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To: nramirez@maldef.org; rsjr3@aol.com; lthompson@proskauer.com; 

anurima.bhargava@usdoj.gov; zoe.savitsky@usdoj.gov; wdh@umd.edu
Cc: Julie Tolleson (Julie.Tolleson@tusd1.org); Brown, Samuel; Morrison, G. Scott; Taylor, 

Martha (Martha.Taylor@tusd1.org); TUSD
Subject: Advanced Learning Experiences (ALE) Access and Recruitment Plan
Attachments: 22Y3889-ALE Plan and Appendices.PDF

Categories: TUSD

Dr. Hawley and counsel: 
 
            As promised, attached is the district’s Advanced Learning Experiences (ALE) Access and 
Recruitment Plan. 
 
            This is the last plan due under the USP until the district develops the final two - Boundary and 
Magnet plans - on or before July 1, 2014. 
 
            If you have any questions regarding the attached plan, please let me know and I will respond as 
quickly as I can.  Again, thank you all very much for your courtesies and cooperation throughout this 
adventure. 
 
                        Bill 
 
J. William Brammer, Jr. 
Rusing Lopez & Lizardi, P.L.L.C. 
6363 North Swan Road, Suite 151 
Tucson, Arizona  85718 
Tel: 520.792.4800 
Fax: 520.529.4262 
Brammer@rllaz.com 
www.rllaz.com  
 

   
CONFIDENTIALITY NOTICE - THIS ELECTRONIC MAIL TRANSMISSION AND ANY DOCUMENTS ACCOMPANYING IT CONTAIN CONFIDENTIAL 
OR PRIVILEGED INFORMATION BELONGING TO THE SENDER. THE INFORMATION IS INTENDED ONLY FOR THE USE OF THE PERSON TO 
WHOM IT IS ADDRESSED. IF YOU ARE NOT THE INTENDED RECIPIENT, YOU ARE HEREBY NOTIFIED THAT ANY REVIEW, DISCLOSURE, 
COPYING, DISTRIBUTION OR USE OF THIS COMMUNICATION OR ANY OF THE INFORMATION IT CONTAINS IS STRICTLY PROHIBITED.  ANY 
UNAUTHORIZED INTERCEPTION OF THIS TRANSMISSION IS ILLEGAL.  IF YOU RECEIVED THIS MESSAGE ERRONEOUSLY, PLEASE 
IMMEDIATELY DELETE THIS COMMUNICATION AND ANY ATTACHMENTS FROM YOUR SYSTEM AND DESTROY ANY COPIES.  PLEASE ALSO 
NOTIFY THE SENDER THAT YOU HAVE DONE SO BY REPLYING TO THIS MESSAGE. THANK YOU. 
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Tucson Unified School District 

 
Advanced Learning Experiences (ALE) Access and Recruitment Plan 

 
USP LANGUAGE 
V. QUALITY OF EDUCATION 
 
A. Access to and Support in Advanced Learning Experiences 
 
1.  Overview.  The purpose of this section shall be to improve the academic achievement of African 
American and Latino students in the District and to ensure that African American and Latino students 
have equal access to the District’s Advanced Learning Opportunities. 
 
2. General Provisions. 
 

a. By April 1, 2013 July 1, 20131, the District shall hire or designate a District Office employee to 
be the Coordinator of Advanced Learning Experiences (“ALEs”)… The ALE Coordinator shall 
have responsibility for: reviewing and assessing the District’s existing ALEs, developing an ALE 
Access and Recruitment Plan, assisting appropriate District departments and schools sites with 
the implementation of the ALE Access and Recruitment Plan, and developing annual goals, in 
collaboration with relevant staff, for progress to be made in improving access for African 
American and Latino students, including ELL students, to all ALE programs. These goals shall be 
shared with the Plaintiffs and the Special Master and shall be used by the District to evaluate 
effectiveness.   
 

b. By July 1, 2013 October 1, 20132, the ALE Coordinator shall complete an assessment of existing 
ALE programs, resources, and practices in the District and by school site. This assessment shall 
include: (i) a review of the ALEs offered at each school; the number of students enrolled in each 
ALE program at each school (disaggregated by grade level, race, ethnicity, ELL status); and the 
resources available in each school for ALEs (e.g., part-time or full-time personnel assigned, 
annual budget); and (ii) a determination of what, if any, barriers there are for students at each 
school site to enroll in and successfully complete ALEs offered at each school site.  The 
assessment shall include an analysis of the data and information gathered and findings, including 
whether African American and Latino students, including ELL students, have equitable access to 
ALEs, and recommendations regarding additional data that the District’s data system should 
gather to track students’ ALE access and participation.  
 

                                                           
1 This USP date was changed by agreement among the Special Master, counsel for plaintiffs, and the 
District.  Although the District hired the ALE Director before July 1, 2013, she began work on July 1, 
2013. 
2 This USP date was changed by agreement among the Special Master, counsel for plaintiffs, and the 
District.  The District completed the ALE assessment by October 1, 2013.  
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c. By October 1, 2013 January 1, 20143, the ALE Coordinator shall develop the ALE Access and 
Recruitment Plan, which shall include strategies to identify and encourage African American and 
Latino students, including ELL students, to enroll in ALEs; to increase the number of African 
American and Latino students, including ELL students, enrolling in ALEs; and to support African 
American and Latino students, including ELL students, in successfully completing ALEs. In 
developing this Plan, the ALE Coordinator shall take into account the findings and 
recommendations of the assessment of existing ALE programs, resources, and practices in the 
District and best practices implemented by other school districts. 
 

d. To recruit and encourage African American and Latino students, including ELL students, to 
apply for and enroll in ALEs, the ALE Access and Recruitment Plan shall include, but not be 
limited to, the following strategies:  
 
(i) Developing accessible materials (e.g., informational booklets and DVDs, web pages, mailers) 

describing the District’s ALE offerings by content, structure, requirements, and location;  
 

(ii) Coordinating with the relevant administrator(s) at the Family Center(s) and in the District 
Office to distribute such materials to parents;  

 
(iii) Holding community meetings and informational sessions regarding ALEs in geographically 

diverse District locations, coordinated with the Family Center(s), Multicultural Student 
Services, and any other relevant District departments;  

 
(iv) Providing professional development to administrators and certificated staff to identify and 

encourage African American and Latino students, including ELL students, to enroll in ALEs; 
and  

 
(v) Ensuring that there is equitable access to ALEs, including by: (I) assessing the feasibility of 

testing all students at appropriate grade levels and using multiple measures for selection to 
GATE and UHS; (II) increasing access to academic preparation programs such as AVID; 
and (III) eliminating barriers to ALE enrollment, including, as appropriate, providing 
weighted grades for pre-AP and AP students, offering free or reduced AP exam fees for low 
income students, offering to waive other participation fees for any ALEs, integrating AAC 
sessions into summer academies, and creating structures for peer mentoring and pairing, and 
the provision of resources for ALEs. 

 
e.  The Plan shall include a complaint process to allow students and/or parent(s) to file complaints 

regarding practices that have the intent or effect of excluding students from enrollment, 
identification, admission, placement, or success in ALEs. The District shall disseminate 
information regarding this complaint process at all school sites, through the Family Center(s), at 
the District Office, and on the website. 

 

                                                           
3 This USP date was changed by agreement among the Special Master, counsel for plaintiffs, and the 
District.  This deadline was extended again by a December 2, 2013 Court order to January 29, 2014, 
pursuant to a revised timeline for completion of plans proposed by the Special Master.  Due to ongoing 
efforts on development of this plan (as well as others), the District requested the Special Master and 
counsel for plaintiffs to extend this date to March 3, 2014.  This request has not yet been granted or 
denied. 
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f. By January 1, 2014, the District shall implement the ALE Access and Recruitment Plan.4 
 
 
 

3. Gifted and Talented Education (“GATE”) Services 
 

a. In developing the ALE Access and Recruitment Plan, the ALE Coordinator shall use the results of 
the assessment and analyses required by Section (V)(A)(2)(b) to 
 
(i) Increase the number and percentage of African American and Latino students, including ELL 

students, receiving GATE services by improving screening procedures for GATE services and 
placement in GATE services to ensure that students are identified, tested, and provided with 
GATE services in a fair and nondiscriminatory manner that does not have an adverse impact 
on any student based on his/her race, ethnicity or English language proficiency;  
 

(ii) Increase the number and quality of GATE offerings, as appropriate, to provide equal access 
and equitable opportunities for all students, including assessing the feasibility of adding or 
expanding GATE dual language programs;  

 
(iii) Assess whether the implementation of GATE services at school sites (e.g., self-contained, 

pull-out, clustering, or resource-driven models) should be modified to increase access to 
GATE services and to avoid within-school segregation; and  

 
(iv) Require all GATE teachers to be gifted-endorsed or to be in the process of obtaining gifted 

endorsement. 
 
 
 

4. Advanced Academic Courses (“AACs”) 
 

a. In developing the ALE Access and Recruitment Plan, the ALE Coordinator or designee shall use 
the results of the assessments and analyses as required by Section (V)(A)(2)(b) to:  
 
(i) Increase the number and percentage of African American and Latino students, including ELL 

students, enrolled in AACs by improving identification, recruitment, and placement to ensure 
that students have access to AACs in a fair and nondiscriminatory manner;  
 

(ii) Increase the number of AAC offerings, as appropriate, to provide equal access and equitable 
opportunities for all students to participate in these courses, including expanding the number 
of AP courses offered at District high schools and the number of grades in which such 
courses are offered;  

 

                                                           
4 This deadline to complete the Plan was extended by a December 2, 2013 Court order to January 29, 
2014 pursuant to a revised timeline for completion of plans proposed by the Special Master.  Due to 
ongoing efforts on development of this Plan (as well as others), the District requested the Special Master 
and counsel for plaintiffs to extend this date to March 3, 2014.  This request has not yet been granted or 
denied.    
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(iii) Improve the quality of Pre-AP and AP courses by making these courses subject to audit by 
the College Board; and (iv) Provide professional development to train all AAC teachers 
using appropriate training and curricula, such as that provided by the College Board; and 
 

(iv) Provide professional development to train all AAC teachers using appropriate training and 
curricula, such as that provided by the College Board. 

 
 
 
5. University High School (“UHS”) Admissions and Retention 
 

a. By April 1, 2013, the District shall review and revise the process and procedures that it uses to 
select students for admission to UHS to ensure that multiple measures for admission are used and 
that all students have an equitable opportunity to enroll at University High School. In conducting 
this review, the District shall consult  with an expert regarding the use of multiple measures (e.g., 
essays; characteristics of the student’s school; student’s background, including race, ethnicity 
and socioeconomic status) for admission to similar programs and shall review best practices 
used by other school districts in admitting students to similar programs.  The District shall 
consult with the Plaintiffs and the Special Master during the drafting and prior to implementation 
of the revised admissions procedures.  The District shall pilot these admissions procedures for 
transfer students seeking to enter UHS during the 2013-2014 school year and shall implement the 
amended procedures for all incoming students in the 2014-2015 school year. 
 

b. The District shall administer the appropriate UHS admission test(s) for all 7th grade students. 
With a signed form from a parent, a student may opt out if they do not wish to compete for 
entrance to UHS. Before testing each year, the District shall send explanatory materials to 7th 
grade families to explain the purpose of the testing and requirements for enrolling at UHS. Such 
materials also shall be distributed through the Family Center(s) and made available on the 
District’s website. 
 

c.  The District shall require all counselors in all middle schools to review UHS admissions 
requirements with all students in 6th and the beginning of 7th grade and provide all students with 
application materials so that students may be aware of and prepare for the required tests in the 
spring of 7th grade and application in 8th grade; and 

 
d.  In addition to the outreach required by the ALE Access and Recruitment Plan, the District shall: 

conduct specific UHS-related outreach to students and parents about the program’s offerings; 
encourage school personnel, including counselors and teachers, through professional 
development, recognition, evaluation and other initiatives, to identify, recruit and encourage 
African American and Latino students, including ELL students, to apply; and provide assistance 
for African American and Latino students, including ELL students, to stay in and to be successful 
at UHS. 
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OVERVIEW 
 
 

USP 
 
On July 1, 2013, the District hired Martha Taylor to serve as the Director of Advanced Learning 
Experiences (ALE).  Her responsibilities include direction and oversight of all District Advanced 
Learning Experience programs and/or sites including gifted and talented education programs, 
advanced academic courses, our International Baccalaureate magnet schools, and University 
High School.  Her prior experience in this area includes 15 years working in Gifted Education as 
both a teacher and administrator and six months working in ALE programs for TUSD.  (See her 
curriculum vitae, Appendix D.)  
 
The Unitary Status Plan (USP) directs the Director of Advanced Learning Experiences (ALE):  
 

1)  to review and assess the District’s ALEs to determine what, if any, gaps in ALE access 
exist and what, if any, barriers there are for students at each school site to enroll in and 
successfully complete ALEs offered at each school site, and 

 
2)  to complete an Access and Recruitment Plan based on the findings of the initial review to 

assure equal access to ALEs by African American and Latino students, including ELL 
students, and to support their improved academic achievement in ALEs. 

 
 
The USP identifies the three ALEs in TUSD:  
 

1) the Gifted and Talented Education Program (GATE),  
 
2) Advanced Academic Courses (AAC), and  
 
3) University High School (UHS).    

 
AACs are identified as Pre-Advanced Placement (referred to herein as “Honors” at the high 
school level, “Advanced” at the middle school level), and any middle school course offered for 
high school credit; Advanced Placement (AP) courses; Dual-Credit courses (courses offered for 
high school and college credit simultaneously); and International Baccalaureate (IB) courses.   
 
  
ALE Review and Assessment  
The ALE Review and Assessment was researched and written during the months of July through 
September of 2013 by Taylor and the ALE committee (completed by October 1, 2013), and was 
utilized as a basis for this Plan.  To gather needed information, the District used several methods: 
1) the District interviewed all high school, middle school, and K-8 principals regarding any 
perceived gaps and barriers at their schools; 2) the District interviewed all elementary school 
principals through email regarding any perceived gaps and barriers at their schools; and 3) the 
District collected data and analyzed existing District programs with the assistance of TUSD’s 
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Desegregation Department.  The recommendations discussed in detail in Section I below then 
were made based on information obtained and interpreted.  . 
 
Specific data collected and analyzed included ALE enrollment disaggregated by school, ethnicity 
and level (elementary, K-8, middle School and high school).5  In addition, for each elementary 
school, data was collected on that elementary school’s participation in the following ALE 
programs:  GATE, Pre-AP, HS Credit, AVID/IB/GATE cluster and total ALE programs.  For 
each middle school, data was collected on that middle school’s participation in the following 
ALE programs:  GATE, Pre-AP, HS Credit and total ALE programs. For each high school, data 
was collected on that high school’s participation in the following ALE programs:  AP, GATE, 
Honors, Advanced, Dual-Credit, Dual-Language and total ALE programs. 
 
ALE Access and Recruitment Plan 
From July through December of 2013, the ALE committee and subcommittees met frequently to 
review data, analyze current District practices, and plan for more effective District practices in 
order to best provide access to and support in the District’s ALEs for African American and 
Latino students, including ELL students. The subcommittee members were a combination of 
teachers, administrators, counselors, parents (UHS), and central office staff. (See Appendix A)  
The subcommittees included: Parent Complaint Process, Best Practices, Professional 
Development, GATE, Advanced Placement/Pre-AP, University High School (UHS), Dual 
Language, AVID, Algebra 1, and Recruitment. The Best Practices committee consulted with 
twelve experts through phone (11) and email (1) interviews. (See Section VII, below) 
 
Based on this research and analysis, additional recommendations were made after October 1, 
2013 that are in this Plan but were not in the initial ALE Review and Assessment.  
Recommendations then were presented to 1) the ALE Committee and Subcommittees under the 
leadership of ALE Director Martha Taylor; 2) the Curriculum and Instruction Committee under 
the leadership of Assistant Superintendent Steve Holmes; and 3) the Business Leadership Team 
(BLT) and the Instructional Leadership Team (ILT) under the leadership of Deputy 
Superintendents Dr. Adrian Vega and Mr. Yousef Awaad. The recommendations in the plan are 
thus based on professional experience and judgment of school site administrators and staff, 
committee and subcommittee members, central District administrators, and the advice and 
guidance on best practices offered by the experts who were consulted.  
 
Criteria 
The USP identifies three broad areas that should be addressed in this plan, informing the plan’s 
structure to address these three charges:       
   
“the ALE Coordinator shall develop the ALE Access and Recruitment Plan, which shall include  
                                                           
5 Data was not disaggregated by grade level.  Disaggregation reporting is not used where it 
would provide no meaningful information.  The meaningfulness of disaggregation reporting 
depends on the number of data points (“N-size”) present in each disaggregated subgroup, or 
“cell.”  Because disaggregating by grade level creates a very large report with a very small N-
size (number of students in each disaggregation or cell), disaggregation based upon grade level 
would provide only meaningless data results. 
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• strategies to identify and encourage African American and Latino students, including 
ELL students, to enroll in ALEs; 

•  to increase the number of African American and Latino students, including ELL 
students, enrolling in ALEs; 

•  and to support African American and Latino students, including ELL students, 
in successfully completing ALEs.”  [V.A.2.c.][emphasis added]6  
 

The USP also requires that “practices in the District” [V.A.2.c.] be noted, and that requirement is 
also part of this plan’s structure, as noted in the “Current Practices” sections. Numerous other 
specific requirements for the individual ALEs also are required and these USP requirements are 
noted in this plan. 
 
Implementation 
The process for implementation of some of these recommendations began in the current school 
year (SY) of 2013-14; the remaining recommendations will be implemented over the next three 
year and evaluated yearly in an annual review. In addition, the ALE Department will continue to 
research best practices, seek resources, provide training, and recommend remedies to any current 
or newly identified barriers to full access to ALEs for African American and Latino students, 
including ELL students, and to support the improved academic achievement of these students.  

 
DEFINITIONS 

 
Unitary Status 
Plan (USP) 

The USP is a (federal) court-mandated plan to guide TUSD in its efforts to 
achieve “unitary status” by eliminating the vestiges of the prior “dual” or 
segregated system to the extent practicable. 

Parties and 
Special 
Master 

The USP stems from a federal school desegregation court case called Fisher-
Mendoza v. TUSD. The parties to the case include TUSD, two plaintiffs groups 
representing African American and Latino students respectively, and the United 
States of America, represented by the Department of Justice.  There is a court-
appointed “Special Master” who oversees implementation, including 
monitoring and reporting, on behalf of the federal court. 

Advanced 
Learning 
Experiences 
(ALEs) 

USP Section V(A) identifies TUSD’s ALEs as the GATE Program, Advanced 
Academic Courses (AP, Pre-AP, Dual-Credit, International Baccalaureate 
program [IB]), and University High School (UHS). The TUSD School Board 
added its Dual-Language program as an additional ALE.  These are areas where 
there has been historically low African American and Latino student 
participation in comparison to the percentages of the TUSD as a whole. 

Advanced 
Placement 
(AP) 

AP classes are those that follow the proscribed AP curriculum from the College 
Board and are usually taught by a teacher who has had AP training.  Students 
who take an AP class have the option of taking an end-of-year AP exam.  If a 
student earns a three, four or five on this exam, most colleges and universities 

                                                           
6 References to other parts of the Plan are in parenthesis “( )”.   References to the USP are in 
brackets “[ ]”. 
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will award college credit for that course.  Per the College Board 
recommendation, all AP classes should be open to all students with no entrance 
requirements. 

Advanced 
Academic 
Courses 
(AAC) 

AACs are courses labeled Pre-AP (Advanced, Honors), Advanced Placement 
(AP), dual-credit, middle school courses for high school credit, and 
International Baccalaureate (IB) courses. They offer an enriched and/or 
accelerated academic curriculum. 

Advancement 
Through 
Individual 
Determination 
(AVID) 

AVID is an international program that is highly effective in providing academic 
support for underrepresented students with a college-preparatory focus.   

Dual-Credit Dual-Credit courses are those that offer students both high school and college 
credit when they successfully complete all requirements and are taught by a 
college-level instructor.  The District’s current partner institutions are Pima 
Community College and the University of Arizona. 

Dual-
Language 

Students in this program develop the ability to speak, read, and write in English 
and Spanish. Instruction in core curriculum is provided by a bilingual education 
endorsed teacher, and all subjects are taught in English and in Spanish. The 
instruction includes: English Language Development (ELD) instruction for 
English Language Learners (ELLs); and Spanish as a Second Language (SSL) 
for English speakers. This program is offered at several elementary and K-8 
schools as well as Pueblo High School.  The self-contained GATE program 
includes a dual language component. 

Gifted and 
Talented 
Education 
(GATE)  

GATE classes are those being taught by a GATE endorsed teacher.  They 
provide enrolled students with an enriched and accelerated academic curriculum 
and are taught using gifted strategies. The District offered five different types of 
GATE services, including a dual-language self-contained strand. 

International 
Baccalaureate 
Programme 
(IB) 

The IB is comprised of three separate programs in TUSD: the Primary Years 
Programme (PYP) at Robison ES and Safford K-8; the Middle Years 
Programme (MYP) currently at Safford K-8 and projected for Cholla HMS; and 
the Diploma Programme (DP) at Cholla HMS. Students who participate in the 
International Baccalaureate Diploma Program (IBDP) in their junior and senior 
years can earn the IB Diploma and university credits. Freshman and sophomore 
students at Cholla can take IB Prep courses to prepare them for the Diploma 
Programme.  

Multi-Cultural 
Curriculum 

Multi-Cultural Curriculum refers to District courses which integrate racially and 
ethnically diverse perspectives and experiences. The multicultural curriculum 
shall provide students with a range of opportunities to conduct research and 
improve critical thinking and learning skills, create a positive and inclusive 
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climate in classes and schools that builds respect and understanding among 
students from different racial and ethnic backgrounds, and promote and develop 
a sense of civic responsibility among all students. 
 

University 
High School 
(UHS) 

UHS is an “exam school” in that students must apply and take an admissions 
exam in order to be considered for placement.  The school offers a rigorous 
academic curriculum along with many support programs so students can 
successfully complete its course of study. UHS is a highly-ranked college-
preparatory high school and is proud that virtually all of its students 
successfully graduate and are accepted at a four-year college or university. 

 
EXECUTIVE SUMMARY 

 
This Plan includes the following preliminary sections: USP Language; Overview; Definitions; 
and Executive Summary.  The Plan includes the following main sections: (I) Findings and 
Recommendations of the ALE Review and Assessment; (II) Annual Goals and Progress 
Monitoring; (III) Student Identification and Recruitment; (IV) Increase Student Enrollment; (V) 
Student Support Strategies for Successful ALE Completion; (VI) Professional Development; and 
(VII) Best Practices: Consultation With Experts.  Sections III, IV, and V, which address the three 
required areas outlined by the USP, each contain three subsections representing the District’s 
three ALEs (GATE, AACs, UHS), and include both Current Practices and Recommendations for 
Change for each ALE.  Additionally, Section III includes information on Accessible Materials, 
and Section V includes information on Parent Outreach and a Parent Complaint Process.  
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I. FINDINGS AND RECOMMENDATIONS OF THE ALE REVIEW AND 
ASSESSMENT  

“[T]he ALE Coordinator shall complete an assessment of existing ALE programs, resources, 
and practices in the District and by school site, which shall include strategies to identify and 
encourage African American and Latino students, including ELL students, to enroll in ALEs; to 
increase the number of African American and Latino students, including ELL students, enrolling 
in ALEs; and to support African American and Latino students, including ELL students, in 
successfully completing ALEs. …”.  [V.A.2.b.][emphasis added] 
 
The following findings and recommendations were completed by October 1, 2013, as part of the 
ALE Review and Assessment.  These recommendations are contained in the main body of this 
plan, along with other additional recommendations. 

  
A. To increase ALE opportunities at District elementary and middle schools: 

1. Increase AACs offered in middle schools that currently have few or none with 
particular attention paid to K-8 schools.  

2. Implement Algebra 1 for high school credit at all District middle and K-8 schools.  
3. Review testing and admission procedures for 1-5 GATE services. 
  

B. To increase the number of AP, AACs and dual-credit courses offered at District high 
schools: 
1. Reduce the disparity in number of AP courses offered at the high school level.   
2. Create and implement AP Support Program at District high schools for AP recruitment 

and support of African American and Latino students, including ELL students, who 
enroll in these classes. This plan would include positive support structures, including an 
AP Coordinator, for these students to successfully enroll in and complete these classes.  

 
C. To increase funding formulas for GATE FTEs: 

1. Increase GATE funding for K-8 schools. 
 

D. To increase AAC participation: 
1. Eliminate entrance requirements for any Pre-AP/AP class at either the middle or high 

school level, although district-wide recommendations can be used.   
 

E. To improve teacher training and preparation: 
1. Provide District-wide professional development on relevant topics including teaching 

strategies for AACs; content area expertise; recognizing and eliminating unconscious 
teacher bias; recognizing and eliminating classroom culture of low expectations and the 
resultant lack of rigor; identification of highly capable students; culturally responsive 
teaching practices; teaching strategies that are inclusive of the African American and 
Latino experience; College Board test preparation and use of data to support student 
achievement of African American and Latino students. 
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F. To support student academic preparation:  

1. Increase number of teachers highly-qualified to teach math (Algebra 1) by providing 
incentives for earning highly-qualified math endorsement.  

2. Increase number of GATE endorsed teachers by providing free summer training.  
3. Enforce certification requirements for all teachers in self-contained gifted programs, 

including Gifted Dual Language program.  
4. Expand the AVID program and hire an AVID Coordinator to assist the ALE Director in 

this expansion.   
5. Work with Transportation to provide: transportation to schools with AAC options that 

students request; after-school activity busses for schools that provide enrichment and/or 
support classes for students who enroll in AACs. 

 
G. Parent outreach and Education:  

1. Provide parent outreach and education through partnerships with school and 
community organizations to inform parents of the benefits of ALEs and to encourage 
their support of students’ participation. 

 
 
II. ANNUAL GOALS AND PROGRESS MONITORING 
The ALE Coordinator shall have responsibility for: … developing annual goals, in collaboration 
with relevant staff, for progress to be made in improving access for African American and Latino 
students, including ELL students, to all ALE programs. These goals shall be shared with the 
Plaintiffs and the Special Master and shall be used by the District to evaluate effectiveness. 
[V.A.2.a][emphasis added] 
 
In creating annual goals for progress monitoring, the District has used the “20% Rule”, which 
was presented by Donna Ford, Ph.D. of Vanderbilt University to the United States District Court 
For The Northern District Of Illinois Eastern Division in Mcfadden v. Board of Education for 
Illinois School District U-16.  Dr. Ford further explains the rule and how it should be used in 
districts working to eliminate discrimination in her book, Recruiting and Retaining Culturally 
Different Students in Gifted Education (2013).  
 
In that book, Dr. Ford offers a relatively simple rule for identifying discrimination in the data. 
According to her, discrimination may be occurring if any subgroup has a participation rate in 
something deemed desirable (like ALEs) that is 20% less than their enrollment rate in the 
district.  “For example, if Black students are 10% of a school district, then they should be at least 
8% of ALEs… If Hispanic students are 40% of a school district, then they should be at least 32% 
of ALEs).”   Thus, goals in this plan will be designed to increase all minority subgroup to a 
<20% threshold within five years, using SY 2012-13 as the baseline year for both White and 
minority subgroups. 
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A. GATE 
The District’s goal is to increase the number of students receiving GATE services for all five 
GATE areas combined (Primary Push-In, Intermediate Pull-Out, Clustering, Resource, and Self-
Contained). Specifically, the District’s goal is to increase participation rates for African-
American students by 0.19 percent each year and Latino students by 0.29 percent a year. These 
goals will be evaluated and adjusted annually based on the SY 2013-14 data. 
 

Gifted And Talented Education (GATE) 
Year White African 

American 
Hispanic Native 

American 
Asian 
Pacific 

American 

Multi 
Racial 

Yearly 
Increase 
Goal* 

 +0.19% +0.29%    

2012-13 
Enrollment 

23.8% 5.8% 61.8% 3.9% 2.4% 2.8% 

DFGoal 
(2017-18) 

** 4.64% 49.44% ** ** ** 

2012-13 38.0% 3.7% 48.0% 2.2% 3.1% 5.0% 
2013-14  3.89% 48.29%    
2014-15  4.03% 48.58%    
2015-16  4.21% 48.86%    
2016-17  4.43% 49.15%    
2017-18  4.64% 49.44%    
*Based on increasing minority representation to achieve goal. 
**Not computed for these subgroups for this year 
 

B. AAC  
The District’s goal is to increase the number of students enrolled in AACs. Specifically, the goal 
is to increase participation rates for African-American students by .09 percent each year. This 
goal will be evaluated and adjusted annually based on the SY 2013-14 data. 

Advanced Academic Courses (AAC) 
Year White African 

American 
Hispanic Native 

American 
Asian 
Pacific 

American 

Multi 
Racial 

Yearly 
Increase 
Goal* 

 +.09% **    

2012-13 6-12 
Enrollment 

25.2% 6.2% 59.6% 3.7% 2.8% 2.4% 

DF Goal 
(2017-18) 

** 4.96% 47.68% ** ** ** 

2012-13 30.5% 4.5% 56.2% 2.6% 3.7% 2.5% 
2013-14 ** 4.59% ** ** ** ** 
2014-15 ** 4.68% ** ** ** ** 
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2015-16 ** 4.78% ** ** ** ** 
2016-17 ** 4.87% ** ** ** ** 
2017-18 ** 4.96% 56.2% ** ** ** 
*Based on increasing minority representation to achieve goal. 
**Not computed for these subgroups for this year 
 

C. UHS 
Notice that Dr. Ford’s formula is not used for UHS, because the UHS percentages reported are 
not percentages of the District enrollment, but percentage of UHS enrollment (this is because a 
large number of UHS students are not drawn from District enrollment, making this an invalid 
statistic).  Because White students already comprise greater than 50% of UHS enrollment, we 
cannot set goals that all the other subgroups will raise to 40% or better of total UHS enrollment 
as all of the percentages must add up to 100%. Accordingly, the goal is to increase UHS 
enrollment for African-American students by 1 percentage point each year, and Latino students 
by 2 percentage points each year. These goals will be evaluated and adjusted annually based on 
the SY 2013-14 data. 
 
