filed 12/13/13 Page 186 of 193

DECONCINI MCDONALD YETWIN & LACY
A PROFESSIONAL CORPORATION
ATTORNEYS AT LAW
November 15, 2013
Page 2

would pilot the CAIMI and then, based on an evaluation of the whether the
CAIMI increases the acceptance rate of the target populations, determine whether
to use that test or a different test in the spring for transfer admissions and/or next
year. This fact is reflected in Appendix L. This is not a plan for a single semester
or a single year, so it is appropriate to leave open the possibility of using a
different test in the future. Regarding the weight to be given the CAIML the Plan
states that it will be used as an additive; i.e., after points from GPA and CogAT
scores are totaled, additional points may be awarded based on CAIMI results.
The maximum number of points that may be added is 5. This fact is confirmed in
Appendix L.

C. Objection: The USP requires that the test be adminjstered to all 7 grade students,
but that is not reflected in the Admissions Plan.

Response: The District will administer the admission test to all 7% grade students
in the spring of each school year. This is a separate requirement of the USP (it is
not in the USP provision describing the revised admissions process) and the
District does not believe its commitment to follow through with this obligation
needs to be set forth in the Admissions Plan, However, it is now reflected in
Appendix L.

D. Objection: In the Review section, the Revision should expressly note that the
District will analyze how well GPA and CogAT scores predict success at UHS,
with the results broken down by race, ethnicity and ELL status, to determine if the
weights should be adjusted.

Response: 'The District has noted that there is no direct correlation between
CogAT scores or middle school grades and UHS grades, although the
combination of both correlates to success rates on the PSAT, SAT, ACT, AIMS
and AP tests. The District has previously provided an analysis of how adjusting
the weights of the CogAT and GPA influences admissions by ethnicity and its
analysis determined that adjusting the weights did not impact admissions by
cthnicity. The District has committed to creating a committee to analyze the
correlation between all assessments used (including CogAT and GPA) with
admissions by race, ethnicity and ELL status, and to use the data to infonn the
next admissions cycle, See Appendix L.

E. Objection: The District should not give additional weight for honors or pre-AP
classes.

Response: In response to this concern, the District will determine a process for
transcript analysis based on the Year 1 Sophomore Pilot. See Appendix L.
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F. Objection: The District should be required to confirm that recruitment efforts are
in place.

Response: The Admissions Plan specifically notes that recruitment and retention
are not part of the Admissions Plan. It is not inconsistent to note that, while not
part of this Plan, they are a significant component in increasing and maintaining
diversity, The specifics of recruitment and retention will be set forth in the ALE
Access and Recruitment Plan, referenced in USP section 5(A)(2), which is due
January 29, 2014, according to the Special Masters November 1, 2013, timelines
merro. ‘

G. Objection: With respect to recruitment and retention, the District should explain
whether it intends to use a pre-selection committee and a school advocacy tool
and, if not, why not.

Response:  The UHS Recruitment, Retention and Admissions sub-committee
determined that the use of a pre-selection committee or a school advocacy tool
would not be included at this time because these measures have had only limited
success elsewhere. Furthermore, this issue will be considered in connection with
the Access and Recruitment Plan. This does not appear to be an objection to the
Admigsions Plan but, in any event, this response provides the information
requested by the Mendoza Plaintiffs.

H. Obfection: The Mendoza Plaintiffs lodge a “separate objection” to the use of a
particular comparison in the District’s PowerPoint presentation regarding the
UHS Admissions Plan.

Response: 'This does not appear to be an objection to the Admissions Plan. When
presenting the PowerPoint, the District explained the limited purpose of the
comparison to which the Mendoza’s object.

II. Fisher Objections:

A, Objection: 1t is difficult to comment on efficacy of a resiliency measure (such as
CAIMI) but the Fisher Plaintiffs do not find its use “inherently objectionable.”
The District would be better served by educating a broader spectrum of students
by assuring that admitted students receive support to succeed at UHS.

Response: The District has committed to reviewing the impact of the CATMI and
evaluating other relevant measures if it does not meet the intended results of
positively impacting admissions of Latino and African American students. See
Appendix L. With regard to assuring that admitted students receive support, this
is not part of an admissions plan. Furthermore, Appendix B to the UHS
Admissions plan does demonstrate that African American students admitted to
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UHS have a 90% graduation rate while Anglo students have an 85% graduation
rate. The facts do not support the idea that admitted African American students
need additional support to succeed at UHS.

B. Objection: Fisher Plaintiffs question the use of the CogAT.

Response: Section V of the Admissions Plan explains the use of the CogAT. Its
strength is that it is not an infelligence test or an achievement test, but a well
known and norm-referenced test of reasoning abilities. Without a basis for saying
that the CogAT should not be used or providing a different type of assessment
that should be used in its place, it is difficult for the District to respond to an
objection which simply “questions” the use of the CogAT. Significantly, the
District has committed to continuing to analyze the impact of the various
measures used, including the CogAT, on enrollment. See Appendix L.

C. Objection: “Whatever admissions criteria used, we should be able to determine . ..
how much they will increase the percentage of AA and MA students admitted to
UHS.”

Response: The District has shown, in Appendix J, how use of the CAIMI will
positively impact admission of African-American and Latino students based on
the retroactive analysis requested by the Fisher Plaintiffs. Furthermore, the
District has committed to continuing to analyze this data in the regular review and
revision process.

D. Objection:  “Just admitting AA students won’t ensure they will graduate.
Additional academic support will be necessary. What will it be?”

Response: See response to II(A), above. An admission plan is about admission.
It is not about academic support. That is addressed elsewhere.

E. Objection: Fisher Plaintiffs join in several of the Mendoza objections.
Response: Sce above.
III.  Summary of Plaintiff Objections and District’s Response

Without agreeing that the Plaintiff’s objections, individually or collectively, indicate that
the District has failed to comply with the USP or its desegregation obligations more
generally, the District believes that the clarifications in the revised UHS Admissions
Plan, Appendix L and this memorandum address every concern raised by the Plaintiffs
that are properly considered objections to the UHS Admissions Plan, rather than
comments on other issues, such as the as-yet-to-be developed Access and Recruitment
Plan or the provision of support for admitted students.
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IV.  Special Master Proposal

A. Overview: The Special Master states that the due date for the UHS Admissicns
plan was April 1, 2013, and states further that the District did not follow the
USP’s requirement that the parties work together.

Response: The Parties and Special Master agreed to change the date from April
1, 2013 to October 1, 2013. Most recently, the Special Master identified the due
date as October 23, 2103 (see November 1, 2013 memo re: timelines). Once
work began on the UHS Admissions Plan, the District sought and received
significant input from the Parties and Special Master which was considered and
which informed the final product.

B. The District’s Proposal: Tn this section, the Special Master describes the process
and raises several criticisms of the both the process and the Admissions Plan.
Each will be summarized and addressed.

Objection: The Special Master again notes that “The District did not mobilize to
work on UHS admissions until after the USP was approved.”

Response: The Parties agreed to change the due date for this item to October
2013. Subsequently, the District’s new ALE Director and new UHS principal
came on board in the summer of 2013 and the District believes the input of these
individuals was critical fo the development of a revised UHS Admissions Plan.

Objection: The Special Master criticizes the District’s initial plan as insufficient
and criticizes the District for failing to follow the USP process for collaborating.

Response: The District sent an initial plan to start the discussion and then used
input from the Plaintiffs and Special Master (as well as other sources) to make
revisions and arrive at a final product. This is exactly what the USP envisions.
Furthermore, the District engaged in significant collaboration with the parties.
There were extensive interactions among the Parties (District drafting of an initial
plan; party comments, discussion and revisions; a District initiated conference call
to discuss the proposed Plan and major concerns with it; numerous emails
between the Plaintiffs and the District and the Special Master and the District; and
revisions taking into consideration all of this input).

Objection. The Special Master criticizes the District for using the CATML

Response: Both parties note that, in theory, they do not object to the use of a test
like CAIMI. Both raise issues about what specific test should be used, but this is
addressed in the plan to evaluate the impact of using the CAIMI on admissions in
the future and to reconsider the specific test if the data does not support
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continuing to use it. See Appendix L. This specific test was selected based on a
recommendation by an expert in the field, as noted in the Admissions Plan. The
District has analyzed the positive impact the CAIMI would have on admissions of
African American and Latino students and, although the Special Master says
(without further clarification) that the analysis is “seriously flawed and overstates
the likely effect,” the District undertook the analysis at the request of the Parties
and Special Master and the District believes it provides a good faith basis for
relying on the CAIMI in the initial year of the new Admissions Plan, followed by
the analysis described above and in Appendix L.

Objection: The Special Master criticizes the District for not further examining
weights for the GPA and CogAT scores.

Response: See Response to I(D). Furthermore, the District’s analysis shows that
weighting GPA more than CogAT scores (2/3 to 1/3) is beneficial to admission of
African American and Latino students. The evidence does not suggest weighting
GPA even more will increase the enrollment of the target groups. Finally, given
the wide disparity of middle school experiences (including TUSD and non-TUSD
schools as well as different programs within TUSD (including magnet and GATE
programs), GPA is not the most consistent or objective measure and the District
does not want to give it additional weight for that reason. This is the rcason for
adding the motivation/resiliency test (CAIMI) rather than changing the weights of
the current measures.

Objection: The Special Master appears to criticize the District for not using
essays, non-cognitive measures, and teacher recommendations.

Response: The District explained its concerns with using essays and other non-
objective measures in Section VI of the Admissions Plan (“Early consensus from
the working group determined that additional admissions criteria should be
objective and well-defined. The initial feeling was that the use of interviews,
personal essays and/or staff recommendations could inject subjectivity into the
process and could reduce the transparency and consistency of admissions.”)

Furthermore, the Admissions Plan includes the use of essay questions for the
sophomore pilot plan and also states they will be used in the admissions process
for freshman and sophomores for the 2015-2016 school year. Note that students
applying to be freshman next year have already applied and taken the admissions
test.

C. Special Master’s Recommendation to the Court

The Special Master recommends that the Court direct the District to take one of
two actions:
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1. First Proposal: Postpone the admissions process for two months and (1)
develop measures including essays and non-cognitive factors and assign
weights to those measures; (2) provide a justification for the weighting of
CogAT and GPA or change weights; and (3) examine alternative measures
of motivation.

Response: This first part of this recommendation is not responsive to the
objections raised by the Plaintiffs, neither of which objected because of
the lack of essays or non-cognitive factors nor proposed inclusion of either
measure. The second two parts of this recommendation have been largely
addressed. The District has explained that changing the weighting of the
CogAT and GPA does not impact admissions by ethnicity, based on the
analysis of three years of application data. This analysis did not indicate
that a different weighting would be preferable. Nevertheless, the District
has already committed to continuously reviewing the correlation between
various admission measures and success at UHS, by race/ethnicity/ELL
status. The District has already committed to examining alternative
measures of motivation, although one concern by the Mendoza Plaintiff is
that the motivation test is not firmly specified and that concern has been
addressed by specifying the use of the CAIMI.