 
 
III. STUDENT IDENTIFICATION AND RECRUITMENT  
Strategies to identify and encourage African American and Latino students, including ELL 
students, to enroll in ALEs.  [V.A.2.c.][emphasis added]  

 
A. GATE   

 
1. Current GATE Services and Assessments: Five types of GATE services are currently 

offered in TUSD, each with its own method of student assessment. (See Appendix B.) 
 
a. Current TUSD GATE Services 

1) GATE Self-Contained:  This service currently is offered at five elementary 
schools and three middle schools in first through eighth grades.  It provides 
instruction in all core academic subjects from a GATE endorsed teacher; all 
students are placed in this program based on assessment scores. 

2) GATE Self-Contained Dual-Language: This service currently is offered at 
Hollinger K-8 in first through fifth grades, and at Pistor Middle School in 
sixth through eighth grades.  Instruction is provided in both English and 
Spanish with the ultimate of goal of student fluency in both languages.  The 
program at Hollinger is open to all students in TUSD regardless of feeder 
pattern; the Pistor program is offered to those students who are in the Pistor 
GATE feeder pattern. 

3) GATE Itinerant Pull-Out: These pull-out services are offered at all elementary 

and K-8 schools for first through fifth grades. Identified students are “pulled

” from their regular class and meet with other identified students and a 
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GATE endorsed teacher to receive weekly services in sessions that range from 
45 to 60 minutes. 

4) GATE Resource: These services, for students in sixth through twelfth grades, 
provide a GATE class that can be either a core content area class or an 
enrichment class. At the high school level, most schools offer a Freshman 
Humanities course and a few high schools offer a GATE course at Sophomore 
through Senior levels. The majority of students in these classes, at both the 
middle and high school level, are placed based upon a combination of grades, 
AIMS, benchmarks scores and teacher recommendations, rather than test 
scores.  

5) GATE Cluster Program: This program was established in 2011-2012 SY and 
is currently offered at twelve elementary and two K-8 schools for students in 
first through fifth grades. The model requires a GATE-endorsed teacher at 
each grade level and the students in each class are a mixture of traditional 
education students and GATE-Identified students. The GATE students also 
receive pull-out GATE services of up to three hours per week.  

 
b. Current TUSD GATE Assessments  

1) Otis Lennon School Ability Test (OLSAT): This assessment is used with 
kindergarten students for first grade placement.  

2) Cognitive Abilities Test (CogAT): This assessment is used with students in 
first through eighth grades.  

3) Raven: This non-verbal assessment is used with students in first through 
seventh grades. 

 
2. Current GATE Identification and Recruitment Strategies 

 
a. In the 2013-14 SY, the following recruitment strategies were implemented (all 

printed and web materials are available in English and Spanish): 
1) The GATE office sent a postcard to all students in TUSD (except those 

already enrolled in a GATE program) inviting them to take the test for GATE 
placement. (See Appendix C.) 

2) The GATE office met and collaborated with all Learning Support 
Coordinators (LSC) to enlist their help with recruitment at sites.  

3) LSCs and GATE itinerant teachers provided support for site recruitment 
efforts. 

4) The GATE office met with LSCs regarding recruitment information and 
dissemination. 

5) Posters with information about GATE testing were sent to all schools and 
posted on District web sites. 
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6) The GATE Coordinator sent informational e-mails to principals regarding 
recruitment for GATE testing. 

7) African American Student Services (AASS) and Mexican American Student 
Services (MASS) contacted parents of students eligible to participate in 
GATE programs to encourage enrollment. 

 
3. Recommendations for GATE Identification (over three school years) 

Increase the number and percentage of African American and Latino students, 
including ELL students, receiving GATE services by improving screening 
procedures for GATE services and placement in GATE services to ensure that 
students are identified, tested, and provided with GATE services in a fair and 
nondiscriminatory manner that does not have an adverse impact on any student 
based on his/her race, ethnicity or English language proficiency. 
[V.A.3.a.i.][emphasis added] 

 
a. Modify Assessments Used  

1) Eliminate use of the OLSAT. 
2) Require the CogAT 7 as the only acceptable version of the CogAT. 
3) Designate, after further study, a new non-verbal assessment, other than the 

RAVEN, to potentially identify more African American and Latino students, 
including ELL students. 

4) Self-Contained and Itinerant Pull-Out Services.  

• Study and possibly implement use of multiple measures, including the use 
of nontraditional student qualifying criteria and/or non-cognitive 
measures, in addition to verbal and non-verbal cognitive assessments.   

5) Self-Contained Dual-Language 

• Conduct a pilot with ELL students of Spanish language tests for giftedness 
including: Hispanic Bilingual Gifted Screening Instrument – (HBGSI), 
CogAt 7-Spanish, and/or the Differentiated Observation Scale (DOS).  

• Select  and implement the most effective gifted assessments for Spanish-
speaking ELL students   

 
4. Recommendations for GATE Recruitment (over three school years) 

 
a. Continue use of GATE postcard sent to all TUSD students (except those already 

enrolled in a self-contained GATE program) inviting recipients to take the GATE 
placement assessments. 
 

b. Designate a contact person for all GATE recruitment information. 
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c. Implement a series of workshops for designated staff on GATE identification, 
recruitment, placement and retention.   
 

d. Request that schools duplicate the information flyer on GATE testing for each 
child at the school and send it home with students (as a second tier effort beyond 
the postcard). 
 

e. Request that principals include recruitment information from the GATE office in 
their newsletters home. 
 

B. AAC  (Pre-AP, AP, Dual-Credit, IB) 
 

1. Current AAC Identification and Recruitment Strategies 
 

a. AAC  
1) Different identification policies for recruitment and enrollment/placement are 

in effect at District middle and high schools for AACs.  Some schools use 
identification methods including course grades, state-standardized scores, 
benchmark testing, and teacher recommendations.  Other schools allow 
student or parent choice for placement. 

2) A mailing is sent to all TUSD eighth grade students with full information 
about the District’s various ALEs.  

3) Schools hold elective fairs at their sites to promote and recruit students for 
various courses, including AACs.  

4) Individual teachers promote their own individual AACs through classroom 
visits and promotional activities. 
 

b. Pre-AP 
1) These courses are currently offered at the middle and high school level under 

the designations of Honors, Advanced, Accelerated, and Pre-AP.   
2) Students are placed in these classes based on a combination of benchmark 

tests, AIMS, grades, and teacher recommendation as determined by each site. 
 

c. Advanced Placement (AP) 
1) Counselors sometimes use AP Potential List to identify possible enrollees for 

AP courses. 
2) Counselors sometimes use Student Interest Inventories (e.g. ACT Potential, 

True Colors, ECAP) to determine student interest and aptitude for appropriate 
course sequencing. 
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d. International Baccalaureate  
1) At Cholla High School the IB program is open to any interested student. 
2) At Cholla High School all incoming 8th grade students identified by the 

District as having ALE potential were placed in IB courses. 
3) At Robison K-5 and Safford K-8, all enrolled students are part of the IB 

program and follow its curriculum.  In addition, at Safford K-8 there is an 
Advanced track within the 6-8 IB curriculum.  At Cholla High Magnet, IB 
classes are open to any interested students.  All three schools actively recruit 
for their school magnet programs. 

4) IB on-site visits are conducted at middle and K-8 schools to inform all 
students about the IB option in the District.  In addition, community events 
and parent nights are conducted throughout the District. (See Appendix F.) 

5) All entering Cholla freshmen students are given information about the IB 
Program during the school’s June Freshman Academy. 
 

e. Dual Credit 
1) Dual Credit courses are open to any student who fulfills the entrance 

requirements of the institute offering the college credit. However, dual credit 
courses are not offered at every District high school, and recruitment efforts at 
District schools vary by site.  

 
2. Recommendations for AAC Identification and Recruitment (over three school 

years) 
Increase the number and percentage of African American and Latino students, 
including ELL students, enrolled in AACs by improving identification, recruitment, 
and placement to ensure that students have access to AACs in a fair and 
nondiscriminatory manner; [V.A.4.a.i.][emphasis added] 

 
a. AAC - General recommendations for all AACs 

1) Provide professional development for designated staff regarding identification 
of students for AACs including issues of equity, cultural relevance, and the 
value of AACs for all students. 

2) Discuss the open access philosophy with current and prospective AAC 
teachers. Ensure that all AAC teachers in these courses support this policy and 
support success for all students.  Consider adapting the teacher agreement 
from Advanced Kentucky to use with administrators and AAC teachers. (See 
Appendix G.) 

3) Distribute new AAC recruitment flyers created for interested students and 
parents, specifically targeting African American and Latino students, 
including ELL students.  (See Appendix H.) 
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b. Pre-Advanced Placement (Pre-AP) 
1) Require middle and high schools to promote TUSD’s commitment to open 

access for Advanced and Honors courses through school assemblies, 
registration fairs, and/or classroom visits. 

2)  Distribute new AAC recruitment flyers created for interested students and 
parents. (See Appendix H.)  

3) c.  Advanced  Placement (AP) 
1) Require high schools to promote the College Board and TUSD commitment to 

open access for AP courses through school assemblies, registration fairs, 
and/or classroom visits. 

2) Distribute new AP recruitment flyers created for interested students and 
parents. (See Appendix I.)  
 

c. International Baccalaureate (IB) 
1) Increase IB education efforts at the school, District and community level 

regarding the continuum of IB programs available in TUSD and its open 
access policy for all students. 

2) Increase IB education and outreach efforts at Cholla High School by increased 
information sessions at registration and through classroom visits.   

3) Increase effectiveness of IB partnerships with the District’s Departments of 
Equity, Culturally Relevant Pedagogy and Instruction and Multicultural 
Curriculum. 

4) Distribute new IB recruitment flyers created for interested students and 
parents.  (See Appendix J.) 
 

d. Dual Credit 
1) Require all District high schools to actively advertise and recruit students for 

Dual-Credit courses.  
 

C. University High School (UHS) 
 

1. Current UHS Identification and Recruitment Strategies 
 

a. UHS Identification 
1) The identification of students is addressed in the UHS Admissions Plan.  (See 

Appendices S, T, U.)  
 

b. UHS Recruitment 
1) Student-Parent Informational meetings are held throughout the District. (See 

Appendix K.)  
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2) An eighth grade mailing is sent to all TUSD families about the District’s 
ALEs with inserts of specific UHS admissions information.  

3) Annual visits to various TUSD middle schools are conducted by the school’s 
LSC to educate students about the admission process and requirements with a 
focus on sixth and seventh grade students. 

4) Site visits are conducted by the school’s LSC to all TUSD middle schools and 
various non-TUSD schools. 

5) Information session and training on admissions is held at LSC/Counselor 
Breakfast and all middle schools counselors and LSCs are invited to attend. 

6) An annual Multicultural Breakfast is held; Multicultural Student Services and 
the UHS LSC provide information about the District support services and 
increasingly diverse community at UHS.  

7) Campus tours for potential students and parents are provided. 
8) A Freshman Orientation Night is held for all students qualified and invited to 

attend UHS in order to expose students to the school and its offerings and to 
recruit students who have not yet accepted the invitation for admission. 

9) Recruitment follow-up with qualified candidates through personal contact is 
conducted with targeted efforts for African American and Latino students who 
have qualified and not accepted admission. 

 
2. Recommended Additional UHS Identification and Recruitment Strategies (over three 

school years) 
The District shall: conduct specific UHS-related outreach to students and parents 
about the program’s offerings; encourage school personnel, including counselors and 
teachers, through professional development, recognition, evaluation and other 
initiatives, to identify, recruit and encourage African American and Latino students, 
including ELL students, to apply;  [V.A.5.d.][emphasis added] 

 
a. Identification 

1) Test every seventh grader in TUSD, beginning in the Spring of 2014, on the 
CogAT 7 to identify students with potential for UHS admission. 

2) Conduct specific outreach in eighth grade to those students identified through 
the seventh grade CogAT testing.  This outreach shall include sending 
explanatory materials before testing each year to seventh grade families to 
explain the purpose of the testing and requirements for enrolling at UHS. Such 
materials also shall be distributed through the Family Center(s) and made 
available on the District’s website 

3) Require counselors in all middle schools to review UHS admissions 
requirements with all students in sixth and the beginning of seventh grade and 
provide all students with application materials so that students may be aware 
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of and prepare for the required tests in the spring of seventh grade and 
application in eighth grade. 
 

b. Recruitment 
1) Require all designated staff to attend the annual information session and 

training on Admissions at the UHS Information Breakfast and the annual 
Multicultural Breakfast. 

2) Target outreach to African American and Latino students, including ELL 
students, through interest-based mentorship programs with community 
professionals. 

3) Write Parent Handbook for middle school families to provide strategies to 
support student enrollment in ALEs, including UHS. 

4) Hold workshops or present at district monthly meetings about the UHS 
admissions and identification process. 

 
D. Accessible Materials for Recruitment into ALEs 

 
1. Current Accessible Materials for ALEs - created in 2013-20154 SY   

a. ALE brochure in English and Spanish describing all the TUSD options and 
distributing District-wide.  (See Appendix L.) 
 

b. ALE flyers for students encouraging them to take ALEs (AP, AAC, IB). 
(See Appendices H, I ,J.) 
 

c. ALE flyer for parents explaining their role in supporting their students who are 
interested in enrolling in ALEs.  (See Appendix M.) 
 

d. Updated District ALE website 
 

e. Updated High School Course Catalog 
 

2. Recommendations for Accessible Materials for ALEs (over three school years) 
Developing accessible materials (e.g., informational booklets and DVDs, web pages, 
mailers) describing the District’s ALE offerings by content, structure, requirements, 
and location; [V.A.2.d.i.][emphasis added] 
 
Coordinating with the relevant administrator(s) at the Family Center(s) and in the 
District Office to distribute such materials to parents; [V.A.2.d.ii.][emphasis added] 
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a. Create ALE Policy Manual outlining policies for student participation and 
retention in TUSD’s ALEs.  
 

b. Coordinate with School Community Services, African American Student 
Services, Mexican American Student Services, and Language Acquisition 
Department to distribute newly-created materials and to include information about 
District ALEs in their outreach efforts.  

 
IV. INCREASE STUDENT ENROLLMENT  
Strategies to . . . increase the number of African American and Latino students, including ELL 
students, enrolling in ALEs. [V.A.2.c.][emphasis added] 

A. GATE  
 

1. Current Strategies to Increase Enrollment  
a. GATE recruitment mailing sent to all TUSD students giving information about 

TUSD GATE programs and encouraging all students to take the GATE 
assessment. 
 

b. Individual recruitment information sent to identified students from African 
American Students Services (AASS) and Mexican American Student Services 
(MASS). 
 

c. Personal outreach to identified students made by African American Students 
Services (AASS) and Mexican American Student Services (MASS). 
 

d. School-wide and personal outreach at school sites encouraging enrollment in 
AACs.  
 

e.  Use of non-verbal assessment (RAVEN) 
 

2. Recommendations to increase the number and availability of GATE services (over 
three school years) 
Increase the number and quality of GATE offerings, as appropriate, to provide equal 
access and equitable opportunities for all students, including assessing the feasibility 
of adding or expanding GATE dual language programs; [V.A.3.a.ii.]   Assess 
whether the implementation of GATE services at school sites (e.g., self-contained, 
pull-out, clustering, or resource-driven models) should be modified to increase access 
to GATE services and to avoid within-school segregation; [V.A.3.a. iii.] 
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a. Provide itinerant GATE services for sixth through eighth grade students in K-8 
schools. 
 

b. Offer at all high schools one freshman and one sophomore-level GATE course. 
 

c. Study for possible implementation: Kindergarten Push-In Itinerant Services:  
1) Expand GATE services to include all kindergarten students. 
2) Provide thirty minute weekly lesson from a gifted endorsed teacher stressing 

critical thinking, creative thinking, and problem-solving skills.  
d. Study for possible implementation: Primary Push-In Itinerant Services:  

1) Provide services to all students in first grade except those in self-contained 
GATE. 

2) Provide forty-five minute weekly lesson from a gifted endorsed teacher 
stressing critical thinking, creative thinking, and problem-solving skills.  
 

e. GATE Resource (sixth through eighth grades) 
1) Provide an enrichment GATE class at every middle and K-8 school. (See 

Appendix E.) 
2) Provide a gifted endorsed teacher who will implement a curriculum based on 

critical thinking, creative thinking, and problem-solving skills. 
3) Utilize placement criteria based on grades, AIMS, benchmark testing, teacher 

recommendation, and/or GATE testing scores. 
 

f. GATE Dual-Language 
1) Increase number of students at the Hollinger K-8 GATE Dual-Language 

Program by implementing the following:   

• Change assessments and qualifying criteria for Spanish-Speaking ELL 
students. 

• Create and implement effective marketing strategies at the school and 
District level by doing the following:  a)  school communicates and 
collaborates with designated staff  to disseminate flyers and brochures 
with information about the Dual-Language GATE  program; and b) the 
District revises GATE placement letter to include information about dual-
language program options.    

• Use Pueblo Warrior Radio for a Public Service Announcement regarding 
dual-language GATE program.   

• Discuss with Transportation the possibility of implementation of an 
Express bus to decrease student travel time to dual-language schools. 
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2) Open the Pistor Dual-Language GATE program to students from across the 
District, regardless of the GATE feeder pattern. Any student requesting this 
placement must meet the minimum requirements for the District’s Two Way 
Dual Language Entrance Criteria (TWDL).    

 
3. Recommendations to increase the quality of GATE services (over three school years) 

 
a. Require that all teachers assigned to a GATE classroom have a gifted 

endorsement (provisional or permanent). 
 

b. Provide thirty hours of professional development in gifted strategies through a 
free GATE Summer Institute for teachers annually. 
 

c. Provide professional development for GATE itinerant teachers on embedding  
critical thinking, creative thinking and problem-solving skills in their curriculum. 
1) Collaborate with the Multi-Cultural Department to incorporate culturally 

sensitive materials and strategies into the GATE itinerant curriculum. 
2) Write gifted curriculum and lessons based on Arizona Standards for College 

and Career Readiness kindergarten standards. 
 

d. Provide professional development on strategies outlined in Infusing the Teaching 
of Critical and Creative Thinking into Content instruction; A Lesson Design 
Handbook for Elementary Grades.  Review for effectiveness and implement 
modifications as necessary.  
 

e. Provide professional development on culturally relevant teaching practices and 
multi-cultural education (see Section XII in this plan). 

 
f. Provide support and time for horizontal and vertical articulation among GATE 

teachers across the District, particularly at transition grade-levels (fifth to sixth 
and eighth to ninth grades). 

 
g. Update the GATE Teacher Handbook to provide accurate and timely information 

to GATE teachers. 
 

h. Provide financial assistance, through the Language Acquisition Department based 
on budget availability, to teachers willing to complete GATE and Bilingual 
endorsements.  
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B. AAC (Pre-AP, AP, Dual-Credit, IB) 
 

1. Current AACs  
a. High schools and middle schools increase or reduce their number of AACs based 

on student interest and enrollment. 
 

b. Schools attempt to increase AACs by hiring procedures that identify highly-
qualified teachers in the areas needed for course expansion. 
 

c. Over the last three years, the number of sections of IB courses has increased and 
thus the number of seats available.   
 

d. All middles schools (6-8) offer Algebra 1 for high school credit.  However, only 
three of fourteen of the District’s K-8 schools offer this course, which is a 
gateway course into AACs in high school and which also affects college 
enrollment and completion.   

 
2. Recommendations to Increase AAC Offerings (over three school years) 

Increase the number of AAC offerings, as appropriate, to provide equal access and 
equitable opportunities for all students to participate in these courses, including 
expanding the number of AP courses offered at District high schools and the number 
of grades in which such courses are offered; [V.A.4.a.ii.][emphasis added] 

 
a. AAC - General recommendations for all AACs 

1) Open all AAC classes to any interested student at both the middle and high 
school levels.  Teachers/administrators may utilize AAC Student Guidelines 
to discuss placement with an interested student or parent. 

2) Work to equalize access to technology at District middle and high schools. 
3) Increase number of teachers highly-qualified to teach math by providing 

incentives for earning highly-qualified math endorsement.  
4) Increase effectiveness of partnerships with the District’s Departments of 

Equity, Culturally Relevant Pedagogy and Instruction and Multicultural 
Curriculum. 

 
b. Pre-AP (Advanced, Honors)  

1) Eliminate in the District High School Course Catalog all Honors course 
prerequisites unless it is a content requirement (Algebra 1 before Honors 
Algebra 2).  

2) Offer an “Advanced” class in language arts and math in sixth through eighth 
grades.   
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c. Algebra 1 

1) Provide an Algebra 1 class for all qualified eighth grade students. 
2) Work with the University of Arizona to recruit and retain mathematics 

teachers through collaboration with its SAINT program (Southern AZ 
Inducting New Teachers (SAINT), a program that recruits college graduates 
and mid-career professionals to teach in high-needs schools. 

 
d. Advanced Placement (AP) 

1) Expand the number of AP courses offered at the high school level, focusing 
on AP courses that are high-interest for African American and Latino 
students, including ELL students.   Initially, all high schools will offer 
Spanish Lang & Culture, World History, English  Language (first course), and 
Biology. Subsequently, all high schools will also offer Spanish Literature, 
English Literature (second course), Psychology, Human Geography, U.S. 
History and Studio Art. 

2) Eliminate in the District High School Course Catalog all AP course 
prerequisites unless it is a content requirement (Calculus AB prior to Calculus 
BC).  

3) Provide professional development to designated staff to consistently and more 
effectively use the AP Potential list for student recruitment. 

e. Dual Credit 
1) Work towards all high schools being able to offer at least one dual-credit 

course in a core academic area. 
 

3. Recommendations to increase the quality of instruction in AAC classes (over three 
school years) 
a. Provide a free Summer Institute for teachers assigned to teach an 

English/Language Arts or math Advanced or Honors class at the middle school or 
high school level in order to provide training and strategies for teaching an 
accelerated curriculum, including issues related to culturally relevant and/or 
multi-cultural curriculum. 

b. Require all teachers to attend a College Board approved AP training (e.g. Summer 
Institute) in the AP course being taught within three years of teaching the class. 

c. Work towards implementing the IB Middle Years Program (MYP) for ninth and 
tenth grades at Cholla High School. 

d. Explore the possibility of writing curriculum or incorporating elements of the 
Culturally Relevant Curriculum and/or the Multi-Cultural Curriculum into IB, 
Honors, and/or Advanced courses.  
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C. University High School (UHS) 
The admission of students is also addressed in the UHS Admissions Plan. (See 
Appendix S for the UHS Admissions Plan developed by the District, see Appendix 
T for development of the District’s UHS Admissions Plan.)  The District’s UHS 
Admissions plan is not currently in effect.  The Special Master did not approve 
the District’s UHS Admissions Plan and proposed his own alternative plan for 
UHS admissions.  A final determination of whether the District’s plan or the 
Special Master’s plan will be implemented is the subject a pending appeal filed by 
the District defending the District’s UHS Admissions Plan.  There is a Court-
ordered interim UHS Admissions Plan in effect pending the outcome of the 
appeal that is applicable to the 2014-2015 school year.  (See Appendix U.) 

 
1. Current UHS Enrollment  

a. Pilot non-cognitive short-answer questions as part of the admissions process for 
the 2014-2015 freshman class. 

 
2. Recommendations for Future UHS Enrollment (over three school years) 

The District shall review and revise the process and procedures that it uses to select 
students for admission to UHS to ensure that multiple measures for admission are 
used and that all students have an equitable opportunity to enroll at University High 
School. [V.A.5.a.][emphasis added] 

 
a. Pilot a motivation assessment with current 8th graders in the spring of 2014 for 

possible implementation in admissions for the 2015-16 SY. 
b. Analyze results of short-answer essay question process piloted in January of 2014.  

Continue use of these questions if it is determined that the process was successful 
in identifying more qualified African American and Latino students, including 
ELL students, for UHS admission.  

c. If necessary, based on the results of the evaluation of the short answer essay 
question process, the District will investigate use of other alternative non-
cognitive identifiers for possible additions to the UHS admissions process.  
 
 

V. STUDENT SUPPORT STRATEGIES FOR SUCCESSFUL ALE COMPLETION 
Strategies to . . . support African American and Latino students, including ELL students, 
in successfully completing ALEs. [V.A.2.c.][emphasis added] 
 

A. GATE 
 

1. Current GATE Support Strategies  
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a. Summer Enrichment Programs are held at various sites for students new to middle 
school GATE focusing on math, language arts and organizational skill-building 
through enrichment projects.  

b. Shadow Visits are held that allow students to experience and enjoy a day at 
elementary and middle school self-contained GATE programs. 

c. “Buddy” students are assigned to students new to self-contained GATE to help 
them adjust to the new GATE environment. 

d. A GATE Core Enrichment class for academic support and enrichment activities is 
provided at various sites. 

e. Tutoring support before and after school is provided by teachers at various sites. 
f. Tutoring support is available through Language Acquisition for Spanish-Speaking 

ELL GATE students. 
g. In-class ELD instruction is provided for Spanish-Speaking ELL GATE students 

by Language Acquisition. 
 

2. Recommendations for Additional GATE Support Strategies (over three school years) 
a. Adopt all of the above “Current” practices at all schools that provide GATE 

services. 
b. Provide quarterly parent education program by the GATE and Language 

Acquisition Departments on social/emotional/academic needs of students in a 
gifted program. 

c. Assign teacher mentor at each self-contained site to work with any African 
American or Latino student based on parent, student or teacher request.  Mentors 
should ideally also be African American and/or Latino. 

d. Implement instructional resources and supplemental materials appropriate for 
Dual-Language GATE classes, in both English and Spanish, provided by the 
Language Acquisition Department.  

e. Provide a selection of GATE Literacy Kits in Spanish.   
 

B. AAC (Pre-AP, AP, Dual-Credit, IB) 
 

1. Current AAC Support Strategies  
a. AVID (Advancement Via Individual Determination): This highly-regarded 

college preparatory support program is currently in place at three high schools 
(Cholla, Pueblo, and Palo Verde) and their feeder middle schools (Valencia, 
Secrist, Booth-Fickett). (See Appendix N.)   

b. Some high schools have conference or tutoring time available for students 
enrolled in AACs, before, during and after school. 
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c. IB high school teachers provide tutoring on a weekly basis and require a parent-
student conference, along with AASS and MASS representatives, if a student 
requests to leave the IBDP.  

d. IB Summer Academy is provided for incoming juniors and seniors.  
e. Magnet Coordinator at Cholla tracks all IB magnet students for progress in 

academics, attendance and behavior and involves parents and students in her 
findings. 

 
2. Recommendations for Additional AAC Support Strategies (over three school years) 

 
a. AAC - General recommendations for all AACs 

1) Expand AVID: Create a plan that outlines how this expansion could take place 
over a multi-year period. 

2) Distribute newly-written Student and Parent Guidelines for Successful 
Completion of AACs to designated staff to share with students and parents. 
(See Appendices H, I, J, M.) 

3) Implement AAC Student Support Plan training on all high school campuses.  
(See Appendix O.) 

4) Work with Transportation to provide, as necessary, after-school activity 
busses for schools that provide after-school support services for students who 
enroll in AACs. 
 

b. Pre-AP (Advanced, Honors) 
1) Provide weighted grades (.5 additional grade point) for Honors high school 

courses. 
 

c. Advanced Placement (AP) 
1) Implement AP Support Program for AP recruitment and support of African 

American and Latino students, including ELL students, at all high schools.  
This plan includes an AP Coordinator position at each site who will 
implement support services for these students to successfully enroll in and 
complete AP classes. (See Appendix P.) 

2) Provide before and/or after school tutoring in math and writing. 
3) Encourage all students who take an AP class to take the AP final exam.  

Educate students, parents and AP teachers as to the benefits of taking the final 
AP exam.   

4) Offer AP students exam preparation classes.  
5) Pay AP fees for identified low-income students. 
6) Waive other participation fees for any AAC for identified low-income 

students.  
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7) Distribute newly-written Student and Parent Guidelines for Successful 
Completion of AP courses to designated staff to share with students and 
parents. (See Appendices H, I, J, M.) 
 

d. International Baccalaureate 
1) Create a Parent Cohort for the IB Program that would provide education and 

information about a parent’s role in supporting an IB student. 
 

 

C. University High School (UHS) 
 

1. Current UHS Academic and/or  Social/Emotional Support Strategies  
a. Conference time is provided during school day for teacher-led tutoring two 

mornings a week. 
b. After-school tutoring is provided in math, English and science. 
c. Open and supervised computer lab is available after school for writing support, 

college application and funding guidance, and online courses. 
d. Math Centers are available, which are Response to Intervention courses for 

students struggling in math. 
e. Writing Centers are available, which are Response to Intervention courses for 

students struggling in English. 
f. Student Instructors are a peer teaching support model used in larger classes with 

teacher guidance to assist other students.  
g. Penguin to Penguin is a peer mentor program where freshman students are paired 

with juniors and seniors based on mutual interests in order to support a successful 
transition to UHS. 

h. BOOST is a summer program for incoming freshman to support their transition 
from middle to high school. 

i. Tutoring services with a math and science focus are provided by Mexican 
American Student services.  

j. Student Tutoring Club provides support for students in all core content subject 
areas. 

k. A UHS Summer School offers the opportunity to take UHS-specific math and/or 
health classes. 

 
2. Recommendations for Additional UHS Support Strategies (over three school years) 

The District shall… provide assistance for African American and Latino students, 
including ELL students, to stay in and to be successful at UHS. [V.A.5.a.] 

a. Offer Science Centers (a course for students struggling in science as part of UHS’ 
Multi-Tier System of Support, MTSS). 
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b. Offer BOUNCE, a summer science and math intervention for sophomore 
students. 

c. Offer BLAST, a summer support program for juniors.  
d. Expand after-school tutoring services. 
e. Offer Fast and Furious, an after-school study skills course for struggling students. 
f. Offer additional tutoring support from African American Student Services and 

Mexican American Students Services. 
g. Provide city bus passes to support student attendance at before and/or after-school 

academic support services. 
 

D. Parent Outreach 
 

1. GATE 
 
a. Current GATE Parent Outreach (at various sites) 

1) Title 1 District Advisory Council (DAC) – presented on ALEs in TUSD. (10-
15-13) 

2) GATE Self-Contained Program Open House for newly-invited students and 
parents 

3) Parent “Meet and Greet” shortly after school begins 
4) Grade-level parent liaisons   
5) Regular parent meetings held by GATE counselor/administrator  
 

b. Recommendations for Additional  GATE Parent Outreach (over three school 
years) 
Holding community meetings and informational sessions regarding ALEs in 
geographically diverse District locations, coordinated with the Family Center(s), 
Multicultural Student Services, and any other relevant District departments; 
[V.A.2.d.iii.][emphasis added] 
1) Adopt all of the above “Current” practices at all schools that provide GATE 

services. 
2) Provide quarterly parent workshops on themes related to gifted education 

presented by GATE and Language Acquisition Departments. 
3) Distribute semester GATE newsletter.  
4) Update and revise TUSD GATE website as necessary. 
5) Write and distribute GATE Parent Handbook for current and accurate 

information about the GATE programs in TUSD. 
 

2. AAC 
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a. Current AAC Parent Outreach 
1) Parent Nights and Community Events provided by IB Program.  

(See Appendix J.) 
2) IB participation in the Cholla After-School Program (CAP) Parent Showcase 

held twice a year to showcase student work and provide parent information 
and support.  Both current and prospective parents are invited. 

3) IB program works with Cholla Parent Team and Site Council for parent and 
student support, education and outreach efforts. 
 

b. Recommendations for Future AAC Parent Outreach (over three school years) 
1) Create AAC and IB Parent Teams that would educate and support enrolled 

students and their parents in order to assist successful completion of the IBDP. 
2) Create AAC and IB Resource Room, furnished with computers, study areas, 

and appropriate curriculum materials, for AAC and IB students and parents.    
  

3. University High School (UHS) 
 
a. Current UHS Parent Outreach 

1) Parent Association meetings. 
2) School Site Council meetings. 
3) Junior University: Parent and student conference for juniors to train parents 

and students on college application process and funding. 
4) Family University: Parent and student conference for seniors to train parents 

and students on college application process and funding. 
 

b. Recommendations for Additional UHS Parent Outreach (over three school years) 
1) Develop evening lecture series for students and parents on topics of interest. 

 

E. Parent Complaint Process 
 

1. An open and equitable complaint process for parents with concerns regarding ALE 
courses, polices, and procedures has been developed by the District. (See Appendix 
Q.) 

2. The Complaint Process will be disseminated at all school sites, through the Family 
Centers, at the District Office, and on the website. 
 

VI. PROFESSIONAL DEVELOPMENT (for Spring 2014 and 2014-15  SY) 
Provide professional development to train all AAC teachers using appropriate training and 
curricula, such as that provided by the College Board. [V.A.4.a.iv.] 
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A. TUSD  
 

1. Spring and Fall 2014 
a. Culturally Responsive Teaching Practices – Part 1: CRC (Teaching strategies that 

are inclusive of the African American and Latino experience) 
b. Mental Models: Recognizing and Eliminating Unconscious Teacher Bias: AASS 

(Recognizing and eliminating classroom culture of low expectations and the 
resultant lack of rigor) 

c. Motivating Students Through Engaging Teaching Strategies  
d. Culturally Responsive Teaching Practices – Part 2: CRC (Teaching strategies that 

are inclusive of the African American and Latino experience) 
 

B. College Board 
 

1. Fall 2013 and Spring 2014; annual presentations 
a. PSAT Administration Reading Workshop: Nuts and Bolts  
b. Pre-AP Instructional Strategies: Fostering Equity and Access  
c. PSAT Summary of Answers & Skills – Interpretations of Scores  

 
C. Phoenix Desert Institute (College Board approved) 

 
1. Spring 2014  

a. Advanced Placement for Everyone: It’s All About Attitude! 
 

2. Summer 2014 
 
a. Summer Institute: Thirty hours of free professional development provided at 

Tucson Magnet High School over four days.  Teachers may select from  three 
different strands: 
1) Advanced Placement: Training in teaching strategies for fifteen AP courses. 

Equity in AP courses and culturally relevant and/or multi-cultural curriculum 
information is included in this strand. 

2) Gifted Education: training in gifted teaching strategies for both elementary 
and middle school levels.  Culturally relevant and/or multi-cultural curriculum 
information is included in this strand. 

3) Honors/Advanced Strategies: These workshops are for English/Language Arts 
and Math teachers, grades 6-10.   Culturally relevant and/or multi-cultural 
curriculum information is included in this strand. 

 
VII. BEST PRACTICES: CONSULTATION WITH EXPERTS 
In developing this Plan, the ALE Coordinator shall take into account the findings and 
recommendations of the assessment of existing ALE programs, resources, and practices in the 
District and best practices implemented by other school districts.  [V.A.2.c.][emphasis added] 
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All of the experts listed below were interviewed by members of the ALE Best Practices 
committee members.  Of the twelve listed, eleven were interviewed by phone and one was 
interviewed through email (Dr. John Knudson-Martin). (See Appendix R for additional 
biographical information on the experts consulted.) 

 
A. Gifted education and underrepresented students 

1. Tommie Anderson  
Director of Talented and Gifted Education (retired) 
Pulaski County Special District 
Little Rock, AR 

 
2. Donna Ford, Ph.D. 

Harvie Branscomb Distinguished Professor 
Vanderbilt University 
Atlanta, GA 
 

3. Lisette T. Rodriguez, Ph.D. 
District Supervisor 
Advanced Academic Programs  
Miami Dade County Public Schools 
Miami, FL 

 
B. Advanced Placement 

1. Mary Boehm  
President 
A+ College Ready – A National Math and Science Initiative 
Montgomery, AL 
 

2. BJ Henry 
Assistant Principal, Elizabethtown High School  
Elizabethtown Independent School District  
Elizabethtown, KY 
 

3. Gina Thompson  
Deputy Superintendent 
Yuma Union High School District  
Yuma, AZ 
 

C. Detracking (The educational philosophy that the best curriculum and teaching practices 
at the school should be the curriculum and teaching practices to which every student has 
access.) 
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1. Carol Burris  

Principal, South Side High School  
Rockville Centre School District 
Rockville Centre, NY 

 
2. John Knudson-Martin Ph.D. 

Associate Professor of Education 
Eastern Oregon University 
La Grande, OR 
 

 
D. Equity in Education 

1. Gerald Denman 
Chief Equity and Achievement Officer 
Puyallup School District 
Puyallup, WA 
 

2. Robert L. Jarvis, Ph.D.  
Penn Center for Educational Leadership, Graduate School of Education 
University of Pennsylvania 
Philadelphia, PA   
 

3. Mika Pollock, Ph.D. 
Professor of Education Studies  
University of California, San Diego 
San Diego, CA 
 

4. Kevin Welner, Ph.D., J.D.  
Professor, Education Foundations, Policy & Practice  
University of Colorado – Boulder 
Boulder, CO 
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Advanced Learning Experiences 
Access and Recruitment Plan 

APPENDICES 
A ARP Subcommittees and Members 

B Current GATE Services 2013-2014 SY 

C GATE Postcard 

D Martha Taylor’s Curriculum Vitae 

E Guidelines for Middle School GATE Resource Class 

F Cholla High School International Baccalaureate Recruitment Calendar 

G Advanced Kentucky AP Teacher Agreement 

H AAC Recruitment Flyer 

I AP Recruitment Flyer 

J International Baccalaureate (IB) Recruitment Flyer 

K University High School Recruitment Information Events 

L ALE Brochure 

M ALE Parent Guidelines 

N AVID Brochure 

O AAC Student Support Plan 

P AP Student Support Plan 

Q Parent Complaint Process 

R Experts-Best Practices 

S District’s UHS Admissions Plan 

T Development of District’s UHS Admissions Plan 

U Court Ordered Interim UHS Admissions Plan 
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_____________________________________________________________________________________ 

*Martha Taylor is a member of all committees and needs to be invited to all meetings.   
10/22/13 

 

 
Subcommittee 1 
 
 
 
Subcommittee 2 
 
 
 
 
Subcommittee 3 
 
 
 
Subcommittee 4 
 
 
 
Subcommittee 5 
 
 
 
Subcommittee 6 
 
 
 
Subcommittee 7 
 
 
 
Subcommittee 8 
 
 
 
 
Subcommittee 9 
 
 
 
Subcommittee 10 
 
 
 
 
 
 
 

 
 
 
 
Parent Complaint Process 
 
 
 
Best Practices of Other 
School Districts 
 
 
 
Professional Development 
 
 
 
GATE 
 
 
 
Pre-AP, AP 
 
 
 
UHS 
 
 
 
Dual Language 
 
 
 
AVID 
 
 
 
 
Math/Algebra I & II 
 
 
 
Recruitment 
 
 
 
 
 
 

 
 
 
 
Amy Cislack 
Hollly Colonna 
 
 
Natasha Conti, Kathy Jensen, 
Andrew Walanski, Denise 
Cueto 
 
 
Tsuru Baily-Jones Maria 
Figueroa, Jimmy Hart,  
 
 
Mary Anderson, Helen 
LePage, Juliet King, 
Ignacio Ruiz, Lisa Ungar 
 
Joel Bacalia, Juliet King, 
Jimmy Hart, Dean Packard 
 
 
Amy Cislack, Juliet King, 
Dean Packard, various 
parents & staff members  
 
 
Diana Brena, Paula Cortes, 
Ignacio Ruiz 
 
 
Joanna Goldberg, Augie 
Romero, Sky Sacsko 
 
 
 
Jennifer Laxton  
 

 
Rick Haan, Holly Colonna, 
Amy Cislack 
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Tucson Unified School District  
2013/2014 GATE Models 

 
Program Description/Qualifying Criteria Number of 

Schools 
Model 

Instructional 
Minutes 

 
Self-Contained 
 

(Grades 1-8): This program currently requires earning a 
specific score on the OLSAT (Kindergarten) or CogAT 
(grades 1-8) and the Raven assessments. It is offered at 
five elementary schools ** and three middle schools. 
 
Kindergarten Qualifying Criteria 
 Raven/OLSAT-9 Stanine 
 OLSAT-8 Stanine and 200+ NCE 

1-7 grade Qualifying Criteria 
 8 stanine on any test and 268+ NCE 
 9 stanine on CogAT 

 
5-Elementary 

 
3-Middle 

    
335 minutes 

 
Up to 60 minutes 

per class 

 
Self-Contained – 
Dual Language 

(Grades 1-5): This program currently requires earning a 
specific score on the OLSAT (Kinder) or CogAT 
(grades 1-8) and the Raven assessments. This program is 
currently offered at Hollinger K-8 (grades 1-5) and 
Pistor MS (grades 6-8) and provides instruction in both 
English and Spanish with the ultimate of goal of student 
fluency in both languages.  The program at Hollinger is 
open to all students in TUSD regardless of feeder 
pattern; the Pistor program is offered to those students 
who are in the Pistor GATE feeder pattern. 
 
Kindergarten Qualifying Criteria 
 Raven/OLSAT-9 Stanine 
 OLSAT-8 Stanine and 200+ NCE 

1-7 grade Qualifying Criteria 
 8 stanine on any test and 268+ NCE 
 9 stanine on CogAT 

 
1-Elementary       
(Hollinger) 

 
1-Middle 
(Pistor) 

 
335 minutes 

 
 

Up to 60 minutes 
per class 
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Itinerant  
(Pull-out) 

(Grades 1-8): This program, for 1st through 5th grades, 
requires earning a specific score on the OLSAT 
(Kinder) or CogAT (grades 1-8) and the Raven 
assessments, although lower than the requirement for 
self-contained GATE.  These pull-out services are 
offered at all elementary and K-8 schools for grades 1-5. 
 
Kindergarten Qualifying Criteria 
 Olsat 8+ stanine 
 Raven 9 stanine 

1-7 grade Qualifying Criteria 
 CogAT 8+ stanine 
 Raven 9 stanine 

 
48 

 
30-90 minutes 

 
Resource 

(Grades 6-10): This program, for 6th through 10th grades, 
allows for one GATE resource class to be offered at 
middle school that can be either a core content area class 
or an enrichment class.  At the high school level, most 
schools offer a Freshman Humanities course and a very 
few high schools offer a Sophomore level English 
course. Students are not placed just on testing, but also 
on a combination of grades, AIMS and ATI scores, and 
teacher recommendations. 
 
Qualifying Criteria – any of the following: 
 GATE scores (OLSAT, CogAT, Raven) 
 Teacher  recommendations 
 Grade point average (GPA) 
 Achievement test scores 

 
10-Middle 

 
 

8-High 

 
Up to 59 minutes 

 
 

Up to 60 minutes 
 

 
Cluster Program 

(Grades 1-5): This program is currently offered at 
twelve elementary and two K-8 schools.**   Students do 
not test to be placed in this classroom, which is a 
mixture of regular education students and students 
previously identified as qualifying for GATE services 
through testing. The student mix is based on a formula 
identifying students based on their AIMS scores. 
 
Kindergarten Qualifying Criteria 
 Olsat 8+ stanine 
 Raven 9 stanine 

1-7 grade Qualifying Criteria 

 
14 

 
Up to 210 minutes 
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 CogAT 8+ stanine 
 Raven 9 stanine 

 

**Self-contained program at Tully Elementary School is being phases out after the 2013/14 school year 
* 
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Tucson Unified School District – Gifted and Talented Education Program 
 
IS YOUR CHILD? 
· Inventive   · Highly observant  · Musically/Artistically skilled · Inquisitive 
· A quick learner                 · Persistent   · A unique problem solver   · A natural leader 
DOES YOUR CHILD? 
· Share ideas    · Connect information and ideas   · Have a large vocabulary 
· Show compassion   · Take initiative     · Have intense interests 
· Have a sophisticated sense of humor · Show perfectionism  
   
If your child has several of these characteristics/behaviors, please consider having your child evaluated for GATE. 
 
WHAT IS GATE? – GATE (Gifted and Talented Education) provides services designed to meet the special academic and social needs of 
gifted and talented students who have potential for high achievement. Lessons integrate critical and creative thinking and problem solving 
within the content areas of language arts, science, math, social studies, and fine arts. Emphasis is placed on self-direction, flexibility, and 
cooperation in social and academic situations. 
 
Placement in the GATE program is dependent on assessment results. Assessments used include the Otis-Lennon School Abilities test 
(kindergarten) or Cognitive Abilities test (Grades 1-8) and/or Raven (K-8).  Selected assessments are aligned to students first language needs.  
As a parent/legal guardian of an enrolled kindergarten through 7th grade TUSD student, you may request that your child be evaluated and 
considered for GATE self-contained and/or pull-out services by signing, carefully detaching, and placing the permission form below in the 
mail, postage free. Permission forms must be received by September 27, 2013 to be evaluated for possible 2014-2015 services.  Please contact 
the GATE office at 225-1305 if you have questions. 
 
Distrito Escolar Unificado de Tucsón – Programa de Educación para Superdotados y Talentosos 
 
¿ES SU HIJO(A) 
· Ingenioso?   · Sumamente Observador(a)?   ·Hábil en lo musical o artístico?   · Curioso(a)? 
· Rápido(a) para aprender?  · Persistente?    ·Hábil en la solución de problemas?  · Un líder natural? 
¿SU HIJO(A) 
· Comparte ideas?    · Hace conexión entre la información y las ideas?  · Tiene un vocabulario amplio? 
· Muestra compasión?   · Toma Iniciativa?     · Tiene gran interés? 
· Tiene un sentido del humor sofisticado? · Muestra Perfeccionismo?  
  
Si su hijo(a) tiene varias de estas características/comportamientos, por favor considere que su hijo(a) sea evaluado para  GATE. 
 
¿QUÉ ES GATE? – Gifted and Talented Education (GATE) por sus siglas en inglés, proporciona servicios que están  diseñados para satisfacer las 
necesidades especiales académicas y sociales de estudiantes superdotados y talentosos quienes tienen el potencial de tener un alto rendimiento. Las lecciones 
integran el pensamiento crítico y creativo, y la solución de problemas dentro de las áreas de artes del lenguaje, ciencia, matemáticas, ciencias sociales, y bellas 
artes.  Se hace hincapié en la autodirección, flexibilidad, y cooperación en situaciones sociales y académicas.  
 
La colocación del estudiante en el programa  GATE, depende de los resultados de las evaluaciones. Las evaluaciones que se utilizan incluyen la prueba de 
destrezas escolares Otis-Lennon (kínder) o prueba de capacidades cognitivas (1ro-8vo grado) y/o Raven  (k-8vo grado). Ciertas evaluaciones se adecuan a las 
necesidades del estudiante según su lengua madre. Como padre/tutor legal de un estudiante inscrito en  kínder al 7mo grado  en TUSD, usted puede solicitar que 
su hijo(a) sea evaluado(a) y considerado(a) para el programa GATE de tiempo completo y/o clases fuera del aula al firmar, desprender cuidadosamente, y 
mandar la forma del permiso por correo gratuitamente.  Para que su estudiante sea evaluado(a) para los posibles servicios de  2014-2015, debemos recibir las 
formas del permiso a más tardar el 27 de septiembre de 2013. Por favor llame al 225-1305 si tiene cualquier pregunta. 
 
 
^ Carefully detach and place in mail postage free ^    ^  Despréndala cuidadosamente y envíela gratuitamente por correo ^ 
 
IMPORTANT: This postcard must be received by the GATE Department by September 27, 2013, to be evaluated for potential 
2014-2015 services, as the initial screening assessment will be the week of Nov. 4-8, and processing of applications must be 
completed well before September 27, 2013. 
 

IMPORTANTE: El Departamento de GATE debe recibir esta tarjeta postal a más tardar el 27 de septiembre de 2013 para que su estudiante 
sea evaluado para los posibles servicios en 2014-2015. 
 
 
_____________________________________ YES, I would like my child evaluated. / SÍ, quiero que mi hijo(a) sea evaluado(a) 
Signature required (Firma requerida) 
 
_____________________________________ My relationship to my child – please circle one / Mi relación con mi hijo(a)-por favor marque con un círculo 
Print name (Imprima el nombre) 
     Mother/Madre  Father/Padre  Guardian/Tutor 
 
______________________ Date/Fecha      
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MARTHA GABUSI TAYLOR, J.D. 
1930 N. Forty-Niner Drive                                                   520.271-3862 | 520.749-0345 
Tucson, AZ 85749                                                                  marthagabusitaylor@gmail.com 
  
 

EDUCATION AND CERTIFICATION 

University of Arizona – James E. Rogers College of Law, Tucson, AZ  
 Juris Doctorate - J.D. (May 2009) 
University of Arizona – College of Education, Tucson, AZ  
 M.A. of Education – History Education (2003) 
 M.A. of Education – English Education (1994) 
 B.A. of Education –  English Education (1984) 
University of Phoenix – Tucson, AZ  
 Principal Certification Program (2003) 
State of Arizona 

Administrator Certification, Principal   
Teaching Certification & Endorsements - English 7-12, Social Studies 7-12, Gifted K-12, 
Structured English Immersion 
 

PROFESSIONAL EXPERIENCE 
Tucson Unified School District, Department of Curriculum, Instruction and  
    Professional Development  
Director of Advanced Learning Experiences (July, 2013 – present)  
Directly responsible for Advanced Learning Experiences (ALE) in TUSD:    
(Gifted and Talented Education (GATE), University High School (UHS), 
Advanced Academic Courses (AAC); Dual-Language Program. 

 Additionally responsible for  
o following directives of the Unitary Status Plan, Section V.A., relating 

to ALEs in TUSD including: assessing status of ALEs in TUSD and 
writing and implementing ALE Access and Recruitment Plan  

o Oversight of implementation of UHS Admission Plan 
o Oversight of all GATE services 
o Oversight of all AACs and implementation of USP recommendations; 

AACs include: Advanced Placement (AP)  Pre-AP courses, Honors 
and  Advanced courses, International Baccalaureate program, Dual-
Credit Program 

o Oversight of AVID program – current administration and any future 
expansion 

o Oversight of two elementary schools in the District’s School Support 
Plan initiative 
 

Tucson Unified School District, Doolen Middle School (2011-2013) 
Principal – Directly responsible for a student body of 700, faculty and staff of 75, total budget of 
up to  $3M (M&O, Title I, Desegregation). 
 Additionally responsible for every aspect of curriculum and instruction, parent 

communications, security, facilities, discipline, personnel and human resources, community 
relations, data analysis and reporting 
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 Raised ADE school letter grade (from low C to middle B)  in two school years  
 ELD program reached 95% proficiency in moving their ELL students to next language level 
 Implemented student intervention programs to support continued student achievement in 

reading and math including: 
o Success Maker 
o ALEKS 
o Achieve 3000 

 Supported students through non-academic program development and served as champion for 
their ongoing needs in related areas 

o Youth on Their Own 
o Project Soar 
o Project Aspire 

o AmeriCorps VISTA 
o National Society of Black Engineers 
o Camp Wildcat 

 Attained over $1M in facility improvement to the school including:   
o Significant security upgrades  
o Two lighted state-of-the-art soccer fields and walking path & neighborhood 

green space 
 Obtained a $40K Communities Putting Prevention to Work (CPPW) grant for garden and 

landscaping, physical fitness equipment 
 Applied for and received $600K in a 21st Century Grant for before and after-school program 

of academic and enrichment support 
 Applied and received approximately $50K in donations for various student support 

programs including YMCA (refugee students) and Junior Achievement (social studies 
enrichment) 

 Received a $15K stipend to support social studies education through Junior Achievement 
 Built strong ties with numerous community organizations that positively affect the school 

environment  
o YMCA 
o City of Tucson 

o Ft. Lowell Soccer Club 
o Junior Achievement 

 
Diocese of Tucson, St. Ambrose School (2009-2011)  
Principal – Responsible for the academic and administrative duties required in a PreK- 8th 
school with 270 students, faculty and staff ~25-30, and operating budget of $1K.  

 Additionally responsible for curriculum and instruction, leadership and spiritual 
development programs, budget and finance, faculty and staff/human resources, student 
attraction, enrollment and retention, discipline, parent volunteer coordination and 
communication, and community outreach 

 Improved the technology and systems within the school including the improvement of the 
computer lab (hardware and software upgraded), and the instructional support required to 
enhance the adoption of the systems with faculty and student body 

 
University of Arizona, James E. Rogers College of Law (2006-2009)  
Student – Received Juris Docorate – May 2009 

 Academic and work experience focused in the areas of education law, juvenile law, and civil 
rights law 

 
Amphitheater Unified School District – Office of Legal Council (Spring 2009) 
 Assisted District’s Legal Counsel 
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U.S. Department of Education Office for Civil Rights, Denver, CO (Jun – Dec 2008) 
 Conducted legal research and analysis in administrative, education, and civil 

rights law 
 Assisted with major Compliance Review involving access to gifted and 

talented and advanced placement programs for minority students in Arizona 
school district. 

 Investigated complaints of discrimination in schools in a multi-state region 
 Assisted with on-site mediation sessions 
 Assisted with interviews of parties to complaints 

 
Tucson Unified School District, Doolen Middle School (2008-2009)  
Instructional Coach – Responsible for supporting teachers in classroom instruction, lesson 
development and data analysis.  

 Responsible for weekly professional development for school faculty 
 
Tucson Unified School District, Doolen Middle School (1994-2008)  
Teacher – Responsible for the planning, organization and appropriate instructional program in 
a learning environment that guides and encourages students to develop and fulfill their 
academic potential. 

 Developed new 8th grade self-contained gifted program and taught block-schedule advanced 
English and U.S. history curriculum in 8th grade Gifted and Talented Education (GATE) 
program 

 Chair of teaching team and numerous other school committees on curriculum, team 
teaching, student discipline, professional development, special education, student 
assessment and achievement, data analysis, technology, pyramids of interventions for 
students, and other areas 

 Participation in TUSD Leadership Academy - 2005 
 
Diocese of Tucson, St. Cyril Elementary School (1987-1994)  
Teacher – Responsible for the planning, organization and appropriate instructional program in 
a learning environment that guides and encourages students to develop and fulfill their 
academic potential.  

 Taught seventh and eighth grade English in mixed-grade classes 
 Worked in multi-disciplinary teaching team 

 
AWARDS & HONORS 

Dean’s Recognition Award (2009) 
UA Law Deans Achievement Scholarship (2006-2009) 
UA Law Student Rep, Morris K. Udall Inn or Court (2008-2009) 
UA Law Ares Fellow, Selected to mentor first-year law students (2008-2009) 
Volunteer Lawyer’s Program, Student of the Month (Jul 2007) 
YWCA Woman on the Move Award (2004) 
Ray Davies Humanitarian Award, Educational Enrichment Foundation (2003) 
James Madison Fellowship: Study of the U.S. Constitution – Awarded by the U.S. 
Congress and studied at Georgetown University (2001) 
Gilder-Lehrman Fellowship: Studies American slavery at University of Maryland 
Jewish Labor Committee Holocaust Educator Fellowship, Study in Poland & Israel (2000) 
Pima County Middle Level Educator of the Year Award (2000) 
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Who’s Who in America’s Teachers – nominated four times by former students 
 

COMMUNITY INVOLVEMENT 
City of Tucson Human Relations Commission Councilmember - Kozachick Appointee (2013)  
City of Tucson Human Relations Commission -  Mayor’s Appointee (2005-2009) 
Jewish Community Relations Board - Board Member (2004-2007) 
Zambian Children’s Fund - Board Member (2005-2006) 
Holocaust Ed. Committee Chair & Member (2004-2007) 
YWCA Diversity Education Program (Time to Talk) Member (2000-2002) 
Social Outreach Committee, St. Pius X Catholic Church Member (1995-2006) 
 

COMPUTER PROFICIENCIES 
Microsoft Office 
On-line Legal Research 
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Guidelines for Middle School GATE Resource Class 

1. All middle schools (grades 6th – 8th) will provide gifted services for identified students.  
This class will be an enrichment class (GATE Resource) taught by a GATE endorsed 
teacher that will be a combined grade-level class based on site needs. 
 

2. Students will be placed in this class by site decision based on any combination of the 
following: GPA, teacher recommendation, benchmark results, AIMS, and/or GATE test 
results. 
 

3. A school site may provide additional GATE classes, as long as the class is taught by a 
GATE endorsed (provisional or permanent) teacher. 
 

4. Any classes taught by a GATE endorsed teacher should be titled GATE with additional 
information included. (GATE 6th grade math, GATE 8th grade language arts).   

 
5. A list of TUSD guidelines for success in GATE classes will be provided to all interested 

students and parents for guidance in making this placement decision.   
 

6. For all students in a GATE class, there will be a trial period until the first four-week 
progress report to see if the class is a good match for a student’s interests and ability 
levels.  If there is concern from any interested party (teacher, parent, student), a 
conference will be held to determine the best course of action for the student.  If the 
student remains in the GATE class after this conference, a student support plan will be 
initiated to provide any needed interventions.  If improvement is not shown by the end of 
the first semester, the student may be placed in another class. 
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Cholla High School 
Magnet School Recruitment Calendar 

 
September 2013 

• Letters home to all Magnet students, welcoming them to Cholla (retention) 
• Proper identification of magnet and subprogram students with School Community Services (retention) 
• Presentation to all district LSCs and Counselors regarding IB Prep and IB DP Programme 

(recruitment/marketing) 
o Overview of programs in an effort to encourage student services to promote programs at middle school 

level and provide opportunity for Cholla to visit schools and talk to students  
• Established MS counselor and LSC listserv for consistent communication 
• Cholla Parent University (retention) 

o Provided parents/guardians and students with information regarding how to apply to college, financial 
aid, and scholarships.  College representatives present to speak to parents/guardians and students.  
Representatives from African American, Mexican American and Native American student services also 
present. 

October 2013 
• Meeting with LSC at University High School (recruitment/marketing) 

o Discussed possibility of joint recruitment due to ALE status for both programs.  Information shared 
regarding possible parent night in January.  Contacts exchanged for various middle schools. 

• TUSD Parent University (recruitment/marketing) 
o Informational table discussing IB and Law programs.  Good networking and PR. 

• Celebrate Schools at Park Place and Tucson Mall (recruitment/marketing) 
o Informational table discussing IB and Law programs.  Good networking and PR. 

• Informational Nights for Parents of 8th graders (recruitment/marketing) 
o Letter sent to every parent of TUSD 8th grader, in Arizona Daily Star 

 Safford – October 15th 
 Pistor – October 21st 
 Cholla – October 1st and October 29th 

• Letter sent to Tim Steller of Arizona Daily Star discussing IB DP Programme (marketing)  
• Presentation to IB Seniors (retention) 

o Discussed college application process and upcoming Tucson College Night 
• Presentation to Middle Schools (recruitment/marketing) 

o Doolen – October 22nd 
o Naylor Parent Night – October 24th 
o Mansfeld STEM Night – October 24th  
o Roskruge 8th grade assembly – October 25th 
o Fickett 8th grade assembly – October 30th  

• Submission of four magnet teachers (1 – Law, 3 – IB) to Tucson Values Teachers Excellence Award for 
November 

• Scheduled to visit remaining TUSD middle schools in November 
• Informational packet created to be sent to private schools, contacts made for possible visits 

 

November/December 2013 

Case 4:74-cv-00090-DCB   Document 1645-2   Filed 08/13/14   Page 56 of 183



 
 

 
 

• Letters home to Magnet students who may be struggling in academics or attendance encouraging 
tutoring or CAP enrollment 

• Meeting with LSC to begin individual magnet student interventions for student’s receiving above letter 
• List of magnet students needing possible interventions sent to all student support staff 
• Meeting with LSC at University High School (recruitment/marketing) 

o Discussed possibility of joint recruitment due to ALE status for both programs.  Information shared 
regarding possible parent night in January.  Contacts exchanged for various middle schools. 