In addition, postponing admission decisions for next school year will
negatively impact the current 1,200 applicants for UHS as well as the
process of budgeting, staffing and other decision making for next year at
UHS as well as at other schools that applicants might attend if they are not
accepted by UHS. Delaying admission to UHS might cause students to
enroll at other schools (including charter high schools or out of district),

Finally, the District would not be able to complete tasks (1) and (3) and
then administer these additional assessments within the next two months,
especially with a two week winter break in that time period. Delaying
admissions even further would further exacerbate the problems associated
with delay set forth above including a seriously negative impact on the
students who have applied for admission and who would not know
whether they had been accepted until very late in the school year.

The CAIMI was selected from among other possible measures because
there are studies of its validity and reliability, it is widely cited in the
literature, and it is a legitimate assessment with published test books,
answer documents, and scoring profiles suitable for use with large
numbers of applicants. The District made the best selection available for
this year and will review its choice and whether another relevant measure
should be selected in the future to replace the CAIML However, it is
premature to criticize the choice of this test when there is a reasonable
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basis for selecting it and the District is committed to analyzing the results
it produces.

2. Second Proposal: Engage in a two step admissions process with
traditional admissions criteria for the first screening and student essays
and non-cognitive measures used in round two. Also, analyze weights for
CogAT and GPA.

Response:. This proposal raises the same concerns about delaying
completion of the admissions process as the First Proposal. Round Two
could not be completed in two menths, even if it could be fully developed
in that time, which it could not realistically be.

The District has already included in the Admissions Plan the intention to
use student essays for sophomores and next year for freshman. That plan
gives the District time to adequately prepare the essay questions and pilot
them effectively.

3. Third Recommendation: Do not use the results of the CAIMI in the
absence of proof that it will enhance diversity and can be shown to predict
student performance. (It appears that the Special Master recommends this
regardless of whether the first or second proposal above is adopted).

Response: The District has explained its selection of CAIMI for this year,
the fact that it expects use of CAIMI to increase diversity of the students
accepted to UHS {particularly Latino students), its intention to analyze the
results of the CAIMI and its commitment to use that analysis to inform the
admissions process going forward.

D. Other Issues Related to Plaintiffs* Objections

1. Request of Fishers for inclusion of support in the UHS Admissions
Policy: The Special Master agrees with the District that support for
accepted students is not part of the Admissions Plan. The District has
expressed its commitment to addressing recruitment and retention and
acknowledged that it is obligated te do so.

2. Fisher Plaintiffs Join Mendoza in Objection te Actions Since Addressed
by the District. The Special Master notes that the District has addressed
concerns about testing 7 graders, not using weighted GPAs, eliminating
inconsistences, and specifying the weight for the CAIMI. These are
addressed in Exhibits 1 and 2.
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IV. Conclusion

The District does not believe that either proposal set forth in the Special Master’s
Recommendation should be adopted by the Court in whole or in part. Every objection
raised by the Parties has been addressed by the District either by noting that it will be the
subject of another plan, by providing a response to the question raised, or by making the
clarifications to the Admissions Plan set forth in Exhibits 1 and 2. Neither the Parties nor
the Special Master had described any aspect of the final UHS Admissions Plan that fails
to comply with the USP, that violates the District’s desegregation obligations, or that is
not a permissible decision to address the concerns raised by the parties. :

The UHS Admissions Plan is the result of significant expert consultation and input from
the parties, District administrators, and the community. "The District has done its best to
ensure that “multiple measures for admission are used,” with some new measures being
used and analyzed this year and additional measures being used and analyzed next vear,
The goal of all changes has been to ensure that all students have an equitable opportunity
to enroll at UHS, and the review and revision process built into the Plan will require the
District fo continue to analyze results and make proper adjustments. These are the
requirements of the USP and they have been met by the District’s UHS Admissions Plan.

LAFILESADOCS\TUCS03\ 30039 MEMO\OD4654 DOCX
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AFFIDAVIT OF JULIET KING, Ph.D.

STATE OF ARIZONA )
) ss.

County of Pima )
Juliet King, Ph.D. being duly sworn upon her oath, deposes and states as follows:
1. [am above the age of 18 and am competent to make this affidavit.

2. Since 2006, I have been employed as a Research Project Manager at Tucson Unified
School District (TUSD). Since the Fall of 2009, my responsibilities have included
coordinating administration of all student applications and admissions documents
for University High School (UHS), piloting and validating new assessments,
collecting and analyzing student admissions data for UHS, and notifying those
affected of admissions decisions.

3. My prior experience in this area includes 7 years working in TUSD’s Accountability
and Research Department as a Research Project Manager. 1 have almost 20 years of
experience as a researcher and evaluator. Prior to moving to Tucson | was at the
University of California, Davis, as a researcher and evaluator. Prior to that I worked
for almost 10 years with non-profits, conducting research on social and economic
issues impacting American Indian communities nation-wide. A true and correct
copy of my resume is appended hereto as Attachment A.

4, My educational background includes a Masters in Economics and a Ph.D. in
Sociology from the University of Wisconsin. My Ph.D. research was in the area of
examining access to health care for American Indian and Alaska Natives using
quantitative methods.

5. In the early fall of 2012, I received information about the draft Unitary Status Plan
(USP), particularly as it related to UHS admissions. Then-UHS Principal Elizabeth
Moll and | submitted comments relating to that matter to our Desegregation
Director, Sam Brown. We did not begin the process of working on a new admissions
process during this comments period, not only as a function of limited resources,
but also because the USP was continuing to evolve and change. There were
significant revisions to the UHS Admissions process between early drafts and the
final approved USP.

6. On January 18, 2013, when the ultimate changes to the USP became more clear,
Elizabeth Moll and I met with Sam Brown and others to discuss possible changes to
the UHS Admissions policy based on clearer finalized USP expectations.
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7. On February 14, 2013, I met with Elizabeth Moll and UHS faculty member Mike
Schmidt to begin the process of developing a proposed UHS admissions plan under
the USP. The group agreed that we needed to look for additional measures for UHS
admissions that went beyond test scores and grades. At that meeting, we reviewed
my initial research which included the chart “Review of Schools” [Attachment B
and the book Exam Schools [Attachment C].

8. Based on top-ranking high schools identified by our review of U.S. News & World
Report, the review showed that many schools used tests and grades; in addition,
some required the use of a pre-screening assessment (such as the Stanford 10 or
state assessment test scores) before students could take an entrance exam; others
used interviews, auditions, writing samples. Some schools also administered their
own specific entrance test.

9. At this initial meeting we discussed the concept of student “resiliency and
motivation” and determined this was as an area to explore based on our own
experiences with UHS admissions. The group felt the use of an instrument that
measured a student’s motivation for learning potentially could identify students
who may not have performed as well on the entrance test {(Cognitive Abilities test -
CogAT) or had lower grades and could increase the pool of qualified applicants.

10.In March 2013, Principal Moll formed the UHS Admissions Internal Working Group
(Working Group). This group included UHS Principal Elizabeth Moll, UHS teacher
Mike Schmidt, and me. At this time, I contacted Riverside Publishing about
developing a UHS-specific assessment based on the Cognitive Abilities Test (CogAT)
test items. Riverside publishes the CogAT, a well-known assessment, used
nationally to identify students for gifted and talented programs, and used for many
years by both the District’s GATE program and UHS. The CogAT is oriented towards
aptitude, not achievement, and in that respect was appropriate to continue at UHS,
Riverside could not accommodate this request.

11.0n April 19, 2013, I met with Elizabeth Mell and Mike Schmidt to review progress
and discuss the findings from the nation-wide study of 169 schools completed by
Drs. Finn and Hockett, and published in 2012 in Exam Schools: Inside America’s Most
Selective Public High Schools. We discussed some of the challenges facing exam
schools—specifically that no school surveyed, nor the 11 schools presented as case
studies, had developed admissions criteria that resulted in a more diverse student
bedy. The use of multiple measures in and of themselves did not result in increased

! The Working Group subsequently evolved to include Elizabeth Moll's successor, Dean Packard, UHS
Assistant Principal Amy Cislak who serves on the UKS Site Council, ALE Director Martha Taylor,
Desegregation Director Samuel E. Brown, Desegregation Program Coordinator Richard Haan., Additional
constituents recruited to give input and feedback include Carmen Henrandez - UHS Learning Support Center,
Treya Allen - UHS Career and Technical Counselor, Loraine Blackmon - UHS Office Manager and Micky
Cronin -student and site council member.
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representation of underrepresented racial/ethnic groups. Thus we were left with
no clear educational model to follow; rather we had to apply our best efforts to
identifying an approach that would work in our environment,

12.0n May 7, 2013, I contacted Chester Finn, author of Exam Schools, to request
assistance with our review of schools. He included his co-author Jessica Hockett in
our discussions. Follow-up consultations with both authors were completed in July
and August. These experts were chosen for first contact because they already had
completed the only existing broad, comprehensive, national review of exam schools
in the field and were in a pesition to help us quickly narrow our research to those
schools that most closely fit UHS' profile as a large public school with 1,000
applicants a year. Some relevant excerpts from Exam Schools are appended hereto
as Attachment C.

13.Also in May, 2013, I consulted with certain TUSD colleagues who had longstanding
GATE (gifted and talented education) background to discuss possible
resiliency/motivation instruments to use at UHS which might identify a broader,
more diverse pool of likely candidates for admission. One of my colleagues
recommended Dr. Lanny Kanevsky, professor at Simon Fraser University in
Vancover, Canada as an academic who has studied concepts such as resiliency and
motivation in gifted education (K-12) for the past 20 years.

14.0n June 28, 2013, I contacted Dr. Kanevsky to discuss student resiliency/motivation
measures, and on July 2, 2013, incoming UHS principal Dean Packard and 1
interviewed Dr. Kanevsky over the phone in our search for instruments for
measuring motivation and resiliency. Given the wide scope of these concepts, we
were able to narrow our focus to look at viable instruments to measure motivation
and resiliency. Dr. Kanevsky cited the work of Dwerk, Gottfried and Gottfried, and
Marsten. Several instruments were suggested including Dwerk’s Mind-Set scale and
Gottfried’s Children’s Academic Intrinsic Motivation Inventory. Principal Packard
and I looked at not enly these but also the Pearson Resiliency Scales for Children
and Adolescents.

15.In mid-July 2013, I met with Martha Taylor, the newly appointed ALE (Advanced
Learning Experiences) Director, and Dean Packard, the new UHS Principal to debrief
Ms. Taylor on background, activities to date, and current research and expert
interviews.

16.An early draft emerged in July 2013. The selection for use of the motivational testing
instrument to enhance and expand the UHS admissions process was a judgment call
based on several months’ data gathering and research. For example, I reviewed all
cited instruments related to children and adolescents listed in the Compendium of
Selected Resilience and Related Measures for Children and Youth, Attachment D
hereto. Based on practical and theoretical considerations, we identified the
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Children’s Academic Intrinsic Motivation Inventory (CAIMI) as a paossible
instrument to pilot first. The CAIMI is designed for children up to the age of 14 (up
to 8% grade). Later that month, I was asked to provide some analysis and research
in response to concerns raised by the Mendoza plaintiffs. | submitted a response
document to our Desegregation Department, a copy of which is appended hereto as
Attachment E.

17.We diligently worked to craft a Plan for timely adoption given the lead time needed
for the UHS Admissions process. The process for freshman students is a six month
process, at a minimum, that opens on the first day of School (in August). All dates
for recruitment efforts, testing, application deadlines, and parent notification are
determined in the Spring of that calendar year. Applications for admissions are
posted on the web within the first few day of school and a District-wide mailing
normally goes out within the first 3 weeks of school. This process has been in place
for the past 4 years, and many prospective students and parents, school
administrators (for both non-TUSD and TUSD schools), and community members
across Tucson are aware of this procedure and and await the opening of the
process. The UHS admissions process for freshman for 2013-14 began on August
1st 2013 with administration of the CogAT beginning in October and November.
Administration of a motivation/resiliency test was planned for implementation to
all 8% graders in November/December. The Working Group was never provided any
research or data by Plaintiffs or the Special Master that contraindicated using the
CAIMI, nor were alternative measures such as student essays proposed.

18.Between July 2013 and October 2013 the UHS Admissions Internal Working Group
made multiple revisions to the UHS Admissions Plan through the Desegregation
department in response to feedback. Specifically, we expanded the admissions
criteria to include not only the proposed motivation/resiliency test, but a non-
cognitive assessment (short-answer essays), and a teacher evaluation component.
These elements were proposed to be piloted for sophomore admissions - providing
us time to select, administer, and evaluate appropriate instruments (including
additional motivation/resiliency assessments).

19.1n August, | was asked to respond to some additional questions and concerns raised
by the parties and/or Special Master, including analyzing the possible impact of
adjusted scoring weights for GPA and test scores. I reduced my responses to writing
in a memo sent to our Desegregation Department on September 5, 2013. A copy of
that memorandum is appended hereto as Attachment F. As we explained to the
Special Master and the Plaintiffs during the development of the plan, our overall
goal was to develop a process that did not merely expand and diversify the pool of
those who were admitted to UHS, but also to ensure that those who were admitted
were adequately prepared to succeed in the academically rigorous environment at
UHS. The addition of a motivational/resiliency test to the UHS admissions criteria
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better met this objective than modifying the numerical thresholds or adjusting
weights between test scores and grades. '

20.It has always been my intention to continue to research and pilot
assessments/instruments for potential inclusion for both UHS sophomores and
freshman admissions in the Spring of 2014 and beyond once we can move forward.
This would include utilizing a sampling model of representative 7t, 8%, and 9t
graders to evaluate alternative motivation/resiliency scales and test other non-
cognitive assessments for implementation in the admissions process. The ability to
test and evaluate potential instruments/assessments before use is critical to
ensuring that the UHS admissions process remains equitable and transparent and
consistently applied across all students. Simply put, the process of evaluation,
implementation, data review, and modification will be a process, not a static
determination. We will continue to adjust as appropriate based on the data,
research, and the best interests of our students and families.

FURTHER AFFIANT SAYETH NOT.

< o b
—Dated this /3 day of December, 2013
S ey

Juliet King, Ph.D.

State of Arizona )
) ss.
County of Pima )

SUBSCRIBED AND;SWORN TO before me this!_ ay of Vhppriy.

2013, by _Mky g5, SL2HL p
v Nppp, Etbrees.
Notary(l?{ublic

My Commission Expires:

L@/M%@@&&/ |

D OFFICIAL SEAL
O MARY L. ELENES
y i ROTARY PUBLIC-ARIZONA
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o GMy Comm. Exn, Dac, 3, 2014
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(1) The USP expressly states (on page 30 in Section V, A, 5, a) that the District “shall consult with an
expert regarding the use of multiple measures (e.g., essays; characteristics of the student’s school;
student’s background, including race, ethnicity and socioeconomic status ) for admission to similar
programs...”

No reference is made in the description of the working group’s process to consultation with such an
expert. Did it occur and, if so, who was the expert and what advice was given? (We see the reference to
consultation with an expert (Dr. Lannie Kanevsky ) out of Canada who has been studying resiliency and
motivation but do not understand his area of expertise to be that which is expressly required by the
USP.)

Re-drafting the UHS admissions policy is in process and we have not finished consultation with all experts. We
have identified and made arrangements to consult with Dr. Chester Finn and Dr. Jessica Hockett — authors of
the book “Exam Schools” with respect to their research of 165 schools nation-wide with selective admissions
policies. In their study, Dr. Finn and Dr. Hockett examined admissions policies and processes of many
schools, including the 11 case-studies described in their book. In our discussions with these consultants, we
will gather information about the use multiple measures, discuss “best practices”, and what their research
suggests about the proposed addition of an academic resiliency scale.

Due to the tight timeline requirements of the USP to implement a measure this school year, we had to postpone
the consultation with these experts while we researched and consulted with Dr. Kanevsky on the use of an
academic resiliency scale. This was a necessary first step in being able to implement revised procedures in the
time-frame laid out by the District and USP.

(2) The USP expressly states (at the same cite set forth above) that the District shall review best practices
used by other school districts in admitting students to similar programs.

No reference is made in the description of the working group’s process to review of best practices or any
review of processes followed elsewhere. Did this occur and, if so, what practices were reviewed and
what was the working group’s assessment of those practices (and were they included in its deliberations
in any way, specifically with respect to the focus on resilience)?

Given that final revisions to the USP were not completed until March 2013 and that the USP requires that
amended procedures be implemented for incoming students 2014-2015 (for freshman this is Fall 2013), the
review of best practices and proposed admissions policy changes are being done concurrently for compliance.
The application and admissions process for Freshman entering UHS in 2014-2015 occurs in the Fall 2013.
There is not enough time to complete the research, consult, pilot new measures and implement new procedures
in a consecutive order.

(3) The USP says the District “shall pilot these [new] admissions procedures for transfer students seeking
to enter UHS during the 2013-14 school year and shall implement the amended procedures for all
incoming students in the 2014-15 school year” (again at the same cite set forth above, going from page
30 to page 31).
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With the delay in the development of the new admissions process beyond the April 1, 2013 date set in
the USP, the District apparently decided to forego a pilot process for the first year (which should have
been 2013-14) and apply the new admissions process to all incoming students immediately for the 2014-
15 school year. Mendoza Plaintiffs do not necessarily object to such a change assuming the adoption of
an admissions process that comports with the USP and full compliance with USP Section V, A, 5 but
would like to know on what basis the District determined to forego a pilot test of the new admissions
process and proceed immediately to full implementation.

The pilot process was given up in order to meet the timelines set by the District and the USP. Since the final
revisions to the USP were not completed until March 2013, it was not possible to implement a new admissions
process for students seeking to enter UHS during the 2013-2014 school year. UHS sends out acceptance letters
for freshman the first week of January. The admissions process for incoming sophomores opened in May
2013. This did not allow enough time to conduct research, consult with experts, implement new admissions
criteria, work with our site council and community, and inform applicants. Similarly, the application process for
incoming Freshman for the 2014-2015 school year opens on August 1, 2013 and as a result we have had to
forego any pilot process in order to meet the deadline set for implementation by the USP. UHS would very
much like to conduct a well-planned and executed pilot process for all proposed changes to the admissions
policy but the current time frame established to research, consult, pilot and implement does not make it
possible.
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9/5/2013 9:44:00 AM

(1) The USP expressly states (on page 30 in Section V, A, 5, a) that the District “shall consult with an
expert regarding the use of multiple measures (e.g., essays; characteristics of the student’s school;
student’s background, including race, ethnicity and socioeconomic status) for admission to similar
programs...”

No reference is made in the description of the working group’s process to consultation with such an
expert. Did it occur and, if so, who was the expert and what advice was given? (We see the reference to
consultation with an expert (Dr. Lannie Kanevsky ) out of Canada who has been studying resiliency and
motivation but do not understand his area of expertise to be that which is expressly required by the
USP.) Did it occur and, if so, who was the expert and what advice was given?

Principal Packard, A.P. Cislak, Ms. Taylor, the ALE Director, and Dr. King conducted interviews with both Dr.
Finn and Dr. Hockett, co-authors of the study and published book “Exam Schools — Inside America’s Most
Selective Public High Schools”. Their study, sponsored by the Thomas B. Fordham Institute and the Task
Force on K-12 Education at Stanford University’s Hoover Institution, identified and surveyed 165 high schools
nation-wide that have student selection policies. The survey findings and in-depth case studies of 11 schools
are described in the book “Exam Schools.” The interview protocol is attached.

Key advice:
e Using Multiple Measures is essential - nothing should be based on 1 test score, creating a “do or die”
situation

e Avoid complacency about the admissions procedures — as Drs. Finn noted he was surprised at the level
of complacency on the part of the schools with respect to analyzing and evaluating their admissions
policy and Dr. Hockett noted that one of the best practices was to be reflective.

e While admissions policies are important to look at, other aspects are important in attracting a diverse
population.

o Recruitment and Outreach: Both Finn and Hockett emphasized the importance of outreach,
particularly through community organizations, to widen the application pool as well as providing
summer programs.

o Role of Feeder Schools: Both Drs. Finn and Hockett reiterated the importance of feeder schools
in building student preparedness. As stated in their book ‘if attention focuses exclusively on the
high school program without also addressing what happens to such kids in the “feeder” schools,
it may amount to redistributing the current population high achievers rather than cultivating more
of them’ (p. 199)

e Create an educational system that builds incentives for students at all levels - offer enrichment programs,
summer programs, and extra opportunities to learn things. Involve families and teachers particularly for
low income but smart students.

e Open more schools of this type: Finn and Hockett conclude their book by suggesting that, given the
limited supply of highly academic high schools, perhaps a solution is to have simply more of them. As
they write, “we see compelling reasons to include ample development of that model [high achieving
whole schools] within the country’s broader strategies for addressing the dual challenges of advanced
learning and learners, reasons that become even more compelling if selective schools can model what all
high schools should one day be (pg.198)”.

In addition, several additional experts were contacted and interviewed by Ms. Taylor (see Expert Analysis
section in attached UHS admissions revision for more details).
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(2) The USP expressly states (at the same cite set forth above) that the District shall review best practices
used by other school districts in admitting students to similar programs.