• Presentation to Middle Schools (recruitment/marketing) 
o Robins – November 1 
o Valencia – November 4 
o Vail – November 6 
o Safford – November 7 
o Utterback – November 8 
o Lawrence – November 8 
o Secrist – November 12 
o Gridley – November 12 
o Pistor – November 15 
o Dodge High School night – November 21 

• Contacted school counselors and LSCs to promote our Cholla After-school Program (CAP) Showcase 
• Mailer regarding showcase to go out to students who have applied to programme (1st, 2nd, 3rd choice) 
• Mailer regarding showcase to go out to all Safford students  
• Magnet Monday tours conducted, informational packet given 
• Submission of four magnet teachers (1 – Law, 3 – IB) to November Tucson Values Teachers Excellence 

Award in an effort to increase public awareness of programs 
• Informational packet sent to private and charter schools 
• Meeting set up with Noreen at School Community Services regarding the IB Programme and proper 

placement of students 
• Spreadsheet kept with IB Prep applications received, letter contact made with family 

 

January 2014 
• Presented to all 10th grade students IB DP information through English classes 
• Presented to all 9th grade students Law/IB Prep information through English classes 
• Part of elective video discussing law and IB programmes, presented to all 9th, 10th, and 11th grade 

students 
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Advanced Learning Experiences |Tucson Unified School District | 1010 E. Tenth St. | Tucson, AZ 
520-225-6426 | http://www.tusd1.org/contents/distinfo/ale/index.asp 

 
 

STUDENT GUIDELINES 
6th – 12th grades 

FOR ADVANCED ACADEMIC COURSES (AAC)  AP, Advanced, Honors, GATE, IB* 
                       

Are AACs for me? 
What are AACs?   
         You will… 

• Work at a higher level 
• Work at a faster pace 
• Do projects and have hands-on activities 
• Have homework to help you learn the content 

 
Do you want to… 

• …prepare for high school and college success? 
• …be confident in all your classes? 
• …know what is important to study? 
• …have answers to questions in class?  
• …understand what you read? 
• …confidently take on challenges? 
• …work hard and learn? 
• …make valid points and support your thoughts? 
• …contribute to a group? 

 

What did you answer to these questions? 

Yes!   Then TUSD has these courses for you.  Enroll in AACs at your school, give your best, 
and unleash your potential!  See your school counselor for more information. 

 
Not sure?   Give it a try!  If you’ve never taken an AAC, you can still be successful if you have the 

work ethic and confidence to keep trying when things are unfamiliar or 
challenging.  Your teachers will be there to help and support you if you take on this 
challenge.  Why not talk to a school counselor about these opportunities if you still 
aren’t sure. 

 
* AP = Advance Placement; IB = International Baccalaureate  
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Advanced Learning Experiences |Tucson Unified School District | 1010 E. Tenth St. | Tucson, AZ 
520-225-6426 | http://www.tusd1.org/contents/distinfo/ale/index.asp 

 

STUDENT GUIDELINES  
for ADVANCED PLACEMENT (AP) COURSES 

 
Are you thinking about taking an AP course? 

 
Some things all AP courses have in common are: 

• Accelerated curriculum 
• Problem-solving and critical thinking 
• Teachers who have special AP training 
• Opportunity to earn college credit  

 
 
Do you or are you willing to… 
…enjoy learning? 
…work hard? 
…turn in your homework on time? 
…have excellent attendance?  
…meet a challenge head on instead of taking the easy way out? 
…think for yourself? 
…ask questions? 
…manage your time well? 
…follow through with your commitments?  
…strengthen your analytical, reading, and writing abilities? 
…contribute to a group? 
 
What did you answer? 
 

Yes!  Then TUSD has AP courses just for you. See your school counselor to find out 
what courses your high school offers.  
 

Not sure?  An inexperienced AP student can still be successful if she/he has the 
work ethic and confidence to keep trying when things are unfamiliar or 
challenging. Support will be provided at your school to help you successfully complete 
an AP course.  Why not talk to a school counselor about this opportunity? 
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Advanced Learning Experiences |Tucson Unified School District | 1010 E. Tenth St. | Tucson, AZ 
520-225-6426 | http://www.tusd1.org/contents/distinfo/ale/index.asp 

STUDENT GUIDELINES 
International Baccalaureate (IB) 

Cholla Magnet High School  
9th – 12th grades 

 
                       

Are IB courses for me? 
What are IB courses like?   
         You will… 

• Develop international mindedness 
• Learn a foreign language 
• Participate in service learning 
• Use critical, reflective thinking 
• Develop positive character  traits 
• Have teachers who are highly trained in their content area 
• Have the opportunity to earn college credit 

 
Do you or are you willing to… 

• Enjoy learning?  Work hard? 
• Turn in your homework on time?  Have excellent attendance? 
• Meet a challenge head on instead of taking the easy way out? 
• Think for yourself?  Ask questions? 
• Manage your time well?  Follow through with your commitments? 
• Strengthen your analytical, reading and writing abilities? 
• Contribute to a group? 

What did you answer to these questions? 

Yes!   Then TUSD has these courses for you.  Enroll in the IB program at Cholla High School, 
give your best, and unleash your potential!  See your school counselor for more 
information. 

 
Not sure?   Give it a try!  You can be successful if you have the work ethic and confidence to keep 

trying when things are unfamiliar or challenging.  Your IB teachers will be there to help 
and support you if you take on this challenge.  Why not talk to a school counselor about 
these opportunities if you still aren’t sure 
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 Delivering Excellence In Education Every Day 
 

 

 
University High School 

will be hosting 
6 Parent Informational Nights 

On the following dates, 2013-14: 
 

• August 27 - Roskruge Middle School  6:00 pm 
  501 E. 6th St., Tucson 85705 

• August 29 -  Utterback Middle School   6:00 pm 
  3233 S Pinal Vista, Tucson 85713 
 

• September 5 - University High School  6:00 pm 
   421 N. Arcadia Blvd, Tucson 85711 

• September 12 - Gridley Middle School  6:00 pm 
  350 S. Harrison Rd., Tucson 85748 

• September 19 - Pistor Middle School  6:00 pm 
        5455 S. Cardinal Ave, Tucson 85746 

• September 26 - University High School  6:00 pm 
   421 N. Arcadia Blvd, Tucson 85711 
 

Come and meet University High Administration and Staff. 
Obtain information about the admission process. 

Learn more about the school and what it has to offer. 
UNIVERSITY HIGH SCHOOL – Investing in Excellence! 
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PARENT GUIDELINES  
TO SUPPORT A STUDENT WITH ADVANCED ACADEMIC COURSES (AAC)  

(Advanced, Honors, GATE, IB, AP)* 
 

What helps an AAC student outside the classroom? 
   
Parents or guardians who do or are willing to… 
• provide a consistent time and place for their student to 

complete homework. 
• understand that this is a year-long commitment.  
• remind student of the benefits of a rigorous course of study. 
• encourage and support student; do not let their student quit 

when (s)he is challenged. 
• assist their student  in learning time management skills. 
• support and understand the homework load as it may affect family trips, work, and/or sibling 

responsibilities. 
• allow and encourage their student to attend tutoring. 
• encourage their student to talk to their teachers. 
• ask about their school day. 
• read communications from the teacher and school and respond when necessary. 
• have and utilize a TUSD Stats account in order to stay current with their student's progress. 
• attend Open House, Conference Night, and/or special school events   
• work with the school to help their student. 

 
Will you offer that support?  Will you help your student be college bound? 

Yes!   Then TUSD has courses and your student needs your encouragement.  Have 
her/him enroll in AACs at school, support her/him, and unleash her/his potential!  
See your school for more information. 

 
Not sure?   Give it a try!  Join your student and the AAC teacher to create a learning team that 

empowers your student.  (S)he can be successful if (s)he has the work ethic and 
confidence to keep trying when things are unfamiliar or challenging.  Why not talk to 
your student and/or a school counselor about these opportunities if you still aren’t 
sure. 

 
* GATE = Gifted and Talented Education; IB = International Baccalaureate; AP = Advance Placement 

 
Advanced Learning Experiences |Tucson Unified School District | 1010 E. Tenth St. | Tucson, AZ 

520-225-6426 | http://www.tusd1.org/contents/distinfo/ale/index.asp 
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Tucson Unified School district
Department of Curriculum, Instruction 
and Professional Development

Martha G. Taylor, M.A., J.D.  
Director of Advanced Learning 
Experiences (ALE)

1010 E. 10th Street, Room #42
Tucson, Arizona 85719

PhonE:  520-225-6237
EMAil:  martha.taylor@tusd1.org

AViD’s mission 

is to close the 

achievement gap 

by preparing 

all students for 

college readiness 

and success in a 

global society.

Decades of College Dreams

Department of Curriculum, Instruction and Professional Development

Advancement
Via
Individual
Determination

Tucson Unified School District does not discriminate 
on the basis of race, color, national origin, sex, sexual 
orientation, age, religion, or disability in admission 
or access to, or treatment or employment in its 
educational programs or activities.

TUTORS WANTED
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Why does AVID work?

  AVID places students in rigorous 

  curriculum and gives them the support 

  to achieve

  Provides a team of students for 

  positive peer identification

  Redefines the teacher’s role as that 

  of student advocate

Meeting the Challenge

Avid helps students:

  Develop as readers and writers

  Develop deep content knowledge

  Know content specific strategies for 

  reading writing, thinking, and talking

The AViD elective class addresses key 
Elements in college preparation:

  Academic survival skills

  College entry skills

  Tutorials

  Motivational activities career and 

  college exploration

 Tutors are paid an hourly 
 rate of $10.48 and are 
needed two to three days weekly for 3-6 
hours depending on site. if interested please 
contact TUSD. We are looking for tutors at 
the following sites:

Cholla High School

 Sky Saczko, AVID coordinator
 sky.saczko@tusd1.org

Palo Verde High School

 Joanna Goldberg, AVID coordinator
 joanna.goldberg@tusd1.org

Pueblo High School

 Patricia Manciet, AVID coordinator
 patricia.manciet@tusd1.org

Booth Fickett Middle School

 Kim French, AVID coordinator
 Kimberly.French@tusd1.org

Secrist Middle School

 Shirley Regole, AVID coordinator
 shirley.regole@tusd1.org

Valencia Middle School

 Kelly Cilano, AVID coordinator
 kelly.cilano@tusd1.org

What is AVID?

AViD is a college readiness system that 
includes a regularly scheduled AViD elective 
class during the school day, based on writing 
as a tool of learning, the inquiry method, 
organization and collaborative grouping. The 
main components of the AViD system are:

  College readiness skill development

  Academic instruction

  Tutorial support in the AVID elective

  class

  Motivational activities

  Increased enrollment in rigorous 

  course work

Who is an AVID student?

Students selected for the AViD elective class 
are students in the academic middle, capable 
of completing a college preparatory path 
with support. These students often are not 
realizing their full potential academically.   
All criterian are considered for acceptance 
into the class, no single criteria will 
necessarily eliminate a student from 
consideration. 

For further information go to  
www.avidonline.org

TUTORS 
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AP/AAC Support Committee 
(AAC: Honors (HS), Advanced (MS), IB, Dual-Credit)  
Student Support Committee (SSC) 
It is expected that when a student enrolls in an AAC, s/he will successfully complete the 
course. The purpose of this committee is to support a student so s/he is able meet this 
goal. Referral to the SSC may be made at any time by anyone requesting support services 
for an AP or AAC or student.   

 

AP/AAC Student -  Request for Support Form 

Student:  _____________________________________  Grade:  _________________________ 

Course:  ________________________________________________________________________________ 

Who is making this request? _____ Student _____ Teacher _____ Parent 

How can we help you successfully complete this course?    
 
 
What challenges are you having with the course? 
 
 
 
 
What strategies have you implemented to achieve success in this course? 
 
 
 
 
What support do you think you need from the school in order to be successful in this course? 
 
 
 
 
 
 
 
• Current grade in course:  ____________________________________ 
• Current GPA: ____________ 

** Fill out the “Documentation of Interventions” on the other side of this page. ** 
 
Signature:                                                                                                        Date: 
 

Steps : 
1- Complete form  
2- Submit form to school counselor 
3- Committee will meet with student 

to provide support and assistance. 
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DOCUMENTATION OF INTERVENTIONS 

TEACHER INTERVENTIONS 
Check if done Interventions Date(s) 
 Teacher provided interventions for student 

List intervention(s) here:   
 

 

 Teacher contacted parent/guardian of student.  
 Teacher called home after first missing assignment.  
 Teacher provided differentiated instruction to meet the needs of the 

student.  List strategies here: 
 

 

 Teacher documented interventions on Mojave’s Intervention Block  
STUDENT INTERVENTIONS 
Check if done Interventions (Dates) 
 Student sought help from teacher(s) and scheduled appointments with 

them when needed and attended scheduled appointments. 
 
 

 

 Student attended tutoring opportunities.  List here: 
 
 

 

 Student missed fewer than 5 classes per semester.  
 

 

 

Recommended interventions and support services: 

_____Mentoring (AASS, MASS, Student Equity) 
_____School nurse 
_____(School) Psychologist 
_____Tutoring  
_____AVID/Study Skills 
_____Transportation 
_____Social Worker (housing, food, clothing, etc.) 
_____YOTO 
_____Other 
______________________________________________________________________________________ 
 
 

1. Timeline and person responsible necessary for each action 
2. Next meeting must be scheduled. 
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February 3, 2014 Advanced Placement (AP) Student Support Plan 
 
Goal:  To increase African American and Latino enrollment in and successful completion of AP classes. 
Implementation planned for SY 2014-2015. 
 
Policy:  AP classes are completely open to any interested student and these students must be given adequate 

support to successfully complete these rigorous courses. 
 

1. AP Coordinator   
An AP teacher at each HS is given two periods a day for implementation of student support activities 
including organizing and reviewing: student recruitment, academic performance, peer study groups, 
teacher mentors, AP info events, parent/community outreach, summer program, test preparation, and 
AP exam coordination.  Special training will be provided on the specific demographics of the students 
teacher will be recruiting. 
 

2. Student Identification:  
• Faculty and staff will be asked to identify students who they believe have the potential to 

succeed in AP classes.   
• Data from some or all of the following will be used for identification: AIMS, EXPLORE, AP 

Potential, PSAT, GPA, personal characteristics such as motivation, work ethic, ambition, 
passion, resiliency, etc.  

• Parent or student identification – Parents or students may request and be granted placement in 
an AP course. 
 

3. Personal Outreach  Identified Students 
Identified students will be personally contacted by any faculty member or current AP student and 
asked to consider taking an AP class.   They will be supported and encouraged as they talk to an AP 
teacher or student, visit an AP classroom, and/or attend an AP information event. 
 

4. Teacher/Staff Mentors   
Every African American and Latino student will be paired with a teacher mentor on campus from any 
class or subject area.  This will be a year-long commitment  to support a student while she or he adapts 
to this more rigorous class. 
 

5. Peer Study Group 
AP Coordinator creates peer study groups to meet 1x/week before/after school to work together on 
academic coursework. 
 

6. Support Classes    
AP Coordinator and administration at each high school will organize a before, during and/or after-
school writing lab, math tutoring, and exam prep classes. 
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February 3, 2014 Advanced Placement (AP) Student Support Plan 
 

7. Summer Program: A summer program for identified students (and others) new to AP will be held to 
prepare students for new expectations of an AP course.  

 
8. AP Course Offerings   

All high schools would offer a minimum of 4 AP class in core subject areas, including identified high-
interest classes for African American and Latino students: Year 1-AP Spanish Language and Culture, 
World History, English Language, and Biology; Year 2: Human Geography, Spanish Literature, 
Psychology, English Literature, U.S. History, Studio Art 
 

9. AVID  
If AVID is offered at a high school, targeted students will be encouraged to participate. 
 

10. Student Support Committee (SSC) 
Goal: Retention of students in AP classes. 
Committee consists of counselor, LSC, administrator, AP teacher.  Each student agrees not to withdraw 
for semester; if change is requested after that time period, student must talk to SCC.  Interventions are 
put into place after first quarter, if needed. If schedule change is requested at the end of first semester, 
Committee problem-solves with student, identifies solutions, finds resources, and provides whatever is 
necessary to assist student in remaining in AP class. 
 

11. African American Student Services, Mexican American Student Services,  Language  Acquisition 
Support 

These departments, in coordination with the AP Coordinator, LSC and administration at each site, will 
provide additional support to identified students as needed and support any parent/community 
outreach initiatives. 

 
12. Parent/Community Outreach 

Events/Initiatives will be planned to elicit parent and community support for identified students taking 
AP classes. 
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Tucson Unified School District  
Department of Advanced Learning Experiences (ALE) 

 Parent Complaint Resolution Process 
In order to best serve our students and families, the ALE Department has established the following procedures to ensure complaints or 
concerns from our families are resolved in a fair and timely manner. Complaints should always begin at the level in which the concern was 
held.  They should be shared as soon as possible to allow resolution at the lowest possible administrative level, starting with the classroom 
teacher and then the campus administrator.  Thank you for following the steps outlined below.  

INFORMAL 
ATTEMPTS 

 
 

 
 

CAMPUS 
LEVEL 

STEP 1 
Contact the 
appropriate 
teacher or staff 
member at your 
student’s school 
to share your 
concern. 

Please schedule an informal discussion with the appropriate teacher or staff member 
to share your concern and what resolutions you are seeking.  It is important that you 
begin at the level where the concern originated. This can be done in person, by 
phone or through email.   

STEP 2 
Contact an 
administrator at 
your student’s 
school. 

If, after meeting with your student’s teacher or staff member, your concerns were 
not addressed satisfactorily, please schedule a discussion with a campus 
administrator to share your concern and what resolutions you are seeking.  This can 
be done in person, by phone or through email. 

FORMAL 
ATTEMPTS 

 
 
 
 
 
 
 
 
 
 
 
 
 

CAMPUS 
LEVEL 

STEP 3 
Contact the 
principal at your 
student’s school. 

If informal attempts do not bring a resolution, the “ALE Formal Parent Complaint: 
Level Two” form may be filed and given to the campus principal along with a request 
for a meeting. This form is available through the ALE Department or the ALE 
Website, or from the school principal.   

CAMPUS 
LEVEL 

STEP 4 The campus principal will hold a conference with the student and/or parent as soon 
as possible, but no more than five school days of receiving the written complaint.  
The principal will have five school days after the conference to submit a final 
response in writing to the student or parent, if one is requested. 

DISTRICT 
LEVEL 

STEP 5 If the conference with the principal did not bring forth a resolution that both the 
family and principal agree upon, the parent/guardian may request a meeting with 
the Director of Advanced Learning Experiences. This form is available through the ALE 
Department or the ALE website, or from the school principal.   

DISTRICT 
LEVEL 

STEP 6 The ALE Director or designee shall hold a conference within five school days after the 
meeting request was made.  At the conference, the ALE Director or designee shall 
consider only the issues and documents presented at the site level and identified in 
the “ALE Formal Parent Complaint: Level Two” form.  The ALE Director or designee or 
designee shall have five school days following the conference to provide the student 
or parent a written response, if one is requested.   

DISTRICT 
LEVEL 

STEP 7 If the conference with the ALE Director did not bring forth a resolution that both the 
family and Director agree upon, the parent/guardian may request a meeting with the 
Assistant Superintendent for Curriculum and Instruction or designee. The Assistant 
Superintendent or designee shall meet with the parent/guardian within five school 
days after the meeting request was made.  At the conference, the Assistant 
Superintendent or designee shall consider only the issues and documents presented 
at the site level and identified in the “ALE Formal Parent Complaint: Level Two” form.  
The Assistant Superintendent or designee shall have five school days following the 
conference to provide the student or parent a written response, if one is requested.   

BOARD 
LEVEL 

STEP 8 If the parent or student did not receive the relief requested at the meeting with the 
Assistant Superintendent or designee, the family may appeal the decision to the 
TUSD School Board.  The appeal notice must be filed in writing, on a “Level Three 
Complaint” form provided by TUSD.  The “Level Three Complaint” must be filed 
within 10 days from the “Level Two” decision was issued.  The Superintendent or 
designee shall inform the student or parent of the date, time and place of the board 
meeting at which the complaint will be on the agenda for presentation to the TUSD 
Board.  

 The decision of the Board at the Level Three Complaint process is final.  If for any 
reason the Board fails to reach a decision regarding the complaint by the end of the 
regularly scheduled board meeting, the lack of a response by the Board upholds the 
administrative decision at Level Two. 
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Tucson Unified School District – Advanced Learning Experiences 
1010 E. 10th St., Tucson, AZ 85719 | Phone (520) 225-6422 

http://www.tusd1.org 

Tucson Unified School District 
 

Department of Advanced Learning Experiences  
Formal Parent Complaint: Level Two 

 
Tucson Unified School District pledges to support the academic success of all students and no 
discrimination is permitted in the programs or activities that the District operates.  If you have an 
issue regarding any aspect of Advanced Learning Experiences (ALE) related to a student, please 
complete, sign and submit this form to your school’s principal. 
 
Date:  _______________________________ 
 
On behalf of:  ________________________________________________________________________ 
 
Complaint is filed by:   ____ Student: ____________________________________________________ 
 
                           ____ Student’s parent(s): __________________________________________ 
 
                           ____ Other: _____________________________________________________ 
 
Address:  ____________________________________________________________________________ 
                 Street                                                                          City                               State           Zip 
 
Telephone(s):  ________________________________________________________________________ 
                            Home/Work/Cell                                                   Home/Work/Cell                                                                 

 
1. Describe your concerns in specific terms.  Include (1) the specific incident or activity; (2) the 

individuals involved; (3) dates, times, and locations involved; and (4) that forms the basis of the 
complaint (attach additional pages if needed).   

 
 
 
 
2. Describe any relevant communication that has already occurred to address the issue.  Please 

specify the types of communication, dates of communication, and names of individuals with 
whom any communication has occurred.   

 
 
 
3. Please describe how you would propose to resolve this issue. 
 
 
4. Do you wish this complaint to be mediated by a District designee?    

 Yes     No 
 
 

PLEASE RETURN THIS FORM TO YOUR SCHOOL PRINCIPAL.  
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GATE 
1. Tommie Anderson 
Director of Talented and Gifted Programs (Retired) 
 Pulaski County Special District 
 Little Rock, AR 
 

2. Donna Ford, Ph.D. – Gifted Education and minority students 
Harvie Branscomb Distinguished Professor (2013) 
Dept. of Special Education and Dept. of Teaching and Learning (secondary apt.) 
Peabody College of Education, Vanderbilt University 
Nashville, TN 
Reversing Underachievement Among Gifted Black Students (1996, 2010)  
Multicultural Gifted Education (1999, 2011) 
In Search of the Dream: Designing Schools and Classrooms that Work for High Potential      
Students from Diverse Cultural backgrounds (2004) 
Teaching Culturally Diverse Gifted Students (2005) 
Diverse learners with exceptionalities: Culturally responsive teaching in the inclusive classroom (2008) 
Providing Access for Culturally Diverse Gifted Students: From Deficit to Dynamic Thinking (2010) 

Recruiting and Retaining Culturally Different Students in Gifted Education (2013; Nominee for 
2014 NAACP Image Award for Literature-Instruction) 

3. Lisette T. Rodriguez, Ph.D. - Gifted Education and Hispanic students 
District Supervisor 
Advanced Academic Programs 
Division of Academic Support, Office of Academics and Transformation 
Miami Dade County Public Schools 
Miami, FL  

 
Advanced Placement 

1. Mary Boehm – Advanced Placement  
President  
A+ College Ready – A National Math and Science Initiative 
Montgomery, AL  

 
2. BJ Henry – KY, Advanced KY (AP) 
Assistant Principal, Elizabethtown High School,  
Elizabethtown Independent School District,  
Elizabethtown, KY 
 

3. Gina Thompson  
Deputy Superintendent 
Yuma Union High School District  
Yuma, AZ 
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Detracking (The educational philosophy that the best curriculum and teaching practices at the school 
should be the curriculum and teaching practices to which every student has access.) 
 
1. Carol Burris  

Principal 
South Side High School  
Rockville Centre School District 
Rockville Centre, NY 
Detracking for Excellence and Equity (2008) 
Opening the Common Core: How to Bring ALL Students to College and Career Readiness (2012)  
On the Same Track: How Schools Can Join the 21st Century Struggle against Re-segregation 
(Spring of 2014) 

 
2. John Knudson-Martin Ph.D.  

Associate Professor of Education, Eastern Oregon University 
La Grande, OR 
Chair of the Tracking and Detracking Special Interest Group for the American Educational 
Research Association.    

 
Equity in Education 

1. Gerald Denman 
Chief Equity and Achievement Officer 
Puyallup School District 
Puyallup, WA 

 
2. Robert L. Jarvis, Ph.D.  
Director of K-12 Outreach 
Director, Delaware Valley Consortium for Excellence and Equity 
Director, Long Island Consortium for Excellence and Equity 
Co-Director, New Jersey Network to Close the Achievement Gaps 
Penn Center for Educational Leadership 
Graduate School of Education 
University of Pennsylvania 
Philadelphia, PA  

 
3. Mika Pollock, Ph.D. 
Professor of Education Studies  
Director of the Center for Research on Educational Equity, Assessment, and Teaching Excellence 
(CREATE) 
University of California, San Diego 
Colormute: Race Talk Dilemmas in an American School (Winner - 2005 AERA Outstanding 
Book Award; Because of Race: How Americans Debate Harm and Opportunity in Our Schools 
(2008); In Everyday Antiracism: Getting Real about Race in School (2008; Winner-2008 
Outstanding Book Award). 
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4. Kevin Welner, Ph.D., J.D.  
Professor, Education Foundations, Policy & Practice; University of CO – Boulder 
Director: National Education Policy Center (NEPC) 
Closing the Opportunity Gap: What America Must Do to Give All Children an Even Chance 
(2013) 
Legal Rights, Local Wrongs: When Community Control Collides with Educational Equity (2001) 
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TUSD 
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TUCSON UNIFIED SCHOOL OISTkiCT 

MEETING OF: October 22, 2013 

TITLE: University High School Admissions Plan in Accordance with the Unitary Status Plan 

ITEM#: 13 

Information: 

Study: 

Action: 

PURPOSE: 

X 

X 

To seek Governing Board approval of the final version of the University High School Admissions Process (Version 3.0) required by the 
Unitary Status Plan. 

DESCRIPTION AND JUSTIFICATION: 

The Unitary Status Plan states, in relevant part, 

" ... the District shall review and revise the process and procedures that it uses to select students for admission to UHS to ensure that 
multiple measures for admission are used and that all students have an equitable opportunity to enroll at University High School. In 
conducting this review, the District shall consult with an expert regarding the use of multiple measures (e.g., essays; characteristics of 
the student's school; student's background, including race, ethnicity and socioeconomic status) for admission to similar programs and 

shall review best practices used by other school districts in admitting students to similar programs." 

According to the most recent timeline, this item is due by October 23, 2013. This item is presented here for action, staff is 

recommending approval of this item. 

Presented by: Samuel Brown 

Superintendent Goal: Desegregation 

BOARD POLICY CONSIDERATIONS: 

LEGAL CONSIDERATIONS: 

For all Intergovernmental Agreements (IGAs), Initiator of Agenda Item provides the name of the agency responsible for recording the 
Agreement after approval: 

For amendments to current IGAs, Initiator provides originaliGA recording number: 

Legal Advisor Signature (if applicable) 

BUDGET CONSIDERATIONS: Budget Certification (for use by Office of 

http:/ /boardagenda/Biuesheet.aspx?Item!D=4469&Meeting!D= 167[10/18/2013 8:39: 19 AM] 
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----- Other available and may be: 
Budget Cost Budget c"'o-d"'"e---------- Authorized from current year budget 

Authorized with School Board approval 
Code: Fund: 

INITIATOR(S): 

Samuel E. Brown, Desegregation Director 10.14.13 
Name Title Date 

DOCUMENTS ATTACHED/ ON FILE IN BOARD OFFICE: 

ATTACHMENTS: 

I Click to download 

C'J LJHS AdmiSSIOns 

TUCSON UNIFIED SCHOOL DISTRICT BOARD AGENDA ITEM 
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TUSD 
University High School Admissions Process Revision 

!:. USP LANGUAGE 

The Unitary Status Plan (USP), section V(5)(a) states: 

V. QUALITY OF EDUCATION 

5. University High School ("UHS") Admissions and Retention 

a. By A[Jrill, JQJ] October I, 2013, the Dist.-ict shall review and revise the process and procedures that it 
uses to select students for admission to UHS to ensure that multiple measures for admission are used and 
that all students have an equitable opportunity to enroll at University High School. In conducting this 
review, the Dist.-ict shall consult with an expert regarding the use of multiple measures (e.g., essays; 
characteristics of the student's school; student's background, including race, ethnicity and 
socioeconomic status) for admission to similar programs and shall review best practices used by other 
school dist.-icts in admitting students to similar programs. The Dist.-ict shall consult with the Plaintiffi 
and the Special Master during the drafting and prior to implementation of the revised admissions 
procedures. The District shall pilot these admissions procedures for t.-ansfer students seeking to enter 
UHS during the 2013-2014 school year and shall implement the amended procedures for all incoming 
students in the 2014-2015 school year. 

The original date was changed by agreement of the Parties and Special Master. 

II. EXECUTIVE SUMMARY 

The USP directs TUSD to improve the academic achievement of African American and Latino students and to 
ensure that African American and Latino students have equal access to TUSD's Advanced Learning 
Experiences (ALEs). ALEs include: Gifted and Talented Programs, Advanced Academic Courses (AP, Pre-AP, 
Dual-Credit), and University High School (UHS). Historically, UHS has had disproportionately low African 
American and Latino student populations compared to the rest of the TUSD's high schools. The revised 
admissions process is one of several strategies to attempt to increase the percentages of African American and 
Latino students, including ELL students, enrolling and succeeding at UHS. 

TUSD has worked to review and revise the process and procedures that it uses to select students for admission 
to UHS to ensure that multiple measures for admission are used and that all students have an equitable 
opportunity to enroll at UHS. This review and revision has included consultation with experts regarding the use 
of multiple measures, a review of best practices used by other school districts in admitting students to similar 
programs or schools, and ongoing consultation with the Plaintiffs and Special Master. . 

The new proposed admissions process will be applied in a fair, equitable, and race-neutral manner. Although 
TUSD endeavors to positively impact the percentages of African American and Hispanic enrolhnent and 
success at UHS, the proposed application process is designed to be impartial and to offer equity and fairness to 
all students who apply. 
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III. DEFINITIONS 

in its efforts to achieve "unitary 
the 1950s. 