No reference is made in the description of the working group’s process to review of best practices or any
review of processes followed elsewhere. Did this occur and, if so, what practices were reviewed and
what was the working group’s assessment of those practices (and were they included in its deliberations
in any way, specifically with respect to the focus on resilience)?

An initial review was conducted that looked at the top-rated AP High Schools across the country (summarized
in Exam Schools — Current practice section Review of top-rated AP High Schools). It was clear from this
review that schools used a variety of admissions criteria, that many used the same measures as UHS (test scores
and grades), and that in several cases, the admissions process was much more competitive. For example, it was
surprising to see that many schools screened students (usually with a standardized test score) before they
allowed them to take the entrance test. Others relied on an extensive process involving personal essays,
interviews and auditions.

The findings from the initial review were supported by the published findings in the “Exam Schools — Inside
America’s Most Selective Public High Schools”, written by Dr. Chester Finn and Dr. Jessica Hockett. Their
study found the “familiar indicators of academic performance or potential, notably grades, test scores, and
teacher recommendations, were the primary criteria for admissions. Out of 56 schools responding to their
survey (response rate of 35%), for instance, 95% strongly or moderately emphasized a students’ prior academic
record (e.g. grades), and 60% used scores from state or district administered tests, with an additional 45% using
a standardized achievement test (e.g. CAT, ITBS, Stan 10). Student essays were among the most emphasized
“qualitative” criteria used (55%) followed by teacher recommendations (52%) (p. 39-40). All eleven case
study schools used these types of measures, and some employed additional variables to screen applicants or set
minimal requirements for considering them (p. 162).

The Finn-Hockett study categorized the diverse admissions processes among the 11 schools profiled into two
categories — accordingly “each school’s admissions process tended either to rely either “primarily on the
numbers or to emphasize a more holistic, student-by-student approach (p, 162)”. Examples in their sample
included Oxford Academy, Ben Franklin and Pine View (Gifted school) who used multiple measures
quantitatively, and those who used “complex (and sometimes secret) scoring rubrics, individual interviews,
essays, and committee discussions” (e.g. Thomas Jefferson, Schools Without Walls, and Illinois Mathematics
and Science Academy(IMSA). However, even those that relied on a “holistic” approach used tests and grades
as well.

Entrance Tests used: As noted above, almost all schools reviewed use some form of test. The majority of tests
used were achievement tests as opposed to an abilities test such as the CoOGAT. Although Drs. Finn and
Hockett did not look at the type of tests used for the case studies, the initial review and the Finn/Hockett study
found that tests include state-assessments (CAT, ITBS), SAT/ACT scores, customized standards-based tests.
No school was identified that uses the Cognitive Abilities Test (CogAT) for admissions. However, as indicated
in the supporting documentation, Pine View School for the Gifted uses well-known GATE tests such as the
Renzulli, the WISC-III, and the Woodcock Johnson, and Carnegie Vanguard in Texas uses the Naglieri in
conjunction with the Naglieri.

Non-Academic and “subjective” (qualitative) assessments (personal essays, statements, teacher
recommendations): While neither Dr. Finn nor Dr. Hockett knew of a school using a student motivation scale
such as the one proposed, Dr. Hockett noted that schools were interested in looking at ways to measure
motivation. She reported, for example, that IMSA was trying to use the types of classes students took as an
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indicator of motivation, while other schools were focusing on a student’s interests and accomplishments (e.g.
Thomas Jefferson’s use of personal essays). The most common way, however, that schools were addressing
this aspect was to use grades as a proxy indicator. Based on these interviews, the UHS working group is
comfortable with proceeding with piloting the CAIMI which is designed to directly measure a student’s
motivation for learning.

As aresult of the deliberations with experts, UHS has identified two additional practices to pilot for incoming
Sophomores this year. The first is to develop an assessment that measures seven non-cognitive variables
identified by Sedlacek and Brooks. These researchers argue that there are seven factors, including a student’s
self-concept, leadership, and nontraditional knowledge that are often not accounted for in college admissions
processes, particularly for African-American students. The UHS working group would like to look at these
variables more closely and pilot a rubric or measurement tool.

The second measure is to collect teacher recommendations. Both Drs. Finn and Hockett noted that while
many schools collect teacher recommendations, few use them seriously. They recommended that if teacher
recommendations are used that they be evaluated using trained personnel and a pre-determined rubric. (For
supporting documentation on all of these measures see the attached UHS admissions revisions and appendices)

(3) The USP says the District “shall pilot these [new] admissions procedures for transfer students seeking
to enter UHS during the 2013-14 school year and shall implement the amended procedures for all
incoming students in the 2014-15 school year” (again at the same cite set forth above, going from page
30 to page 31).

With the delay in the development of the new admissions process beyond the April 1, 2013 date set in
the USP, the District apparently decided to forego a pilot process for the first year (which should have
been 2013-14) and apply the new admissions process to all incoming students immediately for the 2014-
15 school year. Mendoza Plaintiffs do not necessarily object to such a change assuming the adoption of
an admissions process that comports with the USP and full compliance with USP Section V, A, 5 but
would like to know on what basis the District determined to forego a pilot test of the new admissions
process and proceed immediately to full implementation.

The pilot process was given up in order to meet the timelines set by the District and the USP. Since the final
revisions to the USP were not completed until March 2013, it was not possible to implement a new admissions
process for students seeking to enter UHS during the 2013-2014 school year. UHS sends out acceptance letters
for freshman the first week of January. The admissions process for incoming sophomores opened in May

2013. This did not allow enough time to conduct research, consult with experts, implement new admissions
criteria, work with our site council and community, and inform applicants. Similarly, the application process for
incoming Freshman for the 2014-2015 school year opened on August 1, 2013. The plan for the piloting and
application of a new admissions process for the 2014-2015 Freshman and Sophomores classes is attached and
details the implementation and piloting of all proposed new measures (see attached UHS admissions revision).

(4) What do we know about the implications of varying weights/points? This is a relatively easy simulation to
do with the existing student population

A dataset of 2127 student test scores and GPAs for the past three years was created to address this question.
Currently the weight given for GPA and test scores is split at 67% and 33% respectively with GPA weighted
higher. The tables below look at the mean percentage of possible test or GPA points received for students that
met or do not meet the admissions criteria. As shown, the mean percentage of possible points by ethnicity is
similar for all students who meet the admissions criteria. For those students who do not meet however, the
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mean percentage of possible points received by the test scores is significantly lower for African Americans, and
Hispanics. As a result, varying the weights and points between GPA and test scores would not impact the
distribution across sub-populations.

Summary Table of Means Meets
N=552 (No missing data in dep. var. list)

Ethnicity TEST PER GPA PER TOTAL PE
G 11 89.09 92.67 114.83
G 2:2 84.26 90.28 110.50
G 33 86.68 91.90 112.98
G 4:4 88.89 88.89 112.00
G 55 89.80 93.54 115.84
G 6:6 93.72 93.96 118.26
All Grps 88.43 92.45 114.32

Summary Table of Means Do not meet
N=1575 (No missing data in dep. var. list

Ethnicity TEST PER | TEST PER | GPA PER | GPA PER | TOTAL PE | TOTAL PE
Means N Means N Means N

G 1:1 28.42 382 46.92 382 49.13 382

G 2:2 11.44 101 44.33 101 38.10 101

G 3:3 17.20 956 44.68 956 41.46 956

G 4:4 15.37 47 17.49 47 20.89 47

G 5:5 18.46 59 59.42 59 52.75 59

G 6:6 24.82 30 50.56 30 49.80 30

All Grps 19.69 1575 45.05 1575 43.07 1575

(5) Grades are pretty good indicators of success.

A student’s 9" grade GPA in core subjects was calculated and included in the data set. A total of 1114 students
had both 8" and 9™ grade GPA.  The correlation between gt grade calculated GPA and oth grade GPA was
0.53.

(6) Resiliency, in theory, should be a good predictor. Is there information on consequential validity of this
measure?

Robert Williams in his book review article for the Journal of Psychoeducational Assessment on the Children’s
Academic Intrinsic Motivation Inventory (CAIMI) notes that “no consistent gender or racial differences were
found in the CAIMI scores. The only consistent group difference occurred across grade levels (Williams,
Journal of Psychoeducational Assessment 1997 15:161). We will check to see if there is any more recent
research.

(7) "the working group is proposing the use of an academic resiliency scale as an additive measure for student
admissions - students will receive additional admissions points based on their resiliency towards the required
number of 50. Students will still need to meet the minimum of a 7 composite stanine on the CogAT and have a
minimum GPA of 3.0 to receive admission points but adding the resiliency scale will assist students whose GPA
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may not have been high enough to meet the required admission points."

As the proposal says, it is meant to identify students who have the capability to achieve in challenging situations
provided they get support. Adding the resiliency measure in this way seems to treat it an relatively unimportant.
This proposal seems to not go very far and assumes that the validity of the CogAT measure is very high. Is this
what your expert recommended? If the resiliency measure is valid, why not use it additively? Evidence that the
validity of the CogAT measure is very high.

We are proposing to pilot the use of the resiliency measure and use it additively (see attached UHS admission
revisions) .

Dr. Lohman and the developers of the CogAT detail the evidence for the validity and reliability of the test in the
“CogAT Form 6 Research Handbook” (Lohman & Hagen, 2002) and the “Cognitive Abilities Test Form 7 Research
and Development Guide (Lohman, 2012). [I can attach a scanned version of the chapters if necessary]

(8) While I like the idea of the resiliency measure in principle, [ would have expected the group to do
more empirical work looking at weights, etc, and simulating the effect of different measures on student
achievement at UHS. And what is the correlation of CogAT scores and grades? Is there a plan for how
this new approach, whatever it is, will be evaluated?

A primary purpose of the admissions criteria is to identify students who are prepared to complete the
highly challenging and rigorous criteria of UHS classes as opposed to select only students who are going
to be successful. As a result, looking at different measures that determine student achievement at UHS is
not currently the focus of the admissions revisions. Itis for this reason that the school is looking at
multiple measures, such as a motivation scale that may capture a student’s motivation for learning that is
not reflected in either test scores or grades.

The correlation between CogAT scores and 9th grade grades for the sample size of 1114 is.31. The low
correlation indicates that the CogAT test and GPA are not measuring the same underlying abilities.

Yes. An evaluation of the use of the motivation scale will be completed as well an analysis of the impact
of using the latest CogAT test version - version 7 for freshman admissions will be completed. An
evaluation plan with time-line will be drawn up.

(9) ...the results of this “pilot” may be too late to influence the admissions for 2013-14. If the resiliency
measure has evidence of consequential validity, it seems that the new measure should be used and that
the possibility of changing the weights on current measures next year should be explored—as suggested
above. Should we assume that the pilot for transfer students will proceed?

Yes. UHS will pilot the use of any new measures for sophomores in the Spring of 2014. Juniors and
Seniors are not admitted under a weighting system.