USP stems from a federal school desegregation court case called Fisher-Mendoza v. 
Special Master parties to the case include TUSD, two plaintiffs groups representing African American and Latino 

students respectively, and the United States of America, represented by the Department of Justice. 
There is a court-appointed "Special Master" who oversees implementation, including monitoring and 

Learning 
Experiences 

on behalf of the federal court. 
USP Section V(A) identifies TUSD's GATE 
Dual-Credit), and UHS as ALEs. These are 
American and Latino student participation in cmnp'!')i 

IV. BACKGROUND AND TIMELINE 

The admissions process was first created through a 
1989, and 1991 by the UHS Matrix Co.mrrtit!('e'l;j}l]. 

· admissions guidelines. It was revised 
approved by UHS School Council in April 
exam, is to recruit and retain a diverse and 

Academic Courses 
has been historically low African 

percentages of the TUSD as a whole. 

was revised in 1988, 
scttool~~,!!tlcil adopted revised 

H~~,current policy was 
admissions policy, including the entrance 

In March 2013, the UHS !'4}.dmissions Internal Working Group 
that included Mike twe'fi<'"' years who represents the faculty 
and serves as a liaison to Cislak who serves on the UHS 
Site Council, and Dr. who has managed the school's 
admissions for ~.e1net1t at the end of school year 2013-14, the new 

Principal, ~~~~J:~~~~J~~!~~ have remained in the Working Group. 
Additional ! feedback on the process including: Carmen 
Hernandez - u~~§j~;;~~·;~ SupjpQ_t~;'£:ociriJ;!iJ.1~tor; - UHS Career and Technical Counselor; Loraine 
Blackmon - l. and UHS Foundation Board member; Terry Adkins -
parent and site • ··-. mathematics teacher and site council member; and Mickey 

I•, 
Cronin - student and sit!!€,§~),\[D.cil m~•.uu< 

The ALE Director and new were hired on July 1st 2013 and began working with the current 
working group and expanding input into the admissions process. The District presented a draft 
revised process July 20, 2013 Special Master and Party Review. TUSD staff and UHS, with the 
inclusion of stakeholders, are to refine the draft process in tinle for the 2014-15 admissions period. 
TUSD will send a revised draft by September 6, 2013, and will continue to consult with the Parties and the 
Special Master in the refinement of the final plan - set to go to the Governing Board for approval either on 
September 24,2013 or, if necessary, on October 8, 2013 prior to implementation. TUSD will send a notification 
of the possible changes to the new admissions process inserted into the 81

h Grade recruitment letter from the 
ALE Director that was sent September 6, 2013. Notification of any modifications to the current admissions 
process will be sent to all applicants by October 18, 2013, at the latest. 

Tucson Unified School District 2 
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V. CURRENT ADMISSIONS CRITERIA 

Currently, admission to UHS for 91h and lO'h grade is based on the following factors: 1) achieving 50 points or 
more from a combination of points obtained from valuing a student's GPA and entrance test scores, and 2) 
space availability. Students must have a minimum cumulative GPA average of 3.0 in four core classes -
English, Social Studies, Mathematics, and Science. No weight is given for advanced classes, such as Honors or 
pre-AP. 

The cumulative GP A average is calculated from final grades for 
first semester of the eighth grade school years. UHS 
(CogAT) as an entrance exam. The Cognitive Abilities Test 
a decade. It is comprised of three sub-tests - verbal, quam~! 
GATE (for grades 3-7) will administer the most recent ver·~ic.ri 

semester of seventh grade and the 
»uuo'"'o the Cognitive Abilities Test 

as the primary entrance test for over 
In 2013-14 both UHS and 

vu.!l'~~-Form 7- to grades 3 through 8. 

The CogA T' s strength is the fact that it is not an · statft!Jl~ft2-base:d exam (a common type 
of assessment for "exam schools") but a ass:eS:iibJirnt of a student's reasoning 
abilities skills - skills that are not innate and can be Students must receive 
a minimum qualifying composite stanine of 7 on 'he''c:!i[u~~~~t required minimum 
test score of a 7 on the Composite 'iiliC.""-< for students that 
may not score a 7 or higher in each sub the entrance by obtaining 
higher scores in one or more sub test GP A and test scores according to the 
following tables. A minimum ''"·'"~ .... " ali'·~t~.bov't[q]\_!;l:)i~es i'''S'!Mj~nt for admissions to UHS. (See Chart 
below, page 3) 

In the past the Ravens tes·t;Was 1~s 
now available online which "''-'""'o 

admissions p:~i~~~~=~~ 

3.57-3.44 

3.43-3.30 26 

15 

Tucson Unified School District 

suJ1P'l!~~nt student scores. The Ravens test is 
mel\,S\!fe. Th:en:fot:ef'it was removed as a component of the 

9 27 

7 21 

3 
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2.99-0 0 

VI. REVIEW PROCESS 

The UHS Admissions Internal Working Group met several times to discuss the current admissions policy for 
freshman and to identifY areas for review and revision. Early consensus from the working group determined 
that additional admissions criteria should be objective and well-defined. The initial feeling was that the use of 
interviews, personal essays and/or staff recommendations could inject subjectivity into the process, and could 
reduce the transparency and consistency of the admissions. 

Since that time, a larger constituent group has had the om1ortunit: 
the admissions process. Multiple experts have been corttac;te~ 
TUSD adjusted to the UHS principal transition and the 
been received from the TUSD School Board, the 
complete outline of a draft admission processes is 

A. Expert Analysis 

Multiple experts were contacted and · 
topics. 

Experts Contacted: 

1. 

5. Dr. Lannie Kanevsky 
(expertise in Academic Re>~~~(~f4 

6. Kelly Lofgren 
(Admissions Coordinator, Illinois Mathematics & Science 
Academy [IMSA ], Aurora, Illinois) 

7. Dr. Tanya Moon, University of Virginia 
(expertise in Gifted Education and Academic Diversity) 

See Appendix A and AAfor summaries of interviews. 

Tucson Unified School District 

iafticipa1:e in discussions and overview of 
~ition;>l research has been completed as 

Director. In addition, feedback has 
Master. To this end, a more 

August 22, 2013 

Pending (September 9, 2013) 

August 21,2013 

July 2, 2013 

August 16,2013 (email) 

August 22, 2013 

4 
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See Appendix Kfor expert reports 

Tucson Unified School District 5 
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In discussions with these multiple experts regarding analysis of current "Exam School" best practices, the 
general consensus is that the use of multiple and varied methods of analyzing students for the basis of 
admissions yields a more complete picture of the students and is deemed a best practice. When looking at what 
factors most impact the diversity of the schools, feedback was given that expanding the school, improving 
recruitment, and improving feeder pattern educational practices have the greatest impact on increasing the 
diversity of the school. 

In these endeavors UHS has been making strides for the past few Recruitment efforts have included 
steadily increasing the amount and accuracy of information about UHS, and this has resulted 
in an increase in the number of students entering UHS to the current freshman class. During this 
same time period, there has been a steady increase in the of Hispanic students attending UHS, 
although the same increase was not seen for African A.TI~§,rlelrl st:uili:Jlt~J Current size restrictions limit the 
number of students who are able to attend UHS; given . . qualifying for admission to UHS, 
this is a concern. Further, UHS has hosted two e~~,~~~~ on vertical articulation of 
curriculum to help feeder schools prepare students 

Exam Schools 
1. 
2. 
3. 

See Appendix C 
Schools; Appendix E)'ok{'#-g,view 

Tucson Unified School District 

'e$1~g;tted, and personnel contacted, when 
,pntctiic~S,~!n,;~~JraTJf~:tl!.~se used multiple measures and 

Aurora, IL 
Alexandria, VA 
Austin, TX 

·Appendix D for Review of Top-Rated AP High 

6 
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VII. PROPOSED ADMISSIONS PROCESS REVISION 

In discussions with experts and with those involved in the development of a quality admissions policy, it has 
become clear that it is best practice to work on a process for implementation that includes the use of multiple 
measures and a continuous evaluation of this implementation. After meeting with experts and working with 
constituent groups, we would like to propose the following multi-year process for implementation and analysis 
ofUHS admissions, in collaboration with the Plaintiffs and the Court. This process will allow for: 

1) flexibility in meeting admission time lines while uc•vctupJLn!i,Jll!lM"J\ criteria and 
2) using a varied approach to admissions at UHS, both for , 5 SY and in the future. 

The development of a process for implementation and ev:'J'llj.af~9fl a~~i.~~io·ns, instead of a static policy, will 
allow all parties the opportunity to better understand differ•ent changes impact admissions. 
The outline below looks at a two-year process; like~1j!}\;,]pro•ce~;s to be that of continual 
analysis and improvement over time. This te'sliing in the future, including the 
use of the Partnership for Assessment of Readiness an option. 

YEAR 1 (for studen 

2. GPA 

a. A student's cumulative grade point average (GPA) is calculated from final grades for the second 
semester of seventh grade and the first semester of the eighth grade school years. 

b. A minimum cumulative GPA of3.0 in four core classes -English, Social Studies, Mathematics, 
and Science will qualify students for points towards admission. No weight is given for advanced 
classes, such as Honors or pre-AP. 

Tucson Unified School District 7 
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3. Academic Motivation Test (CAIMI OR OTHER RELEVANT MEASURES)* 

a. All current gth grade students will pilot a motivation test (CAIMI OR OTHER RELEVANT 

MEASURES) during the Fall of2013. 

b. All non-district students that have applied and taken the CogAT will pilot a motivation test. 

4. Point Structure: Remains. For the first-year pilot, 

below). After the first year, we will look 
weight/point distribution at that time. 

Given the results using the current 

additional assessment appear to inc:reltse 

that could be admitted to the school. See £fPJ:JeT1' 

*Dr. Lannie Kanevsky recommended the 

OTHER RELEVANT MEASURES). 

B. Sophomores 

1. 

2. 

a. 

test will be used as additive (see 

tivlttion test scores and reevaluate the 

awanlin!!' 11\'0Etus points from the use of an 

and Hispanic students 

(CAIMI OR 

school year will complete a pilot 

b. 7 will qualify students for points towards admission. 

3. Transcript analysis/GPA 

a. A rubric will be developed to weight GPA and transcript analysis that yields higher values for 
higher GPA and honors/advanced coursework. For example, a student could be given an 
additional point for taking an advanced level class, regardless of the grade earned. 

b. A minimum cumulative GPA of 3.0 on a 4.0 un-weighted scale in four core classes- English, 

Social Studies, Mathematics, and Science will qualify students for points towards admission. 

Tucson Unified School District 8 
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University High School Admissions Process Revision 

c. Students must be on track to graduate with a UHS diploma. (Appendix E) 
4. Academic Motivation Test (CAIMI OR OTHER RELEVANT MEASURES): All applicants will 

pilot the CAIMI OR OTHER RELEVANT MEASURES. 

5. Non-Cognitive Admissions Component (Sedlacek and Brooks): Questions would be developed for 
short answer responses that would be given at the same time as the Motivation assessment. These 
questions would be related to the seven non-cognitive from Sedlacek and Brooks. See 

Appendices F and G for information and examples 

similar to the exemplar used by 

dll~i!-}1/cer recommendations. 
with outside See Appendix I for 

component will be conducted to 

of current UIJrsq!h!llerrts 

There may be times~~~lm 
are accepted, the tollm¥i 

tgntm:s success in an extremely rigorous and 
prclspeel;(v~~,:~tJ~Yi~'t and Senior Admissions reflect the preparation 

ffiii;gJl!,drrtiss:iorts of"filniors and Seniors is subject to space availability. 

JurtiOJr<Ql~~l:ni·6~1~\!':iertts will be admitted. If there are openings and applications 

Students must: 
I. 

2. demonstrate 
graduation. 

performance on the State's standardized test requirements for 

3. have earned an Exceeds on the AIMS or the equivalent ratings on future testing orr two of the 
subject tests, reading, writing and mathematics. 

4. GPA of3.0 or higher in all previous coursework. 
5. score of 167 or higher orr the PSAT or a score of 1670 or higher on the SAT. 

Tucson Unified School District 9 
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YEAR 2 (for students applying in 2014-15 to enroll in 2015-16) 
The Year Two process is an extension of the pilot process that was used for sophomore students in Year One. 

Based on an extensive evaluation of the Year One process, including analysis of each component and their 

effectiveness and efficiency, the functioning components of the list below will be used. 

A. Freshman and Sophomores 

I. All eighth and ninth grade applicants will be given 
admissions for the 2015-16 school year. A uu:tuu•u 

points towards admission. 

2. Transcript analysis/GPA 

a. A rubric will be developed to weight 
higher GPA and 

b. 

3. Academic Motir~tti.;lii¥ 

grade applicants;:~lJ 

4. 

5. 

B. Juniors and Seniors 

See Year I 

Tucson Unified School District 

T to determine eligibility for UHS 

score of 7 will qualify students for 

higher values for 
srn$14t could be given an 

10 
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Y!!!,. REVIEW 

UHS will create a committee that will review the process and results of admissions yearly. Changes will be 
considered for the next admissions cycle. 

IX. RECRUITMENT AND RETENTION 

Tucson Unified School District 11 
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University High School: Admissions Revision for SY 2013-14 
Appendix A: Expert Interview 

I. Dr. Kay Hockett interview (August 21, 2013) 

2. Dr. Chester Finn interview (August 22, 2013) 
Martha G. Taylor- notes 

1. In your review of"exam schools", what would you consider are some of the 'best practices' that exam schools 
are using in terms of admissions criteria? and what would you consider are some ofthe least successful ? 
obviously this is weighed against what a schools objective's might be and there are several that we have 
identified: e.g. A student's preparedness for the advanced coursework, success in completing a 4 year rigorous 
AP curriculum, and ability to attract a diverse demographic population including underrepresented students 

• Best practices are holistic, much like colleges use. Amulti-fuceted approach is best as you need to move beyond 
on factor. Single criteria process is anaquated; should no! be "do or die. '' Good examples of holistic approach 
are IMSAand TJHSSM. 

• 1Vfultiplefactors need to be examined It is not diverse vs. qual{fled; il is ''what does qualffied mean?" Not 
appropriate that it only means good test takers- one moment in time. Should not be just one measure to 
determine qualified. 

o J\!iany e:ram schools believe that test is effective because it is "clean"; this is an en grained belief- that it is not 
a bout race. Hm.vever, everything is subjective to a degree and has philosophical implications. 

.. TI1is holistic type of process is defensible tOr both political and best prnctice perspectives. Goal should be to 
have student population that mirrors community. 

• Recruitment should be in community (churches, neighborhood centers, etc.) 
• Should have multiple people looking at applications. Rubrics are good to use. 
• Admission process should have internal consisrency lV'dh school & district's mission and vision 

• Not one way; test score and cut-off can be subjective not just objective; prefer holistic method like a small 
private college (grades are :fi·equently not used, reconnnendation, personal statement, test scores, interviews, 
problem-solving questions 

• Good when admissions is divorced from school TJ & NYC); removes onus from school and insulates principal 
:fi·om political process. 

• If there is a large demand from community for this type of program, district should increase number of schools 
instead of making process more selective. 

• Admissions processes that are problematic? Pure exam schools that use a single test score are not 
recommended. This is not a good way to make any important decisions in life. One point in a score should not 
make a difference. It is efficient and safe but not much else is going for it. 

• Some quantitative approach based on market-basket fuctors (GP A, Test, etc.) Some admit all over cut-off score 
so no further selection (New Orleans) 

2. Academic tests: Schools use a variety of different tests to assess academic achievement (e.g. standards based, 
achievement tests, cognitive assessments). Were there any differences you noticed between the type of these 
assessments that led you to believe that the implementation of 1 was more successful than another. 

e Not necessarily. Some used professionally developed and others used tests developed at school level. All are 
similnr. Some use IQ_-type tests; this is what the CoGAT is most aligned v.~th. 
a) Just recently vve have begun to see an increase in "institutional" test prepping from schools in our 

community- was this a common problem for the schools and how were they addressing this issue? \Vas 
this a motivational factor in creating their "own'' assessments? 

e It has come up. Test prep is a cottage industry in parts of the country- CA& NY 
e Chicago Public Schools (CPS)- measures achievement on test AND achievement relative to peers. Now have a 

minimum score all applicants have to achieve. 

• Some schools do own test; some hire Pearson or another company to do one for their specific school. One kind 
of test is not better than another. 

• I am wary of one test score/number being the determiner. 
• Test Prep programs rampant in high SES; Proliferation argues for the holistic approach. Produces own SES 

discrimination. 
• Some schools (TJ) make everything known. Even public info does not solve this problem. 

1 
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Appendix A: Expert Interview 

• HS are captive of feeder schools preparation of students. The drawbacks and limitations students bring with 
then are out of a HS 's control. 

3. Nonwacademic assessments: As a result of the review we are conducting, UHS is looking at other types of 
measures to assess students' preparedness- and specifically proposed the use of an "academic resiliency scale" 
or a "motivation" scale that measures student persistence or motivation around learning. In your research, did 
you come across other schools that had adopted such instruments as part of their admissions policy and what 
was their experience using this type of instrument? 

IJ No. It is not used, although some schools are interested. 
s Can tap into motivation using personal essays, etc. T11is helped TJHSST 
"' Most schools use GPA -many said at least a 3.); some looked at courses taken (higher level). 
il Some considered what the student's options '1-i·'ere {fnot admitted (i·ura! area. math<-;;cience interest, etc); this 

results in a more practical and realistic look at S 

• I don't know. Our research did not get into types of tests used. 
• I am skeptical that a test can measure motivation but maybe I don't know of a good one. 
• Any opportunity for student expression (interview, personal essay) and/or a teacher recommendation could 

reveal motivation. Could ask: \Vhy do you want to come to this school? Can you give evidence from your 
personal experiences that will show that you will do well in this school? 

4. "Subjective measures": One area of controversy has been the use of more "subjective" measures. What did 
you find was the most successful way schools used "personal statements" and student essays? Teacher 
recommendations? 

~ Success should be based on mission a ncl vision of district/schooL 
,. TJHSST and IMSA use multi-f.:1ceted approach. Big-Committee model for first round; Committee does not see 

anything quantifiable and makes recommendation using rubric. There is close examination ofS an as individual 
and not just as a number. No great success yet but working towards a worthwhile goal. 

e Teacher Reconunendations: fi·equently used with GP As 
o The traditional T. Rec. is not taken very seriously. Seen as opportunity for teacher to explain low 

achievement Or other problems. Used with student who have low numbers in as process that 
traditionally looks at only the numbers. 

o More holistic type (IMSA & TJHSST)- taken as good evidence; several options for qualities of 
character. Particularly like the one used by IMSA that has personal qualities and then a rubric for 
each quality. 

.. Personal Statement- trained members used rubric 
o Concern about subjectivity? Even the choice to use a test is a subjective decision. You cannot take the 

human element out of it. Most important is follow-up. 
o Many schools use matrix; this is the old lvay and the reasoning is, ''This is the way we've always done 

it." Not recommended. 

• This is the challenge ofholistic system- validity and reliability not possible in the traditional sense. No fancy 
measure because you are dealing with the human element. 

• Quantitative is easy to explain to the public vs. human judgment that is an evaluation of others 
• Not easy 

5. The use of race: Obviously one of the issues surrounding admissions policy is the question of diversity and the 
use of considering "race/ethnicity" a factor in admissions. What did you find had been the schools' experience 
with using race/ethnicity as part of the criteria? Geography often seems to be a common proxy for that? 
Others- e.g. income? 

,. Usually a proxy for race is used. SES or Free & Reduced are most common proxies. Sometimes geographical 
location can be used (CPS). 

• Schools frequently don't want to talk about this sensitive subject. Pleasantly surprised by diversity of school 
studies as a group vs. individual schools that have predominantly one race. 

• Exam schools frequently best integrated by% but almost never reflect the community as a whole 
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• Tough to balance in admission process; can't use race itse(f but can be a factor. Geography & SES are 
fi:equently proxies. 

• I don't bebeve in admitting only on race; need other qualities but can do proxies. Broader reach than just 
TUSD would be good. (explained to him that there are no% limits in place currently although the priority is to 
TUSD students). 

• Heroic efforts seen- reaching out to MS, summer programs, school visits, etc. BUT feeder system needs to do 
a better job of education and preparing these students. 

• Some schools take students on a trial basis (.4ustin, TX); don't quite meet but have a fighting chance. Risk for 
all parties; don't know how successful this model is. 

6. You conclude in your final summary that schools' admissions processes typically fall into 1 of2 categories -
heavy reliance on "numbers" vs. a "more holistic student by student approach. Did you draw any conclusions 
about the pros and cons of each approach? Do you have an exemplar? 

o Our book was about ident{fication only so 1-ve didn't evaluation pros and cons. 
o My opinion- should work to closely mirror community; many schools are now trying creative approaches 

although none are yet completely successfi..tl. 

• Should contact Scarsdale HS principal in NY(was in Queens); proud of not relying on test scores alone, proud 
that his school is not like exam schools; argues that test score reveals good test takers but not other qualities 
like motivation; direct and thoughtful connnents from him. 

• IMSA- J. Hockett believes this is optimal admissions process- multi-dimensional and they consistently 
reevaluate; I did not visit and defer to her expert opinion. 

7. Factors that make most difference and have the most impact? 
o Feeder Schools- not nmch emphasis on this approach; acknowledge there are difl:erences that must be dealt 

with. 
• Going into community (like IMSAand Jefferson County in Kentucky) is crucial. Leads to broader outreach and 

more success in recruiting. Do not rely on them coming to you (at schools). 
.. Money and resources affects what any school can do; difli:rent depending on if school or district is responsible. 
~ Advocate for broader more inclusive holistic system in general that aligns with mission/vision of district/school. 

• Need to widen applicant pool with qualified students & build large and diverse pool of applicants; again comes 
back to feeder system and problems endemic with that. Building feeder system is surest way to increase 
diversity. 

• High-achieving students of color don't apply to selective colleges because they don't know about those 
opportunities; no one in their life has encouraged or told them about tl1ose options. Community college is 
usually their only known option. 

• Outreach needs to include local influential Af Am and Hisp individuals; organization outside of school system 
(Civil rights, poldical, religious), mentors that aren't scholastic (Sunday school teacher, YMCA coach) 

• Largest waste of human capital in USA is smart poor kids 
• Conclusion of our book- open more selective schools; there is a strong place for stand-alone schools- need 

them+ AP, IB, etc. in regular schools; whole-school approach has a lot going for it- peers, curriculum, 
environment, critical mass 7 all are needed by some students 

• Whole-school approach could be completely open- have to pass certain courses or you must leave; this is 
harsher than than being selective at the beginning. 

3. Dr. Lannie Kanevsky (on Academic Resilency/Motivation scales) 
July 2, 2013 (conducted by Juliet King) 

• What are we trying to measure? 
Resilience definition: a) "persistency"- "adapt" to challenging situation; "stick to it ness"; "support" 

b) "resourcefulness" 

• Explained that split in the literature between ''positive" vs. "clinical" - identifying positive strengths within teachers 

vs. using it to identifY at-risk students for interventions. Such measures have been used to analyze medical school 
applicants in Canada 
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• Resources: Ordinary Magic: Resiliency practices in development- Marsten; Mind Set; Currently studies "character" ; 
mentioned Andrew work 

• Measures: Measure of Academic Intrinsic Motivation- Godfried/ Godfried; Children's Academic Intrinsic 

Motivation Inventory- Mind Set 

4. Dr. Tanya Moon, University of Virginia, College of Education 
August 22, 2013 (conducted by Juliet King) 

• Has consulted with Thomas Jefferson High School in Fairfax County and Richard Maggie Walker in Richmond in planning, 
implementing, and evaluating admission policies. 

• Spoke mostly about TJ because that was the school she was most familiar with: 
• Key findings: 
• 5-6 year process in revising and implementing admissions process 

o TJ is primarily a math-science school and therefore math/science emphasized in testing 
o Admissions process is 8 months long 
o Every year there is a Y2 day training for using the Rubric scoring scheme in February- week long scoring 
o Every year there is a Y2 day training for how-to review the teacher packets in March- week long scoring 
o Final decisions go out in April 

• Create "student score profiles" 
• Use multiple measures that include: 

o December: Standards based assessment that measures student's knowledge in core content areas (math/science 
emphasized). Assessment is created every year and taken in December. 3000 applicants go down to 1500-1600. 

o January: Students vvrite 2 essays (drawn from essay bank) for 1 hour. 1 essay is a self-reflection. The other is 
responding to a question about a problem in a real world context. Essays are evaluated as to how well responses 
align with the TJ mission. Up to 30 raters 

• 480 students selected. 
• Admissions does not result in increased diversity. 
• Maggie Walker is currently in planning stage to address admissions. 

5. Kenneth Bonano, Principal @ Scarsdale High School 
September 4, 2013 (conducted by Martha Taylor) 

(recommended by Dr. Chester Finn as expert on holistic approach to high school admissions) 

• Personal beneficiary of same type of school with holistic method- Staten Island Technical High School (SITHS)

returned to teach in 1998 for ten years 

• 2005 school switched to specialized test; taken in fall of 81
h grade- optional on Sat or Sun; admission to seven 

schools based SOLELY on results of this test 

• SITHS opened as gifted high school and used data ofMS record and picked indicators of student who could succeed 

in academic challenging school: Grades core subjects, state test reading and math, attendance (90%)- many 

applications so could not use subjective measures (85-2005) 

• Townsend Harris in Queens- also uses more holistic approach; 5000 applicants for class of 280. Principal. Did the 

same as above- see web site. 1) 90% av. in each class, 90% on state test, 90% attendance. 2) rank students based 

on average of seven numbers 

• Could use geography (as proxy for race) with straight rank all seats will fill from top schools SES. To mitigate you 

could group students by zones high schools. Then take top % from each middle school. 

• Professional using personal experience: When you use only one test end up with highly intelligents but not all good 

students= unmotivated; when you use holistic approach almost always end up with good students, most of whom 

are intelligent= hard working, eager to please, even if not the highest IQ; succeeded in easier environments and now 
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in a more challenging environment; provided support and very few existed out. Found a way to help them succeed. 
Tended to work out be they were good students. 

• At SITHS when we went to sole test- had students who were smart and capable but were sociopathic; no T would 

ever have given them more than 85% on a grade= test does not allow T subjectivity. With holistic approach the T 

subjectivity is factored in (through grades= academic behavior [resiliency, cooperation] -7 helped set tone in school 

• With holistic approach- no cutting class, homework always done; With just test-S don't do homework, have bad 

attitude 

• 75-80% percent are the same students. Remaining 10-20% can change the school environment completely; within a 
year so much admin time was directed to recalcitrant students and troubled students; with test there is no way to 

filter out these students. Which fringe do you want? 

• Magic Wand- Verbal/Math aptitude test and holistic evaluation; grades and state test more content/achievement 

based and are better measures than aptitude (can do it but not ifthey actually do it) 

• Could use Buckets metaphor- by geography I middle schools; top 10% from each MS- TX does this for college; 

argument for geography as proxy- GPA differs from school to school by at each school they rise to the top among 

their own classmates; 

• Attendance- always allowed for extenuating circumstances. Guidance Counselors flags. Waive attendance 
requirement. 

• Familiar with principals at both high schools- happy to make introduction 

6. Jeannie Franklin - 9/9/13 

Director, Division of Consortia Choice and Application, 
Montgomery County Public Schools; Rockville, MD 

September 9, 2013 (conducted by Martha Taylor) 

• Talked to Maree Sneed- selection process 

• In charge of- Selection of magnet program; I do not do curriculum 

• Team approach to selection process: seven elementary magnets- competitive; 3 MS and 3 HS sites- all competitive. Have 
geographic boundaries (regional/county-wide); press releases and memo to principals -limited seats 

• At HS and MS- have admin position attached to selection process- managing files and criteria; implemented at school
level; each manage own selection process- but with central management overview of plan; meet with central regularly; 
test together (MS and HS separately); use HS- Pearson test; MS- SCAT (Johns Hopkins test), essay portion (for Humanities 
Magnet)- during testing/handwrite and Raven 

• HS/MS -create own outreach plans; target outreach and it does increase number of applicants; when target 
underrepresented S- apply but don't perform as well= typical outcome when using standardized assessment; each school 
comes up with bank of outreach- meet with counselors, go into classrooms- before -7' might do crucial thinking activity, 

sell the programs, work with otherS with same interests (based on magnet program); Common Core- differentiation 
within class as opposed to moving S to higher level; could previously target US into higher math- don't know if we can do 
that now; could talk to higher-level math S during the school year- that was quite effective; with COmmon Core- go to 
high minority/high achieving S 

• Had great success in attracting US- rate of selection has stayed the same=- saying "no" to more 5; 

• ES- send out app to all highly gifted in 3rd to all families based on region -leads into specific H5; program is for grades 4 
and 5; couple of informational meetings; advocacy process sin schools- memo sent to schools, with underrepresented 5; 
school teams are responsible- GT school recommendation team; position for each E5 {.2- to coordinate); key contact 
person- help schooi team look at 5 lists, 5 talks, look for 5 that may have depressed scores butT can advocate for them; 
please send me the Memo 

• Biggest gains at ES- found that S who generally (AA Hisp) participate in Highly Gifted in 41
h/5

1
h -tend to have higher rate of 

selection in middle school gifted programs. 
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• MS/HS- working with grade 8 students- magnet HS for computer and/or math- greatest lack of AA and Hisp; highly 
competitive; these are most competitive for diversity- coordinators build relationships with principals- target high math 
classes in gth grade at high poverty schools (access issues- confidence, security, etc); aware and present- work with NAACP 

• Memo toMS principals about process; encourage principals to advocate for 5 at school before they apply; nurture them 
and encourage to apply -let them know not all get invited but try; learn to take risks for future 

• IB- one is competitive and others are self-selected; 100 seats and 900 applicants; for this program, more girls; math 
science more boys; humanities programs tend to more diverse than math-science; one of our goals is that if 15% are AA 
then 15% invitations are AA =spirit of equity; need equity everywhere; usually half of what is wanted/goal 

• Some targeted outreach- try to target schools that are preparing 5 at high level= critical mass; apply together, accept 
together and created culture of applying and attending; some US are invited and decline; invitation rate is still 
disproportionate 

• MS/HS Criteria= at 81h grade -7 1) Assessment (Pearson- done for Montgomery County}, 2)essay during test GPA (open
ended Q get 60 minutes, one-page front and back; score by two scorers hired by system (former Ts with eng! background 
use rubric- read about 900 essays total 3)School recommendation piece (only at ES}- Qs answered by school team 
(counselor puts together team 2-3 people- most important info from core content Ts), 4) school advocacy to surfaceS who 
are non-traditional applicants, needs can't be met at home school= principal final signature but anyone in school can 
advocate for a particularS 5) GPA 6) admission essay- typed at home 7) T recommendations; *in general; small changes 
for different magnet schools (only at HS) 

o Over ten years has increased AA/Hisp Sin high schools; multiple criteria has improved it over time; still have work 
to do be still at half of what we want; before we were at 10% AA and invited 2%, now we invite 5%; improvements 
slow 

o Model that is successful= preparation program (Young Scholars Program- grades 2r1d- 5th); impacted areas only
have Saturday school ($50 for whole year and work with T): not working with S who need enrichment but w/ 
student who are above grade level and support them. 4-5 years and is working= 24% invited vs. 19% in reg pop) 

o Be of test prep not level playing field; problem- change test but ... ; YSP not test prep but higher-level thinking skills 
and activities 

• Results- in ES School Advocacy- despite depression of scores would still be a good match; not always invited but do have a 
higher rate of invitation- get strong look; individual decision per file- no rubric used -looking at whole profile of S; 

• MS -7 struggle to get MS principals to advocate- time consuming; this year adopt a few principals and encourage them to 
have staff to advocate- committed, persistent, work hard, problem-solving, etc. Narrative about non-traditional S; 

• Entrance Committee- 77 
• Assessment- ES -looking to use the COGat; new test; deal with test prep 
• Parent concerns- test prep booklet (few pages of examples, testing format, not actual Qs, time limits, 504/IEP info, etc.) vs. 

$800 weekends test prep program 
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Taylor, Martha 

From: 
3ent: 
To: 
Subject: 
Attachments; 

Hi Martha, 

Kelly Lofgren [klofgren@imsa.edu] 
Friday, August 16, 20131:57 PM 
Taylor, Martha 
Re:· Copy of Application 
Review Committee Training Draft for '13.ppt 

When our counselors read the ad.mlsslon files we simply take notes to present the file to the Selection Committee. Prior 
to that we have a group of interne! and external evaluators (a process we call Review Committee) assign a value from40 
- 80to the qualitative aspects of the file. The values are used in the decision-making proc'E~ss and are assigned bas.ed pn 
the guidelines ii1 the attached training. 

The application itself hasn't really had any impact on recruiting and enrolling und'errepresented students, thougb in the 
decision-making process we certainly look for aca.demic ach.ievementand passion for math and s.cience based upon an 
applicants unique drcumstances. 

For recruitment purposes we've created many pipeline programs, which you can learn more about here: 
https:/!www.imsa.edu/admissions/multicultural/multiculturaiPtograms, and her!'; 
https://www.imsa.edu/admissions/multicultural/multiculturaiPrograms, These programs haVe been very effe.ctive, but 
they are quite time-consuming and expensive. 

Kelly Lofgren 
\Omissions CoordJ.na.to.r of Operations 
Illinois Mathematics and Science Academy 
1500 West Sullivan Road 
Aurora E 60506-1000 
630-907-5568 
-~~t.'li. IM.?A .:!!du 
On 8/16/2013 11:15 AM, Taylor, Martha wrote: 

Kelly- Than!< you SO much. I have two additional questie!tis: 
1. Would it be possible to send me the rubric you use to evaluated the student essays? 
2. Has your application process/requirements been effective in increasing the number of 

underrepresented students admitted to IMSA? 

Agilin, thank you so much for responding to me. 

From: Kelly Lofgren [mailto:klofgren@imsa.edu] 
Sent: Friday, August 16, 2013 9:04AM 
To: Taylor, Martha 
Subject: Re: Copy of Application 

Hi Martha, 

Attached is our admissions application from last year, and our new one will be posted on September 
1st. We are. planning to change several of our essay questions'this year, but have yet made final 
decisions. Please feel free to reach out during your review f\rocess. We are always looking for ways to 
improve our processes and recruitmentas well. 

Best, 
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Kelly 

Kelly Lofgren 
Admissions Coorcl:Lnator of Ope:rations 
Illinois Ma-thematics and Science Acaderny 
1500 Wes·t Su111van Road 
r,urora IL 60506-1000 
630-907-556<! 

.'i:'l~~-~-~l;_t!§h.: ... ~.~~~!. 
On 8/15/2013.10:47 AM, Taylor, Martha wrote.: 

Dear Kelly and/or Phyllis' 
I am currentlY investigating admission policies of "exam schpols" as our district is under 
a co.urt ord~r to re¥ise the admission process of our exam high schooL I am very 
interested in the process IMSA uses and have found quite a bit of ihformation .. on-line. 
However, I cannot find a copy of your application since itls now closed nor any sample 
essay questions, which I wo.uld like to see. Would it be possible to send me an old 
application from 12-13 aild some examples of essay questio.ns used in the past? 

Thank you so much for your help. 

Martha G. Taylor, M.A., J. D. 
Director of Advanced Learning Experiences (ALE) 
Tuc.son Unified School District 
520-225-6422 
martha.taylor@tusdl.org 
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UHS Freshman 

Note: From 2009-2011 UHS handled its own admissions/selection process. A&R handled the testing. 

The admissions process was moved completely to A&R in Summer 2011. 
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1. Illinois Mathematics and Science Academy (IMSA) Aurora, IL 
Admission to IMSA is determined by a competitive process in which all applicants are required to submit a specific set up materials. 
The competitive nature of the selection process does not permit the establishment of a pre-specified set of cut off scores but rather 
students who present the strongest combination of credentials are invited to attend. IMSA utilizes an accomplishment-based selection 
process that incorporates performance on projects and participation or leadership in extracurricular activities with more traditional 
indicators of talent such as test scores and grades. For this reason, students with the highest test scores may not emerge as the 
strongest applicants in the pool for the purpose of selection. Along with these criteria, geographic and demographic variables are 
considered to ensure a diverse student population. 
Application evaluated on the following questions: 

• To what extent did student take advantage of local resources? 
• To what extent student clearly demonstrate talent, interest, and motivation beyond the bounds of the classroom when 

available? 
• Is this student enrolled in the most challenging curriculum available to them? 

Reviewers will look for: 
• Reasoning and curiosity demonstrated by specific achievement or activities 
• Communication skills demonstrated by written responses to questions 
• Interpersonal skills demonstrated by evidence of understanding viewpoints other than your own 
• Skill application demonstrated by activities such as computer programming, musical performance, construction of models, etc. 
• Leadership based on reports from teachers of observed behavior and/or specific accomplishments 

Application 
• Biographical Information 
• Activities, Involvements, Achievements 

o Optional Statement (We attempt to identify those applicants whose previous school grades or admission test scores may 
under predict academic success. Among the factors we consider in making admission decisions are whether the applicant 
I) is from an economically disadvantaged environment, 3) had a health problem which is significantly affected for a 
period oftime, an otherwise exceptionally good academic record; 3) has a permanent physical disability, learning or 
attentional difference; 4) has completed an exceptionally rigorous academic program; 5) does not speak English at home, 
or 6) has other exceptional circumstances. This information is considered with your academic credentials. It is 
particularly relevant if your qualifications place you slightly below the competitive applicants. Describe any factors like 
those listed above that you believe the selections committee should consider as they review your credentials. 

• Student Essay Questions _,. Examples: Describe a time when you experienced success and its impact on you. Please describe 
yourselfto your classmates and teachers. What interesting information would you want others to remember about you? (500 
words on less). 

• Parent Statement 
• Teacher Evaluations 
• Principal/Counselor Evaluation 
• GP NTranscript 
• SAT exam score 

Multicultural Recruitment Programs: 
EXCEL: During the process of admission to IMSA, students are sometimes identified as having exceptional potential but as not having 
had access to key academic opportunities. The Excel program serves students who are conditionally admitted to IMSA, pending their 
successful completion of the Excel program. Successful completion of Excel allows full admission status to IMSA The three-week, 
residential program takes place during the summer immediately prior to the planned admission. Excel program activities include the 
three-week sunnner program and ongoing support programs throughout the school year including: study groups, academic advising, 
connections with faculty and staff, tutoring opportunities, cultural enrichment and appreciation activities, and an overall support 
network designed to help students be successful at IMSA During the summer program students engage in mathematics, science, and 
English classes designed to expose students to concepts they maybe unfamiliar with, which will be critical to later success at the 
Academy. In addition, the co-curricular component ofExcel allows for interpersonal skills development, and a chance to become 
familiar with the IMSAenvironment and culture. The summer portion of the 2013 Excel program will take place in July on IMSA's 
campus. Two to three weeks after placement testing students will be notified if they have been selected to participate in ExceL 
PROMISE: Serving underrepresented and economically disadvantaged students who have talent and interest in mathematics and 
science is a high priority of the Illinois Mathematics and Science Academy. We believe that we must actively recruit from all regions 
of the state of Illinois. In addition, we believe we must address the challenges of underrepresented and economically disadvantaged 
students through contact and intervention in the form of academic enrichment programming early in students' educational experience. 
After enrolling at IMSA, it is important that students experience the Academy as a place that is welcoming to them as individuals and 
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supportive of the unique cultural components that each student brings with him or her. The Academy continues to create and develop 
a culturally rich and inclusive environment that affirms and celebrates individual differences.\ 

o Each application is reviewed by a committee that has a rubric and training before this commences. I have been sent 
the power point that is used at this training. 

2. Thomas Jefferson High School for Math and Technology Alexandria, VA 
Students are selected for TJHSSTthrough a competitive admissions process. We are looking for highly motivated students with 
diverse backgrounds, talents, and skills, who demonstrate: 

• High ability, aptitude, and interest in math, science, and technology. 
• Intellectual curiosity and self-motivation to pursue scientific research. 
• A desire to be challenged with an extensive curriculum focused in math, science, and technology. 
• The highest academic and personal integrity. 
• An aspiration to become a member of a connnunityoflearners, explorers, mentors, and leaders. 
• The capability to become citizens and leaders of the 21st century. 

Round I: Screening (using sliding scale): GPA +Test Score 
Round 2: Semi-Finalists: Essays- 25% +Student Information Sheets- 20% (Example questions: What are you best at doing? 
Explain your choice. If you could spend one entire day learning about one topic, what would it be? Why? What is your best subject 
in school? \Vhy?) + 2 Teacher Recommendations- 20% + Math Score from Admissions Test= Math & Science GPA 

3. Liberal Arts and Science Academy High School Austin, TX 
• From the Principal's Letter: We have a very diverse student population. We are lucky to have students from every zip code 

in Austin. This diversity encourages even richer discussions and debates in class. In addition it allows us to have clubs and 
organizations that match any and all student interests. 

• Application Process: 
I. Application 
2. Activities Chart (includes information on: awards, extracurricular, leadership, outside-of-school activities, 

volunteering, community service) 
3. Short Answer Responses -7 Examples: What three words would others use to describe you and why? How do 

you spend your free time? 
4. Essay 
5. Math/Science Reference Form 
6. English/Social Studies Reference Form (academic achievement, academic potential, intellectual curiosity, effort 

and determination, ability to work independently, organization, creativity, willingness to take intellectual risk, 
concern for others, honesty and integrity, self-esteem, maturity (relative to age), responsibility, respect accorded 
by faculty, emotional stability, personal character) 

7. Grades 
8. Testing Results (EOC/STAAR & LASA) 

• Admissions rubric used to evaluate applications, which I have. 

The following is not an exam school, but we will be interviewing personnel regarding its admission policies. 
4. Montgomery County Public School (Sam Brown)- Interview with Jeannie Franklin Pending 

• UHS admissions committee made up of a diverse group of CENTRAL people and maybe one or two site people 
• Criteria 

1. Test scores 
2. Grades 
3. MS they come from 
4. ALEs they took 
5. Personal Statement to describe their situation (must be done on sight in a controlled setting, so we 

know they actually wrote it) 
6. References from MS Principals- each principal could advocate for 3-5 kids who are not "high 

flyers" 
• Every table gets some applications, they look holistically (like and admission committee for a university) and then you 

o Select the clear high flyers 
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o Select the students up for discussion with the whole group 
• This would be a one day process 
• Montgomery County 

o Written statements from candidates, previous grades, coursework, and test scores 
o BiomedicalMagnetPrograrn 
o Communication Arts Program (CAP) 
o Engineering Magnet Program 
o Leadership Training Institute (L Tl) 
o Science, Mathematics, Computer Science 
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School Location 9th grade 
seats 

2. Thomas Fairfax Co, VA 480 out of 
Jefferson High 3300 
School for 

Science and 

Technology 
(highlighted in 
ES) 

4. University TUSDAZ 245 
High School 

30. Pine View Sarasota SD FL 242 
(ES school) 

University High School: Admissions Revision for SY 2013-14 
Appendix D: Review of Top-Ranked AP Schools 

Student % unrep % Eligibility to Admissions Criteria 
count frl Apply 

1792 4 2 Live in Take test in math and 
regional area; reading; 
Alg I or Semifinalists 
higher determined by 

GPA(3.0) and 
overall test scores 
(65/100) and math 
score(30/50); 2 
Essays (25%); 2 
Teacher 
recommendations; 
Student information 
sheet comprise final 
components 

934 37 15 50 point system-
based on test scores 

and 2 semester GP A 
in core classes 

2170 6 9 Residency; WISCIII, Woodcock 

min score on J olmson; Renzulli 

IQ test required. Report 
cards and 
achievement tests 

1 

Notes Fee 

2/3's of students Yes-
need remediation; process 
New to geog can 

apply in summer; 
test prep handbook 
-use Pearson; over 
3000 applicants; 
Requires 3 
reviewers. 
Admissions 
handled by sep. 
office Semi-finalists 
~ 1500 

Gate School; 
Private testing; 
Handled by District 
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7. Oxford Cypress CA 

Academy (ES 
school) 

31. Whitney ABC Unified 
High CA 

27. Academic Charleston 
Magnet CSDSC 

33. Carnegie Houston!SD 
Vanguard TX 

199 out of 

University High School: Admissions Revision for SY 2013-14 
Appendix D: Review of Top-Ranked AP Schools 

731 16 27 District Oxford Entrance test 
approximately Residency; ( 4 hours) - Eng, 
700 2.5 total GPA Math, essay. 
applicants over 2 years. Created by teachers 

No grades and Standards based. 
below C. Scores rank ordered 
Meeting CST by geog. 
in math! 
eng.Must take 
pre-Algor 
Alg 

176 1022 14 15 based on 2.5 GPA; 
space Standardized test 
availability scores; writing 

sample 

165 606 13 7 District grades in core 

Residency; subjects; writing 

Algebra I; sample; teacher recs 

85%ile in 
reading and 

math-
Explore 

!56 426 47 22 Stanford 10 and 
Naglieri; Teacher 
recs; 71h grade report 
card 

2 

Main entry point is 

71h grade. Test 
prepping 

MS entry 

$10 to 
take 
test if 
not in 
District 

GATE stndents do 
not test; contact for 

criteria 
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16.Design Yonkers SD, 142 
&Architecture NY 
Senior High 

School Location 9th grade 
seats 

32. Loveless Montgomery 138 
Academic SDAL 
Magnet 

25. High NY City, NY 117 
School for 

Dual 
Language & 

ASian Studies 

3. School of Dallas Texas 105 

Science and 
Engineering 
Magnet 

8. Pacific Santa Cruz CA 87 
Collegiate 

School . 

University High School: Admissions Revision for SY 2013-14 
Appendix D: Review of Top-Ranked AP Schools 

508 68 35 Audition, portfolio, 
sketchbook, 
interview 

Student % unrep % Eligibility to Admissions Criteria 
count frl Apply 

445 34 10 Algebra I Personal Interview; 
attendance; academic 
grades 

324 II NA residency; core class scores; 

50% chinese standardized tests; 
proficiency, attendance; writing 
50% english sample 
proficiency 

407 77 60 District 2 hour English exam 
Residency; ( 40% ); math exam 

GPA(80) (40%); essay and 
Score above interview (20%) 

65 per on 
ITBS; Stan9 

475 13 NA Charter school -
lottery 

3 

specialized 

Notes Fee 

specialized 

No information on 
rubrics; All district 
magnet schools 
have entrance 
requirements on 
Readistep 
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34. Lake Wash SD 77 
International WA 
Community 
School 

6. BASIS TucsonAZ 69 
Tucson 

10. High Monmouth 69 
Technology CSDNJ 
High School 

I. School for Dallas Texas 65 
the Talented 
and Gifted 

University High School: Admissions Revision for SY 2013-14 
Appendix D: Review of Top-Ranked AP Schools 

380 3 NA lottery 

165 27 NA No criteria- Charter 

school 

258 4 2 District min 7 5 points to 

residency; qualifY - GP A in 
attend info. core subjects and 
Session District standards 

based exam 

260 50 32 Residency in Min on National 

district Assessment (82); 
GPAfrom2 
semesters (82); 
82/100 portfolio -

essay on topic; 
resume; project 
description; grades 

for 7th and Fall 8th; 
top 20 students 

selected on merit; 
rest filtered through 
geog 

4 

MS entry 

Steep decline in 
graduating class 
over 4 years 

1 of 4 career 
academies 

GPA and test 
minimums are 
similar; All district 
magnet schools 

have entrance 

requirements on 
Readistep 
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IMSA Chicago 11 

School DC 
· without walls 

(SWW) 

Central High Louisville KY 

School 

Magnet 

Liberal Arts Austin Tx 

and Science 

Academy 

none- lOth 

grade 

470-500 

300 out of 

900 

300 out of 

University High School: Admissions Revision for SY 2013-14 
Appendix D: Review of Top-Ranked AP Schools 

200-250 13 ng test scores -
reviewed by 

Committee; I 00 

"outsiders" review 
apps with ruric. 5 
admissions 

counselors - 16 
people handle app 

70 20 3.0 gpa in 7th 67% given SWW 
and 8th grade; test (adapted from 
7th grade outside assessments). 

reading, 200 applicants 
writing, math interviewed by 
assessments school panel as 
used as finalists 
screens. 

Historically writing sample; 
Af-Am recommendations; 
school. transcript; test 

87% scores. Review by 
teacher committee 

880 27 20 5 part entrance rubric 

500-600 apps - MS grades; teacher 

recommendations; 
test scores; school 
aptitude exam; and 
TAK scores; essays 

5 

time-consuming 

time-consuming 

Career Magnet 
academy - students 
graduate with 

certifications ; not 
"top11 school 

Shares campus; 

approx 66% of 
students come from 
2 feeder magnets 

' 
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Jones College Chicago II 
Prep 

Benjamin New Orleans, 280 out of 

Frauklin High LA 700 

School 

Townsend Queens NY 270 out of 

Harris High 5000. 1200 
meet 
admissions 

Bergen Hackensack NJ 275 out of 

County 1450 

Academies 

University High School: Admissions Revision for SY 2013-14 
Appendix D: Review of Top-Ranked AP Schools 

823 57 7th grade grades; 
standardized test 

scores; entrance 
exam - 900 points 

total - 30% of seats 
awarded to top 

performers; 70% 
allocated based on 

scores relative to ses. 
Placement selected 

by computer 

30 grades and 
achievement test 

scores 

llOO 18 40 Complicated 
screening process 
based on NYC 

entrance test and 
screening criteria 
(e.g. geography) 

1050 8 7th and 8th grade 
report cards; state 
achievement tests; 
teacher 

recommendations; 

customize math and 
English assessments; 

500 app are 
interviewed. Use 

geographic criteria 

-

6 

1 of 5 selective HS 
in Chicago system. 
Centralized 

admissions process. 
Income criterion -
higher affluence, 
higher scores 
needed. automated 

Charter school. 

Under deseg order. 
Graduates approx 
140 

Admissions 
handled as part of 
NYC magnet 
program 

School comprised 

of7 magnet 
academies. Ad 
criteria differs for 

each one 
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lMSA 

School 

without 

walls 

(SWW) 

Central High 

School 

Magnet 

Liberal Arts 

and Science 

Academy 

Jones 

College Prep 

University High School: Admissions Revision for SY 2013-14 
Appendix E: Review of Case Stndy Schools in Exam Schools 

Chicago II none- lOth 200-250 13 ng 

grade 

DC 470-500 70 20 3.0 gpa in 

7th and 8th 

grade; 7th 

grade 

reading, 

writing, math 

assessments 

used as 

screens. 

Louisville KY 300 out of Historically 

900 Af-Am 

school. 

87% 

Austin Tx 300 out of 880 27 20 

500-600 

apps 

Chicago II 823 57 

1 

test scores -

reviewed by 

Committee; 100 
11 outsiders" review 

apps with ruric. 5 
admissions 

counselors - 16 

people handle app 

67% given SWW 

test (adapted from 

outside 

assessments). 200 
applicants 

interviewed by 
school panel as 

finalists 

writing sample; 

recommendations; 

transcript; test 

scores. Review by 

teacher committee 

5 part entrance 

rubric - MS grades; 

teacher 

recommendations; 

test scores; school 

aptitude exam; and 

T AK scores; essays 

7th grade grades; 

standardized test 

scores; entrance 

exam - 900 points 

total - 3 0% of seats 

awarded to top 

performers; 70% 

allocated based on 

scores relative to 

ses. Placement 

selected by 
computer 
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Benjamin 
Franklin 
High School 

Townsend 
Harris High 

Bergen 
County 
Academies 

University High School: Admissions Revision for SY 2013-14 
Appendix E: Review of Case Study Schools in Exam Schools 

New Orleans, 280 out of 30 
LA 700 

Queens NY 270 out of 1100 18 40 
5000. 1200 

meet 

admissions 

Hackensack 275 out of 1050 8 
NJ 1450 

2 

grades and 
achievement test 
scores 

Complicated 

screening process 
based on NYC 

entrance test and 
screening criteria 

(e.g. geography) 

7th and 8th grade 

report cards; state 
achievement tests; 
teacher 
recommendations; 
customize math and 
English 
assessments; 500 

app are 
interviewed. Use 
geographic criteria 
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Black Students on White Campuses: 20 Years 
of Research 
William E. Sedlacek 

Literature is discussed in terms of eight non
cognitive variables affecting Black student life. 
The author recommends actions for student 
affairs professionals. 

From the 1960s to 1980s people in the United 
States have witnessed a broad sweep of social 
change in the country. With issues pertaining to 
Blacks, people have seen a complex mixture of 
overt repression, social consciousness, legal 
changes, backlash, assassinations, political 
interest, disinterest, and neglect. Higher edu
cation has gone about its business during this 
turbulence. 

There are many ways in which student affairs 
professionals might try to understand what Black 
students have experienced during the last 20 
years. The purpose of this article is to examine 
this period through student affairs research on 
Black undergraduate students at White insti
tutions. Such an article accomplishes several 
purposes. First, it allows for a focus on an area 
in which Black students have had to deal directly 
with a system largely run by Whites for Whites 
(Sedlacek & Brooks, 1976). Second, it allows 
one to step back and get a perspective on where 
student affairs has been and where it to be going. 
Third, it puts an emphasis on empirical research 
rather than commentary, wishful thinking, or 
frustration. 

An index of the maturity of the student 
personnel profession may be found in its success 
in providing systematic knowledge on which to 
base its development. The May 1986 issue of the 
Journal of College Student Personnel, with 
articles by Brown, Cheatham, and Taylor, 
provided a lively discussion of how student 
affairs professionals can learn about Black 
students on White campuses. Should student 
affairs professionals go to the literature and see 
what the research says (Brown, 1986; Cheatham, 

I 986) or offer broad generalizations about 
Blacks based on a nonempirical synthesis (C.A. 
Taylor, 1986)? This article is in support of the 
former position. 

The literature was organized using a model 
based on noncognitive variables that have been 
shown to be related to Black student success in 
higher education (Sedlacek & Brooks 1976; 
Tracey & Sedlacek, 1984, 1985, 1987; White & 
Sedlacek, I 986). Arbona, Sedlacek, and Carstens 
(1987) found that the noncognitive variables 
were related to whether Blacks sought services 
from a university counseling center. 

There are limitations to using the non
cognitive model. These include limiting the 
articles included, not using conventional cate
gories (e.g., admissions, student activities) that 
may be easier to understand than the non
cognitive model, and forcing a structure in areas 
where it does not belong. The two major 
questions addressed in this article are: (a) What 
have we in student affairs learned in 20 years of 
research? and (b) How can we use what we have 
learned? 

DESCRIPTION OF THE MODEL 

Sedlacek and Brooks (1976) hypothesized that 
there were seven noncognitive variables that were 
critical in the lives of minority students. How 
students adjusted to these dimensions and how 
faculty and staff encouraged this adjustment 
would determine the success or failure of the 
minority student. Tracey and Sedlacek (1984, 
1985, 1987) demonstrated the validity of the 
seven variables plus an eighth, nontraditional 
knowledge acquired, by showing the usefulness 
of a brief questionnaire (the Noncognitive 
Questionnaire [NCQ]) in predicting grades, 
retention, and graduation for Black students for 
up to 6 years after initial matriculation. White 

Originally published November 1987. William E. Sedlacek, Counseling Center, University of Maryland. 
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Black Student Life 

and Sedlacek (1986) demonstrated the validity 
of the NCQ for Blacks in special programs. The 
noncognitive variables of the NCQ are: 

I. Positive self-concept or confidence. Pos
sesses strong self-feeling, strength of 
character, determination, independence. 

2. Realistic self-appraisal. Recognizes and 
accepts any deficiencies and works hard at 
self-development. Recognizes need to 
broaden his or her individuality; especially 
important in academic areas. 

3. Understands and deals with racism. Is 
realistic based on personal experience of 
racism. Not submissive to existing wrongs, 
nor hostile to society, nor a "cop-out." Able 
to handle racist system. Asserts school role 
to fight racism. 

4. Demonstrated community service. Is in
volved in his or her cultural community. 

5. Prefers long-range goals to short-term or 
immediate needs. Able to respond to de
ferred gratification. 

6. Availability of strong support person. 
Individual has someone to whom to tum in 
cnses. 

7. Successful leadership experience. Has 
experience in any area pertinent to his or her 
background (e.g., gang leader, sports, 
noneducational groups). 

8. Knowledge acquired in afield. Has unusual 
or culturally related ways of obtaining 
information and demonstrating knowledge. 
The field itself may be nontraditional. 

SELF-CONCEPT 

Many studies demonstrate that the way Black 
students feel about themselves is related to their 
adjustment and success at White institutions 
(Bayer, 1972; Bohn, 1973; Desionde, 1971; 
Dixon-Altenor & Altenor, 1977; Gruber, 1980; 
Kester, 1970; Stikes, 1975). An early study by 
Bradley (1967) of "Negro" undergraduate 
students in predominantly White colleges in 
Tennessee showed that they had not achieved a 
feeling of belonging. This aspect of self-concept, 
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that of seeing oneself as part of a school, or 
identified with it, is a common thread running 
through the literature on Black students' self
concept for several decades. For instance, 
Sedlacek and Brooks (1976), Astin (1975, 1982), 
and Tracey and Sedlacek (1984, 1985, 1987) 
provided evidence that identification with an 
institution is a more important correlate of 
retention for Blacks than for other students. 

In addition to the usual school pressures, a 
Black student must typically handle cultural 
biases and learn how to bridge his or her Black 
culture with the prevailing one at the White 
university. DiCesare, Sedlacek, and Brooks 
(1972) found that Blacks who made this tran
sition were more likely to stay in school than 
were Blacks who did not. Burbach and Thomp
son (1971) and Gibbs (1974) found that cultural 
adaptation had an influence on the self-concept 
of Black students; Sedlacek and Brooks (1972a) 
and White and Sedlacek (1986) found that this 
was also true for Blacks in special programs. 

Pfeifer and Sedlacek (1974) noted that 
successful Black students may receive con
siderably different profiles on standardized 
personality measures than their White counter
parts. The successful Black student is likely not 
only to seem "atypical" but is also inclined 
toward and experienced in taking less common 
paths to goals than the successful White student. 
Thus, there is evidence that important cultural 
differences between Blacks and Whites affect the 
manner in which self-concept is put into practice. 

An important area ofliterature that has been 
developing concerns racial identity. Cross (1971) 
presented the model and Hall, Freedle, and Cross 
(1972) studied four stages of Black identity: 
(a) pre-encounter, when a person thinks of the 
world as the opposite of Black; (b) encounter, 
when experience disturbs this view; (c) immer
sion, when everything of value must be Black; 
and (d) internalization, when it is possible to 
focus on things other than one's racial group. Hall 
eta!. (1972) demonstrated that it is possible for 
lay observers to identify these stages. 

Parham and Hehns (1985a) found that Black 
self-esteem is low in the pre-encounter stage, 
becomes more positive as one reaches the 
encounter stage but drops as one enters innner-
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sion, and is unchanged during internalization. 
Parham and Helms (1985b) found that Black 
male students were more likely to endorse the 
pre-encounter stage and less likely to endorse 
internalization than were Black female students. 
Ponterotto, Anderson, and Greiger (1985) found 
that Black female students in the internalization 
stage had more positive attitudes toward coun
seling than did Black men in the same stage. 
Carter and Helms (1987) found that these stages 
were related to value orientations of Black 
students. Using other instrnments, Kapel (1971); 
Olsen (1972); Polite, Cochrane, and Silverman 
(1974); Smith (1980); and Semmes (1985) 
provided further evidence that cultural and racial 
identity are related to self-concept. 

REALISTIC SELF-APPRAISAL 

An important variable that exists in combination 
with self-concept is how well Black students at 
White schools are able to assess how they are 
doing. This self-assessment pertains to both 
academic issues and student life. Success for any 
student involves the ability to "take readings" and 
make adjustments before the grades are in or 
before fully developing a lifestyle that is not 
conducive to success. Because faculty members, 
students, and staff often view Black students 
differently than they do White students, it is 
harder for Blacks to get straightforward informa
tion on which to base their evaluations of how 
they are faring. 

White faculty members may give less 
consistent reinforcement to Black students than 
they give to White students (Sedlacek & Brooks, 
1976). For Blacks who are trying to make 
realistic self-appraisals, faculty reinforcements 
that are too negative cause as many problems as 
those that are solicitous. For example, Chris
tensen and Sedlacek (1974) demonstrated that 
faculty stereotypes of Blacks can be overly 
positive. 