(10) Itis difficult to comment on the efficacy vel non of the proposed use of academic resiliency
measures in admissions without knowing how that measure would impact actual admissions. While the
measure seems difficult to assess independent of confounding socioeconomic variables, its consideration
is not inherently objectionable. Rather than focusing on maintaining a high admissions bar, the Fisher
Plaintiffs believe UHS would better direct its efforts at educating a broader spectrum of potentially high-
performing students by ensuring that the students it does admit receive the support they will need to
succeed at UHS.
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An efficacy study for all new instruments used for freshman and sophomore admissions will be
conducted to determine its impact on actual admissions.

As the table indicates, UHS has been increasingly successful at retaining students at UHS. Student
retention rates for instance rose from 83% in 2009-2010 to 90% in 2011-2012. Anglo students tend to
have lower retention rates than other students.

UHS Retention for incoming 9th graders - EOY enrollment

2009-2010 2010-2011 2011-2012

9th Graduates | 9th 11th 9th 10th

enrolled enrolled grade enrolled grade
Anglo 126 101 125 103 129 117
Af-Am 5 5 2 2 3 3
Hisp 64 54 89 82 70 65
Nat Am 3 3 2 2 0 0
Asian 27 24 30 27 27 25
multiple 9 9 6 6 14 10
Total 234 196 254 222 243 220

UHS agrees with the Fisher plaintiffs about the essential need of providing support services for all
students. Support services at the school currently include writing and math centers, a conference period
where students can get individual assistance for 2 days a week, tutoring, a dedicated counselor for each
grade level and a peer mentoring program (“Penguin to penguin”). With 100% of UHS students passing
AIMS at the end of their sophomore year, a 100% graduation rate, and 100% of students attending a
post-secondary institution (university or military), all students who remain at UHS will succeed.

(11) Like Professor Hawley, the Fisher Plaintiffs question the assumed validity of the CogAT. The Fisher
Plaintiffs believe that such testing instruments are culturally biased and serve as a de facto barrier to the
representative admission of low SES AA and MA students to UHS.

No assessment is without bias. Dr. Lohman, the developer of the CogAT, acknowledges this clearly when
he writes that “the belief that one can measure reasoning ability in a way that eliminates the effects of
culture is a recurring fallacy in measurement. Culture permeates nearly all interactions with the
environment (The Role of nonverbal ability tests in identifying Academically Gifted Students: An Aptitude
Perspective, Lohman 2005. Gifted Child Quarterly Vol 49, #2, pg. 115)”".

It is clear from the data above that African-American and Hispanic students perform less well on the
CogAT than Whites, Asians, and Multi-race. However, this finding alone does not necessarily mean that
the test is invalid. Lower student test performance may be due to other factors that are highly correlated
with race/ethnicity such as geographical residence, income or feeder school. Using regression
techniques, the analysis of the 2127 UHS applicants found that ethnicity explained 11% of the variance of
the composite score percentile ranking, while the middle school attended explained 19% of the variance.
This finding is consistent with that of Finn/Hockett, who note that the degree to which the feeder schools
academically prepare children impacts what a high school can do in addressing diversity. As Dr. Finn
commented “it would be a whole lot easier if the feeder system was doing a better job to get students
prepared”.

Based on our findings above with respect to test scores and GPA, we will be completing additional
analyses to better understand the factors that explain the lower performance among students and
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develop strategies on how these can be remedied. One advantage of the CogAT is that it is possible to
build ability profiles of students to design interventions.

(12) "In the discussion of the working group, the memo we were provided says (on page 4) that “some measure
of resiliency or motivation may address the concerns that were raised related to GPA.” It then references the
work of Dr. Lannie Kanevsky and says that Dr. Kanevsky pointed the working group to Drs. Godfried (sic), in
particular the Measure of Academic Intrinsic Motivation and the Children’s Academic Intrinsic Motivation
Inventory (“CAIMI”) that they developed . Based on our review, it appears that the referenced instruments
measure motivation as distinct from “resilience.” (This is based on a review of the web site of the publisher of
the CAIMI, Psychological Assessment Resources, which states that the purpose of the CAIMI is to measure
motivation for learning in general and across specific learning areas.) It also appears from a review of the
Sandoval-Hernandez and Cortes article cited by the District in the memo we were provided (at page 4) that
motivation may be one factor to be considered in assessing resilience but that it is not coextensive with
resilience. What is meant by a “resiliency” test, how the District intends to identify and validate such a test, and
how that test should factor into the overall admissions process? Therefore, Mendoza Plaintiffs would like to
better understand what it is that the District is seeking to measure (“resilience” or only the motivation factor
within “resilience”) and whether it has been directed to any instruments besides those developed by Drs.
Gottfried.

Our discussion with Dr. Lannie Kanevsky provided a foundation for which to look at the concept of academic
resiliency and begin to operationalize it. She explained how the concept of resiliency has been considered in the
academic literature — either used “clinically” (e.g. to identify at-risk or vulnerable individuals who may require
interventions or “positively” — to identify sources of strength and motivation. This was helpful in considering
what the value added would be within the admissions process, as well as setting a direction for looking at
various instruments that sought to identify strengths rather than deficits.

This was supported by the study conducted by Sandoval-Hernandez and Cortes (Sandoval-Hernandez and
Cortes — Factors and conditions that promote academic resilience: A cross-country perspective). As the
Mendoza plaintiffs point out the model of academic resiliency proposed in this study is much larger than the
proposed focus on motivation Their theoretical model encompasses four dimensions — the personal, family,
school and community and in their study of the relationship between educational resiliency and academic
achievement they use a variety of indicators to measure the impact of each dimension. Their model provided a
basis for further defining academic resiliency to the student’s personal dimension and the two elements
associated with it— self-confidence and effort/motivation in education — elements that they found in their study
were strongly correlated with student achievement in reading.

Dr. Lannie Kanevsky directed us to several resources beyond the Gottfrieds work, including Masten’s
“Ordinary magic: resilience process in development”and the work of Catherine Dwerck who developed a 4 item
inventory called Mindset.

In addition, members of the working group looked at the published academic literature to find instruments that
were designed to measure student motivation in academic settings and that emphasized positive strengths rather
than vulnerabilities. Other criteria included an instrument that had been used over a period of time in multiple
educational settings and where reliability and validity had been looked at. There were also practical
considerations such as finding instruments that can be easily administered in groups and where scoring rubrics
had been developed and tested. Other possible instruments identified included the Student Motivation Wheel
and Student Motivation Scale (cited in Martin & Marsh, Academic Resilience and the Four C’s: Confidence,
Control, Composure, and Commitment), the Resiliency Scales for Children & Adolescents (RSCA) — a profile
of person strengths, published by Pearson and the Academic Motivation Scale developed in France by Robert
Vallerand and translated extensively for use in other countries.
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For the proposed implementation and use of the CAIMI in the admissions process see attached UHS admission
revision.

(13) Mendoza Plaintiffs reiterate that before they can agree to the inclusion of “resilience” in the factors to be
considered in the UHS admissions process, they need to better understand what the District intends to measure
and how. Further, as more fully explained by Dr. Hawley in his comments of August 8, before they can agree
that “resilience” be added to the existing admissions process, the District needs to provide a more complete
review and justification for the existing process.

(13) Mendoza Plaintiffs reiterate that before they can agree to the inclusion of “resilience” in the factors to be
considered in the UHS admissions process, they need to better understand what the District intends to measure
and how. Further, as more fully explained by Dr. Hawley in his comments of August 8, before they can agree
that “resilience” be added to the existing admissions process, the District needs to provide a more complete
review and justification for the existing process.

Please see UHS admission revisions for complete details on the proposed motivation scale and procedures for
implementation.

It is clear from the review of existing admission practices and discussions with experts that schools use a variety
of measures for high school admissions, and that no school has devised a perfect system. The inability for any
one measure or sets of measures alone to improve diversity, whether one is doing it by the numbers or assessing
student’s individual-by-individual, is also clear. Schools with complex “holistic” approaches where student
profiles are created from quantitative and qualitative data have proven to be no better at ensuring an ethnically
diverse student body than those that use a “market-basket” of factors (e.g. test scores and grades). This is due to
the fact that improving diversity at an “exam school” cannot be accomplished by focusing only on a school’s
admission process. For example, although incremental, UHS has seen an increase in the number of 8" grade
Hispanic TUSD students qualifying for freshman admissions from 63 in 2010-2011 to 75 2012-2013 even
though there have been on changes to the admissions criteria. Much of this occurred because of better
outreach and recruitment efforts — a factor that Finn/Hockett find both “more important and more challenging as
they (or their districts) strive to ensure that their applicant pools are demographically diverse, reasonably
representative of their communities and academically qualified”.

The analysis conducted so far on the existing admissions criteria reveals that improvements should be made and
additional measures piloted. As noted there are disparities across ethnicities in terms of student test
performance. These will certainly be examined and addressed. However the degree to which adjustments can
be made while ensuring that students are adequately prepared for the challengeof highly rigorous and
demanding curriculum cannot be determined without testing multiple types of measures. It is for this reason
that the District is proposing the use of additional measures, specifically the CAIMI (student motivation scale),
a non-cognitive assessment, and the collection of teacher recommendations. The use of these additional
measures will be evaluated to determine whether they add value and improve the existing process.
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RUSING LOPEZ & LIZARDI, P.L.L.C.
6363 North Swan Road, Suite 151

Tucson, Arizona 85718

Telephone: (520) 792-4800

Facsimile: (520)529-4262

J. William Brammer (State Bar No. 002079)
wbrammer@rllaz.com

Oscar S. Lizardi (State Bar No. 016626)
olizardi@rllaz.com

Michael J. Rusing (State Bar No. 006617)
mrusing@rllaz.com

Patricia V. Waterkotte (State Bar No. 029231)
pvictory@rllaz.com

Attorneys for Tucson Unified School District No. One, et al.

IN THE UNITED STATES DISTRICT COURT

FOR THE DISTRICT OF ARIZONA

Roy and Josie Fisher, et al., CV 74-90 TUC DCB

Plaintiffs

(Lead Case)

V. AFFIDAVIT OF MARTHA G.

United States of America,

TAYLOR

CV 74-204 TUC DCB

Plaintiff-Intervenor, (Consolidated Case)

V.
Anita Lohr, et al.,

Defendants,
and
Sidney L. Sutton, et al.,

Defendants-Intervenors,

Maria Mendoza, et al.
Plaintiffs,
United States of America,
Plaintiff-Intervenor,
V.
Tucson Unified School District No. One, et al.

Defendants.
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AFFIDAVIT OF MARTHA G. TAYLOR

STATE OF ARIZONA )
) ss.
County of Pima ) -
Martha Taylor, being duly sworn updn her cath, deposes and states as follows:

1. Tam above the age of 18 and am competent to make this affidavit.

2. I am employed as the Director of Advanced Learning Experiences (ALE) for Tucson
Unified School District and have worked in that capacity since July 2013. My
responsibilities include direction and oversight of all District Advanced Learning
Experience programs and/or sites including gifted and talented education programs,
advanced academic courses, our International Baccalaureate magnet schools, and
University High School.

3. My prior experience in this area includes 15 years working in Gifted Education as both a
teacher and administrator and six months working in ALE programs for TUSD. Resume,
Atachment A.

4. Within a week of my appointment as ALE Director in mid-July 2013, I met with the UHS
staff responsible for UHS admission criteria (Dean Packard, Principal; Amy Cislak, UHS
Assistant Principal; Juliet King, Research Project Manager who manages UHS
Admissions) in addition to Desegregation Department personnel. 1 received
background briefings from staff at that time. 1ln addition, Juliet King provided her
analysis of exam schools around the country, as well as background on the CAIMI test,
and a copy of the book Exam Schools (2012) written by Finn & Hockett. We relied upon
the research in Exam Schools because it was recent, and because it provided results and
analysis from the only nationwide, exhaustive, comprehensive study of exam-based
selective high schools. 1 participated in follow-up interviews with Drs. Finn and
Hockett, Both in Exam Schools and in our interviews, the authors reported that no exam
school has found a definitive answer for how to successfully raise the numbers of
traditionally underrepresented students in such programs.

5. Thereafter,  was charged with interviewing experts we selected for follow-up based on
our background research.! I personally interviewed five experts on the issue of high
school selective admissions and entrance examinations (Kelly Lofgren, Dr. Angela
Hockett, Dr. Chester Finn, Jeannie Franklin, and Kenneth Bonano).

* This “exam school” research also dovetailed with additional interviews I conducted in my capacity as
ALE Director designed to increase underrepresented populations in a1l TUSD advanced learning progtams.
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6. Our review of the research, in concert with the findings from our interviews with
experts, revealed the following guiding concepts: 1) every school and expert we spoke
to gave conflicting recommendations, 2) there was no unanimity as to which path
forward to take other than the very important guidance that we needed to expand our
admissions criteria to include not only cognitive but non-cognitive assessments, and 3)
there was little data-based evidence provided to us by any of the exam schools which
showed that any particular alternative (non-cognitive) admissions criteria have
significantly improved ethnic or racial makeup of any of these exam schools.

7. In the research that resulted in the publication of Exam Schools, Drs. Finn and Hockett
examined 169 exam schools. Their survey found an overall lack of diversity: “Individual
schools are often imbalanced. In nearly 70% of [the surveyed schools] half or more of
the students are of one race.” Finn & Hockett, Exam Schools, Chap. 3, p.29. The authors
then selected 11 schools for in-depth case studies . Those findings indicated that while
some schools were making progress, ‘none, however was a demographic or
socioeconomic miniature of the place it served.” Finn & Hockett, Exam Schools, Chap, 15,
p. 163.

8. The research continues to indicate entrance exam high schools are currently “on their
own” when it comes to devising the right mix of cognitive and non-cognitive
assessments that can reasonably be expected to increase minority student enrollment.

9. Dean Packard, current UHS principal, and Amy Cislak, UHS Assistant Principal,
maintained ongoing contact with the public, and with parent and student stakeholders,
and provided that input as part of our analysis and recommendations. They provided
knowledge and expertise of the UHS curriculum, programmatic requirements, as well as
public communications and outreach. Dr. Juliet King provided four years of prior
experience coordinating the UHS Admissions process, including test administration,
gathering the resultant data, and analysis of that data. During this time, minority
freshman enrollment has increased at UHS.

10. Multiple drafts of the draft UHS Admissions Plan were circulated. An interactive process
lasted from July 2013 through October 22, 2013 when the final draft of the revised UHS
Admissions Plan was presented to TUSD’s Governing Board for approval. It was our
well-considered assessment that our final recommendations were concordant with the
USP’s mandate of ‘multiple measures’ and were supported by the background research
we had undertaken. We decided upon non-cognitive measures based on best practices
of other districts in keeping with the unique needs of UHS (a large public school with
over 1000 applicants a year). To that end, we expanded UHS admissions criteria to
include short essay, teacher evaluation, and motivational resiliency assessments.

11. We are now in the process of piloting the following non-cognitive indicators in the UHS
Admissions process for the 2014-15 school year: 1) short-answer essays {as a
structured alternative to the concept of a long personal essays), and 2) structured
teacher evaluations (preferable to teacher recommendation letters). Short-answer
essays correlate more effectively to concepts such as leadership, problem-solving,
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overcoming hurdles, creativity, etc. and also are prepared without assistance in a testing
environment (instead of at home, where essays can be crafted by others). Teacher
evaluations provide more focus than recommendation letters because they elicit a
targeted response to those unique qualities needed for success in a demanding
academic environment such as UHS.

1Z.In addition, we have continued to emphasize the vital importance of piloting a
resiliency motivation test which will ultimately provide additional points toward
admission to UHS. The instrument for this school year is the CAIMI. This test has
demonstrated ease and cost-effectiveness of administration,

13. Given the timing of the working group's efforts, there was not a new process under
which sophomore entrants applied to UHS for the 2013-2014 school year. At the time I
started as ALE Director, the UHS sophomore admissions process had begun the
previous May, as necessitated by the August start of the 2013 school year. As the
working group learned throughout this process, researching, vetting, sharing, and
revising any admissions process for UHS requires a number of months from inception
through approval by the Governing Board.

14.UHS is not just a school for academically gifted students; it is also a school for
academically motivated students. Our data from past years indicates that the CoGAT is
a good indicator of the level of academic aptitude that students need to have in order to
be successful in an extremely academically rigorous environment such as UHS. It is also
an indicator for how well-prepared students are academically. Whereas grades can
reflect a certain level of academic achievement, they are not a reliable indicator of a
student’s motivation to learn. This is why we want to see if the CAIMI will help us
capture those highly motivated students whose grades or test scores may not reflect
these characteristics.

15. Although the CAIMI is being used this year to see how it helps identify students not
ordinarily identified for UHS admission, we continue to find and examine other
motivational tests we can pilot in smaller scale studies (such as Student/Youth
Resiliency Test by the United Nations} and a Pearson resiliency motivational test.

16. In piloting the short-answer essays and teacher evaluations in the spring of 2014 with
a representative sampling of 9% graders, we will confirm whether the data supports
using those assessments with sophomore applicants for admission in the 2014-15
school year. Data gathered from the sophomore class will then inform our use of the
short-answer essays and teacher evaluations (along with points to be assigned) when
we conduct 8% grade UHS admissions testing for enrollment in the 2015-16 school year.
In other words, we already are conducting long-range planning to evaluate effectively
both the motivational/resiliency tests, non-cognitive assessment (short-answer essays).

17.In addition, as required by the USP, we are already planning to test all TUSD 7t graders
in May 2014 with the CogAT (approximately 3700 students) in order to open up the
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UHS process to all TUSD 7t graders (not just those affirmatively seeking out UHS
admissions) in the 2014-15 school year.

18. Under my leadership the ALE department and UHS are committed to a transparent and
continuously improving model for increasing minority student enrollments at UHS and
in all ALE programs. 1 cannot emphasize enough that recruitment and retention of
students for all ALE programs, starting in pre-K and Kindergarten through elementary
and middle school, have a direct effect on what is going to happen at UHS,

19. Ultimately, increasing access to UHS is dependent on many factors. Admissions criteria,
although important, are not dispositive (as noted by our experts as well). Other factors
to consider in the larger context include but are not kimited to: raising the level of
instruction for all students beginning at pre-K and kindergarten, including culturatty
relevant curriculum at all grade levels, improving teacher training in higher order
teaching strategies, and maximizing parental and community outreach to support
student academic success. Once these factors are institutionalized, 1 sincerely bejieve
that the percentages of qualified African-American and Latino students are likely to
increase in all advanced learning programs, including University High School.

FURTHER AFFIANT SAYETH NOT.

Dated this /3_day of December, 2013

W”Zaﬂ(&n//

Martha G. Taylar “

Téxas
State of Ariz6ha )

Tetant”  )ss.

County of Pi a )

SUBS?QRIBED AND SWORN TO before me this /3_ day of December, 2013, by
i G. Tasy for
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Notary Public
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Martha Gabusi Taylor '
1930 N. Forty-Miner Dr.  Tucson, AZ 85749 ¢ 520-271-3862 + marthagabusitaylor

aill.com

k0

University of Arizona James E, Ro
Juris Doctorate; May 2010
*  University of Phoenix: Principal Certification Program (2004)
*  Univetsity of Atizona
M._A. College of Education - History Education (2003)
M. A, College of Education — English Education (1994)
B.A. College of Education — English Education (1984)

gers Co]lcgé of Law

Administtator Certification ~ f—‘ﬁncipal: éxl:;it s 2014,
* English 7-12; Social Studies 7-12; Gifted K-12: all expite 2014.
* Provisional Structused English Immersion: expires 2012,

q‘-w.\(»;y;'zw o e 5 AT ek

Diocese of Tucson - St. Ambrose Schoal: A Notte Dame ACE cademy

Principal (2009-2011): Solely responsible for the acedemic and administrative duties tequired in a PreK-8% school with 270 students.

*  Academic: created new middle school model with reconfipured schedule and more tigorous math and language arts tequirements;
implemented new math program for grades K-8; implemented new reading progtam grades Pre-X-5th; implemented Renaissance
STAR reading and math assessment prograny; implemented Renaissance Accelerated Reader Progtam fot reading comprehension
suppott; provided extensive faculty training for all new academic programs; wrote and received grants totaling over $100,000.00 — used
for science laboratory equipment, new playground, athletic equipment, and redesign of computer lab; monitored and administered all
Title I support services in teading and math; initiated Title I summer school for reading and math support; monitored and
administeted Title IT funds; wrote accreditation teport that tesulted in six-year accreditation status with Notth Central Association and
National Catholic Education Association,

*  Budget and Finance; worked with Ppastor of parish on school budget of 1.2 million annually. Responsible for; oversight of annual
budget creation and tegular review; oversight of payroll, accounts teceivable and accounts payable; Title T/ Title 11 funds; fundraising,.

*  Faculiy & Staff: responsible for hiring, firing and oversight of faculty and staff of thirty employees; created collaborative system of
decision-making with facully; tesponsible for weelly professional development of 2.5 hours each; implemnented schoo), climate mode]
(with University of Notre Dame); wrote weekly staff memo; required extensive off-site professional development for faculty,

= Parent Oytreach & Communication: wrote bi-weekly school newsletter; tmplemented and administered RenWeb patent
communication system; oversight of school website; created seties of parent meetings/ forums; successfully marketed school through
increased visibility through television, radio and newspaper press teleases and articles about the school.; met monthly with Advisory
School Board and formed close wortking relationships with its members; met monthly with school parent organization.