Some researchers have identified poor 
communication with faculty, particularly White 
faculty members, as a problem for Black students 
(Alien, Bobo, & Fleuranges, 1984; Jones, Harris, 
& Hauck, 1973; Van Arsdale, Sedlacek, & 
Brooks, 1971; Willie, 1971; Willie & McCord, 

540 

Sedlacek (1987) 

1972). Thompson and Michel (1972) found that 
what they called grade deflecting, or the 
difference between the grade expected and the 
grade received, by Black students correlated 
positively with students' perceived prejudice of 
the instructor. Switkin and Gynther (1974) and 
Terrell and Barrett (1979) found that Black 
students were generally less trusting than were 
White students. 

Blacks may find it especially difficult to get 
close enough to faculty, staff, and other students 
to become a central part of the informal com
munication system that is critical in making self
assessments. Nettles, Thoeny, and Gosman 
(1986) found faculty contact outside the class
room to be a significant predictor of grade point 
average (GPA) for Black students. Braddock 
(1981) found such faculty contact more important 
to Black student retention at predominantly 
White schools than at predominantly Black 
schools. Fleming (1984) found that Blacks in 
predominantly Black colleges were better able 
to make self-assessments than were Blacks at 
predominantly White schools, presumably in part 
because Blacks were more involved in the 
communication and feedback system in Black 
schools. 

UNDERSTANDING AND DEALING WITH 
RACISM 

There are two components in this variable. First, 
does the Black student understand how racism 
works? Can the student recognize it when it is 
occurring? Does the student have an effective 
way of handling racism, a way that allows Black 
students to pursue their goals with minimum 
interference? It is a curvilinear variable in that a 
Black student can have difficulty with racism 
because of naivete about it or preoccupation with 
it. An optimal strategy is one in which Black 
students have differential response patterns to 
racism. They take action when it is in their best 
interests and do not take action when it might 
cause them more trouble than it is worth to them. 
Each student must make those decisions individu
ally. A Black who "chooses" to confront all 
examples of racism may be effective in many 
ways, but he or she is unlikely to remain in school 
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or get high grades. 
Handling racism is further complicated by 

the distinction made between individual and 
institutional racism (Barbarin, 1981; Racism/ 
Sexism Resources Center for Educators, 1983; 
Sedlacek & Brooks, 1976). Institutional racism 
involves policies and procedures, either formal 
or informal, that result in negative outcomes for 
Blacks. Institutional racism is often more of a 
problem for Blacks than is individual racism. 
Tracey and Sedlacek (1987) pointed out the 
uniqueness of this problem for Black students. 
How well White students are able to negotiate 
the campus system predicts their success in 
school. The same is true for Blacks, except that 
their treatment by the system will, in many ways, 
be because they are Black (Deslonde, 1971; 
Garcia & Levenson, 197 5; Webster, Sedlacek, 
& Miyares, 1979). The following are some of 
the more common forms of racism faced 
by Black students at predominantly White 
institutions. 

Admissions 

There is considerable evidence that traditional 
measures such as standardized tests and high 
school grades are not as valid for Blacks as they 
are for Whites (Baggaley, 1974; Borgen, 1972; 
Pfeifer & Sedlacek, 1971, 1974; Sedlacek, 1977, 
1986; Tracey & Sedlacek, 1984, 1985, 1987). 
Most institutions, however, have continued to 
employ traditional measures for Black students 
from the 1960s to the 1980s (Breland, 1985; 
Sedlacek & Brooks, 1970a; Sedlacek, Brooks, 
& Horowitz, 1972; Sedlacek, Brooks, & Mindus, 
1973; Sedlacek, Lewis, & Brooks, 1974; Sed
lacek, Merritt, & Brooks, 1975; Sedlacek & 
Pelham, 1976; Sedlacek & Webster, 1978). 

The negative outcomes in admissions for 
Blacks include being rejected for admission 
because of invalid measures or being accepted 
on the basis of"lower standards" that may result 
in reduced self-esteem of Black students and the 
increased probability that White students and 
faculty will stereotype Blacks as less able than 
Whites. This stereotype, in turn, leads to more 
negative treatment of Black students. 

There are also many forms of institutional 
racism in the methods employed to study 

SEPTEMBERi0CTOBER 1999 + VOL 40 NO 5 

admissions of Black students, including pre
dicting 1st-year performance before Black 
students have fully adjusted to the White campus 
(Farver, Sedlacek, & Brooks, 1975; Kallingal, 
1971; Tracey & Sedlacek, 1984, 1985, 1987) and 
using statistical and research procedures that are 
biased against Blacks (Sedlacek, 1986). These 
procedures result in invalid bases for admission 
decisions made about Blacks. Sedlacek and 
Brooks (1973) presented an example of using 
research information to work against racism in 
admissions. 

Relationships with Faculty 

The difficulties Black students have with White 
faculty are discussed above under "Realistic Self
Appraisal." Black students have consistently 
reported believing that White faculty are 
prejudiced toward them (e.g., Allen eta!., 1984; 
Babbit, Burbach, & Thompson, 1975; Boyd, 
1973; Butler, 1977; Dinka, Mazzella, & Pilant, 
1980; Egerton, 1969; Jones eta!., 1973; Sennnes, 
1985; Smith, 1980; Thompson & Michel, 1972; 
Westbrook, Miyares, & Roberts, 1977). This 
prejudice can take such forms as lower expecta
tions of Black students than are warranted, overly 
positive reactions to work quality, reducing the 
quality of communications, and reducing the 
probability that faculty know students well 
enough to write reference letters. 

Black students have expressed concerns 
about the lack of Black faculty and staff in a 
number of studies (Boyd, 1979; Matthews & 
Ross, 1975; Southern Regional Education Board, 
1971; Willie, 1971). Absence of powerful Black 
figures as role models has strong effects on the 
feelings of loneliness and isolation of Blacks. 
The lack of a variety of viewpoints or cultural 
perspectives relevant to Black students can also 
affect their learning, development, and identi
fication with the institution. Sedlacek and Brooks 
(1973) discussed an example of racism in 
academic coursework and how to reduce it. 

Campus Life 

Problems for Black students have been docu
mented in residence halls (Piedmont, 1967) and 
fraternities (Tillar, 1974), with campus police 
(Eliot, 1969; Heussenstamm, 1971; Leitner & 
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Sedlacek, 1976), and in interracial dating (Day, 
1972; Korolewicz & Korolewicz, 1985; Merritt, 
Sedlacek, & Brooks, 1977; Patterson, Sedlacek, 
& Perry, 1984; Petroni, 1973; Schulman, 1974; 
Tillar, 1974; Willie & McCord, 1972), athletics 
(Green, McMillan, & Gunnings, 1972; McGehee 
& Paul, 1984), and campus life in general 
(Babbitt eta!., 1975; Dinka eta!., 1980; Fenton 
& Gleason, 1969; Fleming, 1984; Heyward, 
1985; Lunneborg & Lunneborg, 1985; Minatoya 
& Sedlacek, 1980; Reichard & Hengstler, 1981; 
Trow, 1977; Westbrook et a!., 1977; Willie & 
McCord, 1972). 

Burbach and Thompson (1971) reported that 
contradictory norms on campus cause problems 
for Black students. Martinez and Sedlacek (1982) 
found that when Whites entered a predominantly 
White university in the early 1980s they expected 
the social norms to be conservative on social and 
political issues (e.g., government policies, 
abortion rights) but liberal on personal freedoms 
(e.g., drug use, sexual behavior). Black students 
tended to expect the norms to be exactly the 
opposite. Martinez and Sedlacek (1983) also 
found that students in general were more tolerant 
of people with racist or bigoted attitudes in 1981 
than in 1970 on a predominantly White campus. 
That the campus environment could be seen as 
confusing and hostile to Black students should 
not be hard to understand. 

Attitudes of White Students 

The discomfort of White students around Blacks 
and the negative stereotypes of Blacks held by 
White students have been well documented 
during the period studied (Peterson eta!., 1978). 
These underlying attitudes do not seem to have 
changed throughout the years. For example, a 
series of studies at the University of Maryland 
employing the same instrument, the Situational 
Attitude Scale (Sedlacek & Brooks, 1972b ), and 
the same methodology, has shown consistently 
negative attitudes of White students toward 
Blacks in a wide variety of situations (e.g., 
Carter, White, & Sedlacek, 1985; Minatoya & 
Sedlacek, 1984; Miyares & Sedlacek, 1976; 
Sedlacek & Brooks, 1970b; White & Sedlacek, 
1987). Studies at other institutions have sup
ported this finding (e.g., Gaertner & McLaughlin, 
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1983; Greenberg & Rosenfield, 1979). Sedlacek, 
Troy, and Chapman (1976) have demonstrated, 
however, that it is possible to alter racial attitudes 
in an orientation program using an experimental
control group approach. 

COMMUNITY SERVICE 

As part of a viable support system, Blacks need 
to have identification with and be active in a 
community. The community may be on or off 
campus, large or small, but it will commonly be 
based on race or culture. Because of racism, 
Blacks have been excluded historically from 
being full participants in many of the White
oriented communities that have developed in the 
United States and in the educational system. 
Thus, Blacks need a supportive group that can 
give them the advice, counsel, and orientation 
to sustain them as they confront the larger, often 
hostile systems they must negotiate. Many 
researchers have documented that Blacks seem 
to be more community oriented than are Whites 
(Bayer, 1972; Centra, 1970; Davis, 1970; Greene 
& Winter, 1972; Lyons, 1973; Reichard & 
Hengstler, 1981; Southern Regional Education 
Board, 1972). Additionally, Bohn (1973) and 
Pfeifer and Sedlacek (1974) found that a high 
score on the California Psychological Inventory 
(CPI) (Megargee, 1972) Communality scale, 
which measures a community orientation, was 
associated with Black student success (i.e., 
retention and grades). 

Other researchers have shown that Blacks 
often believe that they do not belong on pre
dominantly White campuses (Bradley, 1967; 
Kleinbaum & Kleinbaum, 1976; Lunneborg & 
Lunneborg, 1985; Madrazo-Peterson & Rodri
quez, 1978). The idea that there needs to be a 
"critical mass" or sufficient number of Blacks 
on a campus to develop a community or com
munities has been discussed by Astin and Bayer 
(1971), Willie and McCord (1972), and Fleming 
(1981, 1984). Thus, a relevant community is 
probably harder for Blacks to develop on a White 
campus than on a Black campus. 

Bennett (1974) reported that Blacks pre
ferred a separate residence hall floor. Davis 
(1970), in an experimental study, found that 
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Blacks who lived on an all-Black floor in a 
residence hall were more positive toward their 
institution than were those who lived on a mixed
race floor. 

Athletics may be an important way for 
Blacks to develop a community on campus 
(Mallinckrodt & Sedlacek, 1987; Reichard & 
Hengstler, 1981). Mallinckrodt and Sedlacek 
found that Blacks who made use of campus 
gymnasiums were more likely to stay in school 
than were those who did not. 

Mallinckrodt and Sedlacek ( 1987) also 
found that Blacks who were interested in 
activities sponsored by the student union had 
better retention than did those who were not 
interested. Webster and Sedlacek (1982) found 
the student union to be a central part of Black 
students' community development. 

LONG-RANGE GOALS 

The extent to which Black students are able to 
defer gratification is correlated with their 
retention and grades in school (Tracey & 
Sedlacek, 1984, 1985, 1987). The reason this is 
an issue is yet another form of racism. Blacks 
have had a more capricious experience in setting 
goals and receiving reinforcement for their 
accomplishments than have Whites. Sometimes 
things work out for Blacks; sometimes they do 
not. Whites are more likely to understand that if 
they accomplish A they can go to B. For Blacks, 
this is less clear. A key assumption in the higher 
education system is that students work currently 
for rewards received later. 

Astin (1975) found that those Blacks with 
lower aspirations and vaguer goals than other 
Blacks were more likely to leave school. Nolle 
(1973) supported Astin's conclusion by noting 
that Black high school students with specific 
plans for college were much more likely to attend 
college than were those with less clear goals. 
Bohn (1973) found that Black college students 
who made plans were more successful than were 
those who did not. Greene and Winter (1971) 
found that Black leaders in campus organizations 
were more apt to have long-range goals than were 
other Black students. Other studies that provide 
general support for the importance of this 
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variable include Baer (1972) and Stikes (1975). 
Berman and Hang (1975) and Wechsler, Roh
man, and Solomon ( 1981) provided evidence that 
developing long-range goals may be a bigger 
problem for Black women than for Black men. 

STRONG SUPPORT PERSON 

Because Black students are dealing with racism 
and face difficult adjustments to a White 
university, they are particularly in need of a 
person they can turn to for advice and guidance. 
As discussed above, however, Black students 
often find difficulty forming relationships with 
White faculty and staff(e.g., Boyd, 1973; Dinka 
eta!., 1980; Simon, McCall, & Rosenthal, 1967). 
Additionally, Black faculty and staff are often 
not available, and Black students have expressed 
a need for more Black faculty and staff in general 
(Burrell, 1980; Willie, 1971; Willie & McCord, 
1972) and more Black counselors in particular 
(Abbott, Tollefson, & McDermott, 1982; Wol
kon, Moriwaki, & Williams, 1972). Genshaft 
(1982) found that therapists believed that Blacks 
were less attractive clients and had a poorer 
prognosis than did other clients. Parham and 
Helms (1981) presented evidence that client race 
was not a predictor of counselor race preference, 
but racial identity was. Blacks in the encounter 
and immersion stages wanted Black counselors, 
whereas those in the internalization stage had no 
preference (see previous discussion). Brooks, 
Sedlacek, and Mindus (1973), R. L. Taylor 
(1977), and Webster and Fretz (1977) have found 
that Blacks often turn to friends and family for 
support, which is further evidence of the 
importance of the variable. 

LEADERSHIP 

Successful Black students have had successful 
leadership experiences. They have shown the 
ability to organize and influence others, often 
within their cultural-racial context. As with 
acquiring knowledge or in doing community 
work, Blacks often do not show leadership in 
traditional ways. Black students are more likely 
to exhibit leadership off campus, in the com
munity, or in their church than are White 

543 
000034 

Case 4:74-cv-00090-DCB   Document 1645-2   Filed 08/13/14   Page 137 of 183



students. When Blacks show leadership on 
campus it is often through informal or Black
oriented channels, which are less likely to be 
validated by White faculty, students, or personnel 
workers. 

Bayer (1972) found that Black students were 
oriented toward being community leaders. 
Greene and Winter (1971) showed evidence that 
leadership was important to Black students. 
Beasley and Sease ( 197 4) demonstrated that 
scores of Blacks on the leadership portion of the 
American College Testing Program's student 
profile section correlated positively with GPAs. 

Heyward (1985) concluded that Blacks do 
not look to White faculty and staff as role models 
for their leadership. They look to other Blacks 
or develop their own styles and forms of 
leadership. 

NONTRADITIONAL KNOWLEDGE 

Because Blacks have not always been welcomed 
in the formal educational system, they have 
developed ways of learning outside the system. 
These ways are often creative and culturally 
relevant. Astin (1975) found that Blacks who 
were able to demonstrate knowledge they gained 
in nontraditional ways through credit by exami
nation were more likely to stay in school than 
those who could not. The increase in student 
retention associated with demonstrating knowl
edge in this way was more than twice as great 
for Blacks as for Whites. 

Hayes and Franks (1975) reported that 
Blacks saw more opportunities than did Whites 
for public discussions and debates, which could 
translate into learning opportunities. Black 
(1971), in a study at historically Black colleges, 
found that Blacks who developed an independent 
learning year fared better than did a group of 
Blacks in a control group who pursued the 
regular curriculum. 

DISCUSSION 

There has been considerable research on Black 
students in the last 20 years. What has been 
learned from this research? Although it is 
difficult to determine whether the problems of 
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Blacks on White campuses have changed during 
this period, it is clear that it is possible to better 
measure, define, and articulate those problems 
than at any time previously. Blacks seem to have 
continued to have difficulties with self-concept, 
racism, developing a community, and the other 
noncognitive variables discussed. There is a 
model available, however, to organize thinking 
about Black student problems and ways to 
measure those problems, to work with Black 
students or others on campus, and to improve 
student life for Blacks. Perhaps most important, 
the variables identified correlate with Black 
student academic success. There is less need to 
guess or hope that what is being done is helpful. 
Appendix A contains some recommendations for 
improving Black student life on White campuses 
in terms of each noncognitive variable. 

Some of the noncognitive variables dis
cussed and conclusions reached may seem 
applicable to all students. Although this may be 
true to some degree, the evidence presented is 
intended to show that the points raised are unique 
to Blacks, in intensity if not in form. For instance, 
many White students may have self-concept 
problems, but these do not include the alienating 
effects of racism. Whites may lack a support 
person, but the process of developing such a 
relationship is not the same as for Blacks because 
of racial and cultural variables. The researchers 
have demonstrated the many unique aspects of 
being Black on a White campus. 

Another area of research that seems illu
minating but did not exist until recently is the 
work on racial identity of Blacks, discussed 
under self-concept. One can measure change and 
development in an area that has been shown to 
be important to Blacks. There are many other 
specific results of the studies discussed 
above that should be interesting and useful to 
practitioners. 

Why cannot one be more sure that life has 
changed for Blacks on White campuses? First, 
there has been very little evaluation research. 
Most of it has been descriptive. Descriptive 
research is helpful, but it does not focus on 
change. For instance, Black students have 
reported being concerned with racism from the 
1960s through the 1980s. But is it the same 

Journal of College Student Development 
000035 

Case 4:74-cv-00090-DCB   Document 1645-2   Filed 08/13/14   Page 138 of 183



Black Student Life 

racism? Do past and present Black stndents mean 
the same thing when they refer to racism? 
Longitndinal studies over time or even cross
sectional stndies done the same way in the same 
place are not common. Perhaps the way the 
literatnre was organized does not lend itself to 
the analysis of trends. The noncognitive variables 
are assumed to be underlying dimensions, which 
could take different forms at different times. For 
instance, institntional racism may be more likely 
to take the form of dropping a Black studies 
program or providing inadequate funding for a 
Black fraternity in the 1980s than involving 
police brutality or allowing Blacks into White 
fraternities in the 1960s. Some forms of racism 
(e.g., admissions, attitndes of White stndents), 
however, seem to have changed little over the 
years. In any case, it is still racism and it seems 
that Blacks are obligated to deal with it if they 
are to succeed in school. 

As the research on Black students was 
examined one thought seemed to stand out. How 
ironic that educators so often think of Black 
stndents as less capable than other students. 
Black stndents need to have the same abilities 
and skills as any other student to succeed in 
school, and they are dealing with the same 
problems as any other student. They also, 
however, are confronting all the other issues 
discussed in this article. One could make the case 
that the best students in U.S. colleges and 
universities are Black stndents. The typical Black 
graduate from a predominantly White school may 
possess a wider range of skills and be able to 
handle more complex problems (e.g., racism) 
than most other stndents. 

How can stndent affairs professionals use 
what has been presented here? Generally, one 
should be able to be much more sophisticated in 
student services work for Blacks using the 
information in this article. There exists much 
information demonstrating that Blacks are not a 
monolithic group and indicating how one might 
approach them individually or collectively. There 
is also more information about the many ways 
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the educational system works against the best 
interests of Blacks. One can use this information 
to work with non-Black stndents, faculty, and 
staff to improve Black stndent life. Below are a 
number of specific things that can be done based 
on a review of this literatnre. 

I. Organize programs and services for Black 
stndents around some specific variables that 
have been shown to be important. Whether 
it is one of the noncognitive variables 
presented here or some other scheme, use 
it. There is little excuse for vague, general 
programs or "seat-of-the pants" needs 
analyses given the state of knowledge 
available. 

2. Evaluate all programs. This should be done 
with an experimental-control group model 
if possible. If one has specific goals, and can 
measure concepts better, it should be 
possible to dramatically increase this type 
of research, and report it in stndent affairs 
journals. 

3. Work at refining the variables and concepts 
presented here, either through programs or 
further research. The student services 
profession is on the brink of being able to 
work with more useful, higher order con
cepts than those currently employed on 
behalf of Black stndents; help the process 
along. 

4. Share the information from this review and 
the results of individual work in Black 
stndent services with others outside stndent 
affairs. Much of what has been done in the 
profession would be of use to such people 
as faculty and academic administrators. 

5. The last bit of advice is more personal. Be 
confident. Many researchers over many 
years have developed a literature that can 
be used. Whatever a person's role, he or she 
should be able to fulfill it better with this 
information. 
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APPENDIX A. 

Recommendations for Improving BlackStudent Life on White Campuses 
by Noncognitive Variable 

Self-concept: Measure self-concept (see Hall et al., 1972; Tracey & Sedlacek, 1984). Develop 
counseling programs or workshops employing racial identity (Helms, 1984) or noncognitive variables 
(Westbrook & Sedlacek, in press). 

Realistic self-appraisal: Work with faculty and academic administrators on communication with 
Black students. Faculty should initiate contact more than they usually do and employ feedback in 
varied and frequent ways. Help Black students interpret feedback from system. Examine Kochman 
(1981) for differences in Black and White communication styles. 

Understanding and dealing with racism: Become familiar with racism and what can be done 
about it (Racism/Sexism Resources Center for Educators, 1983; Sedlacek, in press; Sedlacek & 
Brooks, 1976). Specific forms of racism can be addressed by (a) employing nontraditional admission 
predictors that are more valid for Blacks than those currently employed (Sedlacek, 1986; Tracey & 
Sedlacek, 1987), {b) increasing the numbers of Black faculty and staff (Peterson et al., 1978), and 
(c) working to change attitudes of White students, faculty, and staff (Sedlacek, Troy, & Chapman, 
1976). 

Demonstrated community service: Help Whites understand the need for Black communities on 
and off campus. Use student union programming (Webster & Sedlacek, 1982) and facilities 
management (Mallinckrodt & Sedlacek, 1987) as methods of developing Black communities on 
campus.Long-range goals: Financial aid dispersed as a lump sum may hurt Black student 
development in this area. Consider a program that gives Black students funds for accomplishing 
individually set goals. Goals can be set at longer and longer intervals. A midwestern university employs 
this system successfully. In the short run, use the concept that Black students may be motivated to 
use available student services by promoting a more immediate reward system than commonly 
employed {Arbona & Sedlacek, 1987). 

Strong support person: Develop relationships with Black students early, ideally before 
matriculation through recruiting and orientation programs. Develop a pool of faculty, staff, peers, or 
off-campus mentors and link Black students with others individually or in groups. 

Leadership: Foster and identify nontraditional and racially based forms of student leadership 
on and off campus. Formally encourage schools and specific departments to offer leadership awards 
for such achievements as eliminating racism, Black journalism, and race-related community projects. 
Make faculty aware of nontraditional student leaders in their departments. Help students to recognize 
their nontraditional leadership and include such leadership roles in resumes and applications for 
jobs and further education. 

Nontraditional knowledge acquired: Encourage Blacks to demonstrate knowledge gained outside 
the classroom through credit by examination or listings on resumes and applications. Encourage 
faculty to identify extramural learners and work with them. 
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Student LastName First !VII 

ACTIVIITIES., INVOLVEMENT AND ACHIEVEMENTS 

l. Please attach a list (in bulleted form) of any !!VISA sponsored activities/programs (lnfonnational Meeting, 
On-Campu.s Visitation !lvent, PRO!V!ISE SEAMS, EIP, LS2S. or ProjeCt Schaal Visit, Summer Sleuths, Fusion, 
Kids Institute Program, !MSA CyberQuiz, etc.) in whiCh you have participated. List full name of activity, 
date(s), and location, lf known. 

2. Please attach a list and describe (in bulleted form) your most meaningful extracurricular activities, 
organized or individual, during the past three years. Also indicate any leadership positions, as we)Las 
time involved per week, in these ac\\vi\ies. JMSA reseNes the right to verify participation in activities listed. 
(Do not use acronyms- please use full name for all activities.) 

a. Mathematics, Science-and Technology related activities: 
(ex:. Activity Your Age at time of Involvement Office/Position Hours per week) 

b. Prioritize anddes<;>:ibe your top three othet areas of involvement; (ex. ~ports, clubs or organizations) 
Cex. Activitv Your Age at time oflnvolvement Office/Position Hours per week) 

3. Please attach a list and describe (in bulleted form) the, most meaningful awards you have recehred in or 

put of school during the past three years. Include full name of award(s), year the award was received, and 
whether won at the local, state, national or internationallevel./MSA reserves the right to verifyaw0rds 
received (Do not use acronyms- please use full name for all awards). PJ.,El!SE DO NOT SEND 

ORIGINALS OR, COPIES OF AWARI>S/CERTIFIC,I!,TES. 

a. Mathematics~ SCience and- Tech,nology related activities: 
(ex. Activ:itv Your Age-at time of1nvblvement OfficgtP<iSj(ion Hours per week) 

b. Prioritize and describe your top three other areas ofll;lvolvement (ex. sports, clubs or organizations) 
(ex. ACtivitv Your Age at time of InvOlvement Office/Position Eours per week> 

OPTIONAL STATEMENT 

We attempt to identify those applicants whose previous school g:ra_des or_ a.d!Qissio,q test scores 111ay tinder predict 
academic success. Among the fgctors we cOnsider ip. m9-king adiniss~on d~cislo!\s are whether "the appliCant ( 1) is 
from an economically disadvantaged environment; (2) !tad a health problem which significantly !lf[ected, for a 
period oftime, an otherwise exceptionally good academic record; (3) has a permanent physical disability, 
learning or attentional difference; (4) has completed an exceptionally rigorous academic program; (6) does not 
speak.English at home; or (6) has other exceptional citcumstances. This information is considered with your 
academic credentials. It is particularly relevant if your qualifications place you slightly below the competitive 
applicants. Describe any factors like those listed above that you believe /he selection committee should 
consider a$ they review your crede:itti8.1s. 
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Student Last N'ame Fi~s.t 

STUDENT E$Sl!.Y QUESTIONS 

l. If you are invited to attend the Academy you will be expected to adapt to new learning, living and 
social environments. You will be asked to live, study, and work with mahypeople from diffe.rent 
backgrounds from thro11ghout TI!inois. Please describe yourself to your classmates, teachers and 
others at the Academy. What interesting information would you want others to rernember.about 
you? Sec:ondly, what are some changes you perceive. you .would need to make to .thrive 
acadl!lmically ami residentially at IMSA? (Word Guideline- !1;1 500 words or'Jess) 

2. SuccesS is achieved in many ways and by using numerous varfable-factors. It is your task tq do all 
below: 

Ml 

• 
Develop a working eqllationlformula portraying the variables of being successful for advanc"d 
study in mathematics, science and technology . 

• Discussyourpersonal understanding of how this. equation/formula creates a path for succeSs; 

• Describe -a time when yoU _e:xperi'enced succe:=;s- and its impact on you . 
(Word Guideline, In 500 words or Jess) 

3. The mission ofiMSA, the world's leading teaching and.learning laboratory for imagination and 
inquiry, is to ignite_ anQ. nurture creative-, etJ;tical scientifi9 minds that advance the human co-ndition, 
through a system distinguished by profound questions,. collaborative relationships, personalized 
experiential learning, global networking, generative use of technology and pioneering outreaGh. 
Using your own words, describe how you will em)Jrace, engag<;J and advarme the mission of IMS./1. if 
you are chosen to be a member of the class of 2016. (Word Guicleline -!1;1 !JOOwords or less) 

4. You hav:e -be.en awarded-the re~ources.reqti~red to _initiate, design, and irupieme:nt.an innov~tive. 
endeavor that will have an impact on the world through mathematics, science, enginee.ring a!Jcl/or 
technology.- Describe y_olir in,novativ€} endeavor, how yo_u Wquld gq about starting: it? What is its 
potential effect today and for future generations? (Word G11ideline -In 25Q words .or Jess) 

PARENT STATEMENT 

Please describe your child's passionl·interests/motivation in mathematics, science and technology. Also, 
please provide any additional information that the Stuqent Selection Comntittee should consider when 
evaluating your child's application to IMSA. (Word Guideline- In 200 words or less) 
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Cl MATHEMATICS Q SCIENCE Cl ENGLISH Cl OPTIONAL 

Student Legal Last Name Legal first MI Nickname (if differiOnt tha!l first name) 

INFORMATION RELEASE AND EVALUATION WAIVER: Complete this section prior to giving to evaluator. 
Please note: The.lnfonnalion Release and Evaluation Waiver for the applicant and -PBren!/-LegaL Guardian should be consistent. 
If they are notJ .we will foliow the guidance of the Parent/Legal Guardian. 

I, the. undersigned, hereby request that all data in support of my 
application to- th~ Illinois Mathematics and Science Academy to 
-be available to. IMSA officials. 

Student Applicant Skmature Date 
I, the uru,iersigned, hereby waive::tJI,y:dghHo. review. any 
comments or information include.d in this evaluation form or 
their supporting documents. (9ptional) 

Student Applicant Sfgnature Daie 

As parent/legal guardian of th;a named student. I grant 
permission to-release all school data in support -Of my
son/daughter'S application-to JMSA. 

Date 
As parent/legal guardian of the named stud~rtt, I waive·:t:nY 
:dgJit to review any comments odnfonnation.-i.ri.cluded in. tltis 
evilluation form or their supporting documents. (optional) 

Pa:t~ni/Leg<:il Guatdian:Signature Date 

For ~th grat;le applicants: Considering (1) Level of t.exts, (2) Complexity oflabS (if applicable), (3) District curriculum)' ( 4) ISBE 
State Standards, is thiS student's mathematics and/or science course taught at ·a. high school level? D'Yes 0 No 

CLj!.SSRQOM BEHAVIOR: Please include behsviQrs that indicate potentiaUor the areas listed below. 
(Aitil£'h additional paf(e ifmOre:t~pace·lurtJded) 

Please 9-escribe an example 'ihWhich this candidate demonstrated.elCce'ptional infellectualtalent, cul'iosity, creatiVitY 
and/or leadership. 

Please ,provide a specifj:~ example in which this ·candidate demonstrated a trUe paSsion 'fOr mathematics, science: and/ ox 
technology. 

Please-provide an exarrtple iit which·this student thought and acted Oll,tSide q{ th?' "~ains·ti:eam"' in relation to hiS/her 
p~rfOnna:nce. 

If a lab based course, please de,scribe this candidate1S performance in·a laboratory. 

Please describe this candidate's willingness and ability to work both in a group and independently. 

Please describe this candidate's oral and written comm.unic:ation· skills. 

Please describe this candidate's preparation and study skills development. 

Please describe this candidate's.mathematical1 science and/or te.chn'ology reasorl.ing ability and Sbility to 
communicelte articulately about the subject matter. 
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IN YOUI!. OPINION: 

Does tljjs st~J,dent have a seJ,"iOU.sjnterestin studying mathematics_, scienCe a_nd/or technology? [J Yes o·wo 
Do.es this studenfhave an-·aptitUde-for studying mathematics,_sciE:nce aitdJor techn_olpgy? 

Do you think that this .studenfs grades are a valid reflection of his/her academic abilities? 
Ifno, please explain:. 

COMMENTS: 

WYes lJNo 

lJYes 0 No 

Please use this space to. provide any additional information that the .Stu. dent Revlew Conunittee should.' co:n:!!iider·when 
evaluating-this student's. application ·to IMSA; including your invblvem.en:t--with· him/her outside the tra,ditiortiil 
cla_ssroom, h.itSiher.-ability tO meet p·et"Sonal resp_onsib~i~ties such· as taking care·ofsf?lf1 meeting deadlines, pers·onai 
initiaU,ve·,_.etc •. ?lease· also i:a,olude any ()bstacles thi~rstudent has_ had'to o-vercom.e.in·pursuing his/he·r educaticu;a';;tl 
goal~, if.appro;priate. (Attach adcf(tiqri8.l.page if morespace is needed) 

PERSONAL QUALITIES: Outstanding Good Average Below No Basis 
Average fq~ Juc!gment 

Reasoning: ability 

Moti:zatiort and task commitment 0 q 0 q 0 
Self-sufficiency: 0 0 0 0 CJ 
Leadershig 0 0 0 q q 
Maturit 0 0 0 0 0 
Se:eking of challenges 0 0 0 q q 
Sooiid adaptability and responsibility 0 0 0 CJ 0 
Academic risk faking 0 0 0 q q 

EVALUATOR INFORMATIO~: 
0 0 q 0 q 

Among the. students lhave encountered in my teaching career, this student ranks in the (check one): 

D upper l-2% 0 top 6% 0 top 10% 0 top25% Dtop·50% 0 bottomf:!O% 

Number of years _teaching __________ How -long ·have you known this can9.idate? ----------

Which ye<JX(s) did you !each this candi.date? . 

Course(s) of instruction with this candidate -------------------------------

Evaluator Last Name Evaluator Firs't Name EvalUator Title 

School/Institution Narne {No Abbreviations) Office Phon,e.(xxx-J$xx-xxxx) Email 

School/Institution Address Date Completed Evaluation Evaluato·r Signature 

IMSA \prOgrams, service.\~ und activities are acce.<;sible ro disdbled individuals. 
Tea.pgers!Eyaluators; 'Plea.ge retain a .Photocopy of this fgrm for vour );'S!'QOrdJ.;;. 

Submit ttlectronjpally- or return original paper foxm iin ,a secile.d .schoo:l·envelopel dir¢ctiv to student 

pdor to postmru;k d.aadline pfMa:ggh 1 -20'13; 000047 

Office of Admissions, Illinois Mathematics and Science 1\cadetn:y, 1500 Sullivan Road, A,urora, Illinois 60506-1000 
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Liberal Arts and Science Academy High School 
Admissions Rubric, 2012-13 

Criterion Score of 5 Sc6te of4 Score Of3 Scote of2 S:cOrc-·of 1 

Applicatio~ and Student Activities include Many actiVities Some.activitl~s; Few aCtivities; No actiViti~; no 
Rcsp.onscs service learning with some several.awards; few awards, awards, poorly 

(Rach item iS scpre!'l- projects, in-depth leadership grade level undeveloped organized and 
individunlly.n.nd averaged.) dedication to a poSitrons: ·some respons~s wHh written written 

canse or awards; above grammar and responses responses . 
organjzation, and grade~ level othedechnical frequently 

long-term responses .that P-roblems. straY,ing from 
l'eactership are.orga,nized topic: 

positions; Stale or ~nd poliohed 
national level with less 

awards; polished advanced 
and highly vocabulary. 
organiZed I 

responses With 
adVanced 

vocabulary. 
_, 

7'tn and 8 111· ctiJ'C course All A's in :mostly All A's and B's B''s and Cs ·in a's and C's in AnyMcore course 
grades 'frorp -ReporfCards. Pre-AP or Magnet in mostly 'Pre~ mostly Pre"AP mostly reguhu gr~de below 70, 
(Eat;h gnide level i~ scoi·Cd co~:e curriculum AP of Mf!.gnet or Magnet Q.ore core cUriiculum 
individually.) If applying courses. core curriculum Cl,lrricul4ri1 courses. 

for other thatl' 9.1h gr~dC, ·\ve courses, courses or all 
r~quire.only this.ycarrs A'.s in mostly 

nnd Jast year's ·repOrt card regular·core 
pr transcri(lt. cUrriculum 

courses. 

EOC/STAAR or o!heJ' All middle school All subject tests Sorne_.subject AU subjecuests Some s-ubject 
Standardized Test Score_s. subject tests 25 advanced tests advanced passed (Other tests-passed, 
(Each test section. is scored points above a·cademics. "l~ild~mjcs, tests-: 50lh some failures. 
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Points 45 

2010-2011 

Anglo 6 

Af-Am 0 

Hisp 1 

NA 0 

A-Am 0 

MR 0 

Total 7 

2011-2012 

Anglo 2 

Af-Am 0 

Hisp 3 

NA 0 

A-Am 0 

MR 0 

Total 5 

2012-2013 

Anglo 5 

Af-Am 0 

Hisp 7 

NA 1 

A-Am 1 

MR 0 

Total 14 

University High School: Admissions Revision for SY 2013-14 
Appendix J: Three-Year Testing Data 

46 47 4 49 Total 

2 1 1 2 

0 0 1 2 

6 4 2 8 

0 0 0 0 

0 0 0 0 

0 0 0 0 

8 5 4 12 

3 0 5 4 

0 1 0 0 

3 0 4 6 

0 0 0 0 

2 0 0 1 

0 0 0 0 

8 1 9 11 

3 2 2 7 

0 1 0 1 

5 5 3 11 

0 0 0 0 

0 0 1 1 

1 0 1 1 

9 8 7 21 

Additional 
Percent of 

students that 
could have 

been admitted 

12 33% 

3 8% 

21 58% 

0 0% 

0 0% 

0 0% 

36 

14 41% 

1 3% 

16 47% 

0 0% 

3 9% 

0 0% 

34 

19 32% 

2 3% 

31 53% 

1 2% 

3 5% 

3 5% 

59 

The three-year average of students that could have gained admissions through gaining bonus points from this 

additional assessment. 

Anglo 35% 

Af-Am 5% 

Hisp 53% 

1 
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TUCSON UNIFIED SCHOOL DISTRICT 

September 13, 2013 

To: Samuel E. Brown, Director of Desegregation 
Tucson Unified School District 

From: Kenneth Bonamo, Principal of Scarsdale High School 

Re: University High School Admissions Process Revision 

The purpose of this memorandum is to provide a fmal report regarding my advice, input, and final 
opinion of the University High School Admissions Process Revision. 

Scope of Review 

I have reviewed the document entitled "V. Proposed Admissions Process Revision" that is five pages in 
length during the past week. I reviewed the document in its entirety, with special attention to the 
Freshman and Sophomore procedures for years 1 and 2. 

The process for both classes in both years seems to be a sound method of ranking applicants to the 
school. Having the same process for both freshmen and sophomores in year two (and likely beyond) 
provides for streamlining and equity for the overall process and clarity in communicating to parents and 
students. I would note that sections 2a and 2b on page 4 seem to be contradictory, in that 2a indicates 
that honors classes will be weighted while 2b indicates that they will not be weighted. 

To achieve the goal of greater diversity, I would urge you to consider ranking students in different 
"buckets," if you will, or middle schools, so that a certain number or percentage of population comes 
from each "bucket" or middle school. This would also be supported by the presumption that grades 
within a school are more suitable for ranking applicants from that school rather than against applicants 
from other schools. Of course, given your note on page 2 that the new point structure and bonus points 
appear to provide for greater diversity, this "bucket" method may not be necessary to achieve the goal. 

I would emphasize your indication that the process will be reviewed and revised as necessary to ensure 
quality of applicants, equity of evaluation, and desired diversity. The "continual analysis and 
improvement over time" is essential to ensuring that the process remains the best one possible. 

Review of Final Draft 

Based on my experience at selective-admissions high schools in New York City, I support this final 
version. I would urge you to analyze the correlation of the different elements of the admissions process 
(the Co gAT, GP A, CAIMI, and non-cognitive assessments) with student performance in the high 
school every year to determine their appropriate point values and inclusion in the process overall. I 
must include the caveat that I do not have experience using teacher evaluations or teacher 
recommendations and would caution against using them because of their subjectivity and the pressure 
they might put on teachers to be generous in reviewing students, though I would defer to the 
recommendations of school officials who have experience using them. 
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TUCSON UNIFIED SCHOOL DISTRICT 

September 16, 2013 

To: Samuel E. Brown, Director of Desegregation 
Tucson Unified School District 

From: Kelly Lofgren, Admissions Coordinator, Illinois Math and Science Academy (IMSA) 

Re: University High School Admissions Process Revision 

The purpose of this memorandum is to provide a fmal report regarding my advice, input, and final 
opinion of the University High School Admissions Process Revision. 

Scope of Review 

This memo refers to the review of University High School's Proposed Admissions Process Revision 
(section V) on September 16, 2013. I previously provided consultation regarding IMSA's application 
process via email to Martha Taylor, as well as provided sample documents for review (IMSA's 
application and teacher recommendations). 

Review of Final Draft 

I believe the proposal is an improvement upon the school's prior policy for admission. While research 
has shown that test scores typically are the best indicator of future academic success, they do not reflect 
an applicant's background or learning enviromnent and admission solely on the basis of test scores may 
penalize under-resourced populations. The inclusion of the CAIMI test is an interesting addition and 
has the potential to add a lot of value to the admissions process, though I am not familiar with the test. 
The teacher evaluations, also required of applicants to IMSA, I believe are one of the best indicators of 
quality applicants and a strong addition to your policy. I also agree with continual review and revision 
to the admissions process. Finally, I would also recommend that you consider requiring student essays, 
as I have found them to be a great indicator of student cmmnitrnent, creativity and maturity. 
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TUCSON UNIFIED SCHOOL DISTRICT 

10/3/2013 

To: Samuel E. Brown, Director of Desegregation 
Tucson Unified School District 

From: Jeannie Franklin 
Director, Consortia Choice and Application Program Services 
Montgomery County Public Schools 
Rockville, MD 

Re: University High School Admissions Process Revision 

The purpose of this memorandum is to provide a fmal report regarding my advice, input, and final 
opinion of the University High School Admissions Process Revision. 

Tucson Unified School District's proposed selection process has similar criteria and processes that 
Montgomery County Public School (MCPS) implements for its 13 centers for the highly gifted. Thank 
you for pennitting us to share some feedback. 

One area we found intrigning is your use of the CAIMI instrument- a motivational based assessment 
that surfaces African American and Hispanic students. MCPS would be interested in exploring how 
your system introduces the results of this criterion into the review process and what successes you find. 

Regarding our initial thoughts about your selection process, we would like to comment on three areas. 

Outreach: Awareness and access are huge efforts for our system to communicate this process to the 
parent and school community. MCPS distributes memorandums to the principals, submits press 
releases to the public, sends targeted mailings to students/parents, and conducts open houses. MCPS 
also targets school staff who have demonstrated over time, low access/low participation in these 
application processes. In addition, partnering and presenting at key community meetings (NAACP 
Parent Council meetings, community fairs, and school fairs). Examining your targeted outreach plan 
and the stakeholders involved, along with how to measure its effectiveness, may be areas of additional 
exploration. 

Freshman Section: In the "Freshman section for YEAR 1," it indicates that the student must have a 
composite score of 7. This baseline score, we predict, may present challenges to creating diversity in 
your applicant pool. African American and Hispanic students generally underperform on standardized 
assessments compared to their White and Asian counterparts for various reasons. MCPS has 
experienced that even some of our most talented African American and Hispanic students perform in 
the lower groupings on standardized assessments. This may create a barrier for these students to be 
surfaced in the review process who are generally strong candidates for the program. Two efforts to 
surface strong students who may perform at a lower level than their counterparts on the standardized 
assessments are to institute a pre-selection committee and the school advocacy tool. 

Pre-selection Committee: There are two phases in the review process. The first is a pre
selection committee which is made up of school and central services members. The second 
review is the selection committee review. This groups recommends students to the program. 
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The pre-selection group reviews student applicant folders for those who did not meet the initial 
data or advocacy groupings. Our groupings are somewhat similar to your composite score; 
however, our system uses multiple criteria to assemble the groupings. This group surfaces 
students, who might not otherwise be surfaced for review, to the applicant pool for another 
review at the selection committee. The goal is that all student applicants will have at least one 
committee review and, where appropriate, be surfaced for another review. This group only 
recommends student applicants to the next level of review; not into the program. 

School Advocacy Tool: The second strategy is the school advocacy tool. This tool requests that 
schools advocate for two nontraditional applicants to participate in the application process. An 
overview of the process is distributed in advance to all elementary and middle school principals; 
key staff support the advocacy of two students. The school advocacy tool is a one page 
questionnaire completed by school staff who advocate for a nontraditional student and her/his 
need for the center program. 

MCPS has experienced marginal improvements using these models and continues to explore other 
successful strategies. 

Sophomore Section: In this section, it is indicated in "3a" that a rubric will be developed to weight 
GPA and the higher level courses, and "3b" indicates that no weight will be given. It appears 
counterintuitive to use a rubric for weight in "3a" and then claim no weight is given in "3b". This 
explanation was confusing to our team. 

Thank you for the opportunity to learn from your work and to comment on your new efforts. 
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STATEMENT OF FACTS REGARDING TUSD’S COLLABORATIVE 

DEVELOPMENT OF THE UHS ADMISSIONS PLAN 

 A. The Unitary Status Plan 

 The Fisher Plaintiffs, the Mendoza Plaintiffs, the United States and the District 

spent several months negotiating and developing a consent order for the purpose of 

resolving the longstanding desegregation lawsuit filed in 1974 by Plaintiffs.  ECF No. 

1450 at 5.  While the negotiations took much longer than expected, the parties eventually 

entered into, and the Court adopted, the Unitary Status Plan (“USP”) on February 22, 

2013 in furtherance of removing of all vestiges of discrimination within TUSD. Id.  

 Section V(A)(5)(a) of the USP directs TUSD to review and revise the admissions 

process for UHS to ensure that multiple measures for admission are used and that all 

applicants have an equitable opportunity to gain admission to UHS.  USP § V(A)(5)(a).  

The original deadline for TUSD to comply with the USP was April 1, 2013.  However, 

given that the April deadline had been contemplated when the parties expected the USP 

to be entered months earlier, the parties agreed the deadline should be extended to 

October 23, 2013. 

 B. TUSD Gets an Early Start on the UHS Admissions Plan 

The USP provisions regarding admissions to UHS evolved significantly during the 

course of the USP negotiations.  See Affidavit of Samuel Brown (“Brown Affid.”) ¶ 4.  

However, TUSD did not wait for the passage of the USP to begin its work on the revised 

UHS admission policy. See Brown Affid. ¶ 4; Affidavit of Juliet King, Ph.D. (“King 

Affid.”) ¶¶ 5-7. As soon as it became clear in January 2013 what the final provisions 

under the USP would require in connection with UHS admissions, TUSD began its work 

investigating a new and revised admission procedure.  Id.  
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During January and February of 2013, UHS Principal Moll1, Dr. Juliet King, Ph.D 

(research project manager for TUSD) and UHS faculty member Michael Schmidt (also 

representative of the Instructional Council) conducted preliminary exploratory meetings 

on how to achieve the goals identified by the parties in the USP.  See King Affid. ¶¶ 6-7.  

To this end, in February 2013 Dr. King conducted an analysis on behalf of TUSD, 

reviewing and surveying the best practices in admissions policies of exam high schools 

across the country.  See King Affid.¶ 7.  Dr. King also created a chart summarizing the 

best practices review.  See King Affid.¶ 7, Att. B. 

In March 2013, TUSD formalized the University High School Internal Working 

Group (“UHS Working Group”) exclusively dedicated towards the revision of the UHS 

admissions policy.  See Brown Affid. ¶ 5; King Affid. ¶ 10.  The UHS Working Group 

was made up of the following: UHS faculty (Math Teacher Mike Schmidt), the 

Instructional Council (Schmidt as representative), the UHS Principal and Assistant 

Principal, the UHS Site Council (Assistant Principal, UHS Office Manager and parent 

representatives), the Manager of School Admissions, UHS Learning Support 

Coordinator, UHS Career and Technical Counselor, UHS Office Manager, Foundation 

Board (UHS Office Manager  as representative), UHS parents (Terry Adkins as 

representative) and UHS students (Mickey Cronin as representative). Dr. King, Samuel 

Brown (director of de-segregation for TUSD) and Martha Taylor (director of Advanced 

Learning Experiences) were also part of the UHS Working Group.  See Brown Affid. ¶ 5, 

Att. A; King Affid. ¶ 8; Affidavit of Martha Taylor (“Taylor Affid.”) ¶¶ 2-4. 

C. TUSD Reviewed Both Internal and External Research of Best 

Admissions Practices 

In addition to the internal best practices review conducted by Dr. King in February 

2013, the UHS Working Group reviewed best practices in findings from the nation-wide 
                                                            
1 Principal Packard is the current UHS principal, taking the position for the 2013-2014 
school year. 
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study of 169 schools completed by Drs. Finn and Hockett, and published in 2012 in Exam 

Schools: Inside America’s Most Selective Public High Schools. The UHS Working Group 

discussed some of the challenges facing exam schools—specifically that no school 

surveyed, nor the 11 schools presented as case studies, had developed admissions criteria 

that resulted in a more diverse student body. See Affid. King ¶ 11; Taylor Affid. ¶ 6-8. 

The use of multiple measures in and of themselves did not result in increased 

representation of underrepresented racial/ethnic groups.  Id.   The UHS Working Group 

determined there was no clear educational model to follow and would have to apply best 

efforts to identify an approach that would work for UHS.  Id. 

 D. TUSD Consulted With Experts 

The UHS Working Group consulted with experts Chester Finn and Jessica Hockett, 

co-authors of Exam Schools. See Affid. King ¶ 12; Taylor Affid. ¶ 7. These experts were 

chosen because they already had completed the only existing broad, comprehensive, 

national review of exam schools in the field and were in a position to help TUSD quickly 

narrow its research to those schools that most closely fit UHS’ profile as a large public 

school with 1,000 applicants a year. Id. 

The UHS Working Group further consulted with Dr. Lanny Kanevsky, professor at 

Simon Fraser University in Vancouver, Canada as an academic who has studied concepts 

such as student resiliency and motivation measures in gifted education (K-12) for the past 

20 years. See King Affid. ¶ 13-14.  Dr. Kanevsky cited the work of Dwerk, Gottfried and 

Gottfried, and Marsten (also experts in the field) and presented for consideration potential 

resiliency/motivation measures to the UHS Working Group including Dwerk’s Mind-Set 

scale and Gottfried’s Children’s Academic Intrinsic Motivation Inventory (“CAIMI”) and 

Pearson Resiliency Scales for Children and Adolescents. See King Affid. ¶ 14. 

The UHS Working Group also interviewed Kelly Lofgren (Admissions Coordinator, 

Illinois Mathematics & Science Academy), Jeannie Franklin (Director of Division of 

Consortia Choice and Application, Montgomery County Public Schools), Dr. Tonya 
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Moon (University of Virginia, expert in Gifted Education and Academic Diversity), and 

Kenneth Bonano (principal of Scarsdale High School) regarding admissions measures.  

See Taylor Affid. ¶ 5. 

E. TUSD Sought Public Comment  

In addition to incorporating the research of best practices from schools across the 

county as well as experts, principals and school administers nationwide, TUSD sought, 

perhaps most importantly, the input of the Tucson community.  See Affidavit of R. Dean 

Packard (“Packard Affid.”) ¶ 5.  Throughout the development of the Admissions Plan, 

TUSD sought to assure clear and open communications with the public about TUSD’s 

efforts, and with parent, student and faculty stakeholders concerning USP implementation 

at UHS. Id. 

In particular, TUSD solicited feedback from the site council organized under A.R.S. § 

15-351 (requiring each school to form a representative committee of parents, teachers, 

staff, community members, students, and administrators for consultation on school 

decision-making). See Packard Affid. ¶ 6.  Additionally, TUSD solicited feedback from a 

very active University High School Parent Association (UHSPA). Id. Finally, TUSD 

solicited feedback from the families of potential future UHS students, UHS graduates, 

active UHS Alumni and Foundation, the public at large, TUSD administration, and the 

Governing Board.  Id. 

Public input was overwhelmingly in favor of maintaining the current admissions 

criteria (CoGAT/grades) as well as supplementing those with additional measures. 

Packard Affid. ¶ 9.  One example is whether to include a personal essay in the admissions 

process. Many UHS stakeholders believe that a take-home essay would risk that the essay 

would reflect the work of persons other than the applicant.  Id. TUSD then examined the 

possibility of short-answer essay questions, which had the advantage of being monitored 

during test administration. Id. 
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The evolving versions of the Admissions Plan (which were modified particularly in 

response to comments from the Plaintiffs and Special Master as described below) also 

were made public in Governing Board meetings.  Those Board meetings occurred on July 

30, 2013, September 10, 2013, and finally on October 22, 2013.  On each occasion, the 

Governing Board heard about the interactive process taking place between the UHS 

Working Group, various stakeholders, the public, and the Plaintiffs and Special Master.2 

See Packard Affid. ¶ 11. 

F. The TUSD Consulted Extensively With Plaintiffs & the Special Master 

Based upon the best practices research and expert consultations, the UHS 

Working Group presented a preliminary draft Admissions Plan to the Plaintiffs and 

Special Master in July, 2013 for comment.  See Brown Affid. ¶ 6; King Affid. ¶ 16.  

Over the next five weeks, TUSD, Plaintiffs and Special Master worked 

collaboratively towards a revised Admissions Plan.  TUSD received comments, input 

and suggestions arising from ongoing discussions and email communications.  See 

Brown Affid. ¶ 7.  In particular, TUSD has been in regular contact with the Special 

Master on the Admissions Plan as well as other USP issues, including multiple 

telephone conversations a month and consistent email communications – including up 

to 20 emails per day on some days.  See Brown Affid. ¶ 8. 

In order to address comments and incorporate input from Plaintiffs and the 

Special Master, TUSD revised the Admissions Plan significantly and produced a 

revised plan on September 5, 2013. See Brown Affid. ¶ 9.   The revised September 

Admissions Plan was re-circulated to Plaintiffs and the Special Master.  Id. Following 

additional comments from Plaintiffs and the Special Master on the September 

                                                            
2 Based on the public comments received at the Governing Board meetings, and the 
exhaustive interactive process described above, overwhelming support for the 
Admissions Plan was clear by the time the Governing Board approved the Admissions 
Plan on October 23, 2013.   See Packard Affid. ¶ 10. 
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Admissions Plan, TUSD initiated a conference call among the parties.  Id.  Following 

this lengthy conference call, TUSD summarized the remaining objections of the 

Plaintiffs and Special Master and provided them with a copy of this summary.  Id.  No 

party objected that this summary did not accurately reflect all remaining objections.  

Id.    

Addressing the remaining objections and comments of the Plaintiffs and 

Special Master, TUSD revised the Admissions Plan yet again and produced a revised 

plan in October, 2013.  See Brown Affid. ¶ 11.  Specifically, TUSD expanded the 

admissions criteria to include not only the proposed motivation/resiliency test, but a 

non-cognitive assessment (short-answer essays), and a teacher evaluation component. 

See King Affid. ¶ 18.  These elements were proposed to be piloted for sophomore 

admissions – providing TUSD time to select, administer, and evaluate appropriate 

instruments (including additional motivation/resiliency assessments). Id. During the 

entire comment process, the UHS Working Group was never provided any research, 

expert opinion, or data by Plaintiffs or the Special Master that contraindicated using 

the CAIMI, nor were any alternative measures such as student essays proposed. Id.  

G. Special Master and Plaintiffs Refuse to Participate in Mandatory 30-

Day Voluntary Resolution Period Following Their Objections 

On October 31, 2013 the Mendoza Plaintiffs submitted written objections to the 

October Admissions Plan.  On November 4, 2013, the Fisher Plaintiffs did the same.  

On November 5, 2013, the Special Master likewise submitted written objections.  See 

Brown Affid. ¶ 11.  The Special Master also submitted a proposed admissions plan 

(which was completely different from the proposed admissions plan he submitted to 

the Court on November 22). See Brown Affid. ¶ 11. The Plaintiffs’ objections 

triggered the 30-day voluntary resolution period under the USP which provides that 

following receipt of objections from the Plaintiffs, the parties shall have thirty days 
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from the date Plaintiffs provide their comments to TUSD to resolve any 

disagreements prior to Court intervention.  See USP 1.D(1). 

TUSD believed that the objections could be resolved successfully during the 

30-day voluntary resolution period mandated by the USP. See Brown Affid. ¶ 12.   

Accordingly, on November 13, 2013, TUSD sent Plaintiffs and the Special Master 

preliminary responses to the October/November objections.  Affidavit of Lisa Anne 

Smith (“Smith Affid”) ¶ 6.   

Later on the 13th Plaintiffs and the Special Master unilaterally and prematurely 

terminated the 30-day resolution period provided the parties to resolve remaining 

issues voluntarily and without Court intervention.  See Smith Affid ¶ 7.  In an email 

from the Special Master, he indicated that the Plaintiffs and the Special Master 

(apparently during conferences/communications from which TUSD had been 

excluded) had agreed to an “alternative plan” proposed by the Special Master. Id.  

Then, wholly disregarding the 30-day voluntary resolution period, the Special Master 

advised that he already had decided to submit a Report and Recommendations to the 

Court “as soon as [h]e can” – notwithstanding 21 days of the 30-day mandated 

voluntary resolution period remained.  Id. 

Despite the Special Master’s improper termination of the voluntary resolution 

period, TUSD nonetheless attempted to continue the process.  TUSD, even later on 

the 14th, reached out to the Plaintiffs to request a conference call to discuss what, if 

any, remaining objections to the October Admissions Plan actually existed. See Smith 

Affid ¶ 8.   The Mendoza Plaintiffs’ counsel was “puzzled” given TUSD’s complete 

responses to objections provided earlier that day which was then confusingly followed 

by the Special Master’s email terminating discussions and claiming that the Plaintiffs 

and Special Master were in agreement on his alternative proposal.  Id. Accordingly, 

the following morning, November 14, 2013, TUSD requested clarification regarding 

Plaintiffs’ remaining objections.  TUSD received no response to that request.  Id. 
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Despite Plaintiffs’ silence as to whether they had any remaining objections, 

TUSD made further attempts to address their possible concerns.  To that end, on 

November 15, 2013, TUSD revised the October Admissions Plan again by including 

Appendix L which addressed nearly all of the comments. See Smith Affid ¶ 9.   This 

November revision was provided to Plaintiffs and the Special Master on November 

15, 2013. Id.  Also, any comments that did not result in revisions were addressed 

specifically in further detail in a companion memorandum to the Plaintiffs and Special 

Master (most of the unresolved comments pertained to support and retention of 

minority students, a subject never intended to be included in the admission plan -  

retention will be the subject of a separate plan). See Brown Affid. ¶ 13; Smith Affid. ¶  

9. 

Following Plaintiffs and the Special Master’s receipt on November 15, 2013 of 

the revised October Admissions Plan which included the new Appendix L, TUSD 

again was met with total silence. See Brown Affid. ¶¶ 14-15; Smith Affid. ¶ 10.  

Neither the Plaintiffs nor the Special Master ever commented or responded to these 

revisions.  Id.  

Surprisingly, on November 22, 2013, the Special Master emailed his “Report 

and Recommendations” to the Court without ever having commented on the most 

recent version of the plan, and with nearly two weeks left in the mandated voluntary 

resolution period. See Brown Affid. ¶ 15.  Moreover, the eleventh hour proposal in the 

Special Master’s Report and Recommendations was completely different from 

anything he previously had shared with the District.  Compare Brown Affid. ¶ 15, Att. 

I (11/8/13 proposal of Special Master) with Ex. A (11/22/13 Report & 

Recommendations)  From these actions, it became apparent the Special Master was 

not seeking to assist in voluntary resolution of issues with TUSD’s Plan – but rather 

was seeking only to promote his own admissions plan with no compromise.    
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J. William Brammer (State Bar No. 002079) 
wbrammer@rllaz.com 
Oscar S. Lizardi (State Bar No. 016626) 
olizardi@rllaz.com 
Michael J. Rusing (State Bar No. 006617) 
mrusing@rllaz.com 
Patricia V. Waterkotte (State Bar No. 029231) 
pvictory@rllaz.com 
Attorneys for Tucson Unified School District No. One, et al. 

IN THE UNITED STATES DISTRICT COURT 

FOR THE DISTRICT OF ARIZONA 

Roy and Josie Fisher, et al., 

Plaintiffs

v. 

United States of America, 

Plaintiff-Intervenor,

v. 

Anita Lohr, et al., 

Defendants,

and 

Sidney L. Sutton, et al., 

Defendants-Intervenors,

 
CV 74-90 TUC DCB 
(Lead Case) 
 
 
AFFIDAVIT OF SAMUEL E. 
BROWN 
 
CV 74-204 TUC DCB 
(Consolidated Case) 
 

Maria Mendoza, et al. 

Plaintiffs,

United States of America, 

Plaintiff-Intervenor,

v. 

Tucson Unified School District No. One, et al. 

Defendants.
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ATTACHMENT A 
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