"  Students: Increased enrollment of school by 20%; solely responsible for all discipline matters for all students; implemented new
discipline system for the middle school; created ptincipal-student forum for gt grade

" Community Partnerships Developed partnetships with local and national otganizations incleding University of Arizona, Rincon
Optimist Club, University of Notre Dame, Reading Seeds, San Miguel High School, Pima Cominunity College, Tucson Urban League,
Phoenix Suns Foundation, -

‘Tucson Unified School District: Doolen Middle School

Instructional Coach (2005-2006): Mentored classroom teachers in lesson design, teaching strategies, data analysis, use of technology, and

classroom management; visited classrooms regularly and had focused conversations with teachers, as necessary, developed, led and

implemented weekly Professional Development for staff of seventy-five on various topics including but not limited to cutticulum
development, teaching strategies, hlock schedule, student discipline, student assessment and achievement, special education, data analysis,
technology, English-language leaning; participated and chaired committees tesponsible for the hiring of school personnel including
principals, teachers and school staff; responsible for curriculum development and implementation; responsible for staff support and

morale-building activities: Chair of Site Council (twice). o

*  Budget and Finance; responsible for Title T budget of $100,000 to develop and implement Title I funded school-wide program in
reading and math for at-risk and EIT, students; worked with the principal on school-wide budget analysis and implementation;
handled fund-raising and finances of yearly student-trips with budgets in excess of $50,000.

Administrative Intern (2004-2005): handled all aspects of assistant principal dufes including scheduling, curriculum developmeny,

discipline, teacher mentoring, budget analysis and implementation.

Teacher (1994 — 2005): developed and taught block-schedule advanced English and U.S. Hstery curriculum in 8th grade Gifted and Talented

Education ptogram; chair of teaching team; chair of numerous school committees on curriculum, team teaching, student discipline, professional

development, special education, student assessment and achievement, data analysis, technology, pyramids of interventions for students, and

other areas; participation in TUSD Leadership Academy — 2005; trained at Yale University in the School Development Progtam regarding
school reformy; utilized parent volunteers in the classroom and in major fund-raising activities,

Diacese of Tucson; St. Cyril Elementary School: (1 986-1994)

Teacher; Taught seventh and eighth grade English in mixed-grade classes; worked in multi-disciplinary teaching team.

5
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Mattha Gabusi Ta)rl:;;);62 eyl il.com

21
1930 M. Forty-Niner Dr. ¢ Tucson, AZ 85749 ¢ 520

o practice in coutt underthe supervision of 2 licensed

attorney; repregented clients in Pima County Juvenile Court. _
Amphitheater Unified School District - Office of Legal Counsel (Spring 2009)

*  Assisting district’s Jegal counsel,

UA Law Child Advocacy Clinic (Spting 2008 — Spring 2009): Appear in court under Student Practice Rule and have fy]] tesponsibility,
with supervision, of dependent minors (10 cases) in juvenile coutt. My duties include visiting and interviewing clients and their caretakers,

U.S. Dept, of Education, Office for Civil Rights / Denver, CO (June - December 2008)

Conducted lega! tesearch and analysis in administrative, education, and civil rights law; researched state and federal legjslative histories;
assisted in the investigation of complaints of disctimination tegarding Title VI (prohibits discrimination based on race, colot, nationa]
origin), Section 504 and Tifle IT (prohibit disability discrimination), Title IX (prohibits sex discrimination), and the AD A (prohibits age
discrimination); assisted with on-site mediation sessions; assisted with interviews of parties to complaints; assisted with major Compliance
Review involving access to pifted and talented and advanced placement progtams for minority students and students with disabilities,
Southern Arizona Legal Aid {(Summer 2007): Assisted Legal Aid atiorneys in admintstrative and legal duties including scheduling clinics,
calculating child support, and tracking and compiling data and statistics. Staffed Child Support Legal Clinic and Domestic Relations Legal
Clinic; interviewed clieats and determined legal course of action.

Juvenile Teaching Clinic (Spring 2007): Designed and taught intensive workshop on legal sights and responsibilities 1o minors
incarcerated in the Pima County Juvenile Detention Center.

A HO
"  Dean's Recognition Award 2009
*  UA Law Deans Achievement Scholarship 2006-2009
* UA Law Student Rep.: Mottis K. Udall Inn of Court 2008-2009
* UA Law Ares Fellow — Professor Brent White: selected by Professor White to mentot first-year
law students and to work as teaching assistant in small class section.
¥  Voluateer Lawyer’s Program — Student of the Month 2007, July
*  YWCA Woman on the Move Award 2004
*  Ray Davies Humanitarian dward (Educational Enrichment Foundation) 2003
*  Gilder-Lerhman F ellowship - study of American slavery 2002
" James Madison Fellowship - study of the 11.8. Constitution; awarded by the
US. Congress; studied at Georgetown University 2001
*  Jewish Labor Committee Holocaust Educator Award (study in Poland and Israel) 2000
*  Pima Counry Middle Level Educator of the Year Award 2000
"  Who’s Who in America’s Teachers {nominated four times by former students)

¥ Mayor’s Appointee City of Tucson Human Relations Comunission -2009
" Board Member Jewish Community Relations Board 2004-2007
* Board Member Zambian Childten’s Fund 2005-2006
®  Chair, Member Holocaust Ed. Committee, Jewish Fedezation of So. AZ, 2004-2007
*  Member YWCA Diversity Education Program (Tinse o Taik) 2000-2002
* Member Social Qutreach Committee, St. Pius X Catholic Chutch 1995-2006

Competent in: Word, Excel, Power Point, Makin g

Canada, Czech Republic, Belgiurm, Englan ,‘\Fﬁr:ncé,r Iteland, Istael, Italy, Mexico, N etherands, Switzerland
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RUSING LOPEZ & LIZARDI, P.L.L.C.
6363 North Swan Road, Suite 151

Tucson, Arizona 85718

Telephone: (520) 792-4800

Facsimile: (520)529-4262

J. William Brammer (State Bar No. 002079)
wbrammer@rllaz.com

Oscar S. Lizardi (State Bar No. 016626)
olizardi@rllaz.com

Michael J. Rusing (State Bar No. 006617)
mrusing@rllaz.com

Patricia V. Waterkotte (State Bar No. 029231)
pvictory@rllaz.com

Attorneys for Tucson Unified School District No. One, et al.

IN THE UNITED STATES DISTRICT COURT

FOR THE DISTRICT OF ARIZONA

Roy and Josie Fisher, et al., CV 74-90 TUC DCB

Plaintiffs

(Lead Case)

V. AFFIDAVIT OF R. DEAN

United States of America,

PACKARD

CV 74-204 TUC DCB

Plaintiff-Intervenor, (Consolidated Case)

V.
Anita Lohr, et al.,

Defendants,
and
Sidney L. Sutton, et al.,

Defendants-Intervenors,

Maria Mendoza, et al.
Plaintiffs,
United States of America,
Plaintiff-Intervenor,
V.
Tucson Unified School District No. One, et al.

Defendants.
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AFFIDAVIT OF R. DEAN PACKARD

STATE OF ARIZONA
5S.

e’ e N

County of Pima

R. Dean Packard, being duly sworn upon his, deposes and states as follows:
1. Iam above the age of 18 and am competent to make this affidavit.

2. Since July 2013, I have been employed as the Principal of University High School
(UHS). My other professional activities include working as a consultant with the
College Board as a national trainer, a trainer of trainers and a writer for the
College Board Pre-AP program.

3. Thave 17 years of experience in education. My prior experience includes 3 years
as Assistant Principal at Tucson High Magnet School, Eight years teaching
mathematics at Tucson High Magnet School, six years teaching math, economics
and technololgy at Amphitheater High School. My résumée is appended hereto
as Attachment A.

4. InJuly 2013 after my appointment to UHS, | joined the working group that was
evaluating possible revisions to the admissions process at UHS as required in
connection with the Unitary Status Plan.

5. As the Principal for UHS I had primary responsibility for assuring clear and open
communications with the public about those efforts, and with parent, student
and faculty stakeholders concerning USP implementation at UHS.

6. Two different organizations reflect the more structured UHS stakeholder
presence. First, we have a site council organized under A.R.S. § 15-351
(requiring each school to form a representative committee of parents, teachers,
staff, community members, students, and administrators for consultation on
school decision-making). Secondly, we have a very active University High School
Parent Association (UHSPA). On top of that are the families of potential future
UHS students, our UHS graduates, our active UHS Alumni and Foundation, the
public at large, District administration, and the Governing Board.
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7. From the time I came to UHS as principal in July 2013, either I or my designee
reported at Site Council meetings concerning status updates, latest information
and changes to the UHS admissions process. At those meetings we actively
sought input from interested individuals to take back to the Internal Working
Group which was developing and revising the process. The topic was also of
great interest to the UHSPA, and in their meeting of August, 2013 [ discussed
with them the current thinking on the plan, including the proposed use of a
resiliency/motivation test to supplement the historic use of the CoGAT and GPA
in the school’s admissions. ‘

8. As aresult of our ongoing and intensive community outreach, we received and
ongoing input from a variety of passionate stakeholders, including current and
prospective UHS parents and students, UHS faculty and staff, and the public. As
the Principal of University High School it was my job to assure that all input
received was carefully considered and used to improve and finalize the UHS
Admissions Plan in keeping with the will of the community.

9. Public input was overwhelmingly in favor of maintaining the current admissions
criteria (CoGAT/grades) while also supplementing those with additional
measures. One example concerns the question of whether or not to include a
personal essay in the admissions process. Many UHS stakeholders believe that a
take-home essay would raise the risk that the essay would reflect the work of
persons other than the applicant. We then examined the possibility of short-
answer essay questions, which had the advantage of being monitored during test
administration.

10.At all times I perceived the process to be interactive and cooperative. [ was in
communication with the public, UHS families, families of prospective students,
District leadership, and our Desegregation Department. By the time the final
draft of the UHS Admissions process was ready to go before TUSD’s Governing
Board, the working group believed that its diligent efforts had considered and
addressed the concerns of the Plaintiffs and Special Master as we understood
them.

11.1attended Governing Board meetings at which we brought evolving iterations of
the UHS Admissions Process to the public. Those Board meetings occurred on
July 30, 2013, again on September 10, 2013, and finally on October 22, 2013. On
each occasion | reported to the Governing Board concerning the interactive
process taking place between the working group, various stakeholders, the
public, and the Plaintiffs and Special Master. Based on the public comments
received at the Governing Board meeting, and the exhaustive interactive process
described above, by the final October 2013 Governing Board meeting, [ was
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under the impression that no further objections existed to the revised UHS
Admissions process.

FURTHER AFFIANT SAYETH NOT.

1,
Dated this Zvd of r@ ber, 2

R. Dean Packard

State of Arizona )
) ss.
County of Pima )

UBSCRIBED AND SWORN TO before me this é’%ﬁy of Décember. 2013,
by _. - ,
Tt S Rotine £lbiroe.

Notary Public

My Commission Expires:
@M f”a”/r@&/j/

Y PIMA COUNTY
" My Comm, Exp_. Cec, 3, 2014
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Dean Packard

1625 5. Avenida Regulo Tucson, AZ 85710
Phone: 520-248-8599 E-Mail: deanpackard@yahoo.com

Education/Certification

Education

Administrative Certification, Northern Arizona University 2009-2010
M.Ed. - Educational Leadership, Northern Arizona University 1998-2000
Teacher Certification, University of Phoenix 1995-1996
BA- Economics, Math minor, University of Arizona 1989-1993

Administrative and Leadership Experience

Assistant Principal Tucson Security and Instruction High Magnet School - July 2010 -
Present '

Supervise, evaluate, train, and coordinate professional development for teaching staff,
Coordinate and train the instructional coaches and peer observation and peer

coaching,
Coordinate testing for the school including AIMS, ACT, PSAT, ATI, and Explore.

- Train school and district staff in restorative practices, essential elements of instruction
and response to intervention.

Use data to facilitate the development of school wide plans that focus on improved
instruction, curriculum, literacy programs, response to intervention for students, and
community partnerships.

Coordinate student discipline and level II and Il interventions for over 750 students.
Supervise the schools Grant programs and technology.

Evaluate the implementation of the SpringBoard program in English and
Mathematics. Establish benchmark testing to evaluate the success of the
implementation.

Lead Trainer College Board SpringBoard Mathematics Program- 1998- Present

Develop trainings nationally for middle and high school teachers on the use of
balanced teaching methods, strategies and the implementation of SpringBoard
Mathematics.
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Coordinated national trainings with up to 10 trainers. Interface with district and
school administration to prepare facilities.

Mentored and evaluated trainers to enhance the training experience for the district.
Train the Trainers Mentor/Evaluator 2002-2011

Helped develop an evaluation tool for the hiring of national trainers for the
SpringBoard program.

Facilitated and Mentored Lead trainers as they supervised, and evaluated potential

trainers.

Mentored and coached potential trainers, and determined if they were qualified to
become national trainers.

Amphitheater High School Science Academy Liaison 2000-2002

Worked with administration in the design and implementation of school wide staff
development.

Facilitated science academy meetings with one fourth of the faculty.

Facilitated trainings on the implementation of the academy program and curriculum
development.

Amphitheater High School Technology Coach 2000-2002

" Facilitated the design, implementation and evaluation of Amphitheater High Schools
technology plan.

Designed and delivered student and teacher trainings in the use of technology.

Coordinated technology distribution to certified staff; maintained proper function of
staff computers and network operations at Amphitheater High.

Arizona Technology Access Program Information Coordinator
In charge of computer operations for a grant funded assistive technology project.

Database development and maintenance, web page development, budget analysis,
LAN management.

Facilitated computer training for staff and statewide consumer requests.
Staff liaison for Arizona Families online project.
Founding Board Member for The Ben’s Bells Project

Helped in the development of the Ben's Bells Project. Ben’s bells mission is to inspire,
educate and motivate each other to realize the impact of intentional kindness and to
empower individuals to act according to that awareness, thereby changing our world.
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‘Teaching Experience

Tucson High Magnet School August 2002-May 2010
Mathematics Teacher-Algebra, Honors Algebra, Geometry, Pre-Calculus, Honors Pre-
Calculus, AP Calculus

Worked with professional learning community development within the math
department.

Trained the math department and acted as a mentor on the implementation of
discovery learning strategies and methodologies to enhance student learning.

Amphitheater High School January 1997-May 2002

Mathematics/ Technology/Economics Teacher- Title 1 Math, Pre-Algebra, Algebra,
Geometry, Pre-Calculus, A+ Computer Training, AP Economics.

Created the curriculum for and obtained district approval for a new course for
students that would qualify them to take the A+ computer certification.

Implemented Pacesetter mathematics to increase the number of minority students

taking Calculus in high school.

Private Contractor with The College Board ' 2000-Present
National Trainer: Math With Meaning, Administrator Training

Trained middle and high school teachers and administrators on mathematics content
and pedagogy to enhance student learning in mathematics, and the administrator role
in the implementation process.

National Trainer: Pacesetter Pre-Calculus

Trained Pre-Calculus teachers on how to use investigative teaching strategies to
improve student understanding and increase access to AP Calculus for more minority
students.

FCAT Trainer-Florida Partnership

Trained Algebra 1 and Geometry teachers in mathematics content and pedagogy that
improves student test scores without teaching to the test.

Trained teachers on the development of materials to enhance non-traditional teaching
methods within their classrooms.
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Writing Experience
Curriculum writer for the SpringBoard Mathematics Program

One of a small team of teachers that developed and wrote SpringBoard mathematics
books 1¢t-3rd editions for middle school mathematics through Pre-Calculus. This
program is the College Boards Pre-AP program designed to increase the number and
diversity of students that are prepared for success in college.

Pacesetter Assessment Development Team

Worked with The Educational Testing Service (ETS) do design the Pacesetter National
Performance Assessment.

Publications
SpringBoard Mathematics, Middle School Level 3, Algebi'a 1, Algebra 2, Pre-Calculus

Packard, Dean, Isaac, R. Mark, Bail, Joseph, (2001} Asymmetric Benefits in the Voluntary
Contribution Mechanism, Research in Experimental Economics, Volume 8 pages 99-115

Conference Presentations:

AP Annual Conference. July 14-18, 2010 in Washington, D.C
NCTM-National Conference Los Angeles

The College Board Western Regional Conference-Las Vegas

The College Board SpringBoard Conference - San Antonio

Four-time presenter Southern Arizona MEAD Conference-Tucson
The College Board Western Regional Conference 2011- San Francisco
The College Board Western Regional Conference 2011 - Austin

Coaching Experience

Amphitheater Middle School Girls Basketball Coach
Randolph Soccer Club Soccer Coach

Frontier Little League Baseball Coach

Awards

Finalist Circle K Qutstanding High School Faculty ~ 2003-2004
William Sears Vision in Action Award 2007
Compass Healthcare Dynamic Duo Award 2007
Tucson Parks and Recreation Commissioners Award 2007
Governor’s Arts Award - Community 2009

El Tour De Tucson Man of the Year Award 2009
USP V.F.1.c
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RUSING LOPEZ & LIZARDI, P.L.L.C.
6363 North Swan Road, Suite 151

Tucson, Arizona 85718

Telephone: (520) 792-4800

Facsimile: (520)529-4262

J. William Brammer (State Bar No. 002079)
wbrammer@rllaz.com

Oscar S. Lizardi (State Bar No. 016626)
olizardi@rllaz.com

Michael J. Rusing (State Bar No. 006617)
mrusing@rllaz.com

Patricia V. Waterkotte (State Bar No. 029231)
pvictory@rllaz.com

Attorneys for Tucson Unified School District No. One, et al.
IN THE UNITED STATES DISTRICT COURT

FOR THE DISTRICT OF ARIZONA

Roy and Josie Fisher, et al.,

Plaintiffs

V.

United States of America,

Plaintiff-Intervenor,

V.

Anita Lohr, et al.,

Defendants,

and

Sidney L. Sutton, et al.,

Defendants-Intervenors,

Maria Mendoza, et al.

Plaintiffs,

United States of America,

Plaintiff-Intervenor,

V.

Tucson Unified School District No. One, et al.

Defendants.
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(Consolidated Case)
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From: Smith, Lisa Anne <lasmith@dmyl.com>

Sent: Wednesday, November 13, 2013 9:44 PM

To: Willis D. Hawley; Nancy Ramirez-MALDEF; LoisD. Thompson; Jr.' 'Rubin Salter; Zoe
Savitsky; Anurima Bhargava; Samuel Brown

Subject: Response to Mendoza objections to UHS admissions plan

Attachments: UHS Responses.docx; ATT00001.htm

Please see the attached document, which responds to the Mendoza objections to the UHS admissions plan. | will
respond to the additional Fisher objections tomorrow.

LisaAnne

Sent from my iPhone
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Mendoza Comments/Responses

Mendoza Comments

TUSD Responses

... concerned about the District’s failure to comply with the
USP’s express provisions relating to UHS, which mandated
the creation of revised admissions procedures so that they
could have been piloted for transfer students for the 2013-14
school year. Having missed that opportunity, the District
now has adopted a pilot admissions process for enrollment in
2014-15 for all entering freshmen and sophomores.

We could not pilot this process for the sophomore admissions
process in May 2013 when the USP was only approved in March
2013. The sophomore/Junior/Senior is a 3-month process and
applications are open in April. Parents/Students must be informed
late-February in advance if changes are to occur in the admissions
criteria. As a result, we did adopt a pilot admissions process to
meet this requirement.

With respect to [the motivation] test, the Revision is
incomplete. It states that the CAIMI or “other relevant
measures” will be employed but does not state the basis on
which the decision to use some “other relevant measure” will
be made. Neither, in the form approved by the Governing
Board, does it state what weight will be given to the results
of this motivation test." Mendoza Plaintiffs believe that
these omissions must be addressed.

We added "other relevant measure" because of plaintiffs’
concerns that we would consider the use of the CAIMI only. It was
our intention to pilot the CAIMI this semester and then, based on
our evaluation, determine its continued use. If it fails to identify
our targeted populations, we will consider other relevant
measures for the Spring admissions process. An evaluation plan
will be completed by December 1 2013.

The USP expressly states that the District “shall administer
the appropriate UHS admission test(s) for all 7" grade
students.” The Revision does not confirm that this will occur.
The District should be required to commit to this testing.

We will administer the appropriate UHS admissions tests to all 7"
graders in the Spring of each school year.

Plaintiffs and the Special Master questioned the weights
assigned to CogAT scores and grades in the admissions
process and suggested that an evaluation be undertaken to
determine the correlations, if any, between (1) CogAT scores
and the grades achieved by UHS students in their classes and
(2) the GPAs of entering students and the grades they
achieve in their UHS classes for the purpose of determining
how strong each of these factors is as a predictor of success
at UHS and/or whether the weights assigned to these factors
should be modified. In the Expert Reports attached to the
final Revision, the same point is made. Kenneth Bacon
writes: “I would urge you to analyze the correlation of the
different elements of the admissions process with student
performance in the high school every year to determine their
appropriate point values and inclusion in the process
overall.”

Such requirement, with results broken out by the race,
ethnicity and ELL status of the students, should be expressly
included in the Review section of the Revision

As we have indicated before, correlations between the CogAT and
student ending grades at UHS indicate that there is no direct
correlation with students that score below a 9 stanine on the
CogAT or relat